Advances in Psychology ‘U»EH2E3ERE, 2021, 11(10), 2374-2380 Hans X
Published Online October 2021 in Hans. http://www.hanspub.org/journal/ap
https://doi.org/10.12677/ap.2021.1110270

REAFESE B4R T

InmE
WL LN RFHERF S5H RS, WL sl

ks H#: 20214F9H24H; FHHM: 20214F10A15H; KA H#: 20214¢10H25H

=

AR BT DB MR BRI, HTRWEAMEREITR. AR, %
A FABVAUROCEBRBILE, CEEITREEXLBENEM. AREDEAESTRR
KHBEER, X—FPRERN129248 2E#TRE, RAPPERBEEHE, FITARER
FRAEE I BERK ERBFEER, UURARK BN 24 K% RSTHIR .

X 5in

BN, PERE, RHMEFFIR, FIRST

Analysis of Thinking Mode of
Secondary Vocational
Students

Xuxia Wang
Zhejiang University of Technology, Hangzhou Zhejiang

Received: Sep. 24th, 2021; accepted: Oct. 15"’, 2021; published: Oct. 25th, 2021

Abstract

Different thinking modes can affect the individual’s learning behavior, academic achievement,
learning motivation, learning input and mental health etc. by affecting the individual’s cognition,
emotion and behavior. It plays a pivotal role in learning. This study used the Dweck mentality as-
sessment scale to survey 1292 students in a secondary vocational school to explore the characte-
ristics of the thinking mode of vocational students, and explore whether there are differences in
the intellectual thinking patterns of vocational students of different grades, and the impact of dif-
ferent thinking modes on students’ academic performance.
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1. 5|8

BYET7 R 5 2 S SN S i 2L R R, ek, [ A AT T B 4R 2K T R R
%, FEMALM NG Teach Thought KAl (2018 FREZHFEH) Mg, BYELU AL 7 EHE
NEBRODIBE SRR TG EA P HZE —. 20 el 80 AR, FEEOLHFF KPR « fEfiw
RIE RN B ORI RE T2 B R R SCERE S E, B ANB LD M E R . [ e A 4
1 (fixed mindset) A& Y B 4E 15 2 (growth mindset). $i7 [E E B S 408 AR NN NI EE T AT
DI RE M 1), AT LSS 2 SR . VA IERRII G R K227, ZERRE, B i1
ST E A B R, DO RIS B ORI BB IEB . ATRIAPkER, 2d#E CRei
PR HEGECE L E DL IS, iEE ORHE “8REIX 7 o 2R, A B NI A BE
BVEARBEEALN, W LLEE S RIS AR . TS RARE T B CRE A BB TR
By, Mo feRMeh SRR, NS ) M e . A1 B BERIAES, I HAAI0ES, i
REGAER IR 2 B E ZR7G, AW & H O MR TR R v % ] 2B AR THE Bl (R 2R « 15
5, 2017).

R, BYER AR AR RN MK R L —. Yeager 55 NIEE 05T th /NS 22 AR AR I,
R A A S Sl S R S AR OC . A ATBE X AN E N R S AR 34T T AT, [EIRE R I s Y A S R
Gibeim A K, XM OCHRAR AT BE AR AL B A 2 2t mT DU I o5 A A ) 5 ) SRR RN 2 2T ST R R e 2 2
SR (Yeager, 2019). 1 Lisa 55 AR BT 30 7 v o AR (OB 48T 005 000, il RS x0T m] DA ek
AN I RRE IR 5 0] AR R A, A AT A R T RE T AT LACR R, TR IR R S S B S h 2k,
T 2% 2 H 8 2 1) mon Sl s = A2 1 AR (Brougham & Kashubeck-West, 2018).

