Advances in Psychology D>EH2E3EE, 2022, 12(7), 2557-2566 Hans iXJ
Published Online July 2022 in Hans. http://www.hanspub.org/journal/ap
https://doi.org/10.12677/ap.2022.127304

55 W& AR S TR By T R e] AR H

MHEF, X2 O#L, F M, BERY, B’

ORI BRI E B A 2B, R
PRBEIT RS0 B AT A A b, K
SRR BT, R

CRBET R, K
SRET AL R KRR, R

WehE HiA: 20224F6H24H; FHHEM: 20224F7H19H; KA H: 20224F7H27H

it

R

EA R TREHKRIT RSN TR RATTI, K28 T 2EFNE X —FAREZ BRI &
R IR TP . — 3 WE R EHR T REIEW AL T ZaRE, RN IE R EkE
IR A B RERR MR BEER. AT AR REREITA, B WERRRG 2R
&, XEH—DRFEARBRAPII, JTTEHZNEEREREEFPTRARENER, H456

HMREIKE T HUR B A RFUE T HRISHT TR, & HBREARRNZE THA R BT

AT BHE R SEB R o
XK ia

RE¥KE, FWE, THRE

Research on the Intervention of Bystanders
in School Bullying

Meiyun Ful, Jie Wuz, Yang Gao3, Xueliang Chen?, Wenshuo Yan5

'School of Vocational Education, Tianjin University of Technology and Education, Tianjin
2Academy of Psychology and Behavior, Tianjin Normal University, Tianjin

*Binhai College, Nankai University, Tianjin

4Tianjin Zhutangzhuang High School, Tianjin

5Tianjin Huachen School, Tianjin

Received: Jun. 24", 2022; accepted: Jul. 19", 2022; published: Jul. 27", 2022
Abstract
Based on the existing literature, it can be found that the mechanism and intervention of school
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bullying mostly ignores the impacts of peer groups such as student bystanders and the interven-
tion roles they can play. Some bystanders in school bullying are affected as much as those who are
bullied. At the same time, the role of bystanders in school bullying affects the evolution of bullying
events. In order to effectively reduce school bullying, it is necessary to encourage bystanders to
actively protect the bullied. According to relevant theories and researches, this paper further
analyzes the factors that affect the bystander’s willingness to intervene in school bullying. Then by
integrating the latest intervention effects of bystanders in foreign school bullying intervention
programs, this paper puts forward the practical enlightenment of preventing and intervening
school bullying from the perspective of bystander intervention in the future.
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1. 5|8

WEGHEIT AR BENRYET 2021 2 6 H 1 HERMAT k8, AR IR 48 K AR A 2 1],
— N EREFEGRIES A, BT AMNEETFRSERE. B85, ElA— T AGhE. Wreiikad
R T AT N RN ZOR 3 T 2 AR ST R 7 v 2 AR s IO 2 a ARG I S I o) bR Ak 2 2 A
HBAT s N AR O AR B 224 R 5 T 034 5. BE M1 T . R, —E LK, SRR s B
SR T T i, K2 ZBE T 224 55 WX — A 52 B [ g i S ] DURHE BT B E A -

12 e 30k 1 1 55 L e AR AR IR B AN 2 e o 2 4, JnTE Bl H B I s S0 0 Rl PR R4 o il o oo A [l Bk
i 10 R TE IR N NATTBR AR SGTE A R 55 WL (1 2 26 W] DA A2 SR i/ b 22 BRI A AT 9 — D7 T
MTEARBIR 2 H0R AT N SEBr EERRAE A M E LSO N R AR . AR E, 29 89%MIHt
A AE T B T ER K47 N(Trach & Hymel, 2020) 0 A% 8BRS SR (1)« SER RN ” 2 K 3
5IREFEFZ IR E T F—E&RGET RS UE, AT SO FREZ2) 7. H—J5m, KREK
AR —Fh 5B T % 55 3507 S RTEARAT R, 245 AU 7 Bt EORE B 2 e 36 s S R s A
T 55 W BEAR BT &5 B9 AN B B4 0T T 243 A XU (Gonzélez-Cabrera et al., 2020), X515 552 W & 76 1%
FAP R SL AR B B R EE (A, KA, IR, 2022). JLHEN TR HFH D>
FME, SAANBFRRRA GRS, AATE T GekB T RN, MARBEN. FFFREW, 75550 imik
GRS, LUAESF I R IRE PP I 2, R R AR T s a5 MAT k%, 230 (1 F i
JE R . R, WRAUCE — 4 55 WL il R ORI S2 R, T RE 22 Al 52 10 1) £ B AN 48 BB 1 15 44 (Lisa et
al., 2014).

