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Abstract

Developmental dyscalculia is a specific learning disability. In recent years, research on develop-
mental dyscalculia has attracted attention from more and more researchers. Working memory is
broadly related to mathematics skills, and it has a strong predicted effect on mathematics achieve-
ment. A lot of studies indicate that working memory impairment is one of the causes of develop-
mental dyscalculia. But it is difficult to draw any firm conclusions regarding what aspect of work-
ing memory is impaired. The article reviews the study on working memory of developmental dys-
calculia based on three aspects: visual-spatial working memory, verbal working memory and ex-
ecutive function. We point out that further researchers should improve from the selection of sub-
jects, the type and quantity of working memory task in order to know what aspect of working
memory is impaired.
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1. 5]

FBHE (Cohn)7E 1968 41 Ik FE i “ R BT HF%AS” (developmental dyscalculia)iX —ARiE f5, X4,
Sl TR E IR R S, WisEfE(Slade) 4y ZE /R (Russel) (£ FH 7 A 4h— A ARiE:  “HrRrtEitHE
HerefEfg” (specific disorder of arithmetic skills)>k a4 1H R EREAFEE SRR R . R, “REIETHR
BEhG” WRRAE “HRp R PETH R REREAS ” (R 45, AT, 2008). K JEPETHE RS (Developmental Dyscalculia,
DD) X Fr i 2% 15 (Mathematics Disorder, MD), —Fpik 145 2% 2% S B, Horh 8 5 1B e A2 se 2
FRZ W I (Mammarella, Hill, Devine, Caviola, & Szlics, 2015). ANET 26, 7] AR B S g
ST S BEAG ) — P o AN[E] B BIE Fe 3 0 R e PR T RS 1Y) 58 B — E AN [E], (HEEA R 5 DR LA
1) B IR (HERRE MK T AE T H): 2) FEae /1 U ORFEEEFERE N, 3) Herm LA Ee
% JE TR I IEH L.

ITAER, BRSR R 2 (25 U O R R PR T BB RS 1R B R PT BB 5 — MO RE Tk 0% . ToRxt T L
R T AR, B LAECZ, PATDIRE, 18 012 BL AN T 1K EE A S0 Ty R #i 2 Bk #S2 3F
i B E Y (Swanson, Jerman, & Zheng, 2008) . fiff 7t 73l AR iE4Z (Bull & Johnston, 1997; Mammarella et
al., 2015), KKig1Z(Geary, 1993), T {Eic{Z(Geary, Hoard, Byrd-Craven, & DeSoto, 2004; Geary, Hoard,
Nugent, & Byrd-Craven, 2008), ¥ (Szucs, Devine, Soltesz, Nobes, & Gabriel, 2013), HnT#Z Bull &
Johnston, 1997; Chan & Ho, 2010)%5 75 [HIX & e PETH R BERG I T W58, FH H A7 e 7 — Mol sige
IR o

— AN AT R TR 2 IR TARIEZ o OB 2 A i A T AR A2 8 O TE AL B 2 O K37 #
ABM B O AT E R AT S5 o AR S AR RS B EH] . MR E D 0REE, e &2 ERIE LA
AEWF RS ARSI R TAEICAZ 550568 )1 B G MK & (Purpura & Ganley, 2014; Raghubar,
Barnes, & Hecht, 2010), —S&4\ w1 fff 52 [FAFE R B TAEICIZ% 202 st B A AR 5 i Pl 46 (Geary, 2011;
Swanson, 2011). %f)LE #EAT TAEICIZAE S5 SRR s L TAE A28 77, JLE RITHE AR I AR 32 &
(Kroesbergen, van’t Noordende, & Kolkman, 2014). A58 & BUE2EREAS L3 1 TAE L2 5 IEH ) LE A
Eb, B SEAFAE A 2 . Baddeley 2 FL[H] F1(1974) 88 H TARICIZ R G = U i AL . it TARiAiZE
B M EAMRREREICIZ ARG, PR AR R RPUT RS EE ARG - =
IIREAR o A S0l AR 25 1) TARICAZ, 538 TARCAZ A oh AT R 48 = A7 TR I8 MR g i)
AR FE AT g, FFAEICRRA b IR O T30 B g 1K AR e IZ AR R B 5877 1)

