Modern Linguistics JLAUEF 22, 2019, 7(2), 193-199 Hans X
Published Online April 2019 in Hans. http://www.hanspub.org/journal/ml
https://doi.org/10.12677/ml.2019.72025

The Comparative Study of College Students’
Beliefs about Oral Corrective Feedback in
English Classes

Song Yang12

1Beijing Foreign Studies University, Beijing
’China University of Mining and Technology, Beijing
Email: yangsong99@126.com

Received: Mar. 215t, 2019; accepted: Apr. Sth, 2019; published: Apr. 12th, 2019

Abstract

The research conducts the comparative study of college students’ beliefs about oral corrective
feedback in English classes from non-English major students to English major students through
questionnaire from the perspectives of beliefs of CF in general, the error types, the timing of CF
and the preferred techniques of CF. The results indicate that students’ beliefs are not the same but
dynamic, influenced by cultural background, instructional context and language proficiency. Both
groups of learners welcome CF in general, but English major students hold more anxiety towards
CF; both groups prefer to receive CF about grammatical errors, but English major students are
more concerned with the errors that may impede communication and errors in pronunciation;
both groups prefer to receive CF at the end of expression; both groups prefer to receive the CF
techniques of explicit correction and recast, but English major students prefer the clarification
request at the same time.
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