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Abstract

The concept of big ideas is a discipline ideology and concept that occupies the core of the subject,
encompasses disciplinary knowledge, and reflects the essence of the subject’s ideas and beliefs. It
is of great value in cultivating the core competencies of the discipline. The extraction of big ideas
can also meet the needs of both instrumental and humanistic aspects in English teaching. In order
to further clarify the extraction path of big ideas of English discipline, this article takes the senior
high school English Compulsory textbooks published by Shanghai Educational Publishing House as
an example, and uses a combination of tabular presentation and unit specific analysis to summar-
ize two unit content arrangement logics: “from theory to practice” and “from the whole to the in-
dividual”. Organizing textbook content based on big ideas not only serves teaching design, but also
presents a clearer context in the teaching process as well as effectively establishes a bridge be-
tween textbook knowledge and core competencies, thereby better promoting the improvement of
students’ subject core competencies.
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1. KESHNRESHFME
1.1, KEEZRINE

CORMEE” AR ST LLE M F] 1902 4, MEE L BE FHEAE OLESRRE) hiE g hin “#
OB, B “IE& TR B BREENR &R 5 R E B A R SRR A B [1]. X
— WA DA AR R B AR 2F . X —BE BARG T T EUT— e MU R R, TEBET,
FUMRIA ST IR T B R IR SHERIR A S H, RO N B LG LR, FNREE AN EIK R, Y)sk
AR ERR

BaJ5, MRS D PSRN T T U RO, IS MU s, AR
RS HBERKE SRR, A1 R SR T PR [2], ToIEEERN 2 18] 5 % a2 (i AT J0iE RS,
BRI IRAFRIE I SE AT R SR s . T, i 2 A Rz R < DR B 1) “ S RHZOME”
[2]. XWERFUTNEAAR AR RIETENLFNEFATHIE LS, 51 RFAEEE LAR, FHA %R
PHE R SR ORES, DABS IR R B 1B TR, R0 O AR AT IR N 5 R4 R i) S8 4
AR

TEULEERD b, AT GG RBESMA N I BOFZR B, TR 5% Ml 2 AR AR 2 R B AR g 47
[3]o AMBATULH) “HEARZN” FRFRHEEAM S . FARFE B AR R TR, XMIER2 RSN
AT . fEALE R, THRAUE IR, W EEA MR )G B T3 A SR AR AR, Mfi6e
i [ iz A AR, HOERET S ERIIE S . — 7, 8L A ARAET AR Z R B R A R T A
A RO ISCHT RN 7T, B BT AR B SR, AR AT DU SRR T BCE IR
WALKE, B EE NN MBS, TR TR “&x B4 .
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1.2. XKEEREBRULEFHXR

N TR RS R BARE H B B AR R BOE L B, 5 4R S8 AT 15T 0 % 2R R RE s s
TR RN T OSSR STEM SRR W . BJE, 7EtbSRIFAE,
BRI T “ARME” (W 1) [4], X —BEEONE A TS S B A IR R R T
FERY 22 T FE RS PN T “l RS (W 1) [4], DA HERGE 5 5 ZARRE T R IKE) Y
ZROMEES], MRIRR. R HReEERE I AEERMARAS INEN TR, 52, “Fil
a5 “RREMISER” AR FHEC “ WA RREI RS Al “ IR S [4]. X5
(RN 2 7E 22 AR 2 S AN N R R R AN T ERER ), 5 I 4R AE R ] & 208 B BOR R b v vh A B 2 2111
BE “BORF MERAEZRVIR.  CEd s seE RS HE(2017 2R 2020 1217)) faih,  “%F)
RO R FRRFRE AMER TR, 225 2R ) M E 0 Y B IR E L 24 A% R R
REJ17 [5]. LA L=MEIE0 508 “HIEMFRHRE” 5 “TMMMERR” PRI, X eHifhs 2R 1
D 2R IR AR TCAAGE T PRA FIR I S B 75 . M-S 00 H I RE B AR U M pheix — ME A, PR R AR SN
WSO RFFR AR, B EARTEIRA M IR RS &R A E RS L GA S, WA
XFEA BRRIG M, TR RS R A, VSR %S T2 A mae I AU NS i 77, DLSEBl At
aAMMAE .

Structure of Knowledge Structure of Process
Erickson, © 1995 Lanning, © 2012
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Figure 1. Conceptual frameworks of “structure of knowledge” and “structure of process” [4]
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PrBEff 5 s SO S I AT SR AL B A . (HFEI, JOE/E N — T TR 2R BA R St X
WS ZAERIELCA P ERRER A SCIBUT . B B 2 RETIRIL . EESRE RN YRS
YIgR,  “BHIE S E A KB NS e, FEHEER R, REL [6]. N TSR 3K, 5
AT EAO IR 5 AR, AR BRI SRR O R IR N ER

(i e P IEE TRAE AR E(2017 SRR 2020 21T)) KIS RHZ LR IF D NIE T RES) . SRR, B
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Figure 2. Structure diagrammatic sketch of big ideas of English discipline [6]
E 2. REERAN S R~EE6]