FEEAMABE S, Lisa S. Lewis il xf 35 4441 X472 Llb (1) 22 AR kA7 L 4ET-1T, R B ZE I 251 T
] DA B A S R B SRR 0 SR DR SRR X R R, S B AR O A ) SR, TR
BRI 2 SRS, T B s 3 B AR 1 22 b s Th 2R A0 R B R (Lewis & Williams, 2020). i 7E Margaret V. Root
Kustritz P FEH, @i SR A T, KIES S5 SLmm Ad, REHEA R R K
Y R AEAR AR [ e A B ) i B B4R . (R K B B GRS B B 5 2l 7
R AR L, A RIA B E MM (Kustritz, 2017). PE2EHF T 32 BRHE AR S — b ATk, $R 3 B 45
A FEAR A DL S 5 Gt 2k /155 15 & o TIAE Jaap Glerum Al Remy M. J. P. Rikers 5
NA KT POV ER N SSERT T, FERARDT AT 2 PR AR X 8 AN A RIERNLEE RIE A1)
BAEBARRIE . BHARLRER, KREHMS5H G RKMEBABIRA Y4, Bn v A
RUEYE, FEFRE RERY, PR A B e S HAb B E T A 2 A i e AT e Se B 2 5. (H
TN AR, AT 58I AR R I IR 2 A 2 A 1 K A YRR X 5 22 b e 2 TR — € 1)
K, XAH G — B IR (Glerum, Loyens, & Rikers, 2019). [ A 5T B A= B4R = i a7k 70 ) 58
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by HA B e R IR A BB S5 7R 1 07325 b, B2 06 Fp R A RS AR AR 1 SRR 72 (1 i, 2018
EANT, 2019).

EARTPAERPEBoR, HIRA S SR EBERFAER) 45%. ERBNLEE 2 —MERES,
RN ZCE NI R 53, BB 2 RE S e . BOG EZHZ 2010 4R A1) (CEARFIHRN
e R ALY FRH, BMEEE ot RO BRI B TR, Ui B P IR AR R 20 ) RO BTS2 B
MO, 2015). HATHHRAE R 250K 8 v 25 R W B S fA 5K B 1 sk sk T BRBE AL, ARATTAE ] o Bt
SOV, MG EAR, DL TIRET R R IR, A SRR . AN IER I 5 2] T
AR A2 I MEE . B, AR s RS A 1 B 0o R A, SR EUAH I 7 925 5
W&, R HARAE R M ) 8, R TR ERECE T ) ) 8. A T 1A A R A AR B B UREE, R
Fo A A AR A B0 AR B 2 BRI RE e, 5 %%, HOATE A G T KB B e i s 2 e b 1
HRUNEAE RO SR, A DA R A A O R AT, AR IR FE kAN 1 P R AR K B R I O
AESEE IS T3S . R TR AL B4R A OCHe s IR, B HR AR s Y B4R S0 Al Bt
IR TE, TSR A e R HRAE 2 s K DRV, IR S8, KK, e R IRAE B K AR
Y BJa, TRESGEET AT LG R R A M E AL, LAk 5] S A0 I 2% ST B AR Vs R BEIR B T2 R
AN 77, BUT- PR I8

BT, AREEF H BRI TR IR A B YRR E, R T LT = )

W 1. ERERAERER A, [ e AR TR SRR AR R A 2 R i S L R A% = ) 40 A
LA dnfar g 2 78 R A A v K AR AR SR AT A ?

o 2. o HRAR R SRR 20 o Bl o A AR AR ) AR T R AR e AR g 2

)R 3. AEHIRAERER R, AS[R] YRR R 75 2o 0 2 AR 1 5 ) G AR R e W 2

2. fARGE
2.1. ARFR

AV FCAEL T AN T BB s b 2R ) 1380 ZANAEANL R AE RTINS 1292
By, BREERN 94%. HAFHEA 730 N(56.5%), & 562 N(43.5%); Hom—FE % 537 N(41.6%), =
AR 498 N(38.5%), A2 257 N(19.9%); S5 FH KA LAAF PR IRFE(TUE Z4E, n=143;
A, n=183; WML, n=94; BHHEM, n=264; FEEFH, n=210; HFFH%, n=270;
2:if, n=128).

