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Abstract

This study investigated the mediating effect of reading interest on the relationship between
teacher-student relations and reading literacy based on the structural equation model by using
the data from PISA 2018 collected in four provinces in China (Beijing, Shanghai, Jiangsu and Zhe-
jiang). The study found that the teacher-student relationship positively predicted students’ read-
ing literacy ability, in which reading interest played a mediating role. The following researches can
continue to explore factors that influencing students’ reading literacy, such as, other mediating fac-
tors that may exist in the influence of teacher-student relationship on students’ reading literacy, and
to explore the fitting degree of this model by using the data from socioeconomic disadvantaged
schools or disadvantaged students, considering the important issue of educational equity.
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1. 5|8
1.1. PISA 2018

PISA (Program for International Student Assessment) & — Il HZ 5 & 1E 5 KR A ZUOECD) KL M4 %
M RAREHI KRB E FREE M TE o PISA 8 =4E%47 IR, STGRtHRTEE N 70 24 E KM
H DX RREE5 TR LSS BOB 11 15 2 2228, VPG MATTERAS 78 4 2 5k 22 PN 2R 5% A 3 P b 75 R DG S8 R AN B R Y
FEIE . PISA AUVEAl 2 A & 15 RE WS K AATT AT 27 21 i A iR R T ARG B 4 e I, 3 PP Al 2 A 2 75 e %
S N AR T 2 B I RTR 78 20 B T B AR 3R 85 (OECD, 2019b). PISA B =4E48 4 — P /8, PISA 2018
L5 PISA 2000 1 PISA 2009 V-l —2, W45 SV Uik B AR R TR . REDLR. Bilg, TLIRFIHTL
VU2 T 4L 361 FT5#A 1) 12,058 44 5%4E 2 5 2] PISA 2018 I H .

1.2. FiEEF

PISA 2018 X [5) 35 25 77 I 8 U FE A MBI 3R . PG RIERMZS 530K, DSEilE 5 H
bR, REBASRARINE 1, 313 540568 JJ(OECD, 2019b). 7Eid EHHER, FINAR LK
AT RFERARN, R TEOR H s KR AP ) R R, MR, AR 5 2R SR SR A
TERR AR . XA WARIIAE T PISA 2018 MR —J7 MR T ¥PAli L GBI s &= IR RE U1
W, A—HHAET 58 T B 24 R IR PR R(OECD, 2019a). Kk, PISA 2018 fEf%
FE LT Hh S 2 AR AR 2 R R ST 55 T B sk R R KR

AR EARN, BN RRBRE SRR TR R PR 5V RO B RS m 1R B S0, s A B AL
Bel B ) SRR ), AL Z ORI S HEFIE T SRR )7 CEBEL, 2019). WAl B BT I AR S AR R ) 15
RIS, RUMERERAEN—ANEZERE., LT, BALEX R RFRR R R RGN
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CoIHLHIEAT R
1.3. Vi XA RIERFRIF

PISA 2018 “Jfid: 22 R 7 $a ks Xl 40 N =ANYEJE « #UTW 37 FF(teacher support) ZUTi# ML (teacher interest).
20345 (disciplinary climate), 03 1 ffizR:

Table 1. Three sub-dimensions of teacher-student relationship in PISA 2018
% 1. PISA 2018 U4 X AWM =N FHE

HUM S FF (teacher support) FUm Mk (teacher interest) 2015 [ (disciplinary climate)

1. HOMAHEA S (5 ST R T D, 1. 2/ 3 2 T Bk LSRN
2. YUMTE2 R B RRHES TN 2. BOTRIRE S T 222k, 2. AR E AR
FER. 3. OTRIERE A A, 3. B AR A A A Ak AR A
3. BOTH B2 4. BUTRBUL T LM S K
4, HOTAkEEHE, BRI FA IE 4. FARRRARAF LA 2T 5
5. SRR SR AR K — BN 1) HE
FFUA T4

JiiA: SC RN PISA 2018 4Gl UM B ZAL G5, S FAEER M ARG I i X E
BIER o fEZINSCRE T, BT BE HARMEIN, 5] S22 0T B R, sUihEE, FESRETIE
K 125 T 5 UL 2 77 T I FE BI(Klem & Connell, 2004). ZEZUMHL T, 0% 2y 5N B BE o
22 2R SIS B AR (Keller et al., 2016). {EZCHR BT, MRYE PISA 2018 f5E X, 835 HE
AR 2 A AR VR R ELAT i 4 25 ST L2 (O RR B R A B J8 I ) 22 A R TN BT UM PR, 2
T H BRI A A Be 22 ok, SEhpn B 7 20Ut T2 AR R A (SR S RE ) (5K, 2020).

