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Abstract

Starting from the perspective of positive psychology, this paper adopts quantitative methods and
uses combination questionnaires and tests to obtain quantitative data. A total of 254 valid subjects
were included, and the data was obtained using SPSS22.0 as the research tool. Exploring the im-
pact of three different emotions, namely pleasure, fatigue, and anxiety, on English academic per-
formance among non-English major undergraduate students. The study demonstrated the mul-
tiple parallel mediating effects between emotional intelligence and English grades, and found that
pleasure had a significant positive impact on grades, while fatigue had a greater negative impact
on grades than anxiety. At the same time, this study validated the conceptual structure of emotional
intelligence and found that emotional intelligence has a positive impact on English grades. This
study provides some inspiration for the English teaching process of foreign language educators,
which helps teachers to actively intervene in foreign language pleasure, anxiety, and fatigue, regu-
late the emotional health of foreign language learners, and improve foreign language performance.
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AW « A pr U LAE 1948 SRR AR BOZ ARSI 3R, A T AR5 2] R T T DR EARAEE
ZEst, T ARG FEE T A ] o 22Tl 8 0] 25 A 1Y) 2 2 1 R AN 2 3] 45 SR s AN 25 22
PR, AN [ 17 008 2 A IR e B 2 AN [ T T AP 9 K 22 B v 5 8 B — AR B 2 ) it B 52D
HSEBR B AME S I BF AR B INZ , AR R A A RESAAE S P 2 I BN S R[] (LA,
BHR, 2017). I BAEGUOLBE AR AR 2 B — RIE TS ITHARDT T, iR, R . RILA ST AR
WO ERSE A B R, SIS R 1 2 e 8 BRI E R, DLseE B i,
2. XHkagik
BES=EDE: BLEY

20 e 80 AR LAY, B4 —HBUNR S5 INEFEXT “JEFEMER 2 (irrational factors), KA 52
FI| SLA (15 ~J43 Second Language Acquisition) 41 % (1) F [ 2] (Dewaele & Li 2020). E 3|1 B IR
UiFEt, A SLA ZEFIEHTR BTG X iR 2% ) E BV 5K JE (Affective Filter) i /2 7oz (3]
(Krashen 1985)#& t ] SLA B L KB UL 2 —, 38 B2 5 21 38 TR 5 )49 2 B S AR a1 Jak R 21 0 Ui 1) ik
Z EW e TEREER — N IER, K I B ITE S MONBEAT LI, Benn o) 3 I TE S AR SIS FE P R
LR BRI, A TS S (AR, k) R RO A T IR TE S SIS, R, k@
FERE, BRI N <GS ] FHES 5. BAE B IEBUE RN T RN,
{EAH R SRR L L4 S8 £ T B ARSI 8, ABAH ORI FE 0 i 1b 2B Tk
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2012 fELLSk, 7E PP (R0 HH 2% Positive Psychology)#sl iHESh T, [H AN T HE S 5 254 —
VB2 S R TR R 3 1 e 2 e, R SR USRI (holistic view)$R i 42 (1) B4 . b EHF OH
AU AE R IT R, Pekrun [4] (2006)42 H 1 #Hi] - 4B 218 (control-value theory), ik Jy2i b if 25 e 2]
R ZAFTE, EEEREET DLDH 2% 2] g Bl = A2, 0 nT DAFE 5 24 S A Qg sh =2k, an 2 2] i 78
TR AL SRR R R TR A RS, TR A IR R W R A
FRMM T I H FN RN EENMEE R KL —.

MG 468 12 MARUER . A RN CI5 2545 B Re J1[5] (SALOVEY P, MAYER J., 1990), LRI,
Hfg, EHMEEA QBN REE AT, Tz s ARSI, S AR
KAV RRNE ARG TR G ) 5EE R EMER S VIR, Z2PR[6] (2019)¥):8
AR T AMER R AE TS R ) S AME A R ST R A AR . BT BRI R ) 5B SR
FARWREER, AR 2 HAAT PR, R MAME LG % (R0 Fedatatii. fEE. R
3 P S S 40 PR 45 8 1 5 MBSl R S 2 [ R FEPAT R A EH

3. A GE
3.1. #fZI0)E

AR TAE R 2 A GG BT, R EEE T T

1) KREESGRZEIE MR 5 oMEm Y. 8. B Roanfr?