R, CAXRTHFUE TR ARY, REREERZUEESE G EETI, LhR1Ts)
HEIOR A Gt o FRIE 223 0K SO AR N (2002) B FEAR H, Hh/ S AR X AR I REAE A7 U B beAT i m) b AR
W, RICRHTERG BN RIS 2, BIEATE) L ARL S BTSRRI, 12 K — M BRIV S
FH AT L, 2P AR A el B i i R P~ o it 2 12 B MR A A (%) 1) 2E AR A 52 1) ) e A X T TR A4
S AN G55 A 55 L R B AR AT Bl SOGHI AT D, 1 TR a2 A A 9 BBl A T B — i S 3tk s PRI A el S04
Mz 28 Bl DU B 7R SO AN 2557 A2 55 L RRAT 2 RS el Sk iz B AR T H , - St R K 2 /R 2K
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RN AN, BFEEESRZ W, W HRA TS ME X B AT IR K. iaBL
Midgett AT —LEZFH R T — DR T STAC BN SE M E ML Wi H (Midgett et al.,
2015), FELEW] A AR AR I R s T T P BUAS T R IR (Midgett et al., 2016; Johnston et al., 2018). 1X—
TEH A T ARG R T T PR AR, DAJLRERT A DLssebk, o5 B> L T ) 22 AR B T2 0 32 B ORTE,
SR S AR AR . ASCE SRR T 5 WA R I g R 2 B s, SRS A T S A T
e bl 3 Tl (R F R T P lE AT 3, b E 1 s 55 0 TR B AT A R E R R, I
HENH T HT STAC PRI 55 W E 7T T B A SERE s 6L, LA 52 7 30 B R fel A A7 2R 1 1 T3
MRS,

2. ENEERERZPZRORWEETRER
2.1. FSYEERERRHDZE R

WAER, WRSE I KAWL 1R el ik OB o #], DB IR MR BB B % ¥ R A LT
A 2 AR AR R LR, W bl A R R e R S R 2 B TR 2 R
a0 H B TR A R S, AR S B E AT T . R I R 1) 55 A S e AR e 52
W 2 Ah, FniE ek H B IO FA R FFEREA . Rivers 25 A (200948 i, 70% 022 A= s i 78 24 3lid
g FAF(Rivers et al., 2009). 1 IR AN 52 5 2 16 S o FRIE i 1 7= B B sz, i HAR D &
BN 5 Y4FH AT T [F—HBRGE 55 0E

R BUA AR IR GAT J 55 I, A2 B N 2N 9IS (Hutchinson, 2012). 5 8RR <K B 5T
RSP, WEMEZE, FHECEON T MR R, HILRVEMEE R WP (Carmey et al.,
2010). HEEREEK e HEET, SibF 25 WERENX, i OREE RIS, a2 b
&4 (Midgett & Doumas, 2019), XL HFEMILEZ A AE R I8, iEL 0¥, BRSRg5%
M BRI B, 2RI H ok Ak st e ok e @t b e NS4RS I — R AU AL 2547 5% (Saarento &
Salmivalli, 2015). MtAk, FERELGIE b, 550 F it (10 ] L BB N S ) A S e . il
55 W3 LU 52 R i VR 25 A A B R ) 245 47 P R R A R 3 i 0 P RS, B St R 1) 2 AR B R R
AHIAR AR (Midgett & Doumas, 2019), FFH58AZ 5EEK AL, 550 5 AT Redk & o B AE7E
H AR B & HREIR (Rivers & Noret, 2013).

