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Abstract

As a learning-oriented and diagnostic assessment approach, Dynamic Assessment (DA) focuses on

XEG H: EE). HENEE BSR4t PELDIaG A CODA MBI ], BIALIE 52, 2021, 9(1): 231-242.
DOI: 10.12677/m!.2021.91033


http://www.hanspub.org/journal/ml
https://doi.org/10.12677/ml.2021.91033
https://doi.org/10.12677/ml.2021.91033
http://www.hanspub.org

the learning process and the learners’ individual development. It aims to integrate mediation and
instruction into assessment, and thus provides diagnostic information about the learner’s weak-
nesses and strengths, with the hope of pinpointing the source of the students’ problems in learning.
Recently, DA research has been expanded to the field of second language (L2) education and then
computer-assisted language learning setting, as is shown in this study. Two computer-assisted L2
dynamic assessment systems, CODA (Computerized Dynamic Assessment) and PELDiaG (Persona-
lized English Learning: Diagnosis and Guidance), constructed respectively by two research teams
at the US and Chinese universities, are introduced and compared in a systematic and detailed way.
Similarities and differences are discussed with a focus on such DA features as transfer, DA models,
and intervention. The study sheds light on the future research on second language assessment as
well as L2 computer-assisted teaching and learning.
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1. EHESETIETES
1.1. IS (Dynamic Assessment, 4854 DA)AYIEIEE A

VN —Fh AR 228 5 1] f12 W P 374 7772 (Diagnostic Language Assessment) (Lee, 2015), #hZ&SiFA5 5%
WEIT S AW E ), FRABANES Vb IR ol s APER . 18RS T T Bolok 5 21 348 118
e, i) FH MR RIA BRI 1] PPl IFE S BCE TR S, M fE NI AR 5 #i —
oy, SECATES)—RIL R BT R 22 SR RS f. VRNVl 2 (R ZUMAS 2 2 2147 NI WL 5%
F, MR TR F L FE g, (i 2] 235 10 ) # (mediator) (Poehner, 2007) [2].

ARG F B SR A AT AR B 2 O 24 K Vygotsky RS SCHERS . 1Z38 WAL 2 UL JZ TR
F)5RBEMAHTEIRR, 2 H T Fi(meditation). i1 fE[X (Zone of Proximal Development, ZPD) A 32 4¢
(scaffolding) % M (Vygotsky, 1987) [3], XA AL ELE 5O E A EE W . Hrh, ERZ0 AR
TR FEIX (ZPD) & 4 2 > 25 FE AT A0 S35 B A T N 16 B S 301K 27 >0 R 0 R0 HLAE AH N A0 5335 B R 16 B is
P22 2T 68 7 2 (R 22 S (] 1 7R) o ShAS VRN I H 0 1E 2 38 25 9 VP A 2 S fhod 4 i 8 S A T H
SN RERIE — WO, NTTIE B RE I HIRE 2 AR IR R E R, 2009: 452-458) [4]. BT
FEAEX AL G A S (LA AR R P R, B RER — R P S, IR ZE S T T — R AN
JEELC. i, 2013: 57-61) [5].

EAEGER SN, ot & RE /K -5 (proficiency test), 432l (placement test) Bl & 2 Ml Bl wlt I
I8 (achievement test), AT I H FAITHREA X 2% 3 & it 2 80 B a8 A UIR SR Bt Bk 5 . i
THE M SE TR R0 ) B ARIUR R, ikt e B WA 3845 S e B B FFUIRAS (112 W
FHE e BIASTPAL A A VPN 5 1, B ORRE RS B B 22 I 8] SO SV A 2 A ik 28 508
(O, 2002: 44-48) [6]. 5 UIFREAL A AR I FS PR AR EL L, ShaS PR IR R ML, i
et ZH AR N E TR (EE B E e 2 B IR ) 2 ) BB RIS 2] T Re, B
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K B A B S AR AT B R P R (2B 15, 2014) [7].

A VG I AR BE A4S 2 2] 3 B ar | R 2 S AR, AR SR H AN T Tl (Poehner, 2008) [8].
Lantolf & Poehner (2004: 49-74) [9]4E3) 2 WAL AR LR B AW T X (interventionist) 1 H. 5 7
(interactionist). HiJ & & AARHEAL (138 SCARFR IR NRHE ), A UOF I FNE 7 8t i) 1007 2, T 5 0
J& LA 2 (A 00T 5 27 2 3 2 18 6 A T P F B P Al AR =

