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Abstract

Purpose: To respond positively to the call of the 20th National Congress to develop a high-quality
education system, to understand the current situation of high school students’ personal growth
initiative, perceived teachers’ emotional support, and learning engagement, to explore the impact
of personal growth initiative on high school students’' learning engagement, and the mediating
role of perceived teachers’ emotional support, to improve the reference basis for improving high
school students' learning engagement, and to call for attention to the personal growth initiative of
high school students. The study was conducted in order to improve the level of high school stu-
dents’ commitment to learning, and to call for attention to high school students’ personal growth
initiative. Methods: A questionnaire survey of 474 high school students in Ji’an City was conducted
using the Personal Growth Initiative Scale, Perceived Teacher Emotional Support Scale, and
Learning Commitment Scale, and the data were analyzed by SPSS22.0 and Model4 of Process3.3
plug-in. Results: 1) The personal growth initiative score of high school students was (4.00 + 0.71),
with differences in grade levels; the level of perceived teacher emotional support was (3.41 *
0.74), generally at a good level, with differences in grade levels and gender; the level of learning
engagement was (3.11 + 0.82), generally at a moderate level; 2) High school students’ personal
growth initiative was significantly positively correlated with learning engagement and perceived
teacher emotional support (r = 0.520, 0.346, p < 0.01); 3) The higher the personal growth, the
higher the level of perceived teacher emotional support and learning engagement; 4) Perceived
teacher emotional support partially mediated the relationship between personal growth initiative
and learning engagement, which was examined by the Bootstarp technique to test the amount of
mediating effects accounted for 14% of the total effect. Conclusion: Based on students’ perspec-
tives, based on the self-determination theory, by improving high school students’ personal growth
initiative and stimulating students’ intrinsic motivation to learn, students become more con-
cerned about their own growth and development. They are more inclined to seek help from
teachers when they encounter difficulties in learning, and they are more willing to spend time and
energy on learning voluntarily when they perceive more emotional support from teachers.
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Table 1. Descriptive statistics and correlation coefficients for personal growth initiative, perceived teacher emotional sup-
port, and commitment to learning

F L AABRKERNME, BABIDERIR FIRANERG T SHEXRY

M SD 1 2 3 4 5 6 7
1) SR HE#% 4.03 0.77 1
2) i 3.88 080  0.813” 1
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Figure 1. Diagram of the mediation model between variables (standardised path coefficient model)

1. ZEENH T REUEFRELEERBIRR)

KM GG ERIFATIR 2 B RN, 85 R B R my b AR AR 32 3 M g TR RN T 15 [ S R 27
BN, BRI 2. I HAWZE RS IER) Bootstrap it — 4G 4 i 7 AN BUM G ST HRF I i AR B 2 (h
AR =0.098, 95% Cl=[0.045~0.158]), H /R 5 AL 13.26%. 414 2 Fizs
Table 2. Analysis of mediating effects of personal growth initiative, perceived teacher emotional support and engagement in

learning

T2 ANABRKESM . BABIBERSFFNF IR DAL

WiH Effect se t p LLCI ULCI
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