BRI AR SCIN Y, 4 55 AR el R e AR TR &, — 7 A B T ok B0 fi Je 52 31 ™ H 52
Wi FR) 55 00 5 28 AR Pl B S IS D — 7 TR A B T R 35 55 I 38 =07 e, UM el e 4
KT 7 AT R B R, AT 92k 28] 2 A2 ol R 2 14 E 1T o

22. EVFERERZTHFHER

53 W AMLAE R el iz A v 2 B g2, 23 SO >R i ks A 1) R AR 5 4ERF(Saarento, Boulton,
& Salmivalli, 2015). H RN, 5538 X R e B2 (1) T RETE 78 Hh I 1) 2270 60%~70% 1% 4 (Rivers et
al., 2009); MFME T BRI 2 EHN, KBTS (Thornberg et al., 2012); FMHERISERME
PERIR e I 2 (A B A G, FR AR SRS W EH R L, PERIIEAT A ZE . R o ke
FERI 55 M 2, BEZ P 3R AT N 82D (Hawkins, Pepler, & Craig, 2001); BRAINE — 44 55 W& vk ok,
HFRRE B 52 A 1 B FR AN 4 B2 1) 15 4 (Salmivalli & Poskiparta, 2011). UL REEKHE L () SUEHT 72 58 1 55
M2 A5 R s A o B4 F (Sainio et al., 2011; Gini et al., 2008). JGHRTH/ETT 5, RN O
BAAT A A BB R R —, e T RSN E ., BT EMEE T E, it
B B O R
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X TR e R R T S, SRR (B — 8 2B SRAE [RI 3E R A b AR AR IR BRI 5 it
fi(Salmivalli, Huttunen, & Lagerspetz, 2010). KZHIRE GO T, Bz & G5 HAh R AL 18 8 A
Hiy 0] 32 R A AT AT R B EE W 5E . VF2 S AN Bk, T8I 15 F B RS B IR R A
THRER T LIZH, BRSNS NN, X5sd 7 ke 1117 J9(Houghton, Nathan, & Taylor,
2012). i, 2ikpe RAERE, S5ME A RE SR B IV, IX LR B AR A A, HETTAR AT BE RE KK
AR RS A] . — e 55 W0 L 28 B I AR AR I 75 B R U B A L&, By ks ik kil . RIfgis%
MBEAE—FUEBMA KR, WG E N AIREAT AU DA AR, mH2E M Er.

X TR e R 1 32 B T 5, A TRV BE [R) 25 SCREFI AR B 1) 52 R 3 LA SCREFIR 3 (1) 52 R e 3 A
BRI o BN RIFE R G 1 32 IR A 2 AT, M S S i E 2, Lo R R 1 32 ks
B/ [F) A 4B 4i(Sainio et al., 2011). SRR AT AT B 2 e # A= A AT . tean, flaxih
FHil:  “HRE NP GRS R” o FNEA BT P2 R BRI, thn, @A
WARK R, AR e “ABAMERIRIZ PR XFERE R, SRIEB 2 F A m s, k2
REAEARRLIEIRE N, Bl A PrigE, BR 2R ENER. B, XAMTREZ IR
IGAN S B s B 2[Rl T IR S SR G WE, £ P41, 2015). B4k, F 8 7E b 2= 306 52 23 A K
VIRE I, i 2 A iR A SR I B o R CAZ AR AR 5 388 A S OB A 0%, T AN 2 I 2 1) Bt
FIA,  BIE R —N 55 W Sl AE A2 e )L 28— I RR 3CHF, I DL 2 KA .