Ui A 56 R 1) = AN FE BRI ATAE 35 5 24 5 3] 66 7RI 2 BRI H B2 500, PISA 2018 i 48 H Z0i
Mo UM SRR 22 B R R FRATAE B (ERANZGHLE K, L5 e S5 — A~ s (H
YT RN EHAE RN — Ml Z), BRI 11 48(OECD, 2019d). {HEAfEX T PISA %4
FRVRIE 053 AT A AT AR G 22 14 £ FEE BRI KT [ 52 3R R B SR, 1 R0 N T A 56 28 i) s i) 2 A ] 152 3R 77
BD S 5 B ML 18 . S5 5 R AR FRA T8 T = MR AR R A T 28 26 R 1K — T8 ik B R I g 78 A2
PR TG, TEARTF IO L T, R A I BT IR N AT

L4, FENE. MEXRURFEFERFZENXER

B FCARH, BORRIER 0S4, R Frsd, 5RERVEMRR, A JEEmEERN %
BMFl(Jasmi & Hin, 2014). BUHXFEC- IR BE A BO8Rh 4, SR AT % 31 103 5 #dE (Keller et
al., 2016). A UEHER, 7E R G IILEF BRI, AR SR I 3R R (s,
ZAE 5%, 2019; Roseth et al., 2008) ., T FalEE248 0224 15 25 77 B 2 35 1E 17 FUAE A (Areepattamannil,
2014; X, 25, 2020). XF PISA 2015 Ff #4704, R E PUAA 17 2% A 10 B s 6 A n— A~
PR, RERRIRRILSIEIN 25.24 0 (ZFWI, #7200, 2019). A XL AR, S SR20 0 5 i,
AARE DU T A R R R R ISR B R 3R 2 — (WRalibE, 2020). Rk, AHFFHEN, RA4FHIHAE G
RAFT I =L MR, NI A BT 222 R R R e T

1.5. ARERESERIER

LR EPNA, AHT TR H BN BB
RS e AR S 28 S 25 I 1A 9000 ) 3 3R 9%+
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Figure 1. Diagram of mediation model under research hypothesis

1. R H N REE

2. fARGE
2.1. BUEXIE

PISA 2018 FREILHETE . LT, A% WLANE T, S5 361 Fresfki 12,058 4 15 %
S5, 2, B4 L 47.9%, A5 52.1%.

22. IRTE

2.2.1. FIiEEHF

PISA 2018 Il R IR ML TN AN H A AL EH I B0k HFMEE B IR RS, @A m
TERCEL AR BELL R WG SUKR) AN BAL(RICAR . 2 30 LA [F) 4544 (#59 AS SCAR FNBN S SUA)
£ 5] 52 4 R K 8 2 A ) ) 3K 527K (OECD, 2019a). L FE IR 45 5 i1 10 AMBLEL{H (Plausible
Value, TH#R PV E)RED . AHFFCBEHLIEE | AMBLFLE R IR R R TR .

2.2.2. XA

PISA #LHH IRT HAA M= MEREUTHME TEACHINT., #Ufi % #F TEACHSUP. 235 [H
DISCLIMA), #EtrgidbnifEfbibs®, {f OECD EXKIHMEN 0, FriEZEN 1. FIH Mplus F 5] AT
BIAEXR, SHEH,

2.2.3. [RIEHE

PISA i 5 /NIUH i) ] 22 AR X T DA R RAR R LA “RAGENF ORI A B “ PR
HEMBEGNZ—" “REHMARISTEE” “XRINT, PIEERIFAE” “Pplisz N oy T IRIE
M5 S W B O T D S, I R & &0 E, nBhEs. e, iRat. Muh. EE. B
TURESE . FATHBN 4 S0 = FEARE, 2= AHEE, 3= A&, 4= EW[FZ). PISA {2
B0 IRT F AR & R L X B R AR (JOYREAD), ZiEtr &l bruifb b FE, ff OECD #H1E N 0, #rifE
ZH 1.

