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Abstract

The purpose of this research proposal is to explore the effects that different learning motivations
have on second language acquisition in a classroom of adult ESL students and to summarize their
relationships. This paper focuses on three types of SLA motivation: 1) Ideal self, 2) Ought-to self
and 3) Anti-ought-to self. The data designed for analysis will come from 100 freshmen scholars
who speak English as a second language from different countries randomly located in different
community colleges. They will participate in the experiment by filling out questionnaires and
answering semi-open-ended interviews. The expected results of the experiment show that in
second language learning, students’ different motivations may have different effects on their ESL
learning outcomes. Among them, ought-to self may be inversely related to the acquisition of out-
comes, while ideal self and anti-ought-to self may be positively related to the acquisition of out-
comes.
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1. 38

22 SIS 58 15 5 2115 (Second Language Acquisition, DA FHFR SLA) > iR B B, PLE
WS E 5 WS R, Cama 7 Z s . SR, £ E/E N 75 5 (English as Second
Language, LA FiFR ESL)RJURBE I, ANFE 1% IS5 5 18 5 IS4 R MBI 58 R AR 7 2l
Z IR

7E ESL M8iH, X8 5 M & AR A R AL A5 B SR AR 28 8 5 IR i kB EH .. A
AIAIN, 22BN 516 S 2RI EE A A AR R —, MRS NS 55 T8 80E3)
8. fERIHEBE R, AR EFFRI2E N T MR 5.

T EE, SMESIHL(extrinsic motivation)2i B AMTA 2, W AL TR phaliE i . &6 T AMESIL,
BORH] A . FAR L AE LS HE T RGUARR, BN pmmbR Y. i, BRI BEREIRK
S P I R O Z B . M, FEBIHL(intrinsic motivation)JR H T 2#& H SN O 5. 240
WA TRNE F I EM N IR T, MRS T NAER T L.

WHEEN], T SIS GR B, 7 7 S BHLI 2% 2] 250 0 2 3R A5 LUk = 22 S S ALK 27 > 3
TR S G, IXWSCHR AR T 5 ) Sl 5 o) G R B R B 7 . 7E N ESL BRFR
F PSR 220 v 2 ) AR D2 e T3 SR Bk Z AR O OB 98 . PRl  SBOMAE il Bl 37 2 AR S AL T [m) I
TR TCIEAR IR TT 0], FEC I B R A AR E M.

ASCKG T E SRR =R FIR B B E FBIHL(self-motivation), J5 T 523 B & H s FEE K
R RiRBNHL(ought motivation), V& -3 & ZM B 1 T AR IR B L 55 I OB AR Bl (anti-ought moti-
vation), Y5 T EGRA R R RIVEE, BAERRX =R AR S ESL %A 5 2115
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(RSN, 4 SR P IE B L 7 S 2, DAE 826 T ESL 2226 (922 ST ML BT 75 .
2. XEER

it 2% R = SREN ML AL Ak B LR DU L BRI AR, RSO0 R SRR BSL IRE 2 2 ZhHl S
SR E SIS IR RO U B E S

2.1. BRAREES

H F 1 2 #i# (Self-Determination Theory, DA N EFK SDT) [1] [2]/&HfF1E 5 2 > SIHLAI FE Z BB AHESE
Z—o R4E SDT #it, H JZHHRET AN A BIRA B F2I68 7). DURHABA M e OB
RIS RERE 15 203 2 BB AT R FRE 2]

Britz Ah, SDT BR[2)3 HTES: S i fE v, 22 A o= A MAMEBIHL(EN N F FET0E B 228 T 3R 153 516
2 il Bk G A ) B A LE S HLED AN FIEDUE 2 4 T H W AENE) AN R E IR I BIHAELE .

A F AR X 257 I SHLBEAT A BT 0I5 2R (3] [4], 7E57 21 vh e g S B FRIURh e KAL) 2 A i
W RAETE B ) IR .

2.2. AR S5 ThEER EhHL

TEFRfRS ) BN S 1R S IR Z MR R FEH, Gardner A1 Lambert [S]3&H 12423 @7 fl N L E AL
(integrative motivation) 1)) f& 4 5L (instrumental motivation)%} 5 5 2% 2] 3 K i & 0w B EZ 1.

RN EIL AR 2R 2 T 1R S M E R N T BONIZE 5 R B — 1 1. ARA185% 2]
HPLEE A TS TE SRS RE T EA BAREEAR T S 6y 50 B ARE 5+ X B S a8 6], Stk
FASC, DHREVEZNALIN R T S Se bR el SN Th A A R R . an, D 1k B R BARECN 1l 2 Tk /oK
A EFHE—TTEF6].

