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Abstract

Objective: To explore the impact of parenting on children’s and adolescents’ academic achieve-
ment and the possible mediating role of general self-conception, and the developmental variation
in three stages. Methods: A sample of 803 students in Grade 4, 6, and 8 completed Steinberg’s Pa-
renting Scale, the Perceived Competence Scale for Children and the Academic Achievement
Self-Rating Scale. In addition, information on their academic scores was collected. Results: Pa-
rental acceptance-involvement in 4th, 6th, and 8th grade, and autonomy-granting in 6th and 8th
grade positively predicted children’s and adolescents’ subjective academic achievement, accep-
tance-involvement in 4th grade and autonomy-granting in 8th grade positively predicted child-
ren’s and adolescents’ objective academic achievement. Parental acceptance-involvement in 4th, 6th,
and 8th grade, autonomy-granting in 6th and 8th grade, and parental supervision-monitoring in 4th
grade predicted children’s and adolescents’ subjective academic achievement via general self-concept.
And the mediating effect of general self-concept between parenting and objective academic
achievement was not significant. Conclusions: Parental acceptance-involvement and autono-
my-granting positively predicted children’s and adolescents’ academic achievement, and general
self-concept mediated the associations between parenting and subjective academic achievement.
There were developmental variations in associations among parenting, self-conception, and aca-
demic achievement in the three developmental stages.
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1. 5|8

RIS L E T DR EE N I N2, S HA% 46 517 43& M. (Masten, Roisman, Long,
Burt, Obradovi¢, Riley et al., 2005; Zhang, Zhang, Chen, Ji, & Deater, 2019). JLEFH/DERZV RSS2 LT FE
FOMIFI L. % HRBINLR R R B 3 R iR (self-system model of motivational development) (Skinner, Kinder-
mann, Connell, & Wellborn, 2009), B FRIX—HAERRIEL HERARS, FEmssm MEIT NRER SR, B
FEEIER . BT ULEIRHESS, AFFFMRDSCBFATR . — R E TSR LE DG R s i R o

RBAFOERXENF LN, WEKES H 3% F%(Steinberg, Lamborn, Dornbusch, &
Darling, 1992), &M )LEFH DELIMSGHIRELZF R KEHEQS S, B 1S TRENZTFHIAT
FE RS RF(Cenk & Demir, 2016), 7EEAARAT RZH B B 2 2 VAH K L (Shumow & Miller, 2001); 52
BRI B 5 AT A8 (k1 4 B RE BERR ) K e DL LK 8 2 5 [A] T~k (Bae & Wickrama, 2015), ixX£&
VAT RIFS RN . — R FONICIR AL 7 S0uEuEds, iR 018G X HEN S H . R
R IL R TN D EE kg, HAR R AR BN (Bae & Wickrama, 2015). H F 32 Ff(Vasquez,
Patall, Fong, Corrigan, & Pine, 2016). £ 5(Amani, Nazifi, & Sorkhabi, 2020):& 3 MmN A4E 22V S

— % H T2 (general self-concept) & /MAXT H S R8T MR Fhox 1252 PR 45 T THI A S A4 P s ARG Jek
P36 (Harter, 2006). HHM & MESIHL RRIIZ 052 —(Dweck & Master, 2009; Wigfield, Eccles, Fre-
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dricks, Simpkins, Roeser, & Schiefele, 2015), *F B CRFFARE VLN ZEIA AT NN, SE3N5ERS I
1155, BFESATS, i ] fe s R 4P st. A i s 3RS LB F DS & A
I RE ARSI (Cvencek, Fryberg, Covarrubias, & Meltzoft, 2018), FRoN A gl B FRME S I TR T 2
%i(Ehm, Hasselhorn, & Schmiedek, 2019; Retelsdorf, Koller, & Méller, 2014; FRGEE, 4430, 2016).

JLEE B IS SZ BRI . SCBHRIE R, HES TESILEFOENARMEERKSR, T
EAATET A5 B M AR BE R (Yu, Putnick, Hendricks, & Bornstein, 2019; Mk, ki, KK,
AR, SKOCHT, 20120 B, BREL, EIRZE, 2016). T, KEHENSSEURNE R, HEST.
B S HERAT A A I IR R )L DR A S . A R EE S H R,
a7 T AR SR IR ) LE D S s FIE R (P %%, 20165 Sangawi, Adams, & Reissland,
2018). KT —MH LM ALEL B BIR S LA T D EF R GIE R P ER, SR8 .