2. BT KNSR EEMHHE
2.1. EREER

TE QU id e PR FEAR (2017 AR B IRAE R A& B AR SR S A RN RE N A, A I0E X ) Bk
RS, E NN RITE AR S R IS 7 MW A . 28 m i 0 B SCRR 2 5 o
KIL, B W I B e A 95 7 1H 2T . Jonathan Lambert (2018) %4451 43 #7127 A i fa] JA— > BA
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BEAEGRRIGHE, SEERET. B OREHESERIH RO R RGOS, 5 em—
ARXOE )2 A FE[7]. Kim Z5(2018)7E R4 ISR AR {b 5 AR il X R ALK, #5L 7 “THe
TR A ERAR BRI 757 SR, AR MRS BT 5 IR A TS 3 — BN RE S5 [8] . Seo (2019)7E 4y
HTINEE KA EFA6 bE P2 BEAE 5 2R R KM 1 250t b, PR RIE =B & (R HE IR FH 777 [9]
MAEE P, HE V2 5%E K — R BURTE RS A XA F 22 BB AT b . RA634(2022) #RHE
(2022) 5543 T VAR BE &A% 0, SR IUHE — K5 5 B O AT /N2 i PR s B AR B T 7 . T (2022) “F
SERMES IR B RE IR BTG H bR, R [10], 458 “#- % - 77 — RS, KRR
TUREARZUT 1 AT AL SR PR A5 - 2R KA (2022) 4 KR W A R /N BB B S PE B0 0 N RN 20 A 2
Bl BYRHUE NG U REE SIS R s S SRR, JRRARER AT, RO
SRR EBI[11]. FAESE(2021) 58 tH T HE T ML J iy vh 9 1 B e B AR B BB T v, SR RILT
=R BT B R & iy K [12]

R RS T O SCER, B R I SRS R RS M I I T K 2 B AN B e AT R A
BT B, DEEET BN A S R 2R RS Rk, A SRR
HRILH 1 B e S, R ICEAT BN = A B e 280 70 W% 20M A S gn e B 4 0 s . [FF, N
TORIERT FE N BTG H IR IR 3 N B Ek H RGBT, A SCERI Eig2E AL AE 2020 4 H R
CEIE R HERHS « 0B MM EM T M. ZEM RIS T B AR, &8 R
ORFRFEE T HER, T A S ARE BT TR, AR SCEERF 5 5 RO 55 P9 45 45 07 THT
BA— 8 I BIH A SR .

2.2. KSR

AR T35 55 (2022) BL T H [ D08 2 BRI S FHESE , 03 RN 1) 22 N5 T DUBR R AR < 2 1)
SER 7 VE S KRS AR RN EER 7 3R RE R, T A A T LB A e R BT
IRAEUEAE RS, %05 Rt =B M & A BT I RS AT SR 7R, AR IR 2000 5l B B B
TOITE S AR RN A DL A & S R B M 1 B e K (LR 1)

Table 1. Big ideas of each unit in textbooks

=1 EMERTAHE

B BT L 5w A= v FRERME L ST v
. s HFEHANTEARRE _
Unit 1 Our world })E?:tlﬁﬁﬁﬂwgzm%%’ i BIA S, AR InE bR & %LR&ME@ﬁ%ﬁKHE@EE
EE1E RS T
%Q Unit 2 Places o FfkEE, iR HESAE KoM, iRA7 LA JRE HE R a8 R e 5 DL )
= Unit 3 Choices RAMNFR R, BF MWL 585, 6L THRERE Sl E, &
Bk b PO g
) KRR MAFE R BN, 7R JUE— R FEAEEFA N =[],
Unit 4 My space e BRI 5 i RERF
Unitn  Nolimits el HmA%  psa, g L RREORIGCIE. AW
o Unit2 Roads to education 73 iAlfE &, WIRICEME HH, HEEN BB MM EME X
& e g Ty ;
T Units  Progress?  BL{EAMEIEARIE, IBAFE A SIRIL, AN o
Unit4  Achievements AN sUCIRIE, BOBSCEAE G X nﬁéii]%ﬁliﬁ, AW,
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Unit 1 The media g@ﬁ&ﬁ%%l\&iﬁ,ﬁég% BT, WARLIE %iﬂﬁﬁa%ﬂ’ﬁﬂ%ﬂfﬂﬁﬁ%
" . The things N e TR AR E Y R
é Unit 2 around us WahgE, WHXEE  madremid i
T Units The way we are iﬂiﬂﬁ%iﬁﬂ%iﬂi%iﬂ,ﬁégmﬁm% bhe BNAFERIANER . INRANE
B HES
Unit4  Travellers’ tales 2 iafSCIRTE, TRATHME  RAT INRTRAT X AR VS 1= X

2.3. BRAREH

T IO O I T SRS T, BB I RGP S [E R R 1 P 2 A R R — A 32 R
JETF, AR M2 TR 0 96 22 2 S 00 AR VS 38 S B R MR A A S 79 o i A 2