TEXFIX PR ML FL T, RZFH LR, DPERFEMAMGN L] T 1ES, fheid
MEgE b7 7BERIE R 5 5 S R BIRTT[3] [4].

2.3. L2 i BFH AR S L2MSS

PO ERNT, FRUITSIERIZ A % BT £ A ESL R — A R H R B
WD I SRR T TE VR T R S AL 2 T2 LR TR R — B F B L 10
BT84 27 51 S B L HE BT 4 AR AT 0B . (R TS 0-0 B 5 Domyed [317E4RtH 5
CEEHIARAGLMSS)R, ISR T SATRM. TS0, Rl 51 ks
INES T I TS

2.3.1. TR B3R (Ideal L2 SelhBI i S B

B ARSI, oI E RO N T — M B A, BRI %08 5 S ks
B ERIER, X —IRPRN “HENZERR” « PAERSEEEES Y IP TR EZHS ],
WP AR I ANE S B iR AR AR[7]. BANOMILERXAN AR BRESRE, T
H O R SO IAZRIVE & A A —ANE W R R B e, AT A58 KD B & . IR R IX Fhos
ZU EFRAE S, AT O T ERAR R R B R 22 5l RE AT AT, RIS 5 E 2B EES
H AR SI0E 3l AT R ) BOR B IR T [ A5t

2.3.2. MiZB3(Ought-to L2 Sl —iB%¥ I zhHl
S ) S I FUT R S B “ NZE IR S E R RAREL. R ARIE /. SRR
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HEASK NN SO XA fER AN, “ought-to self” ZSLHM, BNEREEMIYESS
BE G W TR R SRR . DGR L BAATLAE L2 oI . BT RAERRE, anxt
S MG R SRR B RAT VR B, X R B A2 213 Lo E AR E F W IR SN 1 .
HA RN AESIHL A E A T e S 5 B PR FFER R S5, e4h, AR¥E Dornyei HIWFFL[7], fBAI]
FEIH R E TR AR E S 2 I M.

2.4. RMiZBFH(Anti-Ought-to L2 Self)i] =B SIzh#l

HF L2MSS H R 53, BRAERIR % H 3K, Thompson Fl Vasquez [8X] = 44 #ME UM 1)
BT TCE AT MATRIN, X RREE 2] BB URE BABL T TN S A T S R TR TR S A
UM HAT A PR . DL, AT ST T OB H F(anti-ought-to self) (& DL RN — LU Rp R 15 &
AR KNS ZSNERRE TR B CHEATE R RS, BN B R Ak
SR RN G VA% SIS 22 AR AR AE AN SO0 B R 22 2], AT AR T &
T RS A N IR, R A Lkl N 2R B R A AR ST

2.5. #hFEAARTHE

BB R 2 I F R 5 S BT A9]. 2RI TR 515 S
RORZ IR RAEK Kim [10)30,  “HAM L2 BIR7 AR T 5 % ) 85/ /& (EFL) 1)
FoIF SR SN DERE ). AR, CRGZET L2 BT X HIERE A IR AR . SR,
Kang [1 1] “HARM S —15 5 B3R X#hE EFL K2 AL M ahALAN st HoAT S 2L S E A - 53— J7 T,

“RLZHY L2 B XA S BIHLNAE 2] BRETH AR .

WA AKX R BZEIHAEE 5 % 2] I E AT T . G0 e OB §11 45 AN R 45 AN IR 1% 5
HL[12] Taguchi S5 N[131H)—WUFFL AR, L2 BIBIHLAN ) 5 CRFF T A0 A5 2 LA S AN RE5 IR A G
WAL, B R TR ARG R B2 B o8, BREh R .

WOR 5 2] BN 207 SRR B 2 5ot 5 ST S5 R o Loewen 58 A\ [1410008, P2 B A
55 R ME FE DA R 2 20 3 1) E 2 FRFE AR S 52 2% S Bl 7E Van Moere 25 N[ 1518 i, 36 TR MIES #
27%i(task-based) i@ 1 TN ESL % )3 KI5 S SHUAIE S /KF. [RIFE, Salimi 5 A[16]&I, £xf R [E
EFL %% 2 F B U 0a 7 ikt m 15 SIS 5 /K

B VAR, MRS R B iz S Shil. R4 2155 A P i SLA B RHER, Hh2x.
BN N KRB MIE 5 22 ) & S A B[17]. 1ZHESRSE R (015 & HCE P %5 e SR S A E
Maclntyre & Gregersen [ 18] 5L I, Lo FISCALRIZR, AnBEAR A O S AL 25 A [F], MRS BN
ESL 7 1 #1257 SIS HLANE 5 2% S R

3. WiE A EARSER 77 EB

BRATTI: (R BSL AR, =R 9 T 43R0 5T 8B (self-motivation) 5 — 5 5] #3445
RLIE I LK R?

