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Abstract

This study examines the relationship between boredom in English language learning, classroom
environment, and the level of agentic engagement among 152 eighth-grade students. The findings
of the study are as follows: 1) the overall level of agentic engagement among the middle school
students is relatively high, with a high level of satisfaction with the classroom environment and
moderate levels of boredom in English language learning; 2) there is a significant correlation be-
tween the boredom, classroom environment, and agentic engagement among middle school stu-
dents; 3) different dimensions of the classroom environment have significant multiple parallel
mediation effects on the relationship between boredom in English language learning and agentic
engagement. The conclusion of the model provides empirical insights for future middle school Eng-
lish teachers on how to construct an effective classroom environment, improve students’ learning
emotional experience, and enhance the level of agentic engagement.
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Table 1. Descriptive statistics of variables
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Table 2. Correlation between middle school student’s agentic engagement, boredom and classroom environment in English
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Figure 1. The mediation effect of classroom environment on boredom and
agentic engagement
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Table 3. The mediation effect of dimensions of classroom environment between boredom and agentic engagement
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