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Abstract

In order to intervene the status of learning burnout specially and improve the level of learning
engagement, thus building up a good learning behavior and improving learning efficiency, the
present investigation examined the characteristics of core self-evaluation, learning burnout and
learning engagement, as well as the relationship among them in higher vocational college students.
Questionnaires were carried out among a total of 705 students from 6 higher vocational colleges
with the Core Self-evaluation Scale (CSES) (Du Jian-zheng, 2007), the Maslach Burnout Inventory
for students (MBI-S) (Yang Li-xian, 2004), and the Utrecht Work Engagement Scale for students
(UWES-S) (Fang Lan-tan, 2008). The results showed that: 1) Correlation analysis showed a signifi-
cant negative correlation between core self-evaluation and learning burnout. Correlation analysis
showed a significant positive correlation between core self-evaluation and learning engagement.
Correlation analysis showed a significant negative correlation between learning burnout and
learning engagement. 2) Regression analysis showed that core self-evaluation had significant neg-
ative prediction on learning burnout and positive prediction on learning engagement; meanwhile
learning burnout had significant negative prediction on learning engagement. 3) The mediating
effects’ test showed that the influence of core self-evaluation on learning engagement was partly
mediated by learning burnout and AMOS 7.0 software statistics showed that the model fitted well.
On the basis of the research results and analyzing the relevant literatures, this research put for-
ward some unique countermeasures and suggestions with the hope of supporting the teaching and
training work among higher vocational college students.
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Table 1. Statistics of the subjects
*= 1. HdRERgitE

el SR N4 By (%)
BNV B AT K B e HA 131 18.6
e BT 27 B S e R 172 24.4
. REEDARHR A A 2B 167 23.7
BB AR 2B 98 13.9
TR R A 97 13.7
bl S 73] AN s Nl 40 5.7
% 351 49.8
PE5
« 354 50.2

22. ARTHE

1) %0 H P &2 3F (Core Self-evaluation Scale, CSES)

MBS RE(2007) [6]HRHE Judge ARG HEIFT ERIEAT, 10 MBI, RAERR, S
H SRR FVE IRV . 1B R KA Likerts sith/r. 9085, ZOHTIFMES . ZEXRAAR
UFRIEREE, A — B RN 0.83, - BEEN 0.84.

2) %] B 1745 (The Maslach Burnout Inventory for students, MBI-S)

BN G ALERE(2004) [719aHl 2= RIS, 20 MNH., W=/ EE: HEEm. 1T AN,
A NBU . 1ZE R KA Likerts siithsr. 500G, %06 BR8N AR R my AR 1 5 iy
B, RS R H T IE B AR (2007)18 FH 2 18] 2 0t e MRV AR il 2 B 12 0] o500 T e B AR LA I 14 8]

3) ¥ N EF(The Utrecht Work Engagement Scale for students, UWES-S)

JIRIREE(2008) [91HF UWES-S ERIFE AR SCRREE I BANER, 317 M. ZEREE
=AM ER: WE. B, LiE. KA Likerts siitr. 908, FRAREBS. &902R0HNE
— MG AL 0.82~0.95 2 8], MRREEE, (5. FERL, WM.

2.3. KEMFE

B E RN EEETIR A ITEPEE, “iRkiE.
2.4. BUELE

K SPSS 13.0 #4748 7047
3. ARER
3.1. ETEZENEXIITER

Bamn 1 Kenny (1896)\ N E 5| NHRA-A8 &, A AR E AR AR &2 (6], o285 R AR &2 8] LA
Je HAR BRI AR 2 (B AR A E[10], 3T JDR HSY BRI GE & TAE FoR-BIRG SR 1
R LRI R R TR 4), AT AR S AR B AT RETEAZ O H IR (O N BHR) 5 5 ST BN [RIAETE FR A 308,
R FRATTXAZ O HH AN . 2R E BN LA AT P b, Z5 R ILE 2,
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Figure 1. JD-R synthesis model
B 1. TIERK - BRGEEE

M1 2 WA B B ERVPI 55 S BN S AL A B AOS, MOGRITT A R IEME, &Y
Bl B BAPH B I R 2R FIREAE 22 ST BN B AR R s A0 BBV 5572 1 e 8 8 0 KA YEEZ
[AIFAAE S AOS, AHORHITT A A VE, RO A BB i R AR R REAE 2 2046 B R FE U
O RS RS UL S S SN By MR M 2 (AR AE RO, MRITT 2 UE, RZER
R PEE ey 1 e A AR AR 22 ST RN BRI

