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Abstract

Object: To explore the relationship between teacher support and suffering school bullying, and the
chain-mediated effect of peer support and school belonging. Methods: A total of 1681 pupils of Grade
4~6 in a city of Anhui Province were tested by using suffering school bullying questionnaire, teacher
support questionnaire, peer support questionnaire and school sense of belonging questionnaire.
Results: 1) Teacher support, peer support and suffering school bullying were positively correlated (r
between 0.51 and 0.53, P < 0.01); Teacher support, peer support and school sense of belonging were
negatively correlated with suffering school bullying (r = -0.27, -0.29, -0.43, P < 0.01). 2) Teacher
support can directly influence suffering school bullying, and can also influence suffering school bul-
lying through two indirect ways: the mediation of school belonging and the chain mediation of peer
support and school sense of belonging. Conclusion: Teacher support plays an important role in suf-
fering school bullying, school sense of belonging plays an independent mediating role between them,
and peer support and school sense of belonging play a chain mediating role between them.
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S (CDAERRY) BRm B — kg1 T AR el e (1) 5578, FRLSE rh o 2 R i 2 2 e
HZ B 7RI R AT . DR, ARRE . HART Sy CoRERAEAR el e 5 P Sz 3 2 v AR A
(Kaltiala-Heino, Rimpel, Rantanen et al., 2000). T @ {62 ) E 52 H#H —— 2 IR E B2 B fEE K,
AR, 2@y LEA RS, OBEM@RECEIN, 2012). EFREE/DN S, T2, MRk
S, 2019)s BUEE GRS (Delprato, Akyeampong, Dunne et al., 2017)#53 4> 2 Z 8K, MINEE 2 &
R (R, 28, Gk TIRSE, 2020). FTUL, SERIERE IS A BEEE L.

12 el R 2 i 2 A = 2K T R 57 ok B LA 2 A 1 3 R B AR B0 3 T I A S AN IE B () SR T AT A
(Olweus, 1994). RAENILEAM AR ELZR T, EREEEMROPHGh Iy EEEZEM O, 5,
HEM NI N, ) LEARRFS R RN B, BB ARRIEAR F2 KK - 200 - FfE - B
FEEEAM N FEA AU, 2, 2018). WFFUR, MJLEFIARLE I, 20 &R
SCHRF H 20 38 22 10 ACBRE I SCRE I SR b A (AR ciE, AL, BXES, 20035 Sk, 1999). ARG F0m
SRR TR 5 AR AE 2 ST AR T BT 0 o B (R BOMRE SR IAT R AZS BE(BRFHFE, 2005). [EIFESCHRR(RI2E/2E
SRR RTE R B FER A2 SRR CENNEL, 2016), a2 — Pl TREE 50, 40 = 554F L BB P 3 I ik
BT RS — M as TR B RS, £iff, 2009). BFFURIL, AR BN 20 S 4 55 18 52 4 [ ik
wREEHEMIR T, 2017, #5, BUER, 2018). JLEE AR HAFRIEOC R A B A8 IE M T J L2 1 k&
Yot AT RO, A, BRotis, 2012), @& EAESC &R T DU IR AT AR R A, S5 IR AT At
el M F RS, BRI, T, 2019).
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HR, SROEER LB S EZ T, 22X R R EANA 8 o & O Rk e B
B FERIAJE RS A [ OO AR AE AR BRI E A FRIHON AR B AR A
NFRE— RS TTE . LEMIR TS 5% RIESNMFEE (K, 5355, 2006), HA Pt S xt 4
RS — PR R A SR AR %, SO 2 AR 2R S TR () 25 P B A R . R I RV B IR IR R
AR R, A el R I G ) 92D S 1) 85 B (Hong & Espelage, 2012). WFFTERB, RIFHIITA SR
RAE K R BT 2 A B NPER B4, Sk B 20 R0 R £ 1) S5 R DU 2 28 R 1) 4 2 1 B gl A ]
(Kia-Keating & Ellis, 2007; Z{K, Wiz&KR, BIF25, 2016), HRUEHE AR ER(E K, H5%E,
2006; R, 2017).

gi b, BAREWNIME TR RABOT R FIESCHRE. 2R H 8 AR [ 2 3 B AH G, (R R
WFFLIRNIRDS [R5 F R0 24 A S A E T S Rpont 23 A S R s i R R F o ARBIFFE LA 4~6 SR/ NN
WG, BRI 0T SR ATRE el 52 3R 2 0% 3 2[R Pk SR RN 22 e SRR AE — R R i AR

2. WRE5HE
2.1. W&,

R BERE ARV B 08 S T — N X 4 BN T o 22K 4~6 SRR AR TER A
Yz 5 GRE, LS 1780 43, FWCA A 1681 4, M4 KK 94.44%. WX G0
H1033+£0.94 %, He B4 870 N(51.80%), %« 811 A(48.20%); VU4EZ: 550 N(32.72%), TLEZ 558
N(33.19%), 7NHEDH 573 N(34.09%).