5 2] BE ) T

IEREX (ZPD)
CEFHERS . TH. B3 Rk B K P

S ) G AR AT T B S I T
IR

Figure 1. Illustration of ZPD and Mediation
B 1. RIEZRX@EZPD)FIFNNEE

L2, STRECERERENAR

AR, BhATHEEZE vl 2 BB 2 1) 5500 . ERREE WAL IT] Assessment in Education:
Principles, Policy & Practice 7£ 2011 425 — Al 17 28 T B PEAS B 7L L 1) “ Addressing issues of access
and fairness in education through Dynamic Assessment” . RN VPl 51 B 8 #E FIVEAS U, FExt—
EANAS PR AR 2K, B 45 36 B =N M 37K % James Lantolf A1 Matthew Poehner H4f T [41BA » Lantolf
FA% s U A B (L2)Bh A VPl 77 T B 9T, FEH AR T B Poehner B85 B 1 &6 ¢ T Z1E &
PEA5 A3 /E Dynamic assessment: A Vygotskian approach to understanding and promoting second language
development, 1% 51EE HEBN A PG 10N #6081 38 R AT, A TE N FHE 5 23 B PN A o 1 e 4 ot
BR(EEZS . XUFE, 2011: 89-92) [10]. {EBNSVRMAN B HFHELE b, A5 —Soseik i T B AR 2 AN
2238, {540 Ableeva & Lantolf (201 1)%f IVETE N BRI 122 B AT TR, RIFIBESS TR
XU 12 R B N 2R B i RE ) (recalling ideas) B $gmy, I HAE—EFEFE T LLREX P aE i A 310k B2 3
AESH11].

BNAS VAL EIR WS S () A8 5¢ ) 2541 51 2 [ 9 87 S 5 2238 1 %0, #H 5 (2009:  452-458) (4184
JALSCRNTTi(2013) [12]0 Bhas AL ESME BUE H IIE Al T R LRI . — B3 S B A VP B o
Al “IRHCA L AR, BT TR BUERIBCR, W2 E 4:(2004: 26-31) [13]KFATGERE H AR T
—8 “TBARE AV VIR BT AL SR . TKHIZ0(2008: 73-81,2010: 46-50) [14] [15], H#43)
AVEAETINBIN 2 SRR, DA ES R (U f 1 BB A) N SCREXS 222 I B AR b AT 1. FL3C55(2013:
77-86) [S1#AT T L2 BAEENA VAL o [F) A o AT FAN UM A I LU 7 . d LA 55(2019) [16]4R %
T RTINS B M 1 B A VAL T IR R . 428 4R(2015: 59-67) [1713R I [ AESN AT BB HESE 2.
N, FUM A S B 3P LA “ T e P =R T SO K EE S AR AR S A
R, KIHBINZS 510 4507 XEA R TR E B K

BNAS VAL BT X0 22 A FNPEAL 35 2 [ K BBl A s Bk, Rk O L 2 e AR GL iR A BUFH T 5t
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Poehner I Lantolf 7£ 2008-2011 4E#EAT T THELHUALIKIVETE . #1H LDUETE 5 /KFah &S P-E B 7, I P
TR “IH RV S PEA (Computerized Dynamic Assessment) 4t CODA” X shAS1PEAE L AT 45 M1
S S)EREBHT T AR R M HIWF 7T (Poehner & Lantolf, 2013: 323-342) [18]. fEE KN, HIEZELAE N KR BA
EE T “AMPEALIIE 2 212 248 PELDiaG” (Personalized English Learning: Diagnosis and Guidance). ‘&
SEMRFCTT BTN 28 152 AR S35 Uiy 3 F0 Bl 3 5 A 1A 2 ) 18 3 L RGEAT B A 12 Wi AP I B0 &
FAVIGAE 5 TH X S THE N LA B 15 ShaS PPl R G ER I A R L.

2. RISTHERNZOBS
2.1. H14t(mediation)

DA ) H S (mediation) 5% 5% 2 3 122 S B EAT B/ NBLCT- T, 2 sl B . S8 BMETEAG B B
ET-BOMERERE . £ L2 ZhaSvilidr, S A A BREIERT & ZME S FRGENE, 855, EsEiE
T 2T RS QAR TG IA RN SR ) o AT A f B A 2 T DL VPl 3 BUM B A s I Re I,
PATTEE DAL B R o [E It R SRR, g il & o 52 b, IER BT A A R SE @,
AFIRIIE AL AR H K, DA BRI A RIRR A, FEAFEN NS B3 XS 0F
fiio