2) HHEE T, JEEAEEONEN. BRI ER) SIS A VL W) Z K5 R A0 ?
3) ShiEtatil MRS L RAETE 4 1 5 B ST [AAFAE (0 2 P47 RV AR G e 2

32. Zik

AHE T X AE S T AR R S5 2 P IS 4 5 A RS 0L, 2023 4 9 A~10 H k4T
HRE G S5, TR 260 iR B S R . L ik, 2ERICRE S oA e U RS G
A WAL 254 477

33. METR

AR HENTTE, HAE SN E SR & T AR

RS 4B 1B R (YEIR) . AME I 2% (Foreign Language Enjoyment Scale) [7] (Dewaele & Ma-
cintyre 2014), #hMEif 5 £ & 53 (Foreign Language Classroom Anxiety Scale, FLCAS) [8] (Horwitz et al.
1986); T KA Lk & B2 (MBI-SS) [9] (Schaufeli et al. 2002) DA Az FeiE P £ j5 5% .

1) B IE 2 J1 R (YRR « UG 4% % 71822 (Trait Emotional Intelligence Questionnaire, TEIQue)
skt TG4 /3R [10] (Petrides & Furnham 2001)gw il F 4= viks 7 R, P 153 4% H. BERAE
& 25 M (emotionality) . H %77 #HASHERISEARIK 4 MEFE, (528U (Cronbach’s a = 0.89), AM4EFERTA
BB AE B T 0.75 [11] (Petrides 2009: p. 89, 93). A7t K HZ R R ML, 5 30 & H .
15 Muls, GASJEEE AR K IR . R SO 7T R A 4 s hi B 38 1S FE AU B BAR [12]
(t11 Mikolajczaketa, 2007; [13] Dewaele et al. 2008). Shao et al. [14] (2013) 15 FH 4 Jai i & 2 ) v S il £ 3%
K2 9eih % S H B R 7, M35 78 m 15215 B (Cronbach’s a = 0.86) . AHF 7 H1[15] (2=, 2020),
ZERNN I — SN 0.77 (n = 1307).

2) MERE R ER, SMERE M8 B (Foreign Language Classroom1 Anxiety Scale, FLCAS)Hi[8]
Horwitz et al. (1986)4 |, M &EAMEIRE TS TR, SRR AT b HER, 3B %H, AAEm
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A BE (P B — B0 o = 0.93; EEIIAEE r=0.83, P < 0.001)F1%k /% (Horwitz et al. 1986). 7EI&[E 4ME:>]
WEET, EAR[16] (2003) X 1% ERHAT T — RIMGENERAE, 25 EWERZTE, ARUNIMELE
FEMIE T E. AWFFEH[15] (ZR%, 2020), %8R0 AN — S EIA 0.92 (n = 1307).

3) LKk i & &% (Maslach Burmout Inventory-Student Survey, MBISS)Hi[9] Schaufeli et al. (2002)
HEF38 F i ps 8 B % (MBI-General Survey) [17] (Schaufeli et al. 1996)%} 4% H #E47 22\ 37 54k 240 4 17 B o
MBI-S HFEH . YLIHAE (cynicism)FI5l 8 Re K 3 N ER M, 2l E 54 4 M R6 ANE, K
ViR T ER . MR AR 1% B R B A B U RS P (1 [9] Schaufeli et al. 2002). Hu & Schaufeli
(2009) [18]. FWEH55(2005) [19]EFRE R FAR AP MiZ2RIEE, SREHUERNEHER
U o AHHFE[15] (B8R, 2020) 4 %8R I N2 wihe b WK, ER NI —EE(E N 0.90 (n = 1307).