REFHGR G R SRI S & DAL B BB A o B4 T AT RE PR LB 75 24 JRe i BROAN [ T 474
5. HEFEHNEDEY, M 5AEEER R, B BRI /RES, 2013), HAbmgi 54
NZEZIFHL % 2] WSRO0 R EL 4 2 O BRI 1 08 R B % P (Richardson, Abraham, & Bond, 2012).
MREFE R, SBRRHIR R AL ST & H A& I SEISS . Pinquart 2016)H)7C0 B AL, KRHGRS
rheg AR sl BRI BR 2R B /N I B8 o (B 5 — 7T, 504 AN s O 05 YRR I AN R B AS
W, IR S R IfE R R, MR KRR B A TR B RBS R ES, 2013), EWR
BER SCREAN G SRR Y TR 2 2K RIS 2B BUP AR S5 M 5 R s hn, Ine hEACRE, 2k
mEEEA ST, B EESRABEE 225 )BT D E R FES)(Cheung & Pomerantz, 2011). X7
WA, SCBFBERNE DR IAMR R AR ST E RS AT REA L SR A

ik, ARBPFRANEI 4. 6. 8 LM/ AR, 78 3 DNAFIKREM B M FE L BHEN S |
HES T WERE=MEER S ) LEHDE T WS K &R, &— B E TS EM,
B 7R =3 K R AT BeAFAE I KR B2 1k

2.
2.1. HFRMR

SRR, WILRE 1A/, 2 Frdldigin 803 & /hNede, o 4 4244 271 NCTF 390
9.53+0.57 & 54136 N). 6 4 252 NCFI4FEES 11.42+£0.50 %55 J34E 148 N)FI 8 4£4% 280 A(*F
S 13.52+£0.65 % JiHE 136 N)o 356 BERZHE KPAENFZ LT 50E 9.0%. 16.9%, HIH (&
KEEMD) 45.5% 47.6%, fmrhEhE(ERED) 28.6%. 21.3%, KEER K. BHK)7.8%. 6.6%, KA
B LA E(ERIRAE) 5.6% 5.0%. FEEFUWNLE 2000 TCLL R 6.7%, 2000~4000 JTIAI 5 27.7%,
4000~7000 JCZ [8] 5 38.0%, 7000 JGLA_EM 15 24.9%.

22. fiIRIE

2.2.1. XBRFERIEE)E

K AL BEZ SR A 1) 45 (Steinberg et al., 1992)Wll & ) LE H/DERIL TR, AHEMNSE5. AFAT
A B 3 M &R 26 NMIH, H S5, AFRATHER 4 S0 (1~ TR “EEATE” 2
CEEMAET ), WEBE 2 IH 7 A, HATE 3 A (1~3 ok “AEENE” B CHAEEAAANE ).
FRAEERZR M IR 7 23 W 4 BRI o 3 AN 00 i 8 I (SR LE B AR A K B 41 TRl 78 2 30— B2 A DY e
b REBEEEANEAR R LA EREM BRI b, REIEESNEAF R L) . %43 &K Cronbach’s o
3914 083, 0.64. 0.80.
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222, —lREHRIBSER
KHLE B A5 &R (Harter, 1982)F—ERMErERMEJLET DEN— K E RS, 7
WH, 4 8, SRk 5 FBM S AN . Cronbach’s o4 0.84.

2.2.3. EMFN RS
K 2 1] Wigfield 25 (1991) 22 b i GTF € =R MVF =Mk i, BRI 7 8, 5 b4y, 50
B =W 2L B GBI . Cronbach’s o 0N 0.88.