ST U RIR A7, A PR T
3.1. ERBURGEMS T

M 1] 56 AP OB R T TR E B AR 20 ) 6 ey P ) A B, WLBR A SR O ESL 2
BB MEH L H TR SN I BRERER . WEPHAAEER G —RiEZ5H A Bk
AT T i 5 ] BT ORI, JF AT =R TR A . R BORAA IR A b 3h
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B FL2 ST BRI Bl . B AT IEAE S INEE 2 1R RAE RO ESL 22 F AR LR & . NS
MANERAZSHMN, SZIMAERRCEE—T AU b 258/ B AL E AL IX 2B i) ESL T
H A BEALIIUR RS — g E, R =g AR AR E XA R 20 E .

TR EGE TR T 20 M iR 2 s DA 7 O /0 1) 56 T 22 8 SRR A 0 A . F TR i - SR
Jia IR CIE I B B A5 R . JF H, R s A R B AT AN E A, ARG i e =Fh
ENLE R 5 ihih 5 2 I S R B R 18

3.2. EMBIRESESH

FEPERR I W2 o R S5 AL VT R ARV HEAT 52 . B EAES 5 1M BT & TP 2 5 XM AT B LBk .
FITA B U5 R i REAR N2 B B2 PTG, B AR 51 KA KRS 5380 B RS LA 3R A A58 LS AT (38 5
I E R A E RN B [0 25 o Tl il R P A 35 ) — AN L5 ()2 5 2 AR AR B AR A N2 g 35
T AT 2 2B BL X A S AL G e 5 i Bt ) 25 > R o

WIEZ 5H WS, RPN R EAEL R . EATER 5 Lt sk . 80 HT (thematic
analysis) ¥ Fl T8 BLAN A8 CUCER MU B (19 £ BT B0 R b, BT 0N G S B IR B S0l 3
I 2 S A PR B AT LA CRUE X WSCER B R % 0 T . FEBEBDF R T BCEUR S, M BERE B T
WEFCH =2RBHL. T M BRI 5T N GO Bl BEAT SR = I BER 5 R 2 00K Bl 9 9 8 2509 T LA AN TR
5 &P R A S BAREH R 0 38 BB RKREHE R EXE S I E0TReENH, UIIRE
AT R S5 ikt o

4. ARG R AJBERIR I

RGBT T H B FURER, S AEHURE (B BOZAMRBIZ) SN ESL IRE I h 21515
AR AR R RR AT

4.1. FMLER

SIS TE B BN 5 RS R 2 IR, XRYIEAT 3R 2 > I B AR = & U 8 5 BRI A A
FERRE FRIE L. PUT R R B RE A RBZE . IXR, BRI S 2 F fE 2 2ib
W SR th S, ROMA T3 e B O A A RERBUR R, Bl it SO st iF .

B, TS REH], NAZEIHUAESRIES RAT REIF A R ST 4T, 0 SO s 2E /9 X
S5 A8 AN I T AR BB 38 2 2] AR I 2 A W] REAR RS 77 2 1 1 BLRE

RAGERREL, FOVESRM WA TARSWIESRIAZ AHE. FHik, BA RN
GRBN 7% S SR I RO ESL 5 3] 35 £ 345 2 U 1 7 BRE 7 T AT R AR LA 52 Sh R D 22 OB O N R BILAS B
4f .

4.2. X¥KRH

RIS T H B HUREE R, MR E A 3R PR IS SR R R ESL 2% 51 F S LA A2 & A
JOX 5ol S A T SRS R TR 58 R I E A LR . B IR B ESL 52 21 F S LI A
R, AT WG U St B A A TR e Se i, DUER A S B B, I R34 10 21 15 45
R