4) FEABEDUG RS, ASHIEIT 0TI DU 9 Rk 4 2 B T 4 A [ K 2 9018 DY 2% 5 1 (CET-4 (College
English Test Level 4))3RHL, 1% 32 2 i b E Z0E 38 E 0 A B TGEER, BN S A 5ET /7.
Bl SAEABITERE 7). AW FURHUY Gt JE A R s DY 2% 1k N 25006 7 0 A 3 AR 2 AR ek 1) %
FIE S BRE, REMS AR M 2B (iR 2K, [AIRHZ SR E N — T4 B SeiE 5 R, w2 AT
KEEAE GBI PSRRI B o AN 50 B AR T 98 2 2 AR RIG 2850 22 AR 2l G s, U 20 153t
VBN IR MR A el 2l BRI & AEAE, A R T3 my At FE i T A7 1

3.4. BARWER

FERL I N T RS SE A & A& e, B3 5 e o B R hIT R FmE 7T, 15 44
25 B0 G RBRARSE T A RER 22 AR W G ATIHE 5 R B BHEREREHE L S HIAE. £T
FHU G R ARG mk. HEm, IR TR S0 W G W A AR, HBA A, 15152
WA R EN TN S RS SRR IHA 5 U5, ZIHAN T 2023 45 9 H~10 AJTE, FrfiHa
a1 A B L5 A 2 SR AT U -

4. RERSHSIHE
4.1 FEXRFHBNEMESINERD . £E. BRNBEER

Z PR I TEIS T 60 A 1= T 600 MDA 5B VUGN [0 % . FI4 254 1. %M 3sigma JR
M EBRMA s, PANRARMESS, SATIR 250 A 4. A T RAESEE LR IS 2658 1K
S MBS AE B HRFAE LA R 22 0B T G Gk F, AW FUfd ] SPSS22.0 % & AF St AT #i IR PE Gt FIESS
AR, SRR ILE 1.

Table 1. Students’ CET 4 grades and levels of foreign enjoyment, anxiety, burnout
= 1. FENERSSIMERR. EE. BRKFE

A M 7 &K e bRk
WESTn e 505.913 503 294 60.716
i it 3.728 3.8 4 0.886
(¥ 2.897 2.667 4 1.216
IR 3.006 2.833 4 1.157

R 1SR, SARIARSEE Tl RS M SEE T R SUK TP HMEE) 505.9 7, Ak T AR A AR ST
U225 1) RAF/KF, B 2RO uR S A B R 9B AT, e A AR RSP 207K A i vt X 35k
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(3~4), 16 BT IAL T h 45 X 35(2~3), R L HO AR A AEAE MG 2 2] h B B B R FE R M A A 7
PR SERE LRI 8. BEAh, 2% 1 bR HEZE SRR B T S2RAE DY RS UK-T- MM 28 sz A 22

=X
I o

REpASER AR A a8 QRS2 IR NS AR, 7KOF 22572 e i JR A R R
2%, R B R T AMERE VAR T R, PR R SRS I AME O R N O S AR AR A A R
EVLRREJE GRS, RIVAAES SI0BRE R BIRE, BPINAME A > i) e am k. RIS 2 1%
i - P EEEE, R DG 0 BB BANOO K S AR BT S b AT A S R e, AR R
AL EERE . RIESF PP R B I AR,

4.2, ERBEWRFEREE N SHFWBENRIBRENXR

BETE 1 IESOMmRKLE R, AWtz SPSS22.0 #1477 — %51 Pearson #2434, il CRITIC L
BRGNS ,  RVRRANZE B ) JAE ) 2 v USRS =PI 28 (s . FARIG 125 R
SHTATLAE R, B PN 0, WK EEBEEME, AR REN 0 MR R, AR LT
FUER . X FARIEMRD, VIF &3/ T 10, RSS2 EILg v m 8, SEmERLr. 4%
W 2 frm. B x Nt EL, y NEEREN, 2 MERMEL, q NIUHHS, BAM AR T:

q=533.776 +8.402* x —8.273* y —11.944*

Table 2. Quantitative relationships between emotional intelligence, three emotions, and English grades

