Advances in Psychology EEZE3ERE, 2022, 12(3), 618-624 Hans )0
Published Online March 2022 in Hans. http://www.hanspub.org/journal/ap
https://doi.org/10.12677/ap.2022.123071

B kR 5 TR LR
RIxt 5 RS R 1 A P

ETIL, Robdp
ZROTIER A HE R A, R FEH]

ks HiH: 20224F2H8H; R HM: 20224F3H1H; KA H: 20224F3H9H

H E

A SCHT 75 B2 R AR AR OR B I <2 ST TR KO T B34, BIRFU RN 75 AN 2L I 7E R AP AR R OREX
[ 5EIBNRBFMER, HRA (FLERRNAFSE) (EARAERR) (HRAERNTAER)
(AR NER) W516 L/ AR THE. 4RER: 1) BHAERRKRESHE BRI TR, %
WHFFI FABRAPIRZBIRBFIEMR, RRBRE. 2R ZIRASH] S EFBERINN TR
BEREFHMRX. 2) RRIANZIRANERRNEZE, N5 G LR SRR 2 T AR
REAFEBOITFMEM, FFER T R E L FERREUA X 22 ST BN KR g 1EA .

XA
R4, RREUE, FEABA, RMXAR, FlES

The Relationship between High School
Students’ Future Orientation and Study
Engagement: The Mediating Role of
Coping Style and Academic Buoyancy

Ke’er Tong, Bihua Zhao

College of Educational Sciences, Anhui Normal University, Wuhu Anhui

Received: Feb. 8", 2022; accepted: Mar. 1%, 2022; published: Mar. 9", 2022
Abstract
Purpose: To investigate the possible ways for high school students’ future orientation to predict
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learning input, that is, to explore the mediating role of coping style and academic buoyancy be-
tween high school students’ future orientation and study engagement. Method: A survey of 516
high school students was conducted using the “Adolescent Future Orientation Questionnaire”,
“Learning Input Scale”, “Middle School Students’ Coping Style Scale”, and “Academic Floating Pow-
er Scale”. Results: 1) The future orientation of high school students was significantly positively
correlated with the problem-oriented coping style, academic buoyancy, and study engagement.
Future orientation, academic buoyancy, and study engagement were significantly negatively cor-
related with the emotional coping style. 2) The direct effect of future orientation on study en-
gagement was significant. Coping style and academic buoyancy played partial mediating roles in
the relationship between future orientation and study engagement. Coping style and academic
buoyancy played chain mediating roles in the influence of future orientation on study engagement.
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2] # N (Academic Engagement) & 45755 S FIAH IR I FAE B3 AT BRI S8 5 A R0 )
OHERAES (7 KIZ5, 2008). 2 BN R A VA B 51T A B BB R . RN mrMA T DUE
5 FIR I B AT I 25 SIVE BN A R, DRARR S I B M, A 80 I3 8 (Wefald & Downey,
2009). bAl, 2 SJHN R I e AR BT ) b st R, i BARR H BB AE S RS (AR A, T
FEIH, 2019). 2% 2] #NAHREAEAMARGERF R U7 00 & O FEKF, SANTIE 77, PR 8% 21 X8R (John
& Clive, 2009).

e PR 2 ST BN 5 H R Sk BB (Future Orientation) fEZE S5 UIBE R o A REL A 24N A K BAEFIAT A i
UFARKII T ], (RIS AN A R SR 0 IR R 2 o ARSI ) 43 AR SR SN (BLHE ) BE RIS ) Rk
1 B (ELHE SR RIS RS ) RO R SR B AT B (S THRIMPE R BAT ) = AR FE U255, 2011) 0 ASREUA] &
(25 ik G 5 B B ARAT AT B RRG 77, 785 23 SR IR K B 1 2% I BN (& T, XIISCHE, 2020).
UG, AASHE TR A SR R 17 6 4% 45 3 1 o) F000 v v A R 22 ST N