2.3. GiitAE
B EIEE R AREENNNZE, FEMABINERNERIR T, S5EZ a8 Sz
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My BRI PSRN, 2014). RO, HE S-SR 2 A0 2 B0 74D & 2 7 B E T 4 B A8 b
KA ELZE, HTHERNERE, ETESEEINERFRBERIEERGHRR. EHTE
B BRI TR B EE VR, BT IEE T EOR, S T, SRR AR L IIEAR T (5K EE, 2010).
TEARFIL A, XA R T ZATEPR A0SR PR Y & B)VEAS & A S @ RN, RubikHgE e
AR s A B T AR R R AT A6
24. iitT R

K SPSS 24.0 X EHE S T AR B P IR ST ARSI AT, Mplus 7.0 BE4T 2544 7 FEAR T AR AL 2
3. tARGR
3.1. RSt X AT

X ) FH 2 M A VR 8 3 R R BG5BT P I E AR HE ZE 1T 5, I718 A Pearson AHIE #1115
W EEIRIMER R, T EZEMERE . 2 2T S ERFHE. Rl ek /%, H,
KR EPMEAREES, XFESITH— P B E.

Table 2. Descriptive statistical results (M £ SD) and the correlations among major variables

2 BRLEEMAMGITERWM £ SD)REXR AR

Bl M = SD 1 2 3 4 5 6
HmFAM 0.29 +0.96
U;I;;E eSS 0.36+0.89 0.48™
AL | 0.79 + 1.03 0.28" 0.38"
BRI R 0.97 +0.85 0.19” 0.32" 026" 0.24"
BRI 2 55525+ 87.28 0.07"" 0.13™ 0.18" 0.05"" 030"

H: "p<0.001, Tp<0.01, p<0.05(FF),

3.2. FRARE

XA TAS N T B A B AT 8 (null model) e, PATHEZH A AH K 5% ICC (intraclass correlation
coefficient) KA\ & A7 L BT 2 K0T (7 4855, 2010). ICC & SCHALIR T 2 5 5 Z I H e, AR
#5 Cohen (1988)fIAR1HE, 1CC < 0.059 A/NMALLIAIZN, 0.059 <ICC <0.138 J& T4 N, ICC KT
0.138 J& T m FEAA AR . 24 ICC > 0.059 Bl A RE ML ARG IAELE, 75 28 H 2 KPR AT 07 o
AW AR R PR REARN A ST EHERGK . ISR RSB ER ICC W& 3, HTFEEI
AR R AR AR 2 — BT SRR B 1CC < 0.059,  PRIASHT 78 32 BAEAS A JZ T R 4T 20 Hr

Table 3. Null model test results
3. TIRBKWHER

HNTT%E IR T5 7% ICC
ML 0.85 0.08 0.09
E ISR 0.75 0.04 0.05
ARG 0.92 0.15 0.14
5] 52 7% R 0.66 0.05 0.08
BE LR IR 4354.55 3906.82 0.47
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Figure 2. Diagram of mediation model

[ 2. RNREE

Table 4. Mediating effect analysis results
F A PN ITER

A RONAE WORE
A SCFR - BRI - PR 37 0.10 55.56%
HEMN 0.08 44.44%

PRSI 0.18

R4 Byrne & van de Vijver (2010)HIR#HE, ABFFLH BRI G REF: SRMR =0.033 <0.08, RMSEA
=0.079 <0.08, CFI=0.960>0.95, TLI=0.901>0.9, H1/% 2 %1, B8R0 ARG EFH@=0.37,p
<0.001;b=0.28,p<0.001) ; [FE, BT EERSEE(C=0.08,p<0.001), FILREEEIEIFA5E,
TEITAE ¢ Z0T B 52 2 3R s i W e A7 AE FA R A B I b7

B 4 A0, BRS¢ 5 RECRIA a x b [[5, SRR, MBMER axb=0.10, &
RN 55.56%. (RN b B RN T 55.56%, ELIEERUN (R RN Y 44.44%

4. g
4.1. FAERFER

4.1.1. FIERFHERER

PISA RELMFIMML. HOUMSCRE. LR FAAE. NGB 5 MEARI bR bR, f#
OECD ¥JME N 0, FrifEZEN 1. @ik 5 AMEFRE T LRI, REMBOTHGE. TR 355, %
AR B >0, BIE T2 EHSE K FH/KF(OECD, 2019b, 2019¢, 2019d). PISA 2018 $24H
(B R IR Bom, P S, dbats B, S0I5. Wrin o BRUEINGG (02A 78 B . B MRl gy
T RDE T T HA B R . X RW T REZZAEER . e BlERe 5 B &M 258 K r
#(OECD, 2020).