A NI BI A PRl (Interventionist DA), PL Budoff H“ & 3] 7 fE il S 41 2, "(Learning Potential Measurement
Approach). Guthke [f] “22>JII3EHEA" (Lerntest Approach 5% Leipzeig Learning Test). Carlson and Wiedl
H AR PR R PR At 5 ” (Testing-the-Limits Approach) Pl & Brown& Ferrara 1] “#7 i 2 /-5 ” (Graduated
Prompt Approach, GPAYANER, 5RIAT AN FARHELIEFE, EH T#IE ANERZ BN EXFERAA
B, IR R B A T ) 1 4 () R e A I SO IB PSR R R A, BRI R R, MR F
Bk, fEvPE R s K. BRI A3 DA [F] Vygotsky B AMEEA BT AN, AHX RS AR f 2
AL A R, A4S 703 P DA A% e i A U 56 R A SR i 18 27 =) B BB A VA R . IE 4 Poehner
& Lantolf (2013: 323-342) [181¥RH 1, HEIRFRAEALIIN AT PRSI T F & 0 R E M, X “TiR8”
(one-size-fits-all) I HE R AN 1l 77 SATSA AT HCZ AL & m] DAAE [R) — B[] ey 280 PP Al B 22 1 2% 2] 3

H 85 8 % PF 4% (Interactionist DA), LA Feuerstein %5 (1988) [19]HH /1 % 2] 42 46 P i (Mediated
Learning Experience, ## MLE) YA, W2 $a DL >0 38 Al ep o 2 (B0U) 2 [6 1% Jy AR DA i,
A HE AVl O — 1, BIEBE . B SME S =E Z EA KA BAEM . Feuerstein [20]
SRR TR CFE DB FE N — RSP A, SR AR AR AR
WUAS R AL B W3 AR DA A AR AR 2 2] 3 (A [R] 2 B RS MU S5 tH B I R 2, IR oG
S RERE R R, 8RR BT AR SRR, A&k o) B T 5E AT 55 B
fife R 1) LK BE 7T (FEJK 2%, 2006) [21]. Feuerstein IR0 “ BT Vygotsky i ZPD BUAE, 455535 K
MHHS% 1% 58, il — R R B AL 5 ) #F i Re A 2R B (E %, 2009)” [4]. Stk
FEF, 54N DA ML, H3) DA TFEBRANKEMRIRE S8 AN T7, H BHXFPES A A 1%k
Al AR R = TR
2.2. iT#(Transfer or transcendence)

iL#, R transfer B¥ transcendence (Poehner, 2007: 323-340) [2], &fR2F I HEHEYE T M2 I HBE
BN HINE 5 080 BT 55 R B AR (R AN AR [R]) AT 55 2 FE A [5) B3 = (R8T 55 I BE 7 o AR BT AT 2%

HIMEFEZE, AT 73 N IE RS (RS MEBE AL AN R, I (R 55 MEFE AR IR, AT A% (11 55 Mk B2 KR AR
k) (Brown & Ferrara, 1985) [22],

DOI: 10.12677/ml.2021.91033 234 HUACIE 2


https://doi.org/10.12677/ml.2021.91033

o L Eh

Poehner (2007: 323-340) [2 X IE AT S5 MR 53R B, 75 58 AT 55 R I AL 27 ) 5 AR HE X Fh g
713z FH B Aot i e 2 R A R B AR K ZE 3 o R R 7 VP A B 75 28 2R AL 4 5 B K IR AT 25 e
ATAT LSRG T 2 ) R BN T Z AR A WA . iERAT St TR X DA
FETTERZ —. TSI T LEE SISV — 5, S5V “aiill—A A—E” J7%
A TE—E.

3. HEH B ZiER7SITE: CODA #1 PELDiaG

Pochner & Lantolf FFH Frifk it i) “iHHEHUL SIS ITFAL R4 CODA” Xk Ml A PUERT 1 L2 B
BEAIT 713 & PEAS T 7T (Poehner & Lantolf, 2013: 323-342; Pochner, Zhang & Lu, 2015: 337-357) [18] [23],
TR BRI ) EAETHE ML T TR FUOG T 1 B R I AR 22 2T 68 7, Tl )i Re, fon “ T Tide
A7 RAE AN R RS . MR IETESE SIS KR S RS PELDiaG” & LAC BRI & A ik >) 15 2
WoREEG, MBI TP AN ENSII A R R, BTA 2 L2 W g AR 15 2 >0 52 AE R R 1Y (B e
ME5E, 2012: 59-63) [24]. ZARGHIMERLIET SN ER 2 LI, RS FHEAHBEHRR T, @
A ENUER T B 2s 5 20 3 SR O (AN A S SR T 10, 2. PEAS RN 28 AR A A, Ak
I ARG RT3 3] <2 MR, A8 WPl - RRTB - MHKTPAL 7 8h 858 AR
ARk FoORHE 5 S T RE .