55 L 508 12 el 88 (%) I %of 9, 250 2 PR 22 A SR P A s il o B, A SEER B AT, R o AR i b
S 2 AR RN B AR 2R ) 22 A, A Bl R AR TR AR R AT Dt 2o AN SR R 3] 1) 22 4 S — AN B ) s
—— 55 W B 32 R e I, Y 2 e R e (% 3 TR L B AE RN R P A 332
TEFMEAMERNIER T, Z2BEFM MG, XS T A8 550 AE AT NAR Sz
R, T 244 A2 BRVE R 22 14T (Gini et al., 2008).

3. ERENKERREHNTRRESITRIRAREE R
3.1. EREMNRERREGHOTARESITR

EROR TSI T Dl R v Ak e R PR VR, AR H BTG T 55 A OB F R 2 kB, e b
WA I R 55 L (ELTE B Sy A XU K3 Rz D B BT o 10 LAt e v T R 55 W 3 (PR 97 3)
BT di I EL . VR 2 S A AR R e AT D, ARG SR O R 4 2 Rz LU Bk > . R 2R A
FRFEEZEHR, A1 BIHE & (Salmivalli, 1999).

UG R FMETESE DA EETW, HSERRTaih RS intk. ERARIE, Bid—Fr52i
A YA T 2T 2R T B BARIE T LR 2 H A, HVF 2 AR FOE H IR SRR A 1K R
it Bellmore %5 N(2013)BF FL R B, 44 1) R AR A BRI DL R AR, K 2 400 L3 AR & on BB #HAT
i, (HY)SCREURT AT AR R DB, 92%K%ZUiE DELRNBET I, 54%1%2 Vi G D FEERR
JE ) SR BT 1S ). Barhight, Hubbard #1 Hyde (2013)F8 H,  244% 1-41 Ttk (a7 5 1 1) 314 AT T v )
JRSZ DA RABAT R B 2 TP, AT T3 Ak > TR E M %, (R I R i AN SE I g B, i )
TR A AT BT T LE 20 R 17%80 25%.

SHAFMEME Y, MAIAREZFEZ AT T, MR YmibasURs A, =R kE
ZE M BERH 1R KB (Hutchinson, 2012). AHLLZF, ZFMEEN “LRiPE” , BB WE I R AL
TS, A% 52 %5 s R 5, I H B S a2 2 (Pozzoli & Gini, 2010). Helnn, HIZ 00
SR PIOMUBIR D A2 SRR N, R .

HUE T WL, 70 TR S W T IR B R 2R, T 5 5 55 W TR AR [l s A AR
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BT, DA el s A R R A
3.2. BN ETMERSITEHHER

R4 Latane 1 Darley #2 H {155 A7 RS, ) TRl s AR 1) S5 WL 1T 5, A AT T AT 3 75 2200
HREAWE, HEMSEE. AR, SWENATR, FRRYZHE AT N, BakTH5WH M
2268 77 DA R SR AT R 5 1) B B BE IR (Pozzoli, Gini, & Thornberg, 2017). [FIR A IHAE (Pozzoli &
Gini, 2010). H W& #1526 | B2 K& A~ N #1888 71 (Pozzoli, Gini, & Thornberg, 2017)#1 1 15 4 it
(Doramajian & Bukowski, 2015)%5 [K 25t 23§00 55 W& AEAR el e A b 14T v BT S, fiufi 1 546
NI FAFI N K R(FE 2 e« IRue 3 B s W) AT E SR g0, R, Bl
ATTRETR BT AR 10 /L1 e 77 0 2 s i A AT 1 ) T T SR S5 AT 30

