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Abstract

In the process of classroom teaching reform, the most important issue is to teach teachers how to
teach and students how to learn. Through the mutual learning, the efficiency and quality of class-
room teaching and learning are improved. The classroom teaching mode is centered around the
mode of personnel training. Only in this way can we successfully train good people for the society
and the country. The main purpose of this paper is to illustrate the individual differences in
teaching philosophy and its practice in classroom teaching, including individual differences in
teaching meaning and mode (including adaptive teaching and differentiated teaching), the concept
of individual differences into teaching and practice, individual differences in teaching on the ap-
plication and the ideal, through individual differences in teaching to improve learning effective-
ness.
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1. B

EMACr S ERBEEIES, WA TR P ER NN ERIS, BUTEIER A, "Lk
TN R AR SR KERSEHAL RS BB ES, MR R AN b 2
FUR, FEEFIBUR S AMBNER . AN EE, ETRRANNZERBEEEEEY S5 %27
FUHW PR, BB URE H i SER,  HET R H e O R

2. MHERHHERLSER

RN, AR MR BT R )RR R RS, Bl NER SR ESR
MERAEY:, FEOFEERY S EROHY A EENHCARN. A RENH S ZE RN
B ENA, UG .

2.1. ENEFHELSENX

2.1.1. EEBFHEX

& 2% (adaptive teaching) ) =B S, A&y 1 PR N AR AR 2% 21 5 TH AN 0l 22 S (A A () 7 2 20 B
e AR AN FARK., FIRESE), ATRUAR| B . R, EEBCER E
PR, ETEINMES:, N BUF B BT EN B, # RO A AN 2 R, 3T
TGS, ARG ENFEAT R, HATBEE SIS B WU 20 B iR .

2.1.2. EMEHFHER

EVEECA RS — R DA B, EPEBCE RS, B AR I E R, B
AN, W DL AS [F 2R AR 4 TN F B S s AN A I S, M U A A )
15 TE, A [F] ) 20wt (Bl A2 A0 J7 20) o @ Ve B, ARHEAH S i SCik T th, B bR
T AN GAMEVE B TT 3, BOMR] DR B o 2 R HT S — R, BRI SE 2 2R A ) 22 A 7

1) Atk BT

Rt J7 U (the remediation approach), J&#UMIEI #r0, $efh2a A4 A B & i e w2 5k

][l
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HURL B, B BEEESF I RAZ RS S T Bl A RIS EAT, RO B AN
TP AT S, WA AR AE M 7 T A BT R SRS, BTt % SE kbR B0, e 1 s AR
>, WRESSERTNE S A AR, MR R AR R EIR T A T, WRETE ST TR BN R, MRS R
BOSIRAE, EIERBEREITAT, fedd s B s, AR AR R IR S R e . — RS
AREECEE DT S, AN FREES], P CHBEILR T i, REESANE A A, AT
B BIMAAN B .

2) FMEHHFEHT R

M2 77 (the compensatory approach)¥8 /&, X2 R = JEEe it 5, HI9ERE 77, #UMIESE LA
WETFEAMEAS R SR AT SORBUE( 1] BUMAE IS FIAMEYEZ O RN, AT LAE S AR B NS, BT
AR A, BORINSRA A S SIS, AT R B DA R A 2] R

SRR, FENHRAE T RN AN ER, §lSFE 'Y HET “ILE
217 W7 RBIBCE R E bR R E B T NS AME B T A S, kAR N AR
BRI RS, I HAMBCA A ST AR ERA R

2.1.3. EMBFRNA

“IEMEH” (adaptive instruction) 1 E SR H T HE NS B EH S MM . HE N SHEM IR
P — R AE B E LS, IEA S FH R SRR, A S AR K 0 261 F0JE K K R85 17
] FRIAR TSI S .

BB S R oy AN A IR 1) TAE SR E 20 87: 2) B0 TAE R R /547 5
3) MURFIEREII M 4) 22 SIAT R B 4T

22. ERUBFHRNEERX

2.2.1. ERUEFHEN

7 Ak % (differentiated instruction) & —MEFXF Rl —BER 2 AFEFERE L 2] TR, 520 7 KA 2%
MW 2, IR U ST T O B, R, SR A R AR S IR 75K
J7 GRS 2] ERRR R YE . B RZERMECFERIME, ESWE 11,