3.1. PELDiaG ®)7&SHE RGR0E L

“MENIEIE S I WHE 3 RS0 PELDIaG” &1 [ K98 A8 Lk — SR 4057 A 1 S A Wi A B 5227
AELWANR T 6. FEHEIISW . R T USRI ZR =M a2 A e e 2
W, AT B BRAS BT KT ) BOM B BE PP A A2 A IS W it o 12 Wl of5 R A AR 405 = A AR A R ] 152
ANFEIN R RETT THI P 23 B0 A0 R 0 o AR R T 50 th dE — 0 SR 5 5 SR AL I 5

PELDiaG F 4t i T F A e 45 2 T2 WU M Zh A2 Wi e it s WL B DA B4 e 4R = LA R 35 RE 5
I

3.1.1. PELDiaG Wi it

AT e 7 T T2 Wil e . DL AR B, % RGeS HE Anderson (1995) [25]
FID B A FE = Bl BN - U143 - LR B8 LA & Richards (1983: 219-240) [261% T-Wr J13d #2 /R BT I
FIfdRe 25, S (RSB ALY @8, MEP, 2000: 116-117) [27]F X0 IERERI 7325,
IR¥E CRZFIOE R ERD) DR R ZFJOE N H RN U 7 BRI R, Mg TIE & K% —F
ARG L 2E AT P 2 WY, SV I2 WA =2 (3 Tests), MEIRXBAFEIAE, KX}
T B BRI 5 3k 24 AN H o 7EANUE H AHDLRC R AT T, BRI S 7 A L2 Hae(p
R, ARCN A INECE): FEEEESI(ADS TATCAI(AL) AT S ANER(A3). HEEERE SR SCAL TS BN
(A FHPRLITIREJ1(AS). EBRES1(A6). ILEILHMIT S EETI(AT). BB BT A D F =AM
(I 1 FioR).

AR RN R @ e IR o 126, B SRR R EE ZUM AR AT J@ bR 3R
9 NFERG BFE 6 MEME L RN L2 20, HF B2 T eite X, 3 Mt R
R ). BENE EARYE ARG H7 B/ B A% E AT AR . bAh, XF 17 AN L2 (RSB AL TE £l
AT A A ARSI CE, TR AINTE ORE AE R . R R JE AR A AR R L2 )
BTN FE AL VP 2 . W Test 155 17 BB IERE 34 N AS @13 40 A4 JEME2 7. AT &
UK BB T RIS W R R E—— B M (attribute), SRFCTINEIRAE, DN H BT R BIARISRE . Hows. BiRE, LURRIRTTE.
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PE 1 7re IXHE, 2SR (Test DEGIBUS, RETHRE T M b R PE AL 70 802 Hh 22 1 B AR
PERFAE RN WT . dn A BT or be e, IR W2 AR 0% e M i) S 4R AR T B, e R AR i A 4
JRTER R ARA Rk, B4, RGEFRINB S IR A IEE W5 R A5 0 br v, TR H KA 70 4,
FEMR 45 A 2 1 B AT . 3R G0 0 B 3 PP A I Bl 2 4% ISR b BRSE A, i TR
FITRR, BUAEBLTEIR .

Table 1. Definitions of the attributes in audio-listening assessment

= 1. ISR R PR B E X

Tl TR b,

1 Al PrEfe ). ARl RS AR . EE . WIREEEIREGEE H: 1, 2, 3

2 A2 FIC SRR W7 PR SR, T R LA R VT A P A B BH: 4,5 6

3 A3 F)FEERANEVE TN RERE 7). RGN A7) SR AV 45 b n kg FOLB1 56 15 7 s 45 BH: 7, 9, 10

4 A4 HSTAATTINECEE 3. W], il AMIRRE H: 8, 11, 15, 18, 21
5 A5 FERIT: MEFARL AR Tk S R BH: 14, 17, 20

6 A6 i ENSGEEL. WA O IRIENBOEE L. B, RERRD MRS E X BH: 12, 13, 16, 19
7 A7 FERHEZANE D B I A IR R IR AZ A (E 58 B AT 55 BH: 22, 23, 24

3.1.2. PELDiaG FtE
SASVRAL A B S B IR R AT, iR 2UW A 6 R A T L He S A B . 7F PELDiaG
ARG, I ANFBEERACERE TR REE R, ARSI TIM LT JIAFEAAN@E 2 fTR):

DAJN A3

DAJM N2

A

WA (Tests)

LI
2R (B

HIEHES. TH
(CF 4. PPT)

