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Abstract

Cultivating students’ core quality is the need of today’s education reform and development, and it
is the essential character and key ability needed to train students in the future life development
process. “Curriculum education” is the educational implementation strategy to implement the
fundamental task of “cultivating morality and cultivating people” in the new era. Mathematics is
the main discipline of primary and secondary education, and mathematics education is the main
carrier to cultivate the development of students’ core literacy. Therefore, from the perspective of
core literacy, the importance of improving the teaching ability of primary school mathematics
teachers to develop students’ core literacy is obvious. This paper takes the backbone mathematics
teachers of more than 70 primary schools in Loudi City as the investigation objects, aiming to
study the need for the ability improvement of primary school mathematics teachers in Loudi City
from the perspective of core literacy, and uses SPSS statistical analysis software to analyze the
causes of existing problems and provide countermeasures for improving the needs for the ability
improvement of primary school mathematics teachers.
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1.1.3. HIFTlERATE

“ELAASL, BAAR, APAA M. 7 N R Ok 2R e AT [ SRR SRR ) R, N A AR
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Table 1. Basic information of the teacher under investigation

=1 BRATRUIHERER

251 NHL /%
5 6 8.11%

el
4 68 91.89%
[0~5] 25 33.78%
[6~10] 17 22.97%

B
[11~20] 9 12.16%
20 ELL k. 23 31.08%
Kt 13 17.57%

=951
AF 61 82.43%
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Continued
WU WM 32 43.24%
e 42 56.76%
TAF 2N 22 29.73%
EBCERE SN 25 33.78%
WX N 27 36.49%
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Figure 1. Research flow chart
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WERE) o W EUTHI S A, DR A% 0 R IR T 28 /N2 82 #UM RE 13- T R L
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VA IR PR A (1) BOMEEAE R (2) HUMRENIF R,
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HUTRE M AR R 7 8 B BN R N B EIR RO UEE , e B HZ R 52 R e SRR E,
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23 RHABUDASHIL R
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M TE AT -
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TFERI BN Y], RIS /N2 AR R R JU N BB . N MR 7 BB TH B S8 4 M R A X 2 A i A
TAEH, BHEEA/NAEREA T BB, AR RS 7 S e A RE R, it
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3. BLEFUE TLERT/NEHFBIDEFENIVR S5
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Figure 2. Structure chart of teaching ability of primary school mathematics teachers

B 2. INEEUHRHITHE AL DR EE
3.1. BUPRHZLEFINRA TS
CNFHURENVARHEY A1 (LSS HE HEAREE) RIEN— L UMM Z T R RN AR,
INSERUT R JBAT /N BB 2UF TR SRR, FELT KRS AR — & BT EEF bR E, 468
FBEI/NEAER O RRE. AERE TN CNEHUTEAREY TSN E 2 FE 3 Fias, #Jm
N XSS BB BT BT AN 3 FE 4 Fis:

Table 2. Teachers” understanding of the “Professional Standards for Primary School Teachers”

2. HUmat (NFHUREAARE) BT RRER

25 N# EL4511%
BiG 12 16.22%
BT f# 39 52.7%
— 19 25.68%
AT R 4 5.41%
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B AT R 5.41%

uORTER 16.22%

m % 25.68%

B HAT TR 52.70%

Figure 3. Teachers’ understanding of the “Professional Standards for Primary School Teachers”

3. BUmx (hNFHUREAARE) 8T RRER

Table 3. Teachers’” understanding of “Mathematics Curriculum Standards for Compulsory Education”

= 3. HUhR (XBHERFRIEE) HTHRER

5 N EL1/%
iR 9 12.16%
HIr T 44 59.46%
—& 18 24.32%
T 3 4.05%

BT m g
4.05% 12.16%

Figure 4. Teachers’ understanding of “Mathematics Curriculum Standards for Compulsory Education”