ZRNH N FEB S, RABBINE N AN E R TR T, v A BRI A
BEEEMBCF VPR T, B RIS 5 OER N, TR R A IR, I E N B S A E
KRE. ZRWEFEREN, BT HIEFAERT RO, WL BUNE S ERR . BV RN =
BRI 1) B /I8 9T (brain-based research): i i i 774 5T AT LA BHFRATT 1 i 20 IR L PR 3R 2 52 2 AR ) 2
o, THEZ, BeeA T BN AL AE A 25 2) 22 2] Kk £ 705 BE(learning styles and multiple
intelligences): [ fif#7Eis AL E . W sl s 2 SOR S I m s, DARCRAE 2 on B, mT DAARS B 0 ke B
EYIEE 3) HIMTF & (authentic assessment): ZFMELZ 5, BEW T R4 ST RZIMTER A
7, LRI LIS P A28 G, BRI AN G FAE TR, WFELARZT., #MIEMEY), Hie
PP AR FR AR R I 2]. EERNEF WIS, ZUTROZERN T RFAESINAREAR, 7Y
AT )RR IR, R R — R ANR, TS S ARG, & =R
PURISIZ H, IRANFALE S S T HIA L .

2.2.2. ERNWHEFHESSLHE

1) EAEE
AL, EERBET: o) KIEEEFEIERRTER: b) SR ELENE, HES

DOI: 10.12677/ae.2018.83035 208 HHHRE


https://doi.org/10.12677/ae.2018.83035

MREERS

[ i ez |

FE X s 22 TR S BT 37 2 A PR 75 SR T St PR 0 1%

XEEHEARE T LR R
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HOMAT LLLE PR J2 10 5 18 S it 22 e A 27
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‘ HEG ‘ [ vag Ll ] [ 22 5] e J
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EIn it 73 |2 R 4MAT
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K o3 E RO Vo LLAS AR
g3 FEY) Yoy LAZIKEN
% JLH ARG /NH Y EIn(N4
EITRI N AR 5T R 48 VRS
% Jul Bk GaIRTI EFIN Nl
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Figure 1. Differentiating teaching concept map

1. ERUHFHMEE

PETR; o) RITEIME, 5l HEEN AR, S ERUEENSLE, AT R BN R, RiE
XF AR A I IT AR 5 SRR, MM IF B A A 2 ) PR tp I 256, BETTAR T2 2R 2 )RR . A
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v, ZRAEARRHE, ETRERERNRNYAEZREY, R EER R EZREE, &7 EAR
HUPRNg 571k, BRI K S5 TERIE N, 5l ST A R ST .

2) ZRUBZNTTE

ZSAEA NN, BRI RZ MR R A 22 5 DL 2] BRI SR, T St ) 3% 20
PRIL, MR e E RN AR A AR A S T S 5, JHRIEARUEE, SRR, B
FhRERIE A AR B, JRERBUEVIN A Tris, DOARIBUI e Hbr. Bl ZR s
MISEitE, AUk %R KRR LT R,

3) FAEKDGR. BEE. FIIE

ZEFEHCEI SN, AESRME AIEFAE T, NAZ 5 RS2 A RO e 8 K& 5 3] I RE S5 =5
HIRFIE . FEDGHERTTTH, RETR AN AR G R . EXREHED . RIS 5 0505 R E
BE. WRARAAWS NSNS, ST, BRREEEIMIBAR. KRS, FREEA
TR S INEL X R SR N SE s FEE I IRETT I, FRIR AR I U . 2R HUlE
XPEEAER . MR £ IR B IR SE, KA B AR S =T Z R T, RIS & 22 A 152 5 SR,
BT DAEEE. EERHIRZ T2, RT3 ST A

4) F KI5 A

Z S HAE SRS LR TT Il T2 2B AR S R 2 3] KU SHER FE AN A, S0l DU AT
yIHns, fENZERCEE LS 2].

a) ZILHEfE

ZOUEREME A, RATHEE VWL, ﬁ%%“ﬁﬁk B, BRI, £
B2 U BESRIS H, Br TR PP IR MR, YRR, . IREE, HEEEYE

MBS 5> Blans 2 el S Ber T, BEEPER LI %E@o

b) K%

PHEERIZH, iEid “a. M. w7 RAmEIr, 1R s . Bl B
B A7 807, 51T yod.

c) XH

Bt iz HIA P HO AT B sl .

d) f 3]

#ian, iz M ERHN T BT H

e) ZICALKME

fltn, iz H 2 R4 B BEAT MR ) i Bl

f) LA

filtn, iz HZ A BT

g) ZouhiihA kL

Bt iz M Z AL TE B

h) P

B, iz A EAT R T, BT SO B

i) )RR

filn, BHZMEERRE, R E R, #1770 E% 2.