2 REEN. ZMBESRENGZENELXR

B FEEW fhr it e & VU2 B 55t
R

fa it 0.498

(¥ 0.088

£EIE 0.098

VU 2% B 45t 3.245 4,711 —12.453 -7.271

R PR T A, SR St BRI SN BN R EAHDE, X5 2RI 7T (LI 2020)
GRERN, R\RFEGER N GX =GN X RSmP AR 2R . HE 2 BnEEE 504
FARGTE BEMIEASCK R, RGN ST A8 7800 1 K 22 A 78 9038 DU 25 il rp R LA T
TE BB FIRAE T 15 46 8 JI0 A AR B AR LI FH [20] (Goleman 1995). 4 2 45 b fAEL T =
FRAS R 2 A 26 5 BB G 2 A 35 0 R, R IR 2EJE S S I FE b, 25 5 I 52 3 e Dol A7 28 1 2 24
FRAETEH IR R . iz, HEEETE 4 A B 4 M SA MR 2 AR [ B 2 5] e AR, T s
WIRF]. Bboh, % 2 BERIERIE: ERXWA AT T, 6B ARBUEE &S 250 DU 2 St i e i R
R, TEMEBIGZE MR N AR 5 M DL IR S 2 S A, M DATE 3 R H R /K i B4 TR AR
KT

4.3 FHEIMEMGE. FE. BREMEEEHFILERSHRNER

NRRANER . FRIE . R = MIE B E J1 5AME A RS 8] 1) 2 BT AT TR R s
BTSN E D R 8 BT 2R 1 5 IE SR ST 8] (1A RN AR I 45 3 BLE 175 A 23
MR 1 St MR . AR R RN JETE BRG] ) R A RN A IR 45 SR W K 1) IS
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TS AN AR DUA A FIREEE (520, Hh o e s B IR RE e K T8 KB - 2) 4|
5B RS HAFAE R E IEA R KR 3) =ML AR 3 & R 2 A Sl 22 b R BT A A R R B R 52
Wi et A 48 X TR AR SUA B IR RN . A2 TR, IR AR A ANE 5 B ST SN 2 3
ANTRIRE BE B ST 0, AR LG fa D0 175 28 S M AN (B2, T A RE 156 28 AR T 4 21 24 5 I 4 R 5t 11 R Wi
CNTE

—0.498—> i —A4.711—

BHEE 1 | —10.098> e —-7271— > | UE R

—0.088—> 7358 —-12.453—

Figure 1. The mediating roles of foreign language enjoyment, anxiety, and burnout in the relationship between emotional
intelligence and self-assessment performance in English

Bl 1 sMEWR. BE. BREREENSFHEBTRESEZENFNER

M PP LR, AR 0 B A 1 TR 5 25 1 3% — A 52 A AR I 5% ST IR B, K B 0 1 B 45 S A
B B [ SR BB S S A T AR . 5] S R R O AS THI R PE S ST, R, A
SELTRIN R, ESEE S ]SRRI, M PR BRI, A DU RS 2 S ) RVER IR, (R
S AKCE T
5. &5iE

AW THEEE T ARG T KSR H GG UL ERL . BIE . R Z G LERL,

T T EN SRS B R BT as RADRAE 1T AMERmN . 8 & e 2 59BN ETZ [
RIEAER, tIRIE TAMENT . I8 L i Qa4 8 1 5I0E G B AT A E . WWFFEN 8 L
W T 2R AR T 2020 4F DL 2 R ONBIE AU BN AL AR 24 2 B AR A SR USOCR, O iR R
TS EHT TR 7 SAESCRF . AN, WHAABLAAEENHE . B RRE R THEL
VR R AR B G B I EZE AL, 53— 75 T T 15 22 B P AT o A5 R D ] St 75 2 1 F9 436 L
HARRAT AR, B TI2H PP BIRHRTT B H07 I AT RE AT AR () SE AR 8 R Lo BR A R o SRR T ] ik
—IBIRVT A T T AT N R L (AN B A R J ST A8, R ] i A AR R LA b 21 2 Bl O Lo B
FESIEP I (E R

E&WE

HE LR 2 (IR RT) 2022 SEARLBE 20 B S0 — R E “ B3G5 2 BT (R
S5 J220803); I EA M AF L) 2023 KA BLH QNI E « 2Pk g0 K2 AR TSk R ST
SRR TS (S H 45 20230801) .
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