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Abstract: Background: Since the surge of inclusive schools in Hong Kong in 2001, the number of students
with special educational who need to attend inclusive schools had also been on the rise. What are the attitudes
and perceptions of secondary school pupils, with and without special educational needs, towards studying
together on the same campus in Hong Kong? Aim: The primary aim of this research study is to investigate
and compare the attitudes and perceptions of secondary pupils, with and without SEN, towards studying to-
gether on the same campus in schools using “Whole School Approach”. Method: Both qualitative and quan-
titative data were gathered from the use of the On the Same Campus questionnaire by surveying on 216 sec-
ondary pupils from 11 inclusive schools in Hong Kong. Quantitative data were analyzed using independent
sample t-test analysis. Qualitative data in a form of experience sharing were analyzed using theme identifica-
tion. Results: The analysis of data revealed four themes in WSA schools: 1) lack of initiatives for social in-
teraction, 2) lack of mutual understanding, 3) lack of opportunities for cooperation, and 4) lack of handling
skills for school bullying. It also states that peer support in a form of pupils’ social participations plays an
important role in the promotion of social inclusion in regular classrooms. Conclusion: This paper proposes
four directions for positive promotion of inclusive education in school: 1) demolish social barrier, 2) establish
social structure, 3) promote social learning and 4) nurture social culture. We suggest that teachers in regular
schools can assume more roles as peer support mediators among pupils in the classroom by facilitating peer
interaction opportunities for all pupils on the school campus.

Keywords: Peer Support; Social Inclusion; Secondary Pupils’ Perception; Pupils with Special Educational
Needs; Whole School Approach
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Table 1. Number of students with SEN attending regular schools in

Hong Kong from 2001-2006
3% 1.2001~2006 FEEFELBFRREZ BHHBEETERE

A
HREE
2001/02  2002/03  2003/04  2004/05 2005/06

RERF
ek 619 722 926 1012 974
T FIbEng 715 783 872 902 932
VAl 110 64 55 69 117
PRBERETS 220 209 200 214 205

] PATE 1%
202 318 509 601 662

EUATS
FRRRIE 5 RS # 1109 1159 1133 1356
B 1866 3205 3721 3931 4246
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Table 2. Internal consistency reliability of the “On the Same
Campus” (SAME) questionnaire
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Table 3. Independent sample t test results for section scores and total scores

3 EREVPANEESYEMIHARBLER

i 0 BAERA R HE tH BRIAE
WiE A 217 0.60
1. X EBENARE 0.993
BRRBE HEA 2.26 0.71
WiE A 2.14 0.72 " 0.37
2. A HE S A MG -2.707
BRRBE R A 244 0.91
WiE A 231 0.40 1.05
BRI -3.555"
HRFREE A 252 0.49

"p<0.01.
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Table 4. Results of independent samples t-test for individual item scores in Attitude scores

R4 SERTENEESBHBIEER tRRER

e L FAENZE—RREE N
YRS OB FERL RECE LR HE
S e 2.22 1.16
1. AR 2l KT B A A AR AE R Ek BA I 2 -1.901
BRRBE FEE L 2.52 1.13
WiE A 1.43 0.91
2. ISl o Ath 27 AR A FH £ 1 2 7 1 22 A -1.475
BHRRBE FEEE 1.63 1.04
i A 2.61 1.07
3. AL i A B Bh A REVE SN AR 0.049
BHRRBE FEELE 2.60 1.25
Wi 2.56 1.17
4. TS IR B 12 0.720
AR E A 244 1.14
WA 2.25 1.22
5. AL K S LG H A AR AR R A B 2 A -1.985"
HRERAE T B 2.58 1.14
Wi 2.35 1.15
6. FRELRIFIS 4 AME LA (1) 24 —0.669
HRPRBE A 2.45 1.16
i A 2.06 1.18
7. PR GE Bl AR v BRI PR I 75 A b s 2 AR -1.017
BRRBE FEEE 2.23 1.23
HiE A 2.32 1.16
8. PLL] FiERIA B CAVEE AR A -1.210
BHRRBE FEEE 2.51 1.18
i 2.07 1.16
T T A7 | P % H AT B 2R 2 -2.564*
HHRRAE B 2.48 1.11
Wi 2.04 1.16
10, FRL 75 A0 A T B4 B AR 1) & A 0.449
HRRBE T A 1.96 1.20
Wim e 1.54 0.99
11, ALk e FE] [ CAT T i R 2 R ALY 2= A -0.742
HRPRHE A 1.65 1.03
Wi 2.42 1.127
12. R T A RIS 15 SR 2R 0.100
FRFRAE W B A 241 1.202
i A 253 1.231
13. FRLLZH 1E A ARTE AR 0.139
BRRBE FEEE 2.51 1.145
HiE A 212 1.159
14. FBEE A e ISP AT MO B B AT AR UE 22 AE -0.314
BHRRBE FEEE 2.17 1.140
HiE A 1.97 1.157
15, FREest H AR AR A L 2 5 B 54 1.736
BB TEEAE 1.70 1.064
“p < 0.05.
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Table 5. Results of independent samples t-test for individual item scores in Perception Scores

=5 MEMEIEWHELERSTENRABSMIUNEER RBER
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3. IR I T A :
HRIREE A 2.45 1.21
SR 241 1.11 0510
4. ERAEN NINETE A &L '
BRRBE FEE L 2.49 1.15
Wil E 1.80 1.07
5. [ERAFRRITEA BEIHD -2.272"
HRFRE TR 2.15 1.18
S S 2.72 1.08 0305
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10. RIS %4 -3.421"
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ELoHE s 2.01 1.11
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A T 1.9 112
13. E £ R RER A A 31 75 T T RS 0 s -3.247"
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“p <0.01, "p < 0.05.
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