— 7T, ARAEE AR A BROC RA B S, AMATEAR RL1F BE R TE AR o 32 B2 N ROk RAEE RN
M, N BR oG &R I8 1 P 2 5 A TE A e SR 4 SR . 55 0 5 e 3 N SZ R e 38 1A R 3R 2= R T AL AT T 1
TR Bn, 2445 0] Bk aner SOHE S AR 1 e, K2 HEE WA R, MATTEA T REHS B K
(Bellmore et al., 2013). HAEWAAMLEL, PIRZ2MGFR, S50E HA TR IS FE A (BIEREIRE)
MR AT M2 MR E AR AR, 55 W B AT RE I AR B BT 4 A i HFE(2019) F A 72
B, TIRRMAERANRIIE S, 55 05 A0 52 e 2 1) B NAT i e #8 T B N1 S FE . A
Hh, 2l EER [RZ 0 S AR VS TR O AR, SR E K RE VIS, W BN S0 B I R R
PRI SRR 255 W 5 52 35 3 e 3 A0 2 A AT b AT TG 1) 22 X470 i o 452 B v R A 1) £
PARIFABAT T S XTI R &R SR FARLE, #8055 W WA K AT fedi i B O 2 F 8 Bk & K,
KA AR T E A AR T /).

F—T, RIEPEA R A 2 A GBS, R VR BT 9 E IRALRRIER (R, X RRIhAT N RE T )
B2 5 AIIBIHURAT NE . WRAER NG TV TS 0 [ A S, A8 A AT THEAS K AT R FE
i WEFCR I, 55 WA At 2 E FR AR BRI PR 1 AR e IR BHLik 7)o Moo AR A R R 18O 5 R4 AT N &2
1IEME, 555 WEMREIIT MRS, T2 b, Gini 25 AQ008)F5H, Uik KA m:, M TR 28k
A I 55 I 5 R B I S5 L 2 IR, TEAL 2 B ER T AFAE 2 5. a0, 4o B FRAIRE & 55 W
FH PG I — AN EE A F . Barhight, Hubbard Al Hyde (2013)$8 1, Mii%idt— G 5miA )L #E X HilH
(RE9R 2 5520 ) 1) B BRI 2 el JW e 55 W T T B [ Sl /E B o 17 Poyhonen, Juvonen A1 Salmivalli
(2012) WIARAE A 2 DA S B iR R0, 48 ORI AR DG I I FRALRE IS 55 WL (AR B AT N 2 IEAE G, SR
Feh L fiAoe, SRk E Tk

WA AR 28R B, RNV AR 1% 26 35 T R BUE RPEAT Bl (1zard et al., 2008). 40, ZWHRARME AT RES:
SRS R 24, BURATRES b NG SR I RSP H B I 15 26 I A2 RS 1A 5%
MEAT NI —EE R Horp, R T 55 W 6 52 3 BT IR I — NI IR R . RS
e, T/ FEAEREIBURET, BB B b A B 2 i 52 3 1 ] Bt 2 A% BA b (Trach & Hymel, 2020). i
ARG B0 55 WL 1 A i, 23 LU i e 2 TR B B 22 1) 25 Bl FH A X (Conway et al., 2016)s /0 45%
W TE H A 2 HE R 2 Lo B BSOS 00 T R 2 60, (H oy 8 R B A — e 5 R T)
TRV OG. RGNS IR R DG, SR SZCE RIEADE, (BRI 2R M43 55 W #
FIOR I R AN 0 7 P A o A4S 21 [ SRR R I A IR B IEAE DG (Joness et al., 2009), HH3Z
FEH BB H R S Jones et al., 2011).

BEAh, AR RO R I S I AR 1 SN SRR AR T AT TR A 55 W (R s B2 o B, i et
BN, @i i, SRS STRE A RN SRS 224, 16 B BE R Ao i, S vl e IR
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BIHHTTR, RS2 # (Batanova et al., 2014); T 424 R S DB R, AT K AT REARE 2
W F AT T T E SHE A BRI SRS 155 W, B0 1T BRI SR R AT R (R 8 I A0 R 4T )
koD s A RO BEAIR ) Rk B SR N v (A RS (22 A, H R TR AR v g, T 1
B, TR B, KB S TR 852 #N(Donoghue et al., 2014). T Parris %5 A (2020) U $5 H,
TR A ) T AR (17 B AT VR A BN S K55 0, W] RE A AN 4 i ke 2, T B8 vl fig
RHUARA 52 IR0 # (AT 1 o

4. ESMRERER T B ReENE T
4.1. GAMTAE R HHIERE T

H B Olweus $F 4 EVER RIKEIZ K, JEE, RE ., IR, I LRI 25 E K 2
D e G ARE SRR, AT 7 RR O B AR e TR AT, TR R T SR A R T T
TR BTN GKE, KEET T ERE R B2 iz 8 O3 5 47 [l T S 5t (04 A4 )
%, R #ZH 4. AEOIIZERFE .