4. B (XBZHEHFRIZE) BTRER

HI7E 2 M 3 WAL, b CNEFIMEMLARAE) MUFTAAG Y 55 #0A Ber iR bniE (2022 4EFR)) A
B 7RO T, I BT 25 MG R A R EOR YO A BB 2] CNEBIT L FRE) FpT
FUEARHURIEARE, AR 1R 2 N2 BOMHA HEAT AR S IO S I DL ARAT TN B B I 2R
3.2. BUMiEF A CEZREINNAR AEESHAL

FOM W] R 32 357 S0 Fh 24, 168 B 5 85 2 107 SO UM S T AR FE e BE T MRCR BE N %
Z 55X BRI IRESNE 5 T Wb 22 S B 2 T 3 B BA KRR S A BOM Tk, IR
ST HUN A A U0 IS H T S VF 2 2 AR U A e A AT DI 22 513 3 77 30, BRER S IR
PRV B S A o /2 B0 3T B B W AR I 7 2K R 4 75 45 R0 4 o
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Table 4. Primary school math teachers’ favorite way of training
F=A4 NERFEHITRERIFNG R

25 NH EL511/%
HIS PR 17 22.97%
M 7RE 73 98.65%
TEURITUR 38 51.35%
N A2 i 55 74.32%
MWNEE: 6 8.11%
X 28 BT 4 16 21.62%

LI 2 8] EAHAZ i 216 i o TR BB A AR 2 KRR, W] DA IS iR e T R B S
AR RIFRRM AT S, BRI K. R, SCEGR I HBR A ME— AR, BIAE TR
M2 NHAITEME, BHEIEHTbREM AT, SRR _EoR RS B S FR 5
o SR B T HUNL Y RE ST KA BB A2 K B R S 45 R W04 5 R

Table 5. An effective way to improve the professional ability of backbone teachers

=5 REBETHIREWENNBRER

gyl N EL /%
WBEZUE (MR BOR) 69 93.24%
FORVER 49 66.22%

PR A 26 35.14%
eI 56 75.68%

Fopth 3 4.05%

H17 4 F14 5 aI A, AEE AT, TP S 5 80MEiER 7 2 Ifasis, EEpTAbh
B A RN A A AN RIS, DL HOM AN R BeA NI B2 AE R, A va i 3s T 50—
GNP 0N, A E R I A HUM I 2 R B2 0 . UM B 5 571 IR T A Z A B A1 5 A
R, EREHNASLEZES HONEEETE, RITA TS, BUERIRLE:.

33 BUINSHREZM, HRTHFRINELR

BT BUNHR HE R IKCTFERT LT B, A TE A A BOm b S AL, R X R
(15l RE I ROBE T AR B 2 (I OUEA L. BIAEAEAE S R BRI SR, WATIA B0 S RAFAE I 58
JIEA RN, B FRMEREHEE, — AL, FTFE0SHEBUEIL R 6 Jix:

Table 6. The situation of backbone teachers holding other positions

6. BETRUTSFRERER

g N# LL511/%

1~2 [T H AR PRFE B 2 39 52.7%

3~5 [THARRFE A 28 37.84%
5 TLA ERRFE 2 2.7%

YEFAE 22 29.73%

PR E TR 10 13.51%

A HAMATBUS HE AR 18 24.32%
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WK R RIS, VF 2 BOMERN AR AT S EHE . LU LA REE A

(1) FIAT s> BORBEIR, — SRR TE 0T AE, B LR R — AL [F RHRAE 2
ANERFR A 7 2

(2) B RAERCA 2, s L8R T WO, 080T KRR 2R K2 FaY, ASRel 2 H AR 0g
iss, LR 7 HEREE, kB AR AR,

(3) #BABUMFEIB AT ZANERRR R A Z 7 H K R H OB Ty, AR IRR T, MiE B3 TaE 71,
TR B —E MRS, R A Ok

BRI E, DA EE T AR AR 2 AT TR, AL RSS2k, IR SAT 553
DT VF 2 EICRIANT, INE T EUM AR, > T BOmR IR RIS . EAROE, BUTR I
W IIBCEES), ABRRIESEPRIE O, IR BEEE S I TF R [ &G AR, AEFE R BOUAR H TAE H3H
FE. BT EIMIZBEEAT S BIARRE, S 580NN G B MG A NFEEEEINE %S sl
(R B2 7 fE 5 s