B
(ER. 307, R

in)\%u)%ﬁié)ﬂﬁg‘r

Figure 2. Dynamic assessment and mediation framework in PELDiaG

[# 2. PELDiaG &GN NFITEHER

i) PELDiaG 27 -5 &

PELDiaG R4t N ] H FEAL AR S /0 s B, i 5 A M T (R S AR 25 B ATl s
PRONEE I L2 NAIRE 4R a5, JEEE A /KFINRSE A M AW Z5a BTl LA T IR R
BT REN . FAHEEENKFEERAFEIR, o7 U REMEZIEE . BHERESR, DT
DA_E JI BT R 2 3] 2 PR A 1) R B LA 2 o) S A IR A5 #2510 TR PELDiaG RGN Wik
EHVEN—F DA AT, FERKEE LRk TAESG R RS 2%, ik >3 DR 3Ra 5
Z KT I H RS B BRG . CONF I H AL TYDE BN, [R50 F 660 T E O/E L2 M
T ] 152 2 3] 5 THD PR B 45 AN 55 34

ii) PELDiaG RI&3H S
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i L Eh

NASVEAG 5% G S MR — A B B X 2 2 A PR SR “ PP SECF ML &7 (IR, 2006;
Poehner, 2007: 323-340) [2] [21], VLK anfe 35 B2 51 3 o AR Bns o PEASAS & [ s AR 2, T2 E AL
SART B —E5r, Wl Fa TR BTG S A 45 L RS BRI R AR 2 ) 2 AR N R JE o IR
NFTFBZ — I8 ST BN VPG R A RO B Z ME M . 3T M4 PELDiaG R4FH
DRHEEARMRH R ERAET UUT 4 MRS NE, G 1) %8 L2 DB H— %
UG5 S PR 40 B RN 1 I A5 A AR 9T R RS S ) B LT RN B 125 o SO SR HR 5 2) SRUTE A
B 9458 4% %, 11 Rebecca Oxford, James Lantolf, Rod Ellis 25 fT4m 4 ARG 6 S 3) Xl
S S)F AR BRI 2 2138 IR AR5 S, 4) UL PPT s S35 1 56815 S . PELDiaG R4S
T A R BT 2 e R 2 S EIR A AR, N I IR T A B AL B R

iii) PELDiaG FUH7/ P 25 B ik i 45

PELDiaG REu% 4 2135 BIEE = F 107 OB B e b 2R 70 . BhaS VPG I 4 Hbn & A 2 003
B VPA AT TX — I R, 3RAS 50 2 ) e BRI 5 m (02 2K, X R ITE B Z AN A B T 2
SN HEARGIIEA ). HEREEAFRECSE “WAL” THSRENE RS, TLURTIR T2 > &4
Ao H BT S, RBEEIXFEN L H AR TS DA BB IR G 5 S 58 . X P 58 B ] B 2
RS IR JIRERR 2 NITRERE JT o AR, JE I 56 BIX 28 AF 2554 7T DAL 2% 2] 25 1 — 0 R [ R s Ak O S 4R 17
BE. B, ERAT ST SIS P FRAE IR 2 15 00 F AN AT B, BB SR AN VPG BUE SR R AT
SR E A ) 3 AR — 0 R AT B2 T R J X (ZPD) W LA 3 3 .

PELDiaG F 4t % E A 8 77 1) 7% SR D[] 2 3 ok i Ak I SR ok sl i) . fEIX AN, sz iy
JMES B iz BN 5 BIHE 5> 9 Level A, Level B, LLJ Level C =AML, %7 > Filid 56 A [\ 55 2 11
AR AT DI T AR O CDRAS . LR, 1EIT DRI SR AN S b, R A 2 e B 1 S
1, BRARUTss L 70 9 WEEIE RS EEANE W), W0, EVEMEE A, 407y, HEEA S (B
SCHEERFN SCAR T SRR, KAPUEAE SC(F & 40715 ), 50z fid i) LA 5 - 40715);
Gl am A G REIIE X, A) T ERAR, R HERT, BOUSERAR, BUUAMEN, B MERS, 40T DL R
TN GR. SRR H AR R IR B VS 54 (0 @ M AT b, (E 5 FE B H B A )92
(R T e, A 2880 H e 3 B MRS B R, s G B R 5 1 OgEAT 82K, bR AR s A S
AT EE MR =ARRE, X =N A R A R

3.2. CODA HIzh7ZSIFER

CODA RGN RiRIE A T se (& 3 Frm). QR R 38 — IR g b B, 15 2
A 4 57 IR IR, RS AR — R (FE )5 P 4 /N IERR 2 SRS L), ZE LR b an 2R %
XS 3 43, WFFTEE Nk sR 13 BIFR BRI b, IF HAR LA RIMRBI 2 45, 14310 47 . Poehner &
Lantolf (2013) [18]FRIXANVEAS L 2 4 B[] & ”(microgensis), BI Tl F2 /& B 14 ) (moment-to-moment) .
CODA /@ H 5 —if 5 NPGEANEE, JH 75 D08 /1 R 52 UL Rk blist . Hrp iy g2 40 S0 3
i A PR 3 R SR TR AR e TR R U ) 15 TS SR R S B, T DS R H K D e L
e R () 7 R AR A I I 2 DO 32 8, O 1 S R T H R B3, BHEEH A 5 MRS W@ 5 A4
ETASH SeiE 2 e, DLHERR BB AN R H 1038 BSOSt B SCBR AR RE 7 VAl 0 22 o el 52 H (14 BB 4 -
W, B, BRSO . W AR A & (construct) [F] BESSEL, (B Z T AHESHHE 2,