22. fiIRIE

2.2.1. BYERRNIE

ZRHIE T AF P A B A 2 3 1) 45 250 155 70 (Dweck,  2006) 2w i) 1 A1 JE 4E 5 32 (Growth mindset
scale, AKX GMS). B T Likert 6 £iit70%, M1 AEFARR)E 6 AEFHEE), ZEREE S
ANH, AR : 4 ANE T BERRR@GI L ORI CL ST R, BRI 1K A
AF” R 4 A BB YERR (I “TRIRIRIIE TR EARE, UREZE T DURIESCE T ). X [EE
RUBAEDH AT A5y, A 8 ANUHMSF 5y, #BBE A IR e, e BYERE. 508
3.0 BRLL T 2 AR R R o HA e AR, TR 20 4.0 BRL ERggalE T K B e, 50
15 3.0 KA Y2 [ 1 oIRGB 4R . B3R 1 Cronbach 5 4 0.634.
222 EIMEGNE

AT 7 32523 il 45 VA 2 R0 0 A A AR ARG, [RA IR 2 A o T AN R I B RIS 8] 11
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P UABATT IR B A AR HEAN ], P45 2 06 70 B REREAT ELER LA O 1 A6 70 B 1) T AL AH B
B, I B R R “ R, AT ERRL. AHIE U T 2 BONRRAE 7> 5L
IR SPSS25.0 X R 4R/ Mt AT ik gt it TH S AN PRGN Ty R S T B bR e 22, PSR
F A N S AR BT AE BEZORN Tl 10 P S8 B bR e =2 e e Z 0 8 AEWIE AN R ) R 20 15 e 27
ARG A, BAVE R RS TSI Z 4.

2.3. MREFMEBIELIE

AR TR 22 A B A AR A BEAT AR, MBS R e, B SE BRIN TRIZ) 15 20, [mliics
10 1) 25 L i BR A TR M 25 )5, KA SPSS25.0 BEAT Kt AL BEAT 7347

3. IRER
3.1. RERA BRI IR ST

BAVHE TS5 #H M B4R, SRERKE NONRE B4R, 258K 66.4%; Mk
SHYERETY & 21.1%, FOE E BAER N 12.5%. G4 R N RFR(ILE 1),

Table 1. Statistical results of the thinking mode

F 1. BERAGITER

B N Hork
[ 7 JE At 5k, 161 125
TR B4 858 66.4
K AR 2 273 21.1
st 1292 100.0

3.2. NEIFHFRENBERNERME DT

X AN [E A 20 1) 2 A R R B AT /A e SR rH (W42 2), TRATR I = AT B R AR B
), BARRIIE: Nm—2lm, FeB g AT N, JRA 2R 4R R i B R 4R A =
FeA AT BTt A B = e Y R 5 b ORI BT, TR T R A U R A TR SR A
AR SRR E /N . T8 RO RIS R AR ) 2 AR R R AR E R, i
ZERITR (N 3), X2=12.162, p=0.013 <0.05. W54 0 B4R R AE A R % IR A7 A8 B3 1k 22
Sto MEFE—ME =ZER, @ oA R B K, K2 3R 2= TR A T e A
HER AR R X — R R AU = AR R U SR B I IR AR

Table 2. The proportion of the thinking mode among students in different grades
=2 FEFERFENBEEN S

FER [i] 5 FEL 4 R DY Al B
TR 81 (15%) 344 (64%) 112 (21%)
B ARG 42 (8%) 348 (70%) 108 (22%)
AR 38 (15%) 166 (64%) 53 (21%)
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Table 3. Chi-square test of different thinking modes of students in different grades
= 3. TRIFERAZENBERENERNFHRE

Value df Asymptotlc
Significance
Pearson Chi-Square 12.162a 4 0.016
Likelihood Ratio 12.740 4 0.013
N of Valid Cases 1292

3.3. PIREBEEASFE RIS X RS

DA ER A AR 4 O BB B, AR AR ST R AR &, BATHAT R R 5 200, &
Fuli e B B R TR A B BB K R R U, AR RS B REEER, UK
TN Fof AR 2R 22 2R 1 2 Bt T e

TESIIAR, AT B2 MG A & 1 0 FE AR R ST T &, B S52anEERE——
bext. B, L3R15 817 M RUkSt. fEixsbsz vy, HAG [ e BB AR, TG 280 YRR R K Y
TR A IR G EE 11.9% 66.6% 21.5%.