Table 7. Elementary school math teachers love their training sessions
=7 NFRFHINEZSINIFNIERER

255 NEL EL4511/9%
R 4 5.41%
2B 32 43.24%
AR T AR A Y 17 22.97%
AR XK H 8 10.81%
ATART B3 &R AT LA 13 17.57%

m R

L RERELINECSA I 5.41%

17.57%
EIRIRAAH
10.81%

w AR AR
22.97%

Figure 5. Elementary school math teachers love their training sessions
5. NERFHINEZSINIFIRIRTER

H1 7w, B AR R R AEBARHE A TR KRBT, /DA UM TARE R N, AMUE &R
i AL BV D BEIE, BRMZAL, IEESERA A A A I L, BN R I (8 S N ae 1 EE
JEHAEFE AL 4F 1 18] A SRR

HUMERE I IR T2 32 230N A BRI, JoHREUT N NI B SR . FHAS /N2 K
Tl A Je (4 2 L DR 3R A T A 4 SRR T 3% 8 s

DOI: 10.12677/ces.2023.119368 2494 eSS G=R I


https://doi.org/10.12677/ces.2023.119368

AR 5%

Table 8. The main factors hindering the professional development of primary school mathematics teachers
=6, R MFHEHTE LA RAEERER

el N EA1/%
S EEE S 62 83.78%
= SEBR A 26 35.14%
A ERL 20 27.03%
TAEREE G 6 8.11%
BRI 47 63.51%

Fopth 7 9.46%

M 8 W LA, A7 83.78% 1 HIM A LG /N2 K U Ll e S ) N 3R R HUAAE S5 L,
I IS 63.51% UM £ T ok L 56 FIX— 10T, 3 BOX — B 3 2R PR TR B2 B0 i e
WA R AN FRA AT RE S, NS B ECA R, FRR R I, XA E R A
N NBAREII R
4. INEREFHITHFRENHRFF R

PUTHIEERE 12— MR G RES, HIRRS KIEAZ BEERE, R[EAR. A B ML LR
R FRANEET . BUMECERE RIS R RAM R Z N A H %571, b H EARMA T B 142
T3 M) SCEFAERN[E] . 456 /N E B BOMECF RE IR B IUR AL BB A, Fe B 2R H
ST =ANJ5 T B /D S R BT B R T OB T T S, BARIR TSR 4] 6 Fos

1. M E NG
S =2 M| 2D
2. HUT B L
M % =
W, KEFRIEH
(IS E IR

FIRERE R AR B E 2 ou il
R IESE ST A, MEECA AR

Figure 6. Elementary school mathematics teacher teaching ability improvement strategy structure chart
B 6. NFEHFHITHFENIRFAI REE

4.1, HIPEMEBIRF I

NEFRCEEFITHEIE R B2/, AU EEZ A AE, BT RIRIERK, B2 AR AR 2K,
(R th 75 B X e A RBEATIR AR IE, AR HC B R R AL R TR, 2RI BRI .
G, BT S5 B I AURAR ORGSR B 7R 2B T7 0], AR DU 200 5 A S 0 T 1%
FETAEZ R, BMS SEAREEA P, R T 025, S H b 30m # e SR e
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o HIK, FUMTE MR TAERE S5 m TARRCR, AWEin A &L rilfh s, 27 mARAIRERE, X
2 1 IFIE BN AL ZR TR R BN L ARE I ER . i), BUTREZBIRE GHeaE ), 2517
PRUCREETE N 5 B R IE T3k br, iR WA SE, RIZIFRRIEIR, BRI,