2EY RS F, Poehner, Zhang & Lu (2015: 337-357)%3 A3 CODA R 4t Wy A AR MRS &0 T A . i /14
B, AR, B, BRSCHEEEDURME B RS W, 45, R AR
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Figure 3. Computerized dynamic assessment in CODA
[ 3. CODA RGgrIah7ZSIT T ERERE

=15 p
wor

B 1R T ENLEARSS IR AT AR A SCARIZ D7, CODA RGEMESE 1 % B Refd orix—
MR E B A VEAL R . % 316843 4 (Learning Potential Score, LPS)/2& Hi Sternberg and Grigorenko
(2002) [2814& H ) H T 240 % ) B AL T FlRT A TPl J5 BRI 2 57 o ZE T+ SRR [ B A8 TPA S0 5
SIS AR, DLRAE SRS B A N BIAEOL N 57 20 3 Be 8 IS I B Kt . 22 I 19 701X — MBS i F2
WETR—HE, HIARIHEREN S S FEERS T I T Rer™ R R m. 2R a0
LU

LPS _ (SP“” _SPVG) + Spost _ 2Sp0st _Spre
S, S S

Horh Smax Ko AT BEIRAF I 5= 70 B0, Spre &% ) B TERA SR TIUE BL T -8, RUERS 3 HE —
R BN TR 70 4. Spost Fn TG 1704, WMate 5 S B BIER G IEFIEE /8. %18
RO AR, Spost ANATRESETE 4> 4 4, 1M A2 A0 N M AR Bl B2 ik B0 R RS2 3, 2 8 1 40 [HkA
PIf) LPS RAEY 218 B9 W AT T I, e Rt 1 2 ) F W1 IR S AR & REE I8 2 1Rk 112 17]
25 . LPS KRR F I E IS A=A kbR, 3R R8-S A = A2 A FH ol RE ok .
Poehner & Lantolf (2013: 323-342) [18|f5 % 1 22 I Re3 0 R 20, FEXSAS R 22 21 & PIAMR R AT
Ttk

4. ¥1i$: CODA F1 PELDiaG ROXTEE

ST A RGN BN H, AHEE HIX AT LRI SIS PG (C-DA)VERE LS J5 TH A LR 2 Ak
Eeln, JGits2 CODA it /& PELDiaG # [ URE Sh A 1AL A B A F . EATERIZH 1t ENEAR S 5 B
AR, AR EEASZ EXT R AT R . IXFERIPEAL 7 SRR GoiR A «— X — 7 QiSRS A E,
SR T HLRRAR, TR A 2 S (ks . {2 C-DA A EH SRR, BRI S A
AT 20T 2 DA A N RGEVE R KR B A /38 BT E LG TN T 88 2 2] & R B R 30,
1 DA &7~ AT REME 2 B PR, ToVEB RN NT R aT getk. teAh, XANINKTE Al RS0 HS
J& T JE R, B A ) 45 SR AN S B AR (T, o RECE ) PR AE R

SRITAE H BTS2 T E L Sh S PP 201, CODA M PELDiaG 1 23U H 2% H AN [FRE s (L5
2).
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Table 2. A comprehensive contrastive analysis between PELDiaG and CODA
#= 2. PELDiaG #1 CODA ARG FNZAITAR AT L

—__ C-DAER% .
DASEEER PELDiaG CODA
AR A BT TR A, LU, TR
e K402 518 EF BRI, Bl )
SR 2 W PET 2T ; FRALER 2 2 2 A i "
B ﬁi;%?m%ﬁﬁﬁu%ﬂﬁ)%ﬁ%&ﬁ%ﬁwﬁﬁﬁkﬁ,%m%ﬁﬁ%wméﬁwﬁ$m?2
il TR
L2 SR 5] F R A, DL T 3 9l
C-DA R il 2HREF S 5 R bR E PUE 7K T2 (HSK) Gk > 5 38— ANk T
BH B 24 (items) x 3 (tests) = 72 k3] 5 A4 BEHE: 23
TUH RS BEIEAE, 2012) [23] PR A
o ViTD: BREEED. WAL, W T A, SRR Do o (Pochner, Zhang & Lu, 2015) [22]
Cﬂg%ﬁfﬁ IF R . AR, £ B B f E”%g%”mﬂ““%“ﬁ’iTIﬁ
[ w@=%wmxﬁm¥@%\m%ﬁ%\&%@%\&%mw\%ﬁﬁgmﬁﬁm .
. AT P » L, 1, B, #
PRI Wtk
Ty AR L PN 2B P 4 T AT
o ) IIAWE: IR RSB OOy, B (LA N SRR, 1
R A SAT T B0 R BIIO ML BURRE  — Ak B BB E 1 i e
3
1.2 [Al & it (multi-session assessment) 1.5 [8] & 3Ffiti (microgenesis)
T VIR, ST USRI Bl S 2 R RS I RS
R, W), BRI TROCE, SE, RS
WHCER . 5% %) 3 one-size-fit-all %3] H BT WA
3 R3] % (W 4 A S
o . o DL R, WS H s
) F LW iE | ST SR I G TR, AL szt ke C o et v b o
FHAMH ﬁ%;;ﬁgiizgééﬁ&%jﬁyﬁ%y*Mf“miﬁm¢m+mﬁw,%%wﬁm@ﬁ+m
PARIRST A A ESETH
SRS e e e EREA SRR, DR B ST
(Teanster tems) 1A BEE S TR T VR FSERAR i 7 a s s i e
HwE WU, BRI I PTG, Bl
“$2§§W% 520 S D 28590 2 %
e % i
WA TR T2 51 1 s 1 32 31) ERE
gy PRI R RS G FFORE, 500 4 BT A FPRRN 163 HBEH, Wi
g DL AT . DR RS, 2514 RRE UL U R, % 51 RRE A