M ot B AR EIR AW A, RREAR B AR AL 76 U S5 B SR NS, XBERRAES BN
(1) >) # (Task-Involved Learner), FONAMATIOCOMZRER EIBITES . RBRFEHSH LI RIER, 4
BRI RIA RN S, I8 T A R 5 21 JE (R, W08, 2015). MR E S 5L BERE
AN o T LA B A I RRRE, B R EURA RN ERAT A B SS /) (Folkman & Lazarus, 1985).
7% 75 A A AT AN T RN RNAT AT e SRR, i T RO A RO x 24, SR
Gire At B, R, A RN (F055 5, 2016); 1 AT I R 0 R 7 2RI DASR R 2
BN RS S ZBERCL R 0T, HE T 24 R B (Vizoso, Rodriguez, & Arias-Gundin, 2018). A, X}
75 A2 BN AR B A R, W 90 R B AR SR B ) 7K T4 v ) 2 A HLE 7 A 1) 647 8 %2 (Chua, M-
font, & Jose, 2015). [Fltt, AW FEHEN R0 77 S0 AR EU A 5 s AR 22 ST RN Z R H A ER
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kY- 71 (Academic Buoyancy) & $i 25 A2 BB RO 2 H i 2 2 E Bl U g 2l 8 . Bk PR HE
fIEE 71 (Martin & Marsh, 2008). 22V 1R B4, 2 ]2 L (Thomas & Allen, 2020). — Ik} 1
B, AbEMYEE 12~16 & 22 A s S FUR B, 2R 2lis s, S NP R, 18
rh [ 2 A rhix — RS B B (Martin et al., 2010). SULEIRS, AR SIEIHL S S0lg 2 [k R4,
AR B R RR R RO E R, DL EAREUR Y E I IR s, AT R D R R (5
ki, 20205 Pitzer & Skinner, 2017). HHUEHEN, VT 7 o] BeAE AR KA A 5 5 ] B Z (AR R A EH o
BEAh, AR IR AT R R 2 A SR O ARG, 7 A 1 AR I S R MR TE VG B 1 8% IR
DL AETE S AR T I R . P4, SIS B4E A 3R 73 (Putwain et al., 2012)

S LRTIR, AHE AL DAy s AR I AU B, BRI NN 5 ORI 2L DD 7R AR SR ) 5 A ST N Z [T )
XA

2. B
2.1, #i
AW IR LR A AL B ARG, 3ERTBOF E 568 Il . 5 BRE 2K A 4

52 fr (RIS SHHELIES), ARUAE 516 iy, HRUE N 90.85%. A, F4 237 N, #4278 A,
E—340 A, m176 A,

22. TH

2.2.1. BAERKREE)E

KHAAEZ I (FH A DERKRBUAINEY ,» 3% 31 MHH, SNRRINA(E. EHE). K
KA RRCDEEME . RME) . AR EATBIHATEE THRIE) 3 NERE . AR SEPR B LA 2 e 5 R
R EBATVPEQA N “HEAFE” » 5N TR ). HikE e, RIS . 1
B R A — B R EC 0.869, %45 N —EE RECERTE 0.75 DL L, EIAE N 0.920. 7EAHT T H,
ZER LA B0 R %0 0.910.

2.2.2. FARFESIIB/ANER

K7 K545 (2008) WF 7B R SIANFIMBIT I Schaufeli 25 A (2002) % 1] (1) 2 3] #% N B R (UWES-S).
[ A A B FCIE S iZ B R A T b 24 (k45 545, 2000). ZERORE 3 M EE, I§ 0 BERAT 6 NI
H, ZMAOBERER 5 NIH, RESERCH 6 NH. RAZWE 7 500 N “HokEH” , 7
N CRSET ), BTERRIAS N IE [ 4Y, #5002 ST OB o %R R IR N R AT A RN o2
=277, CFI=093, TLI=0.92, NFI=0.90, RMSEA =0.08. iX&H &% BAKIFHEHIBE, BN
H—EEAE E R O 0.951,  RUAR IR AIE 3B I 27 ST 45 N T 45 4 AR 0] 2 2] S8 A B3 IR [l 52 o
FEARWE A, % ER 0 A — 2 R & 0.939.