TR, FEETHSOSRAMLGEET I REE 72N, FKEBEANEL RN E. sy
221 Kiva BT H AR 3 A ) SCRFE RS el 3 - 1 A 1 25 224E H . KiVa I H (Kiusaamista Vastaan [F145 5 ,
BN RO VRS X R BB ANE R b A KK E YR, B AR D
T IRE B BEARAT . HES) S5 W8 AT e PR AR Tl s S P R R B AR A o % i I ST
KiVa 15 H 2 A1 00 H AL, ) Mgt SORR BRI B & AR, SR 55 Mt T R KA S

B, PNUMEM I 0 R ) B G 55 TR N I R S AR SR SO R AR L N ZR I AR ROk
7 RIR, M5 N 2 HCE KRG O, SR FESF 4R R SRR, AT 7E S A1 o 355 B R R4 52 3
# (Salmivalli & Poskiparta, 2012).

FE R 55 WA DR AP 55 2 (0 RR I [RIIN , A7 0)F TlIs H 30 Q3 55 W8 R4 959 % 1 Re 0 A7 =X, Lt dn []
PER1F Il ZR(peer mediation training) JVF 5 AS 55 W 1E NS AE G SR T 707 20, ks ki
BT A i i) 77 30, For s AR ae s Xt “HE S ih” (Stand Up) Bl H , I8 I X} 55 0
FHATIA PR IS, 515 550 A B4 o A R o AR 2 25 XU 3647 6 28 VA B BRI L, (A3 A
(155 WA I 4548 2 i 07 R IR DA I P JE, ISR BEORY 5238 S Re Lk DR # 4 B TR I 24U

4.2. MIHERETHME

AR N, DEERONRERR K286V T B0 B BA v T iR R se i, e i i
(155 AT R PURE I EE RSy, HERETET T V2 A RORARMESS . RN BB KR
(R “A RS BEIRATIN (RIS, 75 20 L 2% (8 20 VB BN 53 S AR AN SR RS K 20 T H St
BT EL 900 7B BT IR B IR, RN EMIE . XA HE 1SR Wk, IO A
IR RIE R, S AATVERRFEE .

HEL L, BT LR R B RAZREMERIT IO %, EHILL Midgett J9RR I — L8223, TFA M
AR T STAC PREEMSSW A T-H0 H %3200, HEMI 7R AELREE, FFaEvlm A
IR e e T Fi P S T R IRCR

HET STAC IREEHISE A T HUUH L T IE S OB, B AEDPRRAT N, F2XT
W 532 S, S AR T IR EAT NI B JRALRERS, JF LSRR B 1) “F2ET 987 &
A IRBAT AT T e %R DT HURIS AR, 23008 “ W T N o “RAREAT N
“PEPERZIRE M5 FIRE KRG LT .
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“rhTi 1T N7 (Stealing the Show)F& 2 “[FIZESFH 7 R U RIE & L(BIE 7 KM (1),
HRAEE =, JEH AR aHE, BRI, ta, ik “FZEFE” BRI s, LU dER
A BT A ADoK B IR AT N CR R B L8], 4558), FeR BN E ), PR AR A i
TN

“HARIREEATN” (Turning it Over)¥R IR “FIZESFHE " FERPHATTRIKIBEN . i, ke
FOREGE B ERER, BeE “CFRESFI R AN HIE RAZ W TR, 0T BLR B S E IR SR B AE N .

“BiEfESZ e 7 (Accompany Others)fR ()24 “FIZESFH 7 I LG T 2w Bhfl, i@ #1218
IR A DI R, G ORI, B “RBESFET OQUEAMATT. bhl, AER AT
SR R AR, BIEMATS M — AN LRI E Sh (T R EEUP %) .