5, EM 9 SCHR B (Pochner & Lantolf, 2013: Pochner et al., 2015) [18] [23], CODA R4 T #4735
BVG R A AT F b, MRS SR ™. EN—FIs Wil Shas vl il m)
MEECEE, Wt UL, A E RS T AH G TE 5 BRI — 1R AR N3 B 8 /3 98 1F . 7E PELDiaG
H, MBS BRe/ B YR E B 1 bR €, SO Rk s, #B L™ 1 AR 1 R T SR

HW, —#HENMANTRAMEARE. XHWEHA C-DA ARG - i W 2125 . £ CODA
W, AR IRIE D IRIRIEIAT, @I IZD e N B S BV 2 S AT AT, Rk — D AR
PERIIRBOR G ] B R4 40 I o X PR/ AN 77 Bk Poehner & Lantolf (2013) [18]F8 2K “HEE” )
BV, EDEIASA N RAEL WA P 5 — AN H (item) T 52 B . FIRS, XBER T 107 S — A A AR
AL, BT IR 4% S AL () SCAR SR AT . 1F PELDiaG 1, iHENL 22 3 #F HIsh& T R E—14
LW (test) 45 A 2 J5 HEAT 1), AARIITE ST R B R 12 45 SR AR 35 A LA EE BN T A — 20 2% S Hi e e
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S, B EAEEEA RG] DU 2 O, =2 — R Z S BI3A VP 77 A (multi-session assessment),
[ B, A2 PAAEAN 2 21 35 15 2N [F] (2 W S BN SFE I B Bh R 1P . 5455008 & MR EARS Witk 15 =
T DA S #R A M) AH X ) /2, PELDiaG R GE45 T 5 ) FAEAH 2 ST RE T T TR I S, FExd fnfay
HEAT R — 25 SR AN RO

seah, AT S R EM T H AR 22 IA . PELDIaG REFEES iM% Thig, @il
W5 21 B S W B T g B B s ) R A S T, SR SCIN [ CC IS Wi ) AdE 3 (5 ST SRS B ), 1R
Fe )RR IR . RATER T 2WhEELIAh, BAE T REMIES ¥ M TRL,  WdEiEwr ) fi
SOVRNEHE T, T RURIIN, I S B AT & ) R B LS, —Fp “ BM” Tt
SF A LLUED U - RS - BT R BRI IR H AR I B RE T iR . CODA R4
L — AN RS2 &, B R W T E 2 ) B E UL S A T T RO,
HNLZ LTI RIS SRR, THENUN 5 ) & T 108 — R e “Batt” MTmmir . w7
PR IRAE KM £ CODA 1, =LA 7] i%5: 2] # MGHE T2 A A FRRERSE S . /£
PELDiaG ", LARAWT: 2144, TEX 255 A% 2135 B 2% il 45 2 b (32 3), 86.8%[1%: 21 3 %%
> P SRR XA ATT 9 22 ST R ) R A R A E FH( “IRA Y7 8 “BCAHEN” ).

