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Abstract

Objective: To explore the impact of learning stress and coping styles on test anxiety of junior mid-
dle school students during COVID-19. Methods: 506 junior school students were investigated with
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Adolescent Self-Rating Life Events Checklist (ASLEC), Simple Coping Style Questionnaire (SCSQ)
and Test Anxiety Inventory (TAI). Results: 1) Learning stress positively predicted test anxiety of
junior middle school students; 2) Coping styles play a partially mediating role in the relationship
between learning stress and test anxiety. Conclusion: During COVID-19, the learning stress and
coping styles of junior school students had an impact on test anxiety, among which, learning stress
will not only directly affect test anxiety, but also indirectly affect test anxiety through different
coping styles.
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1. 51§

2020 FA], Wkl R RN, ITHEL T IEW R SR, FAROEER 2], & EHE IR
B FER T R, MEHRIRITE A R B, T2 s, Hrr e ok 1o,
EMBEBTE. HE, EFREFEREUEST, s F2MiiaE, BmRERE, EABE B
AR W AENINEEANEHER, S085 LREEL, MEKBATE, INIHEARIREE. LI,
W AEZE ST R ENRYE ST, SR G0, 0 RR ) ST IR FE A T o, X Ok BRI LB T
PRI _E AT DA e il 8 S A AR RIS 3], dfE A o AR AR R 2

Sarason (1978)#t, HAERAME B RXMEHI, £ A B A RE. S—1AK
REZ) IR HOR AR L B CRHEER, st LA, HHPNAETE 4G . B AR I LR RR E (1
S, CHGRAETRDN F IR, AMARE R ARl R Bk OO RN, BT E AR IR
A (Spielberger & Vagg, 1995). i AE fEFEE BELFE 2 22V 0 B0 i . AR AR FE/KP i NTE B3R R 4
MISELF, 345 5 45 77 (Cassady & Johnson, 2002), A& B8 7K1 5 vy i AMAE 2% a2 Al SE 4.0 2% 1K 1)
W i EIE SRR B FRAEERELIR, 2004). ) 5. ERFESERNEA K, MERIRIA
BN RNy, E AR R A AL T &R B TR 72 (2010) X # M TT (1) /N i A 4 2 AR AT AU
W, BREE PR ESE T2 gt RS R . P EnHE SRR RBRE, @ikt mm
B R A AT A, R (2010) R IAE H 2 AR AR B AR IR B R i i . [RIE, WF A AR R R
M) R 250 o/ 2 A B R KT R P e A7 B

R R DAL E L, Fo R RIBEFIMAE ARG, FAFER PR R, FR
BEE AR BRI RIS OB R N . ) R — M ) A8, SRE TP, — 2 AR ETIE A%
B, R ANMA E SR R R SRR (9] B, 1993). 223 R SR EEAMEAE SR A, ZEIAMA N
SAMRRILEER, JEHSN SO —E . SRR TR T, S22 b MRS,
M5 2 R I 245 SR S BE ), iR OB, 2 2 AR ARV TRl DL R RV . TR 77 5 R Y
X H AR (The Transactional Model of Stress and Coping, TMSC; Lazarus & Folkman, 1984)#2 Hi, 24—~ A&
o Btk R S BE A JEE AR U BT R s I, R A A P A o B A NS (2013) B 7S L, W] A )
F AR LS 7 2] R ) IE [ AH K
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RLXS AN T AR B & Bk U, 25 N IAIANB I T R, TEIANAIRIAT R TR AT, %57)
P I% L 75 >R (Folkman & Lazarus, 1980). I RO XFIIT 9, BT DA H B 1)@, I8 Re % Lo e 7= A
TS AR SR, /N 7ETE FH(Ray, Lindop, & Gibson, 1982). i 5 i 2 # M AR A & HPRAS, SR Rix) FR
Bif Ak RS RPIRES, MASESE— @ I RORRBIY, HH T 2R RIS, MR £ 1) S0
T RKAHRRE , P2 A RO B 22 5 o 0, AU A X B 45 (2009) A B, 0] AU U P 5 £ 08 2 B 3
TR R, TE LT MR N AR DGR . AR RN 7 e i A lE AR B, AR RS 7
AR (CEAELS, 2016). WFFLERM, 3K S 5P R AR EM. I E I RHDFER N
FEAGEFA, R RO 77 G BT T, T D A A S AR RN SR, G R AR
TR < oy ISR T 2 (De Anda et al., 1997).