“B| SR H IR0 (Coaching Compassion)¥g )2 “FFESFH & " v ARG kA 82 5
VR A (BT ) AT R AL, LE IR 4 B 2 R AR e SR e 2 AR R IR 2, 15 77 O R
REMERE . thin, “RZESFPE” FH] LR FIRKEE 85r R IF Ik /R FHRACER IR # (&
Xt AR ) 55 WL A T L A0 15 77 R SR B [R5 4 o

BARRFETE 0] 73 AEAEF ) s, 2% R BCEE A 36— A R BT AR A LE
BT “STAC” RBS/INHZR ), eIy RG22 A UG BRI 4y /N, AN/ INAH R 35 )11 35y
BEAT A O TR N B AR EER AR YA R A 5. 3R T U 0 S kN, JF B 9
R RIE 0. FTE I E 4R EEA A H SR E R — A “STAC” TRIg, 2507 “faZaike, M
Tl WERS. T E, SINARENHSENS “FZEFPE” AL, BRI EL . R4t
—EMFE, R KR EEEIA “STAC” HBE I8

5. MRERKSRERRHTFROE T

2016 4 H, HERBEBESZRASHIAZERAM TR RIKE L OUEH @A) , ERNE
FIZHHE L s 4T T ORI ER . 2018 4 4 A, ESMAFTBE SR RS HIAERMm (CTITF
JH/NE IR BT IE T SEAEAT BN R AT B B S A A g AR R B R AR DA A R R R
&, 2020 £ 10 H 17 H, REREEANEPFEBITREH = meBEAKRFEESE R SWERE
b, AT 2021 4F 6 1 HAMAT . X7 AREL 7 FRIE DA e 2 A (R EEAR, [R] I e Bl R el B )
[IRERi B ERTIN G

el E A AR 105 %6, H ar R E 7R E KA BUMZ b, ERRE I AR 5| 345 T
SR BF Bff A el B v 25 T B S AT AN L 555 AR SRR 2T b, TESS 73l 25 T0U ) 5 1) 7 5 5 3 DA R A el 4
RS Ak 1) 25078 25 5 3R v A A el 3 e s DAV A 1) 48 . SR 5 A — SE R o (1 T B Al b, 3R 21
X TR I s BTN 3, K2 R U IR 3 B IR EH A EE T, BNER, 1. KESE
TrHF AR, AR AR R A R R R . EA— et R, 5AW
J AR B AR g2 e sk R (0 350 E AR L, K F A B AR sz e e 72 2% Rk Sk (M I B (91 4, 5% T3k 1R[] £ #4541 KiVa
WiH. STAC ) C o ks B2 1> T (Lee, Kim, & Kim, 2015), 4RI 7 il 654G 1[5 2EREA BLAR
S R AT T I AME

A5 Jig 0 RO T A el R v A ) O SIS e R S — 2 OV S5 WA AE AR el R v A v O R 2 B I 5
M, FESERE] RS E KIEMAT “RIfERm” VR, B “Hshsa W7 AR “uitkE” . f£H
2 IS AT — BUSR A 2 ORI AT O, AR T PR AT N ten, R MEFREIEEHE . ML
TEE T AT AN E I E AN E T 10 SR 2 BROIE SO A b, (0 E 55 77 2% A S5 L3 AT 3 20 () i 1l
T, HAEEESME KA T STAC IR WA THWH, Ed25 /RGNSl fedhn
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0 88 7 ORI 58 55 WL A8 el e PR o TR RO 48 ey 55 L DR 52 3008 11 1 B BE IO N X e (FH
HOERFC RS NIRRT AR . FRATEER AT 5] s 0 3 1 A
LSR5, IF 91 A S E AR TN R e R FAE I, SREBCEAEAT B0, il SoRAE &SR 1R
N RN SR o

WEAh, AT SR b W B R O T KR AR B, FLAMICHS ) LB S5 L AL S R RE I R . AT
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