Table 3. Survey results on PELDiaG learning
= 3. MLEE)EIEE: PELDiaG MHLATAE & RV {RH/E

R MWTAT L W% IR 5% Bk
IRAH B 21.4 24.8 29.7
BAHE 56.4 56.4 57.1
— & 17.7 15.8 11.3
EFNT] 4.1 3 1.9
BH 0.4 0 0

AT S 2 b, —FH WA S ERE A . CODA RGN Tib¥aeal Uik, B STk
{255 1 (transfer items) N B T AR 2 o 22 20 38 78 58 AT 230 7 i 5 B B N Z & 3818 T
FHRLE S % 21 BRe, I HREWS IS X LU R Re i e B BT 55« Transfer items HJWE RN T B FLHX
MBI TS AL . Poehner & Lantolf (2013) [18]/F T n, CODA [ iH ML E) A5 PPl AL A AE WL 82 %% 2]
AT 7 TR R IRYE S IR 2 v LUE 546G 2 B0M 5] 1) 2 ) F L3RR R R B R AT T2 S5
KR I A A 2 2T B8 0 (TP B ), 3% 3R B ELA AR ) 27 2 KPR TR B0 IR g 0 T RE A
A, W2V ATINA ASF K “ 2313717 (Poehner, Zhang & Lu, 2015) [23]. XFEMIE BAEWE ANEE &
FE R R P AR A A PE RS MHE . PELDIaG R W B IR BT SS, e T30
DWWl B A T IR 4y, FEAR R R H I B2 B2 AN 6] R 5 B ME 53 B Level A, Level B #l Level
C =AM XEHH FMFTHE RIS 2 Wi ARNE R, 2B 380 D)0 55 ST B gmHE, 15 5%
TESRAF L WAl 2 Ja B it — B o b U T Bt . FTLLEH, CODA BT it P BT BAT 55 kI 2
>J7%fe; PELDiaG vE il k5% o) & 5E SO BAT 55k WA AT 32 AR, 35 B AR Bl K & [X.(ZPD).
5. &%

CREIEBHCATEF) (2020 WO FiE HY ZETE LA, JETEBAEPPO 9 R 255 PR 5 Ul ) —
U EAR S5 (S P, 2020) [29]. 45 mEHF BT SN, A A R DA U Y
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i L Eh

SRR bR, TFRAEE B RAL ThR S WA 7 sREEEER, 2013) [30]. B LB 2L
2 TE 3R E SME ZOE TR TR 22, R W% A S LS IR 208 AR 0 208 MR 5 A 11 5 i 34 7
AT, H H BTIX LR k2 R T A S VAT A B SRR AL IR (2R3 4645, 2014) [23]. DRI dn o] 72 $ 30
REE AR R RAE A 12 WrE DAl 45 St i, LA 27385 D 2R TSI 46 02 vh 45 SR £ % FEE A
RiF, s AEw A & BT H bR

RN B Eh A VR M2 9 S, USRI T HUATBE, DA SN & R S8, RExt B 8h&iF
AT (18 35 P28 2O B i R R BT O A 28 MR R . BEAR R RANTEM B s, B MAEHS
R ITE M HT . BAS TR AT B TP 5 BE o O B R 7, SR AT PR A R B ) R
FARGE TN (). S WOV R B RE I H R, TR T ARG RN © VR, R
LWL, AT S, AR BB . RSO BRI T AN BIE A T f 2 45 PELDiaG A1 CODA
% E RS, PRI T PELDIaG REMIMEITTE, AR WrkErdrdl, R TH0T R LT
BARS I . ZF WA SO e, DA T e S, AT SEHLA B R R g S 4,
RRIFFRITERR T i8I FERRNSS TR TS5, BB & 8 AR S . PELDiaG
FGEAE S W B K R B0 5 T 5 A%, CODA 2 48 M3 o B — ik 1 4 7 3ok B 2 = 78
ft. PELDiaG #%ZLLZ BN T REMISE AN NTFE, £ MR EERANTTR, ¥ FiE
OB - LW R STHE D) - IR RIS S, T ARSI R ER I, R IFRR
L2 B SIF A CODA RGunt 2 5135 (UM 5 bk, 3t /S DT 4 /I 1 18 25 5 T8 160 Y2 Lok
B, BRI ARG, RIS RN R A

TEP/ R Gir, iAo 2 21 3 TR 1 5 B A% BRI, PR SR 00 2% 3 AR RS 00 T o T £ 2 8
MBS AL IS FE TR TE B BT IE A2 ARk — B (8] P9 #8728 PR ARV 2R . {H 2 IE 4 Poehner & Lantolf (2013)
(71T HA T, 30 1) — AP 1) T VA 2 AR B E T 35, C-DA (IR SRR B T P AR08, T H B 7kt
B0, BT iH N85 R C-DA BT EA IR A S B S I . Z Uk 2B R, KA
BRI (5B RIS NE S TEEN THHNE 77, 98 i S IR R B R0t 7 5
o iy L e e T A R ) K 2 AT T 4% 2 R s M o — B A S 7 3

E&WE

EZAREEETE A4 MINFHZ W3 304 T T BT SR 77 (16BYY096); [H KA RH 4
TH “ 9l S AR N ANS Wl PR e i A R IRIE” (17BYY015).
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