22.3. FREENWHRER

SR PR 55 8 4 4225 N\ (2000) 2 il 14T rh 22 A0 1) (b2 Ae it 7 SRR . 3k 36 ANiH, A 7
ANUERE, SRR AR SRR, SRR, AW, k. R . LTI Hoobu Rk
RIS A= BTSN ER. 2. ke, S g MBS AR TR rTE%K S
BR. WERYE A SR AR 4 HER EWEQA N WKM7, 48 “GFHH” ). —HA
T BRI, AiH R RS E 5950 7R A5 A ) {2 F St 5 2K B3R (¥ 0 R 402 0.89,
B BRI — B0 RECHAE 0.67 LA L, FFEOIEIMEMER, AT, Faia i SR R 7 R 5
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ERANTRI 28 W R 7 A AR AR — ot R 2030y 0.847. 0.823.

224. BB HER

K F Martin F1 Marsh (2008) )24V % 77 53 (Academic Buoyancy Scale), 3t 4 ANTiH. KAk 7
K@ R “EFEARE” , TR “EF/HE”), SmRsRHMEF IS . ZERET DERF
PREIAR ST T #3272 % (Collie et al., 2015). %m0 N5 — 2k RECH 0.82, HIE N 0.67.
EAB T, ZER AN —EUE RN 0.887,

2.3. EFF

AWFCRM R AL, SEEXERZATIMAMIER . FHR. BEMET L. KEEZRBAFREFN
Hgit e, JRRNUANERBGTN KNG B UIRGOy BT R A I N, WEm)E, =%
LTI A CI R SEP: ST AE

3. &R
3.1 £EBFERERRE

TR RS kA BEvPE, USSR B v Re AR E L (M) 7 vk 22« AHIF 50X 1T REAF
FERISLIR 72 m 2 R F 7 R4 60 Harman BRER 32056 . SR A & TS 0% R4 37 DA 4 A
KIATHS, BRI SRR B AL e . R AR R TR U A g, DR SR (R v e 2
Harman FLAZEGR MR K, G 18 MEAFHFRERES AT 1, BHE - ARTHRENERERH
20.033%, /INT I FHE 40%. T WASHIE S ECHE ASAE A 3 1) 3L 7] 59 22 1)

3.2. ARKEE, MMAR. FUWBRHFEIJRANEXDH

K Person AHIGIE, WFARSKELA] a1 inl BRI 7 2, FRIAE G RO R, Bl S A ST
AR RAIAT M, WAR 1o Hd, @A RREUA S 2 I RN R R F LA, RRBUA S 1E A F
AR NEx 7 AR B VR IEA G, AROREX A 5 48 101 48 A RO 7 A 35 o ARRIUA 5 24k 7)
SR FEIEA R, fRE A RO T S IR BB E AR, JRETE RN 7 5 2 34
Nid 7y B RE ARG, mEsF 52 RN R R IEASG,  fR 1A R 8 N 75 05 ki )
F0FEIEMR, fRETREE RN T 5 ki ) 2 82 k.