P MBS — M — Bt AR R T IR B S 1 S HE R R (ILIE] 3). B IC AR Y Our World,
BTG RME S AR B ATt AUAS A i 4295 « 3o, Reading and Interaction #H Ui i — 2 Se R A48
TR XA TR AR ZE S, Grammar Activity #5E IE X Li Zhen FIRUFA4H T UNICEF ) T1E
PAS X — L GUTA] 1 e 35 Bt A A F5 20 AT ME SR IT 5 %48, Listening and Speaking A5
S A AR T AT ) AN [F) H X R SR B R T H YIS B O 2 5 B TR TR B 2T e D
PINL 2 5 BRGR . RIS, Writing 35873 CAPE SAE N8, 51554 00E B A s 2B 3 . k4, Cultural Focus
WRIUE A RAN T, AN AUWFHANRS TR S @A RT3, AR DU CAE
[t S 58 B TR A, R T R R A R SRS [R] DA R anAe] T RS TR AT T 2 oAb
BERE B

Unitl Our world
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i }
. Grammar . .
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Figure 3. Content arrangement of Unit 1, Book 1

B 3. wMfE—F— R R IEREH

MBS =SS =S MR I T AR T AN I B g (O ] 4) o i BT AR R The Way We Are,
FIL KM S A AR AR . IVRAFAIRISE. H A7, Reading and Interaction #E I T A[F b, A
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Focus (RN fRANTE, [N T B AT G B R S idh . A RITH>, AT LT iR
KRN, FRMEARRNSE, MESEEk, BN ERE L5 2 EIEMIRE SRS
£, Ki. IREECHK,

Unit3 The way we are
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. - Listening and Writing Cultural
Reading and Grammar activity Ki e focus i
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Figure 4. Content arrangement of Unit 3, Book 3

E 4. HMEZFE =BT ERREHE

Unit3 Progress?

A

[ \
ﬁﬁ?gri:gizr;d C;rcatri?/ri?;r Listening and Writing Cultural focus
RAb ' e rp speaking B F B AR
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Figure 5. Content arrangement of Unit 3, Book 2

5 WMEZE= BT R RREHE

Bribz b, WA RITK IR AR S S AT WA R gl BB WSS = Bon(IE 5). 1%
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B TR ST, AT @ik s . AL Ie)5 570, Listening and Speaking fubk 5] 5
FARBEMRE OSSN 1A AUH H AR a2 Bkt R . R, Writing #573 BLRS T B PF S 1 9 BfA,
FORSAE BRI E i, IRl A U5 5 ) A B ARME B . B4, Cultural Focus AAE Nk e b 78,
A2 RS ST S T BRI P SR A AR IS S, SRR DA TR
SERUA TG AT AR, SR OOy, R IR B S SO S PR R SR B B RE V)

3 . IE\QE
3.1 ETABEHEMIBFRN

LAE P Ao G HE 32 R A AR B2 B B B ST O S e 0 — AR AR B, — O, SRR AR
FEEr B AN 22 A 2 B2t ) BT () Vv =R BRFING, R BUIZE IR, #0E S I& M PrAESE, ot
RIS AN HEE[13]. UL b, MATIR 2 5 W17t — D A WA oo BT R, G P A 2= A 5 S
AIRM T I RGP RS e on T, TRE LS, M RS, RS A, G R
JCHR, TFR S SRESNAR PR 7 S8 [14]. XL ETe— AR 1380 R Y (5 R0t R E SoC T
Wz HbR, JRRDERIC T UE T e S, DLRITRES 51 SUE R S R Se b2 s, “ AR
T BT v L ) A B BT B SO, NTTTREAT ST AR BBt 7 [15], B A KI5 . 59
—J7 M, WA AR R AR B HE REAE Y  S OB AR, BE R ORI S AT R I A B AR
o YR bR, AR T 2Pt e AR oo KW, RN IERIER BRI A 222k
FARBL R 2 21 SR, BE 7R FLB ey > e

3.2 MEERLRFRSHEN

R IR ER A SR AL O R IR EE RN BT B Hod, 155 AR 2 A
FRTE B AR A S S, ERURME S R S AR R s R B4R 7 SN E N &, IS &, (s
TCARHEZGREMT B, 3B A SRR A A RNR R R AL A BRI, TR A e . R GTIER AL
=, AR B YRR 5 RIGE SUE R [6]. I RS KIS T SN, AN TG R
FARERBIE IR .. AT AT, FAERWLIT. W, . F. 5EEARINIG T,
0 5 [ PRl B A B 4750, B R HOT RIS S SR SR Bk BE ) AESCHORE IR, BRIl
B 5l 2 AT R rh A e NFRIRFE SRR, BUE 5 O TRA Gl E AR TS ST A h 4L G55
W, BEFRFAEMSLCN B EM ARG L F AR R ERLERRTIH, AL WS ST A g A
RS, [R]I th BE 3 I 0 3 AU S ) 2 S ST IR RO BRI . TR ST RE D)2 0, R RS
SRR TR A R T R AP 21 0535, AN RO IS B TR AN A, T2 S B2 A Al
B RN, SR B AR A RITEZL S 45
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