4.2. BINEMIRBHHEFRR, BEFEROBFER

3 X 2 RN AR HOM B B el AL, KR UM A 5 IR 1 A B, (BAT A AR ) 4L
JTs IR 5 R AR AR HE R R B> — B B AR . Ay — 2 NRBUW, FEAREREAGS, #
RAPFHEN, BTHEETAR, BBITRACAES, N AR AR 12 S L RIE0M 8 5 A7
WA AR IR B S A S ST AR AR AN B . MR R W SL IR R I S A R M, e 0 R B 22 AR 1Y
KIEFFAE BT, T2 —MEKIERE. fEHEAE, MR DT RSl A5, M ZE
HEAER B LR SETTTE, RN, RS2 A A 22 AR B R BT 2, Bk 2 5 S e 3
&, WRERHEEST R, BAREEEE TR R o R SRR, IR L
#=¢[6] [7]

43 FREMERFHFHE

SRR ATEEN ) F G i, AR IR/ B A ERAE A i, TRk, 2RI SO S50 2 08 R BR AL
SR AR AT 2 B AR S o X T BUM L RFRM IR R, MUREZRINE & 3308t MHEA—
AN RPN R R . ISR ATE N, A BIT IR B G LS EA
W EA, HEG DTSN TAERIREAE I . AR AER RS A TN, e E R Ifs & et —
MRS R RIIE SRS ), Bk, RABUTRME—A RIFEF AT IR B—, PRETHE
MR R B R R, S5 AR B ESR 2 M 2 7 A B BUI M LA B S, &SGR
AT S, AR FUTA S0 IR T St SE I B H s S, BTk
JERTR, HEEUN MR, 4T — 8 MSCRPRSECR, MR BON A, w32 MRk
P, EAERTEINE TREASBFEE R F=, THEFRR, NETRAER W IE ST G,
BT R M BRSO BEEIG ), LSO AT DL A T bR ST B R R A R S R, SRIS
IR R 23 A [8]

44 FEBVIERESTUIFIER, WEBFHFHEE

HOTHEI S BRI, WL RIEEIE S, 4 58RI 2RSS, NSO
et B0 B IR I TR 52 2, N R O R R S R AN . 7RSS & 92bR
WM, Fo/ris F B E S8 serh 35, BINAE BT RE BRORRFIIRRE, UM
HEEE 2 (2 51 SRR, MR SRR A A, (RHEBOT 2 H AR, ISR A HOT i 5
SR, AHH T MR TR O B SN, SRR B IR IR ACR . 1S EUR BRI R % e
IR, WA s B IR e KT, 0k O 7 5 3R 10 2 IR, 07 S5 A, “Ih7
R GMAE, 254 S RM SR SRR TSR G5 — B, AT 2575 & AR BSR40 R 240 9]
5. Z5RIE

L RFTR, BT NERCE BN HCE B SR 0 AN S WM. N SR — R A 2 ST I
B RETRE IR O R IR Y], ZUTHECH 8 ) ELBE R 2 A R SR R o WF S0 2 3R
/NS HOTECE B A3 IR T 75 3Ry 52 38 20 1 R R AL T 5 1), T LS 3800 ) 2 b S
X, T LR AR E PRI, WA SRR R R R . YA, T R0 E SRR T
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FHOMHEERE ST HIPETH G KT M7, ASCULRIRTHT0R TN A B T HOTNHEX R, AT
i A S AN SO I 55 SR 7 T B R A R, MR i1 A U 45 RO 2 T /N A B HOm U g
BUR DT HEAT 70 b, S e ARIE T 45 R TR 1 T /N B UM S T BA R IR T LRixT 3

E&WE

$eF B S S B AN P REETH RS HOE 2 A B8 Ml R G R R L e A A
O O I —— BT I DR AL T 7 AR e A B R A el s B SR (O 03
[2021]298-HNJG-2021-0206).
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