4.1.2. AERFHERER

PISA 2009 KEZ 514 N LifE, PISA2015 ESS5MIUA T NE . LI J 7, PISA 2018
KEZ5MNE T AR B LI5, Wi, nTLUE R, PISA fefti#diy 8 TIE A 5 Rk X,
EIRAEEA YRR S SO, (BAEARRIE T T Sl — e R A BACKRBEE VPR, TRV
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PG RR R, FRIETE 24 1 AR AR N PISA VAl B H 3 B AR 5C [ B 21 2 [ P Y
22 A REAT 2 PP T H PP . BT FC B RAR SR YRR B SE R S AR A B EAT B X170 T
ARV, et B E LR G B DL X HE AP IR R -

4.13. FIERFHNFERER

PISA 2018 "l 22 R AR 03 £ BT 48 . A STRSE2ERE . AR A+ S A B AR 34 (1 R 4t
LT EATARIHAL 2 (OECD, 2019a).

3 W ICC W T RN AR B 2 ) 2 e (B AR TR 22 ) o b 22 S (T B gl . T AR 31, % T UMk
Yo AL B, RS 4 NMEE, FERAMZER S BIR T 87 ZEMN 9%, 13.7%. 7.6%-
47.3%, IXFERIA N Z FRAFEG T EE W . BT L, PISA 2018 25 3k [ DY 44 7 i X Y5 A 1) 361
PR R R AAFAEA /NI ZE 0 . IX PRI ZEBE VT B2 IR T 224 . B LR AL AR 35 1) P AR S AE B 4
FENFNIMBE K AR R A B g 5055 U7 T DR 3R AR s SR, XA 5 B o0 i AU 5 RAH A5 1E
BORHFINE . bty bifg YLIRAMrLCh B)FIVK S, 3T 2 1 2 AR s 1 BOM B & T RN 22 () 222
(OECD, 2019d); B L L5034 1 F B8 L AL T ASFIHAL 1) S8 A B AR (1 20 434 Bl (Ma & Willms,
2004; OECD, 2016).

BONEE R ZE Rl R T HERE., RS THRNRENER, — RIS, BEALHE RS
THF AR G T RIER L BE Re P4 HREZW BRI E SR A &AM
SEBIKRL) 30%, HAEATER L. BUEFR 7 M R TIE S & H R E K b HE 4 51T (OECD,
2019b). WM AR BEHE GRS FER TGRS, MEHE AT RE, XM & H %8 REr
FLoHT PISA ¥ (1 & ST TE .

4.2. Vi XA RIERFHIRM: FIEBH D ER

AW 5T 25 SR BRI AR O R BR S B 3E R A T 22 A B R 9, IR S T AR 2 A 4 B AH G e s R —
o A RENE BT BAATT I FUM S O ATREAT I SR, T 78 4> 5 5 2 516 8 I R AT B i 1 R St
(Federici & Skaalvik, 2013); UM B HEN I 52 0 ) 2248 55 22 ST TR (Keller et al., 2016).
RIS, 222 IAEE A — N B2 B i o 2 28 3 45 [l (Fraser & Walberg, 1991), BN#EZ KFEREE L0 7 IRE A
(P AR AL, 75 RIFIILEB AR T, 2240 DUE IF £33 T % RAE %5 (Cheema & Kitsantas, 2014), [F i,
RAFHITAE R R — R LRI 01 & & 2% 28 % 2] S AR Bl (Archambault et al., 2017), MTTHE 244
B R IR o AW TR T B SRR A 5¢ R0 Bl i s IR i sgma ihle i B . RAF I AR
S B ) AL ORI N ZESIHL . LG J1(Mog, 2016; Patrick et al., 2000); 52 NFESIHLIRS T, 2
A E AR, BRI M S SOGRAR AR DS, TIEE T 1 S [ B2 3K 55