Table 1. A correlation matrix of future orientation, coping style, academic buoyancy and study engagement (N = 516)

1 REEE, AR FlGEAFE I8N KEERE(N = 516)

AL S oy, RN SR

R 75 5 R 77 5
FAHL I 1
E S IN 0.590™ 1
2V 0.430™ 0.419™ 1
Fi ] i R ) Rk 7 2K 0.515™ 0.436™ 0.341" 1
Fara 4 MRy 2 -0.160" -0.210" -0.181" 0.120™ 1

E: "P<0.05, "P<0.01, ™P<0.001.
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K FH Hayes Zw#1|(%) SPSS [1] Process Z 25 4 Model 6, = & iEUFEA 5000, BRik 95%(1) B 1= X ],
XoF ) R A G NG R L AR AR ) A S BN R A E TR S0 . S5 SRR, A RHUA]
AT DA IE [ FRIU 5 1) 5 % 77 (B = 0.513, p < 0.001), At il g 1va) 155 2% () St 5 3 (p = —0.160, p <
0.001); SR EL [ A] LA IE A F 22 MV F7(B = 0.430, p < 0.001); Fi5 1] i 7251 ity ;N ok o5 2K 7] LA IE [ 0 2 b v
71(B =0.346, p < 0.001), Fi Ay 1754 i St 7 X mT DA AR [ 5000 2k 77 (B = —0.181, p < 0.001); A KHX A (B =
0.590, p < 0.001). 5 fi] i) B fr % %f 77 (B = 0.434, p < 0.001). )i 1(B = 0.419, p < 0.001) &3 1F i) Fill
SSIVON, TREE RN 5 (B = —0.210, p < 0.001) &3 A Tl 2= S #N . FERS LA 1.

HA USRI 3 BT 4 SRR B, RO 2R b I PE AR A) 5 2 2] N Z B R A A o R A EH
RN 20N 0.186, AN (BLEERUN N 0.404) 1) 31.53%. 5041, AN LS 5 &Hie: 8
P 1 CGRREU - F8 ) W R RO 77 20 - 2 HEN)s (IR AE 2 CGROREU] - 8 1% 2 I Rix 77 2 -
OO RIHEEAR 3 (RRELA) - 507 7] - S 2IHN)s TRIHEERAT 4 (RRELIA] - $i5 ) 10 5 18 236 7 2K
- VIR - B HN)s [AHEEEAR 5 (RORHELIA) - FR G2 R 7 K - ZlE T - oI X Tigk
AR (R BONAB 23514 0.097., 0.042., 0.046. 0.017 F1 0.007, 43 %) 5 B AN 1) 16.44%- 7.12%. 7.80%- 2.88%.
1.19%. FL2%E%45 1) Bootstrap95% & (5 X M A5 0, R APIX LKA AN I8IL B T B34 KF .
TEILE 2.

Na B : ok
0.513™ [EFIAS) 0.190
0213
KREA 0.295"" 0.155"  —| 23] # A
~0.159""
-
0.299 2 Rt 0.139"
0.404"

¥: "P<0.05 "P<0.01, ™P<0.001.

Figure 1. A chain multi-mediating model for high school students” future orientation and
study engagement

1 SRR Y SRR 2 B 1A

Table 2. The results of the chain mediating effect test of the high school students’ coping style and academic buoyancy in
the relationship between future orientation and study engagement

2 BPENMAR, FUFHERRRESFE IRAXZOEXPNAYERIELER

RS i Estimate S.E. 95%C.I.
B HRRHL A — 22 S BN 0.404 0.042 [0.321, 0.487]
TR0 R IR [A]— [7] R RN — 2 S BN 0.097 0.025 [0.051, 0.149]

ARRHL A4 286 R — 2 S BN 0.042 0.014 [0.019, 0.073]

AR A —ZMVT ) — 2 2] N 0.046 0.018 [0.018, 0.088]

ARSRER 7] — [ RSN — 27 F1— 2 2] BN 0.017 0.007 [0.005, 0.034]

KRR ] -1 G N — 2T S - BN 0.007 0.004 [0.002, 0.017]

BSYETEE 2 g 0.186 0.031 [0.128, 0.250]
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7, FEARREUAN S AR IR R R T, EFEI RS —ANEERH AR FERK
SRR AR BE i, AT T H Al 2 A B B R ) 6 R D stk AT (R 2 ST BN R . T
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