ZRENF N EAFERAF, FNIEHA A F R britE, FA1H SPSS25.0 #0546 43 Hodk A7 il
WGt K HE T AT LR bR o B . FEEAT RO A [ e R R . JRA BB 4R
R B B AR A 272 AR 1 27 2] BB B FIbR M ZE T F R FTR(WLR 4). FRIEIE R R Z 0 iifiE A
A B AERE ) A A R 2 BAFEZE . T8 R N (WA 5), F=5.380, p=0.005<0.01, Kt
YN [A BLYERE R 18] (220 i 2 [ A7 S 22 5

Table 4. Mean and standard deviation of grades for different thinking modes

4. TRIBHERKXMRS T ERIRES

B M SD
If] 5 70 R84 A 5 -0.2079 1.02871
TR B YA -0.0253 0.95476
BT B A 0.1818 1.03245

Table 5. Difference test of academic achievement of students with different thinking modes

=5 FRIBUHERKNFEZWREHNER T

SR H HE ¥7 F BFEM
41 /] 10.352 2 5.176 5.380 0.005
HA 783.114 814 0.962
it 793.466 816

4. Wit

AW FARTT T A Sl R S5 2 ) A ARG, 3 A5 A ) L e 2 7 o BR824 v i
HHIE, B AR E T SR RGN TR AR, DL TR B AR T A R et 2 2 1l i S
oM. WATHUL, AT G N P EREEAR, R 2 Er A & TR R 2 B #0E H A S0 T 28 11 57 1
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—MEE BB AT, BT BNEEE B G R HC AR, AT SRS 2 BRI AL,
U AT TE S PR A SR, ARATTREIE T i — P K B B AR S (RIE R ORI, S ERAT A T
A BT AR, BRATARIE 2 12 A2 A TR A L AR U sl K Y R, T 5 /0 1 22 A B [ 7 7Y R
YErsia, TR =B e, VA YRR A e T R, R e A AR I U AT BE X
HORWE O, BIHE 2K B 4ER X, AL 7 AU A B SRR ) 555 0k = IE A,
Jee It ] e B AR . X ST A ) EAE (LS AT R — 8, AR PLE A [F] 40
B AR B YERS N, AL NN E CRERA BB ER, HE8 R UL IR, B
SER, ABEE IR VRN 2 i e R AR S — AU L, AT A a2, I A X Fl B 4R
TR 2 R A AR IX AU IR I(CR 27K « B0, 2017).

HAVKI Jaap Glerum I Remy &5 N FRIBI FUAN R (1) 42, ABATT AR BIF 50 2 W AS [R) 4 2 2 A 2 T) ) B A A
WA WEMZE R, AR F P 3RATRI, A E 5 18] 1) YRR A7 AR5 B3 1 22 57 (Glerum,
Loyens, & Rikers, 2019). EARRIEMNE—FERLRB G - FH, FINE FHBESZFEH, KT B YR
ARG BB IZ T — A BT TREMES, 5 AR E e 5 B, 2RI
BEIR 5 X BT . A=A ER T, S YA n B AR I R e . AR B T 7E I BR 24
(T ERFE S FRTH RIS 30 DA S i B R AR B 2R v mT UK I, S — AR, & AR A
T R, BEE BRI ECE &5 Pt RIS AGE N, BN AR T R A SR AR AR R &
J1, X EeE o B Tl R AR I A2k o BRUORTREE KPR & AR RE 1, S EURATR O SR,
OB IIEMMA L . WA BLERAT TR, XA 58 0 ) B A7 e A R B AEASE AUE ) E ER H 2
—, FHEC T HRA DA SR 22 2 v DR R GUR R 75 78, AR R R ) 7 S AR g b, 0o il R A B AN
Xof 2 AL AR e BT K B A R B (P, A, 2020). TS =2t EL, A
B A O 225 A0 R T, WA RMORIEE R S B, AR UK R R H Ol
B AN R 4 2 A RB RS X ) AN R ERARATT B 32 808 28 13 A KOS AR SR R ALk s 7 22 ) ) AR TR R 8
FER), XAEAS LG ETE s — B3R5 .