Table 2. Correlation analysis between variables

2. BREEZEMBEXTH

idics 1 2 3 4 5 6 7 8

1 & B EIPH

2 THERACT -0.458""
3ATRAY -0.297" 0.634"
4 BURIEAG -0.402" 0.299" 0.129"
5%BE -0.508" 0.867" 0.793" 0.603"
6 1571 0.270" -0.332" -0.229" —0.488" -0.455"
7 R 03417 -0.332" -0.193" -0.462" -0.428" 0.640"
8 &k 0.250" -0.272" -0.214" —-0.435" -0.398" 0.685" 0.699"
9 N 0.326" -0.354"" -0.239" -0.522"" -0.483" 0.876" 0.886" 0.894"

VE: TP<0.01.

3.2. EEEZERNEYEFSH

AN AT RN LE M 548 X A% E Y WA BENMHE. iiEKMHE I ER, %
RS IB/AMKERE, XN5Z 08B ENMMHRESE, BT TIEFRREESGEEHETIE 1), FATT
DM 2 S e B AEAZ O B RN 5 I BN Z B R 1E R
3.2.1. %O BRIFNM I EIHAREYT

DACLZESI BN B R A4 AR AR &, DO B IO AT AT 3907, 4558 3% 3.

DOI: 10.12677/ass.2019.83056 395 FES R ERTH


https://doi.org/10.12677/ass.2019.83056

H #E X

Table 3. Correlation analysis between core self-evaluation and learning engagement

= 3. L BEITFNXE SRANE)T

RS 5 TR £ R? FrifEfL G R Beta el
S PN 0.106 0.105 0.326 9.129™
s 5 0.073 0.071 0.270 7427
s BN
Tk 0.116 0.115 0.341 9.620™"
Bk 0.062 0.061 0.250 6.841""

VE: T"P<0.001, "P<0.01,

H7% 3 Al A% IR B 6 2 38 TN ST N 10.6% 0728 78, HARMEIL A T RE N 220 #%
A =0.326" Bl HERIEA

O EVFRVPAN BB S 25 TR0 2% S BN 4RI, T 2Rk T e, MRREELN 11.6%, HKCh
W MERERN 7.3%, XoF T & E4E R TN 1 2, R EEN 6.2%. bR 5 20 R : ¥ 77 = 0.270
TR EBRIE R = 03417 O IR BE = 02507 0 AR

3.2.2. #OBRITFMMFEIRSHE
AL S BRI M A AEFEON R AR &, DAL B PP BN A B BEAT A 70 B, AR AR 4.

Table 4. Correlation analysis between core self-evaluation and learning burnout

4. LBRITFNFESIESHNE)T

RS 5 T AL = R? brifELE R Beta 14
R 0.258 0.257 —0.508 -15.620™
TR 0.210 0.208 -0.458 -13.650™"

ol BN
TR 0.088 0.087 -0.297 —-8.242™"
B 0.162 0.160 —-0.402 -11.637"™

VE: T"P<0.001, "P<0.01,

7 4wl A: A0 H RPN B0 BB T ST 58 25.8% AR &, HARMEILIRIE T FE N #3504k
B =-0.508 " %L B EIFEM

s AP BE 65 535 TN S e YT, X T IE RIS TN St te, MR 21.0%, HUCHK
UG, MRRERN 16.2%, XTTATAA LTI 2, MEREN 8.8%. FrdEfbEIE T FE/ 5 %K
¥ =—0458 " KO EIRIEN: ATRAY =-0297 " 0 HIIEY: Rt =-0.402 " Bl HERIFM .

3.2.3. & REZCBERITMENEIRE, FIBAEREE

R BUEAERZ O BB LR s BURHR Y, 7350 A o 5 O BUR) 27%(E . R0 E
I A, min BRI AR O A BGFALE Y IR RN BRI 5, TRIERE
R0 B ERIPMAAZ B R FARAN EEFAZST2E o BRIT & LEIHR
UG, 22BN .
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Table 5. Comparison of learning burnout and learning engagement between high and low core self-evaluation groups

=5 L BRITFNFESIESHNE)T

i3] X He = 190) o mE = 190) t sig
THE TR 3.22+0.65 243+0.74 11.006™ 0.000
THAAN 333+0.71 2.92+0.81 5.325" 0.000
BRAEAIG 3.02+0.65 2.41+0.63 9.247" 0.000
FOER 3.19+0.46 2.59+0.58 11.2617 0.000
57 2.79+0.74 3.22+0.82 -5.377" 0.000
ZERR 3.07+0.80 3.67+0.78 —7.455" 0.000
TE 2.99+0.72 3.34+0.83 —-4.314" 0.000
S E N 2.95+0.64 3.41+0.71 -6.591" 0.000

VE: T"P<0.001, "P<0.01,

3.24. FIEESFFEIHANET
2 6 Al%n: (Bl 50036 B (e A 5 FRAE Sk b HAT BB TIALE, 2% St 8 Rehg B 2 T 2% > #¢
N 23.3%A i, HARUEALEIA T FEN: AN =-0483 " F#IEA.