AW NG LU e il 28 e o 5, R A S R R R IR R R R, B IE RN 75 5
TENIH AR 2 5] D) A AR R T R A

2. AR FGF*
2.1, #it

K R RE , 7E 2020 4 5 B iet 2 18 HA AR 1) 2 A T80n) 46 520 4y, Al s, 206k
TR A 14 4y, PR R A 506 £, A RN 97.31%. H I 4 251 N, Lotk 255 N ARRAE
11~17 % 2 [8}(M = 14.99, SD = 1.05); #]— 178 N, #1159 A, ¥]= 169 A\; 4 192 A, KA 314 \;
MAETFA 117 N, AR T4 389 A

22. METAH

221 BLOEEFHEGER

K T /D4 A 3 S4B (Adolescent Self-Rating Life Events Checklist, ASLEC) )24V % /)2 &
D22 12 ST I, 8 H o) W B 2 A (1997) b, I B AR S A . ASHIT T A T 2 4R
B2 ) 5 A7, BRI R 5] AR 20 1) #5394 16, 18, 22 f, L 5 AN H )W sk il 3~12 M H
FIEE L, R 6 Ay, EAEARRE BN 0 2, P MARSE HE R AT VR 0y, VO B B
FERCI R 1~5 43, Bt gr N 25 4. ASHIEFEHZE R I P B0 RECH 0.684. 1Z4r BRI 0T
RO BN L2, KCH, 2014, %, KR, TK30H, 4T, 2016).

2.2.2. BEEXAREE

1 5 i w77 2 7] 4 (Simple Coping Style Questionnaire, SCSQ) H i 1V ‘1 (1998) 4t , 3t 20 MEH, 4>
B RN 7 (AT 12 N8 B ) FIE R 773005 8 M H). R 4 siitar, ASRABISE X
FA4Y 52 0~3 43 o AW T AR AN EE 3R Y i — Bt & 5043k 0.831. 0.701.
2.23. BREEER

ZAAFE IS B R (Test Anxiety Inventory, TAI)EH T4 F£(2003)1&1T, HRI &4 1% ol FE 8K, 3k
20 MEH . KA 4 Sitgr, SO R H, AR H R AABLR R 50N 1~4 53, AR
20 55, i 80 43 o ANHIETTH IZER R P — B RECH 0.923.

2.3. WAEALE

HEWEZ G, RIEGSEEHARA G FE, HHEREKEERAN SPSS 25.0 JEAT s 704
EH SRR GTH MR BRI EE S 3 BedE AT
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3. &R
1. XEAZERERLE

KM Harman HDAZEBEAT IR i Z2 00 00, AEARBER MTE 0L T REAT IR R IER R 232 9
oy, BB AR R R 0N 21.81%, /NT A0%I) I FHE,  DRIHACHI AN AL ™ B VL R T 0 G 2
3.2. iRt SRS

% 1A AE, SR S AFER 7 AR R ZE MR, 3 B SRR 7 O &3 T ¢
KE, GERNNTTAONEZFEMRKR. FARSHREEREEE EHRKR. RoxtTr G5 E
JEEFEAIG, BN 5 AR RO R, RN 55 IR R IR R BN AN
XA IEAR K R .

Table 1. Descriptive statistics and correlation analysis of each variable

* 1 BSTERERGIT REXSH

M SD 1 2 3 4
1521 %77 1.484 0.819 1 -0.109" 0.227" 0.543"
2 R R XT 1.596 0.585 1 0.143™ -0.181"
3IH AR RLXT 0.918 0.529 1 0.313"
4% FE S 1.920 0.521 1

¥: "p<0.05, Tp<0.01.

3.3. NMAREFIENFTERERERZERNHNMER

RAE &R R A BRI R, WA IES) . RO T AR RS b B, SR =B RIE
Gl A, KT, GRANAR, XZLz, 2004), AR R, HlEEARRE, AFBX T
A, AT T

3.3.1. AR HFARFNMMER

Table 2. Regression analysis of learning stress, positive coping and test anxiety

F 2 FIAEDN. RREX FXEENEADH

W E AR R R? AR? F B t
B RS HREE 0.543 0.294 0.293 210.337" 0.543 14.503™
FEb SRS R 0.109 0.012 0.010 6.036" -0.109 —2.457"
RS N 0.529 14.199™
=& BV 0.556 0.309 0.307 112.672 ”
FEUAR N Xk -0.123 -3.299

*: "p<0.05 "p<0.01.

W 2 s, H—0, DLEESIRJIONTINAR &, Bl R, 15 H 45 R ) Ik AT BT %
AR, p < 0.01, ARAELIEIAREUR 0.543, RItba > 5 ) IE FISE0E AR, 2 TS JZ 1 i 14 2%
JEJums, AR K A o8

Fob, DRI IIONTRINA RN T RO AR B AT I ORI, 2% 2 R FI 0 BB 36 5 2K
RO ARON 22, JF HA IR HSC R, B2 2] 3R, Ry 4 AR AR 75 2o
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F=ob o, BB J7 I ARG, 24 21 ST maAT B T f, ARdERIE R KN 0.543 R
B2 0.529. FRHIBIMNIN J5 AL 22 3] [ o 25 il fE 1 s mi b B AT &8 20 s AR T IS 1) o

BRI RS
—0.109%* —0.123%*

0.529%*

A

F2EN ERnY

Figure 1. The relationship path model of learning stress, positive coping
and test anxiety
E 1 #2I3EH RREMFRARERERNXRBEEE

332 HRRx M AER

Table 3. Regression analysis of learning stress, negative coping and test anxiety