22. /&

2.2.1. KESZEEG)E

KRSGE1E 5 & R4 4 (Organization for Economic Cooperation and Development, OECD) (OECD, 2017)
KA E Bt 24 4 YRS T H (Programme for International Student Assessment, PISA)TE 2015 45 it fr 4 F (il
BRI ZIRAARGUIT 6 DNTH , Lh5AE IR I — RN B () 52 s A, 5 AR B B AR A el 52
AR P H SR 4 St (1 = BRBJLFRE, 2= —FJUK 3= —PMAJLK 4= —F—X
B IR) o 1957100 1 2 B 22 AR RN B ) 32 A R ™ B . FEAHHF T, 10045 (1) Cronbach’s o REN 0.86.

2.2.2. IR FE)E

KH Rowe (Rowe, Kim, Baker et al., 2010) PR < 7 & 3K (Student Personal Perception of Classroom
Climate, SPPCC)H I U S5 73 B R I B 2 A IR B M UM S0 HF - i RS 8 AN ITH, R 4 siitb (1 =
MAS, 2=, 3= 28, 4= F2). 138k om R W) 2 A BN B 1) 2O SCRE i o ABEF
%53 ) Cronbach’s o 2505 0.80.

2.2.3. EHFiO)E

K H Rowe U5 U EE R (SPPCC) H ) [F) A SR B N 2 A SRR 38 1) [R) £ SRR o i a3k 8 A
WH, FTAETHEBRH 4 5o = WA, 2= A8, 3= 2%, 4= 82). 190 8ER =42 R 3
IR SCRFFEFE R = . AR FEH, %0 &R 1 Cronbach’s o R¥0H 0.82.

2.24. FRVAREREE

KH PISA2015 A HH Tl & 2= T R BOR B it 6 NI H L kA2 B Rk & 0 AR H JE@ Bk . BT
THBRH 4 Sita( = EFAFRE, 2= ARE, 3= FAE, 4= FEFRR). 1508ERPEAERS
KA Bk . ARBEFLH, 1% 451 Cronbach’s oo %4 0.79.
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2.3. EMERF

ARG TR BRI AR &85, 5 7R KKMPER GRS Filhzdi
IO BEZ2A SO AESRAT, DABRGON B AT AR R T . BN BE e AN 7 A — AT 2k, 7EEE S
—H RS, IR YRS SUREI ARG . S AEMTAES, MRS A — 40 8, Ditah
WG BT W5 H AT —dmtS . B b B R A SPSS25.0 A BEA TR N AR M SEs KA
Hayes [] PROCESS Z= 4347 55 =R A 808293 Hr

24. XEFERERE

AW TR B IR A 7 R B s, B DAgs ol Re 2 B LR 7 vk 22 820 . SR A Harman
(Podsakoff, Mackenzie, Lee et al., 2003; Jiih, JBir5€, 2004) %R FARILFR T mZE, BRI 2R
MR FESCRE. FRIFE 4 MERNTA I E MERRER 728, 45 RRHFFEERT 1 K
FH S5, BHE NN TR ZRBER N 29.88%, /NT 40%HI5 FARMHE, 1560 A 78 A7 E ™ 8 3%
5] 5 1A 22
3. &R
3.1. HXDHr

BATRLIE . RHEZE AR BRI 1), G5 RRM], HUNSCHF . R SCRANE R o I S5 1 el 52
WA RN E TR BOTSIRE R SCRES SR VA O P 2 2 IEAH G

Table 1. Descriptive statistics and correlation analysis matrix for each variable (n = 1681, r)

F 1. FLEHMARMRIT SRR IR (= 1681, )

RE 1 2 3 4 M SD
1) UM HF 1 - - - 24.96 476
2) [l F S HF 0.53" 1 - - 20.04 5.64
3) R VA 0.51" 0.56" 1 - 19.04 3.67
4yl 52 e -0.27" -0.29" -0.43" 1 9.72 448