AW TR AR TRATAT LB 9% R AP AE R RNTF,  IX — s BESR ST X 22 AR PR 25 ) AR V& 15 D0 T LA
P IR SCRE, X BOE BEEBRN 0 BIRIRI AN, SGE 2R 2 S] MR R 55 75 A2 ST Bh LI SOk
B, FIH, 2020), FEEAREQSARAE S, SRR L 4R RN, 51 S A AR BRA B R
RBR AT P EAE 8 WO MATI BRS8NI 0 3R 2 A Y B 1 3R 7%

4.3. MBERRVF EMEEMRFE

WFFCEE R R, (AR RON RN 55.56%, BRI 35, Ui BRI A 5 Z 00 B 5 3 7R 52 i o
A REAAAE AR R ORI A R 3R, 7R A 5 S0 e h AR B NAR D o I S0 RIAE 2 AR AR S K g
ZH b, MR SRR REESEM . KEEA SR . R B R M AE A B AR
TR 25 AR B ot 2 AR B K 9R B T 3 B (Geske & Ozola, 2008; w84, 2014); TMAEFRER E, K

B NI
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L

FAY AL AR e S B K DL B2 P30T B 0] 2 4 Bl 1 3K 77 B I8 35 52 (Artelt et al., 2001;
PR, B, 2020). IXEEHAT AT RE AT AR G 22 5 0 1] 152 2% TR AR rh it oA A DR R EGR  R ER

HE AT —HRABE PO TUGE, 555 B2 30 2 5 5 2 R AT 2020 48 [F 55 BEBUR TAEHR &
hie, HESWEE AP REMTESE . PISA ¥ XKEEL DT+ 2 X7 5 %1 (Index of Economical, Social
and Cultural Status, ESCS)4t T AE (M X)JG 1/4 (54Tt SUNAEARI 2248, AR £ G5 Sl 5
G RIFRRE, RBE AT EEAI(OECD, 2019d). EXFEE AV @, Slvh I 257 (2020) & 5 3
DY ] 152 SR R AL 15 AN 2 2B 1 ) 1 3R TR R A E T R o 2, LU0 7 AR Y H PR ) R 22 22 35
tha AL . JREERIE S AT PAGI AR AR 22 A DL S A 2 22 5 B AL T AN R AL IR A A S5 2 E AT AH K A
B, ORPITIAR 9 A 52 3R TR 1K 2 TB) R SR R IEATIR AR

5. &t

1) A 5 2% 58 25 1 A FOUI 27 2R 1) B 32 3R 9 5
2) BB AR T A 5 FO0 [ 15 38 7R AR M R B 7 AR

SE 3k

HR4liF£(2020). PISA 2018 H [ PUAS TI7 2242 ) S R IR TUBT R I, AR A H AR B FIHEHR), 38(5), 22-62.

T, ikEGE, HREEN2010). JETHEAMEEIRN 2 ER PN, OHEFIEARE 18(8), 1329-1338.

FEK(2014). NP L FE TG SSEH IR GETE. W FAR S, K RACTE R

g, Z2M55(2019). ORI T FEHEEERR JIRE IR0 0l B8 SO SRR 8. BT LT, (13), 49-50.

R, #EIE2019). B BT E PR AT H 20187 KB %, Z L, 40(12), 17-25.

BEEE, FH7(2020). H E YA T H#A4 R R FERRM R R A——F PISA2018 BRI HHT. LEHEFE (6),
24-29.

xu;%) B 275(2020). ABEAFIA: R SRR R ——2 T PISA2018 T 4 44 i 5¥E ¥ HLM 43 #1. #F%ix,
5), 42-48.

FAE], FIH(2020). FOWEE L S A S R IR ——2E T PISA2018 W E VYA T ER M. LAEHE
FLFE (6), 30-34+56.

THHR(2014). FFE @S Mplus I7HH. BRI RA.

FEK(2019). PISA2018 [k RIRVTAN MEFIEMR SR, & #IEE A ## IR 2 F12R), (3), 171-179.

KB (2020). AR ¢ R0 244 A AR ) AR W e ) A4 VA B IR R R & e 7R EERE# B HFIE, (3), 80-82, 85.

kU8 (2010). ELELG 1 L7509 K R LT FER I AL, TS0 3, Brre: W AREFF b,
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