&)
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2. XRMTEEBHATELERRIZHSR

Z R N AL 8] AR ICAZ BB 2 R R 1 v S B R BR R 2 —, JF HLZG T SRR AR 2 SCHF
W58 R AL RE B4 B AT 45 (visual-matrix span task) il &40 25 7] TAECIZ A&, RINBUAFERSH LK
Bt e AT 4 0 TAE 2 8 B LU AE & R R 47N (Andersson, 2010); 9\ A 78 R FH AR [ AL 45 75
H—S 4518 (Andersson & Lyxell, 2007). BF 78 H 5 AR F4E 5% (odd one out)ll 41 %5 8] TAFICIZ .
SERF, BFREAS ) LA ZAT S LRI T 15 % L (Szucs et al., 2013). B 70 # Bt SL I 75 5 A
e Z i I — e B H R T, RIS B R I 4 RS A T U 4 S B R AR T B
(A7 E, AT S SRR TAECIZ) B, [FIFE R B B ) L3E 102 (8] TAR IR 25 1B % R ) LE
FHECAELEA & (Mammarella et al., 2015). B FL38 @i % DU A CE 2 BAS 1 SCRREAT J0 /0 i B, TR L
AN A CAZAT 55 R I B T B0 2F S RS )L (Swanson & Jerman, 2006). [E N 278 I\ A EE % 5] b
15 LE AL 23 8] TARCAZ) B T IEH JLE (v, Pafiis, BSaL, 2007). MR, BRFFRE NN
pEtG ) LB AAAERL 8] CARCAZ I BB . B 703 RIRE A AL HE PEAT 5%, 45 SR R I P ) LB A OE
W) LEEAE A 6] TAECAZ ) B B3 B 5 1 2 5 (Andersson, 2008) . I8 WF 58 & I\ B0 2 S WEhs 502
(] TAEICIZRE S T REo k(0 5, 2004).
3. XRMTHEERNSIELEICIZHR

583 2 oAd 22 A AT 450 8 55 18 TAECAZ) B, 3 b B i LB AR ) L3 2 R i) 22
o WAL DAECERRS LA RS LE A AN R, AW A) 5T BEAT 45 (listening span task)lll & 5 15 T
PEiCAZT . S5 RR . e mid )LE ) TR LA EZAL T 1E% JLE (D’ Amico & Passolunghi, 2009).
WF 5% KBS 80 B 4T %% (Counting Span Working Memory Task)iF 58—+ =. FLAEZHIE - REhS )L 3 A0
1B )LEFIELECIZMZER, SREM=MER RS0 )LE FiE LRSI EE T IER )LE., &
AT EAL AT EAE 55 (digit span task) ARl 75 455 (word span task) .75 HHAH 5] ) 45 18 (Andersson
& Lyxell, 2007). JCAMIRFFRRIL, Hebefd ) LE 58 TIECIZ R E E T IEW JLE; - H R Pl T
EW . BHERBR TG, XFhZFR471E (Swanson & Jerman, 2006). [E P22 A AECF 5 5]
) LE F 15 TR BRI T EH JLE (v 55, 2007). FEAERTA BB LS5 10 & SR B R AS L 1)
it LAEICIZ kAR . AR H AR 67 RS, SRR LE N 518 LIECIZIEAF
£ 72 7 (Andersson, 2010; Szucs et al., 2013). HARBFFE WIHESS DGR 20— E HEM T, 2
56 58 DL B 42 HE S AR I U (R0, HE X 2 B ] o [R]Z BR ] ) e K R AR AR 508 AR IR B i i
KAE. S5RWEAKIHA)LELE S E LIELZ B ZE R (Mammarella et al., 2015),
4. XRMEITEERNMITINEEMASR

HRPAT RS, £ TR, — M EEERMEH RS . EE IR 75T 5555 7 1o R &
SRR TS, ENEIR GBI EH . PRI RPAT IR AR — 1, BlE R — AN 24
FERIEEH, AFE =N AR R 7 Ihae, R ThRe . TARICIZRIHT Thag, LU ThaE(Miyake et al., 2000).