2.2.4. BRF RS

FESC M AR R R 7 R 4 20 ) BT A SRR STHEAT bty #edfe, RGBT ES) )
B VAL S5 -
2.3. MAREFRBHELE

CABE Dy b SR AT, 43T 2 A2 W IR O BB S AR e SRR G — a2, JF R ML
Y. K SPSS 19.0 F1 Mplus 7.0 #EATHUE ST 550t
24. HRAGERE

Dy G IR T 2, AEHRER R R R AT B IR RS T R T P X AR AR
BB PR — MRS RR . ARG E R Harman 5K G544 R 8 AMA
TIRAERKT 1, 58 1 AR RN 20.90%, /AN 40%WI FARHE, BEHIAMT (2 W3 R i i 22 .
3. /R
3.1. FEIRGET RAEXTHT

FARTIIH bREZE R B RBIREM R AR 1. NS5 52 REURE EAK6. 8 FJ
M2 5 5RVESERIY), 4 ERUE RSP RS E EMR, 6 FHA TS T5 MRS 8
FHAERTHHFUVRGDE LM M55, AEST. WERES - RARMETEMRAE. 8 44
HEST, 6 OB —MARME . BB WS 5 EHK 6. 8 F%— M H M
BEHEWREERSI).

Table 1. Correlation matrix and mean and standard deviation of parenting, general self-concept, academic achievement

=1L REHF . —REBWS. FURSHTHNY. EERBEXRY

Ap i 1 2 3 4 5 6
1. s -

2. AELT -0.10/0.217/0.15™ -

ok Hk

CWBIEEE 0.4377/0.40

=

/0.38"" —0.02/-0.07/—0.06 -

4. HILMEE 0.2477/0.3577/0.33™ —0.01/0.20"/0.03  0.277/0.11/0.19™ -

5. BEMURSE 0.2977/0.217/0.20"  0.01/0.19770.22°  0.187/0.10/0.11  0.437/0.23"/0.25™" -

6. HMESR 0.3177/0.09/0.10  —0.03/0.12/0.20"  0.227/~0.04/0.12 0.187/0.03/0.06  0.5577/0.65"/0.73"" -
3.31/3.27/3.01 2.46/2.54/2.56 2.46/2.39/2.39 2.23/2.18/1.86 3.53/3.27/2.95 0.05/—0.06/0.02

SD 0.65/0.58/0.59 0.58/0.53/0.51 0.51/0.52/0.44 0.57/0.50/0.54 0.68/0.73/0.74 0.84/0.90/0.90

E: p<0.05 "p<0.01;"p<0.001, F. a®R4. 6. 8 FELHIE,
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3.2. REFFHREERMEILETEF I RESHIRNT

NG BEHFR A ANF R FEBY BO G I RE I, 5 = AN R I By kg d DA W 2l et 2 L
PRSI RA R, REEFEHNS S B RS T WERE)NELER 6 MER, ra XN E%
&, HEATROERNS S, BES T, WEREEMAR. 8RExR, 6 MBI MR, 4. 6. 8
FRIEINZ 5 B E RN E A ERST, 6 8 Y H T4 T IE M B E W 2 i (K 1): 4 Fgdz
MZ 5. §EHH TS T IR RS 2).

#Ems s

0.26**/0.15*/0.14*

0.04/0.16*/0.21*** )
--------------------- E VR

_.-="" 0.07/0.05/0.07

e BMAEREURICN 4 R, 6 P 8 FEL. T,

Figure 1. Model diagram of the direct effect of different parenting behaviors on subjective achievement

E 1. FEIRSHFFIT A EN S0 B RN AR B E

BEMNES
0.27***/0.10/0.02
0.00/0.10/0.21***
DHBEE po-mmemmmmmmm =

-

BENE |

Figure 2. Model diagram of the direct effect of different parenting behaviors on objective achievement

E 2. TR BHFITAMERRGH BEPNERE

3.3. —REBBSEXBRFHIRXRME/LETVFFIRSEZMPFNER

TEELE RS R EA EANN — MR H IR S (AR AT AR R, B R HAE BB AN R R B
JLEF D EE RS RN ER . 85RER, 6 AR ARSI S N BRI AR 8 B AR
Mras RanrE 3 fE 4 Fior.