Table 6. Correlation analysis between learning burnout and learning engagement

6. FIBBWFEIRAREYT

AR b ToIAL R PSR Beta tfl

EE N BB 0.233 0.232 —0.483 -14.617™

VE: T"P<0.001, "P<0.01,

3.3. REEREHEER DB RN SERER/BXRBORABEE

08 A N T VAR 22, ANHIF FU R AR BB S5 (2004) [11 132 H A AN A IR FE /e, X MR B8 FE 7
BE AT LA 56 350 40 v A S80S SCRT DA 36 58 4 v A O, RARE IRy

D) KRR e, WMREE, LN 242, KllEEST.

2) fif Baron Fl Kenny #75r HAKGEE, BUKIKAGE: REa, b, WIREARRE, BWkE X XY MEmE
DR TR AR E M S, B %%ﬁlﬁzd\?j@A?OOS, gkaliE 300, R BRSH A
AN, BT AL TR RI S ZRERFEOR), FrLAEARE 4518, fi Sobe ke, IR,
BEWE M PR RBEE, B AN R

3) fif Judd F1 Kenny 584 /A b 1 55 =AM e (K N RGP ANE B C&5EM), B R o,
IARANEZE, WA, B X XY KR A ’EE%M%E‘E/] IR, HHIA
e i, B XY Mg R — s i AR R M OSEI . O T BRI STy
%, AR AT R E R R R AR B A )R &R (1] 2).
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Figure 2. Mediator variable schematic diagram

E 2. ANTERERE

RyEtE I RE e, BEATUIR =20
—B A%l H PN 2 SR [ o

Table 7. Correlation analysis between core self-evaluation and learning engagement

= 7. %LU BRITNXTE AR EYT
[l A & T Az & R PRUEG S R Beta 1
EBEC N ot BRI 0.106 0.105 0.326 9.129
#: P<0.001, FTF.
M2 7 R A5 A W B 07 R ik B BA B3 T RORE, %00 B FR VAN RS 2 2 T 27
SN 10.6%(1948 5, HARMEAL IR AR . 2 T8N = 0.326 7 20 FIEIFAN
% el B SIS B A ENA
PR S R AR AR &, IO H RN A TR AR S AT B 7 i, S5 R 4k 8.
Table 8. Correlation analysis between core self-evaluation and learning burnout
8. LU BRITNXFE IEIREYI
[l A & T Az & R RUEG S R Beta 1
ZIER ot B BIPN 0.258 0.257 -0.508 -15.620""

[ U 73 2 W I R 77 R A i b A SR 38 T A E A0 L FREA REAS 2 35 T 27

H7 8 Al
SIRER 25.8% AR R a, HARMEAL IR TN FoIBR =-0.508 " 0 HRIFM.
F=o0 ol BIRIF AN 2 246 B ST B A 247 o

PRSI NN R AR R, D0 B IRPFT . 2

Table 9. Correlation analysis among core self-evaluation, learning burnout and learning engagement

I R TN A S AT SR [ H A, AR AR 9.

= 9. LBERIFNMMFEIFESXNFEIH/ANEYT
(R A5 THRINAS £ R’ briELE R Beta 18
¥l BRI 0.108 2.842"
0.242 0.240
-0.428 -11.215™

ERELIN
HIMER

RS Rl B BRI A 2 1 R RETS

HH 9 Bl %0 [R50 B3R B[R] U0 5 FRAE Sk b B 53 i 0 R
FTMZ STHN 24.2% 0728 58 . HARUEAL [R5 FE A 22 ST4N =0.108 " #% .0 PP —0.428 7

BE-
PRSI BN B () WA R, D0 B B () TN AR &, 22 3] 6 82 70 (m) N A AR &

3]

KH

AR
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IR B IBEEE(2004) [T P OSSR FE e, AR IR BB N WL R T A RS 2, £E SPSS 11.5 4K
b 3830 1N (Enter) i A% 0 F B FEME 272 SN %0 HEGEI SN2 IR . 0 HIRE I 5
5248 B S ST A B, SPRRAN L) BT REAT &2k LR 10,