G R ThREMI L, 2 8O0 7038 sl s 2 ST B LB i A0 B 02047 T 0H 9T E— TR A iF 5T
b, SE R G T )T AR S T o Dok i A R V), RIS ST RS ) LE AR RE ) 2 T IR R
JLE(D’Amico & Passolunghi, 2009). 51 #1115 5 £ 1E4T- 55 (stop-signal task) LA & £ Ff Stroop {T:55 Kl
HEIHIRE S, RIFTAAES LRI AT ) LE A 2 T B % )L (Szucs et al., 2013). R E 2 K FHEL
{8 K/ T $t (magnitude-size stroop)sis =X RAF 78 & M TS ts ) L3 (3N 68 0 BF 7SR BL, F0HI6E Sk e
BB AT AR 2 — (R e s, ke, 2Ok, Aok, 2009). HARBE 7L B R LA Bk
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BRI R T RS ) ) IR (Passolunghi & Siegel, 2001, 2004) . F-AEFTA R 7t 45 1 #5 S 1 B /1 5k
Rl . A 90 08 S ST R S HIRE J1. BEFCR I ERCH RS ) LEANE S ) LE il fe A
TEAEZE 57 (D Amico & Passolunghi, 2009). &4 0t 5T % F F 74 Stroop M4 (the stroop color-word test) il
=IHIRE S, FIRERA KR 2 R (Andersson & Lyxell, 2007).

Kot ft )L 5 5 W L E M EUAEAE B e BE IR 2 o WIFFE 3 4 3 2R 1T 55 (trail-making task) Il & %5 2
i JLEFIER JLE R e 77, 45 R ECE AT ) LB 1 3 4 he 70 B2 T 1IE% ) LE (Andersson, 2008, 2010;
Andersson & Lyxell, 2007; MclLean & Hitch, 1999; Szucs et al., 2013). HAMBF R & RHAMFERAESHEIR T
SERMR L, MATEMA)LE IR R IE M # G871 2 5 (Andersson, 2008, 2010).

BT 5 R IR AR B L B A FE I AT R T R B o BIF 73 M 4G 0% A (Tower of London Test)
S D B R )L B R B BEAG LE AT DhRE . S5 SRR BLIE R L 1R Ae ) BAL T A R AG )L E
(Sikora, Haley, Edwards, & Butler, 2002) . fiJf 7835 {4 FH 5¢ J& — A5 £ 5 bl B4 55 (N -back Task) Il & ) L2 1 il BT
Re/), S5 RIBERTLE HRINE 2 T IEH JLE (Swanson & Beebe-Frankenberger, 2004).

5. fIRTEERE

AR B NATT R R T SRR G 1) DGR, X — AU IS TR 0 . H H TSR — Lk ]
i BRI

H—, KEVTEREAGS TAEICZBAARThRERHI ¢ KA (U 255, kA4, 2015). KEWFiE
X H 2 ) s ) L I TARICAZ AT R IT, — RAIBIBE TR AR AT TE, SCRE T TAE IR 2 SR it -
T 70 32 W K2 > PRI 3 ) ) L 28 7 75 2 ) ) A 7 A DD A5 B0 AR IR AT 5 LRI 22 . (E R JRA TR A A
5E B AL TARICIZ MR — D) R Bl 2 R LS B AE AR BRI . 1 S 2 I A B LA R & AT 5kl &
YEICAZ AR L ) Th AR B (Andersson & Ostergren, 2012) . #F 70458 I AT 55 A B —, 3F H&A &% TAEC 12
TN REBEER 2 PR A (AT 55 R 56 s FLvk, A N A o4 R A 4 47 75 AR K 22 57t (Raghubar et al., 2010).
JLE AL T — MR IR B, TARICIZ A & I R NEAR R AR B B LB R AR SR 2 50t 7 9F
WA XHER . RELDHROUER R AT ILAC .

2, KRBV RS R AL B A A SN A I [F I, R EF IR A X I TIX . HRRE
PRI 05 55 D) AH DG 1) 5 28 20 A R P D) 5 e 0 R 28 0 ) 22 B e i3 (ADHD), = 3% HUA 1R & 1) 5
RVE(E5 %, JdL T, 2006). BFFCREA, [ikads )L 3 2 s )L 2 MA77E TAEICAZ 77 T 1Bk R (26
S, ESE, L, 2015, ESL PN, BB, 2013). Bk, A5 PRI RO Al R R E T SRS RS
L3 AN F AN N B RS L A7 ) R JE M T SRR AT ) LEE AT X AT 9. [ 9h 22 B0t 903 DU 75 A1 AT Bl i P i
F AR B G A AN B L B0 X i 43R T & A 55 (Andersson, 2010; Andersson & Lyxell, 2007;
Swanson & Jerman, 2006), [ PR R 1 X 53 BF FEAR B 6k o

g LATR, S JEH RSB SEREAT I TARCIZHT 7T, M TAEICIZAE S R SR, RIEMET
SERERG e AR AT AR A RN RS A5 7 T EAT 5t AT SE A A 30 11E R R P T SRR 1) LA A2 H AR A s

B
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