j) JEHL

it 3z HIB AR bt FR SN
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k) 73R HUR

an, BreheRE e, P AR

) FAEY

W, R S35 MR 2 SR RN RE M, BT I B 4.

m) /NAZE

WA B (B I = ), AT o A/ 2. BIAsRSS B, W IRT, SREA 2,
B HRTEHIDIRE -

n) BIEH T

KH 3 4G AR ST AR 58 07 e

0) AT

WG E AN, #ATHEA .

p) MR

AT I R B ST A 5

q) 4MAT

McCarthy T H 1 AMAT #%2 R 404 B T 15 S AEE, & — RN T A G s E s 24,
ERFR “ W R S” (whole-brain instruction system) [3]. & T “HELE” . “BM” . “HEHR” .
CHEFZT L CRS)T L R L R . ST SFE)\OPIR4].

1) % Jui) ) SREE

filan, K F 2 M e k.

s) XL

i, Ry 2H AT AR 2 AR AN [ (R 6 3

t) PR AR

filhn, DR 2H I AR

w) ZofEk

Bilan, WRIEARRFAERE, ST ARRKEE.

v) E4E iR

flhn, A ERRE LR YE, BORFHAIRFES S

w) ZICIRN R IE

K 2 P M S P SR

x) HIRAER

KHZ TG ZMEIRIR R .

3. MHERFSAANEES IR

HOTERATHA AT BB, RO XA ER DA ERIG, P ERIR, AL T
BEF ARG, REMAERCAFZ LT, HRE A ENADRERS]. MAERNESEAZAT, wE
VEHr 5 ZE A B OO, B 3 2 5 O S N Fea b, T A LA ZE R ik i
Sk,

) T RE=EA 0 2 5 B AT TR L

2) 73 AT EEAN G 22 57 AT RS B (B 2D RIS

3) ISR ST ? RERIELBARITMEIEL;
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4) PR BRI NN 22 5 0 B AR SRR ST
5) K LR RS 5B R E

6) FUE PRI NLAN T 22 57t (0 3 M 15 05 55

7) B S T5EAT E HEE T

8) VAL SRS 5 T VA R

9) MBI NN 22 57 (1 A HEWE 15 )55

10) AZ LM HCE TR

11) TR i

4. MHEREHF NN RASEE

1) AN 2 S (e AR

HOMAETDN 2 A MR I, WX 2 Tfg, AWRIHE. &8, iR, EAIREVME, &
N AR B BERREAE,  ANBEDN D SRR R BT, s T G VIR RE[6]. 2 HE
NEEEY, EIRRHN O RET A ZER, BEIN TR, TR RS

2) fEHF LA

EHHAEERNAAIE, BAEREAKR, B AR K32 R0 5 E 7], BOTE
RN 531 2 55 5 2 A 5 o SRR, 2% A8 285 W8 — ol SR s ot 80 ) s L vy » BB 0 22 A ) SE B 7 oK
SRS ST A R, T ERTRE SERR A 5, e ERBIE8]. LR BUR G S, i
BT 2 5 B B RN B St R, SRR T DA BEE AR R . 5 5 T VA I, A
23] “ALGUEERELR BRG], ROTRE “BofrBea il R #es ST MRt SR 5 ) O 61 5
AT, DB S B bRIE ) ST
5. BB R S TR

HOMM G, WARBITN “87 5% 27, MEGEHRSI S ZmsiE VNG, 48
TERE A, SRTHAEF (0] RSO EZHORHE, (T3 O R M Ay WERBUTAERE F o,
THBEHEEGRNE, SR EE RS AE, DGR ERRIAR, EREHCAICER# T, R
Bl TR AR RS o PR B SO ) REAR SRR, 71 DA A G R A ) s
5%, A RAEEUM A A RERETT, SRR R

HOTERE A, NHFBRIOE . BFB R BeEim sl e . B v i sEitiss
WELLZE I F NG, RO “EAHT M CUTES T R, RO A, AR IR AT,
A TEMMPEEAL, AHEROT, AHBEDAE. B, FRRN THEMAERN, RN FMEE
s, SMAEHEM, SNZ DI CEAORG” . OISR R, AR R AR, AR %
BRAEERAEN, BEABE, AR, SRR, KRN, KRHE TAERH A .
FREM “H] 7 M “JEIR T AR TIRIE AN B EARZ[10].

FERE AT, ER AN 2 5 B BN S S0, (R T R AR I IR,
HFEEAMBFNRE GRS, ROCAEEREZ PRSI MANE, BORFAERF AP %
A5, ARELZEAN UM EAA MR RO, B AR ST AT BT 2 21 3R
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