Table 10. Mediation effect test step
F 10. ZLBHRTENTTE IESHEFPNHAEIELE SR

Nt ACIVEY ¥ [EVEES V¢ 5L
g Y =0.326x SE =0.041 t=9.129""
Bk M =-0.508x SE =0.028 t=-15.620""
B=4 Y =-0.428m SE = 0.050 t=-11.215""
0.108x SE =0.043 t=2.842"

B2 10 PR : ARATIRFR AT 3 4> ¢ KB AT o as b AR REN, 244 (A5 o tg BEM, U
B2 3] 6 B2 B T RO

4. g
4.1. SREZOBE TN FIESEFI/ANXRS R

FHR TR %00 B BIPAN 5 52 ST BN 7 S 4R 18 52 8 35 IR A 5%, R TI O B PPN A5 0l
FOJBNE: Bo0 AIRIEN 5 IR R R AR R R E FARDE, RO ARRVEN A 50 R
FAME R, FAERE D MR 55 I BN B LR YL B B3 TG, R 26 R
2, BN RE AR

BRI HTR: B L B I RAERS IR TN 10.6% 0 &, (H S BANENE AR,
R ER . Bk BERE. FKERRSANOGIHH AR REMARRHE . OEURE . R Hm. [k
RBEFA R LGN B2 12] [13], PISARHT 7T A A% 0 B BP0 T2 ST BN B SR 7538 21 55k 2 7K
ol HIVE R A, A 2 HBIER AL, BERE AR AT BOR S & B DN 2 h, 2204
N R, XS UAERT O — 3 WEEREQO10) M IR — & L T AR [14]: ROBIRENET
TEBRANRIEMR, RO BN, TN £EFEANQ0)FTFLRYI[15]: #t BT 4
SUIR 4 ADNYEEE ISR B B R0 TARSNAT BUF R TNAE . BhAh, R0 B BRITA BERS 2 25 U = 3] #%
NSGYERE, XF T ZRuRGEFE TN Sy e, fRRERN 11.6%, RO BIIFH S, Bei8x ¥ SR 2l &
N HESAE S, XA R A .

0 BRI RENS BE TN IER 25.8% MR &, YO B IRVFH 2 2146 B B 1 Bl 15
bR, XOSWFZHEFUESE: FVINE . 22K EE 2010 FE KM [16]: Z0 B BN S TAEE B M =A R
JiREHRIL B 2 R RE s T X HE(2010)% 4ol 63 THEAT ) 6 0 A 45 R B os A O L VPO TAE %
BAFAER e ML I TRIAE FI[17]; 5K & FL2007)0F Fu 3% B 56 )2 B %0 B RPN e 1 B A%
B E AR Z[18]; ¥ LL5E(2010)%T P 5t K2 £ W TR B R0 B BEPPH AT LA 25 T =7 > 16 2
MBS YEEAT 191 SAZE . B2 (2009) K I Ak s RAERZ O H VPO S IRA1G 4 . IREAT NP AE
FEPAE[20]. T, AT TAEERIE R G B RV, o0 BRI AR — DM AR IR
TGS o BEAL, %00 B FIPA BE 5 525 T 27 51 s 84 4R L, X T 6 IRV T 0 Bt R 21.0%,
W YA O H FPPOTBRAR, i HR XS P B h s R PR B, FES 2% Bl 2 R B =
AR, RS > P AR R FU RO HE RO B, TR I TORS T RAMIR R 15 4

X RO BRI AR IR . FEARNROUE AL 20 BRI s, e

DOI: 10.12677/ass.2019.83056 399 FES R ERTH


https://doi.org/10.12677/ass.2019.83056

H XL

B REG. FIBRAE kR, XD O A RIEPME NS I8 5 SN B RS T R
T WYL B ERIE T R A X — ARt A i

016 BRI I E TN 2 I AN 23.3% 078 S, BEEH 2 S 46 R T DU R i T 2 ST #e N, 2]
s BRI )N EEZR R, R 2 TR B A 9 Jo 245 i BOE NP B (1K B ROt I, 75 5
ERIMAR21]. MIRATEY ) FNE RS EENT AN AR, B4, AT =AW, BT
RO T 2] LB . Bl A= 55(2007)7E LA G T-fs R AR W PT LATIGII A N (0 26t TR 251 H6 8
Xif 2 I FNE R W R T VE R [22]; 5K 25(2009)IAM[23]: 20 B 5% BN B 53 FUAH K,
Z ISR, 2] 8 AR AR YLIH FIFEE R 70 2 ST B3 W fu s e R, BaE
BT 2 S B S 2 ST BN B N R 1o BeRhAE . 2Rk 35 (2008) 0 AERS AR A A R [24]: 21481
3 ANYEFE AL A U BN GERE X 2 I BN B BE R TNE R, thAh, IHAERE(2009) [25] P 1R
H24(2006) [26]H15 HZRALLE S