X TRURIE 70 1) 285 SR AT e 22 0 SRR N5 A 5 (ESL) IR 3 0% 05 sU LA R AN S1E 5 0 A AR &
REM . U0 RS R W AR B LS 5 — 15 5 (A AN S A S IR SR, S0 mT LUK S s 40 A\ At AT
WA S, XA SIS AR LA R AR T IR R PR TR T, iR ATTB0E A S H AR, IR
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AT T o [RII, ARYE TR LA SRR, Bz B B 2 3518 5 B RS 5 52 S0 S .
FEIXFIEOL T, UM AT LA AR T80 A N AN ES BRIBOF R L — AN SCRAVE R 22 23R8 . B0 R A SRS
FIRR R sEAL L ST LS A H bR LA R AE B o2 A B A X R AR AR I R I T A 45 SR AR R %
TEIHUANE 5 22 I TCRAT W, 502 25 8 BIAE TR A A - APl HLSKN . BF FEN BT DL T i
BRI BB AN TE 5 I A3 K BT T2 AT A A s AL SR I A 8 It P A 20k

Xt MEE BSL HE U AR AE TR . A MBI FORUL, S 70T H S R B A
HORFMW . L TR E S T SR SN IR 4 R A R AR, BUTA LG A2,
AERT R 2B, TSR AP IR 45 58 . Bbdh, B e 3 T AR R 78 45 R ok 48 5 5 & A
ST, DASCHRFE B s, AR ESL 22 2138 BN SIS R . i), BEE AT Ly
RO FEHIEE IR, CUIMGRAR AT N ESL #0H FH LR >3 15 45 R 2 18] R IR IR 1 AR .

5. g5

B, ABIFURTE T RO ESL 22 A AR PR E PR 2 1 5 A BB AL 2K 5 52 ST OR Z TR 2%
Fo BB EMVIRGER G IE, WA TSGR B S EIN AR, Uk
XA E G IR AR AR K R RIEHUISR,  “Bix” shylal e SRR 2 GG, TH
BRI “ R ” SIHLATRE S PRI AE R R IEAROC . X B8R I R SR e B T IR ER e v 3 FIis &5 20m
PR AR IR E BRI, TS BUSE A O s 31 5 52 2] o e, BRI O SEE SE ST FH 3l
PUMISIAF 25 RZ B AR INBR &R, IXTURT 72 7T RE S4B 28 — 3 55 1A U I A -
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Mt ®R1
EEEHENE—RBRE

1) Which of the following motivation types do you think can BEST interpret your learning motivation in your

current English language learning?
[Please also circle the rank for each of motivations in order of importance for your English language learning from
1-3, where 1 is the most influential and 3 is the least influential]

a. Self-motivation b. Ought-to motivation c. Anti-ought-to motivation
[Rank: 1/2/3] [Rank: 1/2/3] [Rank: 1/2/3]

2) On a scale of 1 to 5, how much impact does the your current motivation have on your conversational English
language acquisition outcomes?

1-No impact ~ 2-Little impact 3-Moderate impact 4-Significant impact 5-Very significant impact
3) On a scale of 1 to 5, how confident are you in your conversational English language skills?

1-No impact  2-Little impact 3-Moderate impact 4-Significant impact 5-Very significant impact

4) On a scale of 1 to 5, how satisfied are you with your conversational English language skills?

1-Not satisfied atall ~ 2-Slightly satisfied = 3-Moderately satisfied 4-Very satisfied ~ 5-Extremely satisfied
5) Do you believe that your motivation level affects your ability to participate in classroom conversation activities?

a. Yes b. No c. I am not sure

6) How much of an impact do you believe each motivation has on your acquisition outcomes of conversational lan-
guage use? (Please use a scale of 1~5, where 1 represents no impact and 5 represents a significant impact)

5-Very significant

Self-Motivation 1-No impact 2-Little impact  3-Moderate impact 4-Significant impact impact

5-Very significant
impact

Ought-to

Motivation 1-No impact  2-Little impact ~ 3-Moderate impact  4-Significant impact

5-Very significant
impact

Anti-ought-to

Motivation 1-No impact 2-Little impact ~ 3-Moderate impact  4-Significant impact
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M R2
& M BHE A e ——R 5 1A

1) Can you describe your experiences with learning English in an adult ESL classroom setting?

2) How important do you think motivation is in the acquisition of conversational English language skills?

3) Can you describe what motivates you to learn English?

4) How has your motivation level affected your English language acquisition outcomes?

5) In your opinion, how do different types of motivation (self, ought-to, and anti-ought-to) impact your

conversational English language acquisition outcomes?
6) Can you describe a specific experience in which your motivation level influenced your participation in a

classroom conversation activity?

7) Can you provide an example of a specific motivational strategy that your English teacher has used that

has helped you in your language learning journey?
8) Do you have any suggestions for how English teachers can motivate adult ESL learners to participate in

classroom conversation activities?
9) Are there any other factors that you believe are important to consider when studying the relationship

between motivation and the acquisition outcomes of conversational English language use in an adult ESL class-

room setting?
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