3. FIIED. HREX. FXEENEISH

s EAE R R? AR? F B t
E— RS HBERE 0.543 0.294 0.293 210.337" 0.543 14.503™
FL RS RN 0.227 0.051 0.049 27.294" 0.227 5.224™

23K \ " 0.497 13.294™
=0 ZIREEE 0.577 0.333 0.330 125.322 "

MEL VRS 0.200 6.360

¥: p<0.05 “p<001.

e 3 fow, H—obh, BRSO TN AR R, BRI AR R, 5 45 R 5] IR o il A
JEA IR TNAE, FrdEde a3 R E0h 0.543,

B, DRI TNASE, TR T ORI AR R, SR T E LR R, R
SR T AR IR R 5C R, B 2T 3K, Y AT QR A S s o

F=o0, W T A BN RG22 K IR T R B, ARiERDE R EON 0.543 TFEER]
0.497. FRUIH RIS J5 AL > e F% 25 1 AR EE 2 B #8 7r AE (LA 2)

bERIR)
0.227%* 0.200%*

0.497%*
) HilEEIE

Figure 2. The relationship path model of learning stress, negative
coping and test anxiety
E 2. FIEH. HRENFAREREEHXRBEER

4. g
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BEAT MY, RN TT AR S R SRR P . 55k, B RRER TGN, %
ARSI A BRI 7 30 AR T RIS Hk, A 2] I T RS IR R N 5 AR, 2
SETTBOR, MR AR, 2B B ST E T, IS A,
[7) i 7RI R R ) A2 HAR RS (TMSC) R 1R BB IRFE, FRRESRE T I 77, IXBIAIE T & Z M MR R . F2 )k
TOFERUPIPER T 2 GRS, IEROL S 922 A (L, SR AR T B I AT S 4 (K S,
WEIN T T, HORERRETE S o X SRR TATT AT LU > 27 3] B IR T A A B RS I DL HEAT T, A
W RAFRImA A BRI FE TS Rk B RS, AT LR, T8 AEEEAR
TR AN A T B e s AT (R Se bR B, it — DR R ERE L . fcJa s BRSNS 5 2 ) T =% iR 1
TR 3R R T2 AR R . X 5 ARBE 1 8] BT T 45 RORKE— 2. BRI U7 50 4 5 AU
BRI EWIFN S, XSS EEEL KA. FHEACMEE, NI EEHAMS, A
RARIEACT o T AR 1R R 7 2 B W e A B DB . AR LA, X e R
SRR AR E O BRAS, REBERE. R BURR, 225 2R R A B 5
3o (ERREE S AR IN, 22 A AR R A AR X 7 3

RN TR T, RIS 5 3 W AR REX T 33 B AE ] R A 5 2 T 70 5 2 i AR RE I 6 2 ke
AR 5T, RS EARAE AR RS, S U, S S R A N BN T 2 T R
JS2x0f 77 A 2 AR RS P AL S . (RIS, AN 7 307 27 20 IR A2 i i i 2 1 i vh A A i 22
St ARSI, ST TR BRI R T 3, AT A R R8s T2 3] IS B i
SEAT ) TR AT R A NEX 7 3, SR AR T AR R RS, i 21025 ol 55K AR 7E
BRMIE . MR, S22 R AT AT Y B I, AMRTT DO I — SRR AR 10 5 3 R AR
ORI RER, LIRS A S EEIRE, )R SLim 5 it B s A RN R R, H2, 2K
H %5 T A R MR RS VE ], B SR T R, AN 2R AR A RO 5, T A
X7 A FFATTRG, SRR I N A R4 X3RRI, it LA RS, ik
R N AN AT, RN NEE, TUMWE ST, ARG 105 3]
TIE RIS, BT A T R RS AR (A8 B sl He AR 18 5 St A i b ) 5 A S P A i A G

AW FCEAFAELL TR 1) WS RBUAAE o ABF T RSB E R AR, B3R TH T2
fin BIHAR, EPARIAS BN TR AT VR, AR 108 H A B 1) T A BR G i 25 s oL, DA
JE BB T EER G B T R &, RIE RS RBOE S 2. 2) Sl BiA L. sikE kA 2
K BZOVARMAE T2, TR HERPE, 5 St T R R T ORI, T T4 R AAR
Rl 3) AW FLOO ZEE WA O BURAS BEAT R 2, A0 /) — sl A — e oL Rk ge,  AqE
PN FE S5 RBEAT XS L o AR JRERWETT A, AT AR I Ja ot (7] — el At AT R &

5. &g
1) EESEIINE], WA REAT IR Sy, ISR RS S, 2 DR RN, (B HERR SR EL
TR 7 3R

2) SUE NS H RS RN, BERFE RS, %55 SHURRN I 2 A, 59
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3) RN 7 R7E 2 51U J1 5% R B T Tk AR

SE K
/= (2010). AbRti sl X b 2g 2 AR 18 R g R 3R o M. A7 [ 78 24, 31(11), 1323-1324,
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