4.2. FIRBEZOERTNEFILNERNRNFR

HA RRSER B : 2 2 BAEAZ O F BTN 5 2 SN REIR o s AR, A 3008 5 R 1 51.2%,
HRA RN S BN B AT, BB RPN T T SN 2R s 2 S e B R AR, T E
15 206 BX — BRI, (%00 B IR 5 5 06 B REE L RT3 ) 3N 24 2% 0748 57 &,
376 1 T A% O B BN B0 T2 S BN T, 3 ] LIS A% O H BN IS L R AR RE[27] -

X0 AR — 5 IR — BH RN, L. o0 B ERIEN &AM, A5 2 MR
AR, REREXTSISREIIBN, HEEAB N, WEIME RN, R RS RIRE S Y
BN, R NER R, BRI S, X5 R A —814].

X F A% 0 H FR PP 2 5] 46 8 T 5 3] 5 N — [N (AR R G TE IR 3RS T AR R i /2 R
WS, A%t E BRI B AR R H bR R AT AR, RO RGRA G, A0 E I AR A
AR E CRPUE AL WS (Bono & Colbert, 2005) [28]. XEH, XHES BRI 805
AMBTEAT S5 H (5% IRE BE (RO BIHLLERE), 100 SO B VPN AN 52 BT 55 MR BB S B B s, 5
ZE A RPN R . P SO BRI BN B O RE IR AR YL A, BRI AT 55
Wi AN IR, A BT BRI ENL B, DUEAERR S S AR, el 2 2] i i B
a5, BRI [27].

Judge 1 Larsen (2001)tiAA[29], #FE UK B TS B/ MM T8 K& s 2h i H oz, w2 AT
e ) FRABE & B AN A ) T B SR BB B R R H bR . RO H BRI MR B O B fREh, BAE
BRI SS B S B CRE K ARIE R B AR, PR 7= A8 5 S 7K~ I AT 55 B HL I F 3R 159 50 i I 45 1St
FE AR PR 1) H AR RN R S R ] ST AL, AT SR A B e P 2 ST R AN S ST R, AR ST Y
W, PRSI D), AR AR I AT IR, XS EARA ML S RO, e s S A
FEAR) S BRI SEM RS R AN RIRES, Emif A3 2 S BN R & .

UeAh, TN TAEf#E S 5] NS, et &1 TIE/E SIS FAT &I 5] B HR K, 1M
IS T2 A AR 1) 2 2] s R A2 SN N AR g B R, B mT DA I N R 5 oIt B R AR =,
X 7 TH B AT DL H 2 ) s R A ST

5. IR 5EW
5.1. WgR4ee
D B HBRWFN ., #IBR. EIRAZH RAMRVIR. B0 BRIFNRE, HEIHER
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G R0 BERIPB G, HEI RN, oI R, BT,
2) K%L H PO T2 ST RS R i P 2k 1845 e, 00 B RPPO BRI FRN s T
ol BEIFNSEAE R 223168, Rl 2 S 8 B b 1 IR RS 22 ST 3N

5.2. FEREIL

BRI RS H B T SE ik, iR T VR 22 ST BN T, AT DA an R g A%

1) TR L B B PP e

A RARZ LD B BIPN 2 REZETHRAREE, T E SRR B O AR e, W RTRIEE
WA, FKMZIML GRS BAh, W USRI R B AE RS R e Ik, T — S8R IE
HURAE, PhBhae A SR — SR AR B A WA BT . B TR R I ERIRSE30]. AbE
R DA — B2 A G fe] b 3 400 B Y VA R VARG BEAN R K 7532, Eelsd T B BN, el H 3RIP
P, BHE T LCRAGEANAR, 3R B RSP g

2) WG IR ) e RS 2

ALV AR 2R R IR AR EAT 70 B E, X, L R R E AT AR . Ah, TR
SIREL, WORRBVER S R EAEOE AR, BRI RS . Ak, FENEZ AT LT
FEPOLE, TR E CE A ABk31]
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