5 RAE B BB RRLL, = AN B BUEL & v /i A8 SRR AL 35 X 2 38 ot 32 Mk
G SEWIRTEAR2 433108 0.134 0.02 F10.04). 4+ 6. 8 £EZ— M F FoMES 48 2 3% 1E 170 T 36 00 22 e 55t
4. 6. S FEHRXTHEMS G LI 4 FRMB TS 6 FEHH T4 T 2 3& I M T — 8 H RS 3).
Bootstrap fir s (f1HX 1000 4~ Bootstrap FEA)ZE R LM, 4 Fh— K BRMESEZNZ S, WERES U
VRGO R A RN, 95% EAS X 8143 71 289[0.009, 0.118]F1[0.022, 0.151], H /24 MiAH 7373 H
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0.06 1 0.08. 6 F2f— M HBRMEEZNS S, LHAFEEMHA KSR R TR U EE, 95%E
5 X 1843 51°8[0.011, 0.116]F1[0.002, 0.073], H A ZAMAE 5 5124 0.06 F 0.02. 8 FF4%— Mt H RMESTEHN
255 F WA RGR R H AN R E, 95%E(F X [A]18[0.023, 0.119], HARPEAN 0.06. LAk,
4 FRAENS . 6. 8 FHHE ELH T HX F M G AF1E 35 5 W 208

0.15%/0.33***/0.31***

Bms5 0.38***/0.17**/0.21***

0.21**/0.10/0.08

0.04/0.14/0.21**

DB E

-0.01/0.06/0.06

0.21**/-0.01/0.07

Mg

Figure 3. Model diagram of the mediating effect of general self-concept on the different parenting behaviors on subjective
achievement

B 3. —RE BB SETRRRBHFITAX T MRS R0 H9 o N2 AR R E

AN B AR T (4 A0 I R AR B 2 o L R BUE ARRR (AR = 0.01). 4 FERIENS 5
WE R, 6 FRENS 5 5A LS T, 8 FRENSH B LR B — B H TS, H5FER AR
X B S RS A E A B2 (LA 4), AT, 4. 6. 8 S B RS BER HEE S
T S RGN P BSR4 SRS S 8 BRI T4 T 2 I 1 UL 2 3] RS

—REHEE |

0.15%/0.33***/0.31***

EMss
0.25***/0.11/0.01

0.00/0.10/0.21***
S 1 R S kb

0.21**/-0.01/0.07

W

Figure 4. Model diagram of the mediating effect of general self-concept on the different parenting behaviors on objective

achievement
B 4. —RBRBSETRRBHEFIT AT IR LRI P N SRR E
4. 1ig

AWFRIL, NS5 HES TIEATLEFT DERLRS. NS5, BEA THOMEIL T
BEF MBS [NFES5(Cenk & Demir, 2016; Cheung & Pomerantz, 2011), FFRF Ll 7 i
B 5453 (Shumow & Miller, 2001). fHiE, H 45 TXE VG FIIE FAFAE A SRI B ZE 7, LT R
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fE 4 FHNARE, 6. 8 FREE. X MPEFERIEK, MREREZHE F5MAL, BN ACRES TAlAl]
(0 FE ) 32 S FEREBEE N T R R R TR SR (P /K82, 2013), MMt RIFRBIERN, AFEFEN .

TEXT BN RS T, 4 SFRIENS SN RE, 6. 8 FYMNARE . X T ERIK
SR AL RIS F 2 B RGN AT Bl 35 Bh 5 S Hesx ) LB S b 2% ST B E T BOR, (E I\ R g
2SR S RG2S BRI B E/ (Pinquart, 2016) . S BEETR 0N (198 59 7] RERE S e | 75 /D4 K rh
MST LRGSR (PR, 2013), S5 ARSI XK. B, KA XA TRE THEDSEY
AMERERZLR H E DA R K, it 45 T H /D4 A ik TN SRR AR (Vasquez et al.,
2016), [FIBRHEDATIRT D A T 2HES S, F 8 K H F45 T X B M 2 B LA 1E M) 308 .