FAVRIE ) B Je — A ) R AE TP BRAE A b, AR GERE AR 75 20 S AR 1 2 2] ™ AR i . 18
YR G N RS AR R — EARE T w B AL . RPUR « 1855 v A2 itk 1B 72 4 th 55 ] e A A8
SRR, B R R B S AR S B R T (Dweck & Claro, 2016). R B4E2E—F{E S,
IR A H At 5 7 2 385 85 ) AR AT R AN T A R AR ), T R E SRR R A N LA BT
Wy, —MNRAREEME4ENANFTRESNAE CRAERY, s80E RAEFKA RS, MATFEB RN, &%
FHZRAR . TS AR, BA RO YRR 27 ) 200 RO g — Ao 2] 2 3 Bt L2, B DUAH
EE T4 [ AR RN, AT SE 28 5 AR T . AEAE R se ORT FE 2540 b, I TR 2R 5T M 4ER
552 2 SR R IIFFL . Catherine Good 55 NI X L% 2otk /D EUIRIRREA . 5 I 7% )5 & 56 NEAT
BT, H AR B ORI R ZIAREN R, fm AR BB T I A FREf
R Gi(Good, Aronson, & Inzlicht, 2004). TEIEZ 5 WA B 70 & BB 4R X 5 22k s 2 (8] % B 1R 5. 3
HIFHIEK R o Blackwell %6 AfE 2007 HF4ixiE 1 B4t )5 205 i 2 (B 6k Z BE R (Blackwell, Trzesniewski, &
Dweck, 2007), IXFhfi = B 2R AL G A 58K 2 (W8T 50— 30 I WI7E Lisa Brougham %5 A7 KT “ i
KU 2 TR 7508 P BT T vh 2 2 AR e S e 7 A s &, 25 K BRI 2601 %
I ENZ O S (Lewis & Williams, 2020); 7E Li F1 Bates %5 A7E 2019 SRR 7L PRI, FEZEA4EM
EP RN, ARG BRI ERIAR AT S, AT S R U ST A Rk,
2 R AGL 221 SR SIS (Li & Bates, 2020) . 7556 T A HRAR B4R 55 20lb el 2 1A 0% R AR 7,
Jaap Glerum 55 A AR A BB AR 220Y i S 2 [ AE 832 (995 & (Glerum, Loyens, & Rikers, 2019). {H7E
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FATHIR W T, AN F SRR A AR ) M RGBT BB L, I R B S A S 2 A Y
TR G T A B A R A T RS R S T A N B R B I R AR AR A B R
MR — B R R T BAERCS 2 bR S A2 15 B HH R &R T FUAEAE 3, (HOR B BT ST A
TN BT RS R AR i EE R R, IR PR, IR AL E Rt
L EBRZ R TREYE,  Pr LA IR E AR BRATAR S TR

5. &t

ANEV ) B YRR AT BLZ I AN AR R EORAT D75 2K, AT X 1292 4 A 2 A R AR )
BRERI, KZHCAELLTRE YR, EHERAES, AR B YRR 24 2 T 6 E 8
RIS BEE NSRRI, PR BRI A R B2, XA B MK
Sk

SRR T3 A BTG A [F) JB R QR 22 A R 2 R B T AR AE B M 2 S o (R T 22 s SN B 4
BB R R —EARAEF I, XA F ZEHA T — D W T

S E WK

KB IR-HEF 7 (2017). &5 Kpp. 10-12). J5iREREHHR LA A,

FE(2015). AR E F IR S 5 B B SEACR PR 7. T E R R e

NI 2019). TR KRB YR SIS TR R AR R BIRR. AN FZOPRFEHE, (7), 67-69.
T, A E2020). KRB R FRHATIRER. Bl 5 IRFE (6), 32-44.

TEIQ2018). ¥Rk L A K R B YER NG TR, A 5B LI Z e FARBEIL, (6), 13.
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