A T P<005; 7 P<0.01, Tl

3.2. FHETFFMFERABRRRE PR 54T

TSR 2 MR R BRI, AR SR L M o), X6 % T A B 0 AT bn v A Ak B A SR 2R 4
W g5 R BN, BrE PN AR & (1) 5 Z K K T VIF 5046 T 1.53~1.63 2 [a], K2 E(EZE) 4T 0.61~0.66
a1 P 1S ¥ S 2 e S 8 1 A i o W3 W R MY TR 8

A AR T a8 B R (LA 2), 0T SRR IE R 00 R £ SRR = 0.52, P < 0.01), [FIfESCHF
TR el 52 R AN 5235 (B = —0.04, P = 0.17), [EESCRFMASL R AR AN B3 o B0 SCRe 2 35 15 1) T 2%
RIAJEIRPB =031, P<0.01), RV 2 4 ) TR e 52 sz (B = —0.39, P < 0.01), VA& B
SERAAE R . R SRR R IE A T E A AR IR B = 0.40, P < 0.01), [EESZH A2 )3 Ja K B =X
HAEREE.

A RN A IR 45 R R (LFE 3): ML N—0.25, RIAIEERN N-0.22, 5N 88%. 7EH
FERSIF O SR — R I i B 2 Il 52 0 PR R A RUSABL 90112, (5 BRI 48%: T S HF— [
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Ji1, TRV SCRFRN A5 U s ERAE S0 SR MR (78] 32 2 Tl e 4 A A A

Table 2. Chain-mediated models between teacher support and bullying in schools

2. BN MREZ R 2 ER R i EE

[F £ SRR SRV e Ik K el 52 ke
B SE t § SE t § SE t
B Hr 0.52 0.02 24.87" 0.31 0.02 13.51" -0.03 0.03 -1.16
[F) -3 Fr 0.40 0.02 17.71" -0.04 0.03 -1.39
SR e Ik -0.39 0.03 -14.27"
R’ 0.28 0.38 0.21
F 216.00" 255.02" 87.92"

Table 3. Chain mediated effect values

3. wAPATUNE

A VA RS BB
U SCRE— 7] P SCRF— 12 Tl 52 3 —0.02 8%
UM SR — [F) £ SR 22 VA R R — 2 el 52 -0.08 32%
B SR — 2R A B R — A bl 32 3 -0.12 48%
BSYIHIEE A -0.22 88%
FLERN -0.03 12%
SRR -0.25 100%

4. Wi

IR HTEE R oR, FUMSCRr. FMESCRE. S0 B B M P 3 2 538 IEAR DG, =& 5 =2 K
WY REEFETMK, XE5CEPFRME —BEIK, 59, 20065 XHE, 0K, T, 2018; Gage,
Prykanowski, & Larson, 2014). XUt B, — 75T, BA1E S BUM SR 2242, 0T e 0 21 5 = 1 [A) 08 S 4
SRV R R AR MRS [ A2 ks s Sy — T, RS B v [P SRR A A, B AR S BN B A U e SR
BR8] 52 1k 5 17 JE R 281) . v P 2 A VA i R o A 2 2 B S IR P A el 52 3z

R IR GG R, T, FRAJRIERAE RN SRR AR [l 52 ke 2 [ L A E . 50F
DRGSR —BEB Ay, BLtE, 2019) Hk, [FfESCRES 5485 8 BAE B0 SR AR [ 52 1k e 2 T e %
XPMER . BARTE, —Jrm, BOTSCREMFEE RS Z, AR MBI R R . X — 451
H5OEMR AL, 2, FEH, 20105 AR, KT, SEESE, 2011), ol U ET
Feffke. T4k 3] #it(Bandura, 1977)01 50, UM RO RISCRES A, GBI FW L R IIRSRE, {2
A e S R R AR R, BARSR AL O BRI EG Fr. EE At ABE (Eccles & Roesr, 2011)
YN, BOHAN R LA A A K P i B AN, 3 0 SRR AT DU S8 $R T 24 25 X6 22 A2 [ V3 JB SR AT () ko
L T BE B, N B AR A @ B 75 S, i VA B 00 A o A A RS2 B AN B SRR ARG
(M54, 1998)e H—J7 T, AR BN M2 A R bk iy, AR 0018 2 e Il e il kb x5 2 i
FREER—BHEW, HHE, 2018; B, 2018; I Ztk, HHeHE, WEbp%E, 2019; Eleni, Christina, &
Eleni, 2017)o 4 43 SCREERVR A ARG 14k 2 SCRE AT DA Bl 58 4-h 97 %of A2 475 v (14 ) 85 74 THT 48 73 (Cobb,
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(5, 2018). Bk, $em2 R BRI @R, A BT el s S i R AR o X TR & ki, 24
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