KT P R S P A BE T )L 2 7 A A AN M 2L s G, RGN F R AR R E R TR B
MLEFAEM S, LR E IR A G FH S ARG L IEH . SRR & 15 F 2RI B
T ARIUESE I B 5 58 e ST ERME 55 b, IR 883 5% o) SITEE U o o6 HEFHIHE 9. 10 #)
JLE CWIE IR RCE 2 SRR R, aT sl A HE | O H AT R (O R, 2013), BRI A S B B i
RN AR A . I6Ah, Zhang 25(2017)0 F /D FIHBER TR 77 R B F R I, P28 BESEXT
B e i s, R 7 K- P s s, (A H D EE RGBSR BER N AR . AR
fath, TR M B b ACRERT T 2 8 2 0 W B ) TT R 0 1 2 2 2 BUSREZE B— PR SLPE R BERAT N
FEms, T AR MR R R IR TR e 2 S G BT, SR A AT TR I A BT (Zhang et al,, 2017), &
TNy, B 2= 75 D WA REI B A W] RE IR AR AR 7 0 ST BN BER AT N . X — 85 R BARR,
ABERARSE A [F] K B B LB H DR RS F R B BERAT N

AWFFCILKIN, FE=ASRERY Be— i H M S AE S BRIR 5 EW A s SIAAEAE P 28 . BT
5, —MRABRMSESAREMBIEN S5 S EW A RSIAEE RN UL PS5 TF
LR IRIE S SR, RS S T Lol ARG, FERIEXABATI R E . RHARAT e ) A R A
AJ(Steinberg et al., 1992), XEEHFRIT A )LEFH DEXN B S FFRBINR(Yu et al., 2019). TR K]
HBENIRBERE ) LE B/ E R RO EIHL, i 2 5 (Dweck & Master, 2009), KT, HBRMESER
BRGNS 5355 RS & bk R A 1E .

6 FELRI— B B ST B F4 T 5 FE MRS B A s, BRI D E R —
W H B SR NENARE . HELTEFENBIN T L. F, SRHEAREAN AT A E A
MBATE), eI AR MR B RO R, R B BRI AT S5M0E B %€ (Steinberg et al., 1992; Vasquez
etal, 2016). 8 2K /DA HIMEETE 582 2 [F AL S LR IR (7 /R E 2, 2013), REBFEEATH
FEIIFEMRGS . DT, AX 6 Ry B JMESAE A BEH 45 T #3R 5  WES T R Thi A ER

4 SRR — A RS TE IR B R 5 W B GR  EA SE A R A N o SCRE I B I 7 e WAL REX
P T ER 543 (Steinberg et al., 1992). 4 FEACRRE B R IE M 0l ) L2 — A B WS, 54
XS S BRI AFAE BRI SN R () R A A SR (P2, 2013), K M B BEXT 1 2Rk 5 1
BRI, BT ACRE B0 ZE R, DRI e B e — 5 RN B AR .

EAREERNE, ILEEDEN A RS S ENE I RGAFAELRERR, FinREM— AR
R TE BT 5 M G R R A N . CA TR, ol B BS54 16 2 5 R GiAT
TEBCR(Ehm et al., 2019; FREE, AL, 2016). (HAHL S B S, — BB RS SRS, — B
(IR, %o SRR 2V AH SGAT 2 e i) R 22 52 B LA FE o o 252 I B S R G .52 22 Pl SE DR 3R
sgne, WEE#E VEabrdE . JLEE DFEH R B SPRESFGRTHE, FRESE, 2009). FTfT, A5
b — i B A 5 N R AR O S SR R R ALY
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B2, AT TSR A BRBE S AR RN BULES DEAL RS R R, A
AR FERY BO BHEN S 5 )L F /DR ISR A B A B R, B R AR/ BA R AL
Bio fEACREE 45 TS AR HOERHLER DER R E RS M2 RS RA R, &
PO FAE AR LEE — B RS AR AW TS R S E A KB R AR RO IR RN
STILVEFOELWHRIE. %, RS 53 LEF D EAL L HAES b RN SRR AR L&
T MR N BOR B EIRAT N, BRI ACREA B 22 RIUR B R v 7 SNHOR 7, 1 LR
JLEFDEH ESHONEFRIERE, KNG T T RELHE.

5. &hig

1) 4. 6. 8EHFXEHRINS 5 6. 8 FFHH L4 T IEF N LEF D E WA RS, 4 FHRE)
BN 5 8 5 B E4 T LA TN JLE D42 W b S

2) 4. 6. 8EHXEHEMNS 5. 6. 8 FH A T T 4 FME M id — B E TS HER L
HEHDETIWE RS, — B E TS SRR 5 2 WAL ST AR R AR

E&WE

E RO INGIE < /N AR R RS FIERI KR KER T AER: —TZ G H
wit” (WH%5: 201910445002).
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