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Abstract

This study aims to find out teachers’ use of their first language (L1) in particular, switching between
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Chinese and English in teaching English as a Foreign Language (EFL) classroom where Task-Based
Language Teaching (TBLT) is implemented. The study employs both quantitative and qualitative re-
search methods to explore teachers’ practice in Chinese use from four aspects: amount, context,
patterns, and factors, and how the teaching efficacies are maximized in such teaching context. Also,
both teachers’ and learners’ attitudes toward teachers’ L1 use are examined. The overall findings
suggest that teachers tend to hold different pedagogical opinions toward L1 use, and that Chinese
is most frequently used when explaining grammar knowledge. Students, on the other hand, prefer
less L1 input. Drawing from the perspective of Communicative Language Teaching (CLT), this study
is helpful to guide teachers to effectively use L1 in the classroom.
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1. 518

£ 24 [ AME TR A, BT — 16 5 (LA ARiE 5 (TL) R A & A B DUORZ IR E b
MR R B — S PR [ B 5 0 SC ORI, FUMRY LL A 2500 22 51 5 1) TL AR THE L
L1 BEAT DAy 21 3 PR, SOAT DA Dy 20 3 i B . S 80y L1 A B 22 21 & HO H
PRIEF BLIE(L2) 149, S S AR HHTIRAIR R

EF MG SO TAESANE 5 Bk (TBLT) B EFL UREL, 22 AR 7R 5 JE I WL 2% >) B4 (TOEFL)
WA, BRECH, BUMRM TBLT #Hsaik, MRIEFEARE S B0 A 8 X SMES, JF I A E kL% |
%21, 25, SENSCRER T RIS . FTTRRELEUZA PO HBITES, ERERETRE
BN R RN SRR SETH i R IA I RE 1. 22 203 DUB SRR B O S 311, DERTHGEARCT N
FARIMAHK . TBLT /4 CLT S8l £+ shid 1) KREE TEFEK S, IRz N
T EFL ## . REHAR AU N E f, HKIL, KHE B A TE 5 B8 A R R R
FOMLETR I LL s P BT A KR E A4 2

AHFFLLS £ TBLT Heidk 5 M) L1 A WA I 1, 5 AR R BUMAE EFL 20 Fh A SRR |
TSR B, DL BN A 2 3 0 B0 L R, DS E W) R —&30hn s, BB, ik

EE .
2. Xzt
2.1. LT HIFLE EFL RE HEMA L1 B

TE 15 I (SLA) U, ZOMTER S b= 5 RIZAE FH 2 21 3 BRE I 10 @ — BE SR 2 . Sl
BEAT— ZR A B SRR 5T R A B0 L1 FAE B0 S B I RCR . Duff A1 Polio (1990) i Bl & A6 A0 5735 24
LY AEF M TRE, ABATREL, FOMAEA L1 F2RN TiREAS:. WS, RUFEEBRIZE ML,
AR R 2 ST RN A [ 1] - £F Macaro (2001) (8 787, 6 44 O LL {8 2 M 4% 3] 129% A%, T34 4.8%,
BN AR RO 2, Rt B, EVRAAR, DU TR R A O R [2).
W78 H 0 4 F 2 55 Rolin-lanziti A1 Brownlie (2002) FIHF 7845 SEAREL, A ATTXT 4 7 K 238 20 i 2 s,
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L1 ({2 M 0% 18.200 %5, ATV L1 MIThEER L2 24 2] F B MR A 71 T A, Rl
TE S8 AEEAT % i B2 3]

R FER, RAEBUNLE B LY S S A, (RO DR e s S HARES
1 B SRR s BT RO REVE R, e R R BRI AE bR H . AR, IXEEF AR R E R T
L1 [(Zhae, MEA TR SEN— NMEAOREE . ATROZEINE], — A 5  H PEARE
RYERIZE 6, X ERE BE E WROZAF A% EAF M E = 5, 1B Macro (2001)F7 35K 1), TEH(ESE
B, HUREA A LL P HRESE RS (2]

IR, BN FATIE DI IAIE EFL SR R ER R BT L1 MM, F B A E A . Wang
(2003) X} — Fr Hp 2 () A FBOMHEAT TR AL, 4510278 EFL Y b, L1 Mz RIEMEEE. KRR R
TR A RIER[4]. [FIRE, BOZEFEREME, L1 &N 1ZZEWH, 52, EHT EFL REf
B, BEAE 24K, tHATEASE L. SR, A ARIRIE 2 R R A TR MRS, AR U R
VAR, XM TR TR, BORSEAE AR R R L, ANRE TS 4 IR BRHOM ) LL A5 A O

KZHOTHITA R L1 A R #E 5 T e =10 7%, Pan (2000)0F 78 1 iEASFEHL I ThRE, 4550
RO, T &R R R ABCFERME IR R A L, BRI UEERE, =EeE; ©
TR b, 2R S R BN AR B el TG — AN A R A R B [5]

2.2. XFE TBLT HFEEAXATHA L1 MR

UM L1 5 TBLT HESR7E L2 SRE RN HIEA MR, I HIRAT LGB, /£ TBLT #
T, UMM L1 MNBES (et 224 SLA SRR R R, JRIA LLR =47

T, AN EERY, L1 A B S TBLT M= H 2 —21. Anton F1 DiCamilla (1998)
R ERY], R¥EAESSFHEAZMAEA L1 R REGIEMAE S W8, IF5eR T L2 (I E) M S51E
fE55[6]. MIHITFZMEERYL, R L1 £ - ) ENREEEETEA—DMER TR, WAL
HEWTZEHUM - 22 ) H WMIHF A g b, REIE A Y, AT S RIRS, ZUMH L1 AR 2
S EARBL L FR R,

FR, MBOTEAR S H SR ALCAEE NS, AT AR E, A L1 2 — AN mRiis. @
A POE AR AT L2 FONBHER L1, UM ] DU R AT 25 IR 3E4T,  JFAE%% 2 IR KF 2. 1E40 Swain
F1 Lapkin (2000) ffr#l &5 IASEE, L1 AE R —Rhrb TH, AT LAATS 2 2 & AT, 1 Bk ] DL f#
B B ARE 5 LR, (R 38 G AL R AR 7] o

% =, Storch fil Wigglesworth (2003)1A>y, ZuM¥s L1 {4 FH AT DA 24 ) 5 D A2 RS, &N HARTE S 1
HrAIA[8] . S Krashen (1% BT I 28 52U, — FhICTE R BEAG (A0S BE L BhLAE) 22 BG5S H G S 2115 .
11 Atkinson (1987) 41 Tang (2002) i tHi i, ZR K L1 H A K iod B vHAH 5C R3E sl A1 G — AN 22 2 5 K
T PR SRR SR a2 2 =) 25 (R0 TR RN 27 A ) 22V 1R [9] [10]

25 bR, AT B E TG 0T L1 B RS, ST SRR . SR, IR E TR AR
SE B INER R Z AT RE . BET, £ 1RSI0, B DX 7EE N TBLT BRECRT #om s H
L1 F9RF7E. Long (1991, 2005) A & Long #1 Robinson (1998)— EL7E T3k —Fh i Rk %, (EIXFh oy
P, I ERER BRSBTS TR E S RHME L, IS 5 ENE F B RVgE T [11] [12] [13].
76 TBLT (M, EFL #res S i R F 5 e s T 55, s & R PUTE S T A, [Hik, #0
(ISR A AT S5 G RE, TR IR AE S AT, AL L1 FRAE R R S8 AT 5502 KA # a8 )
BESR TBLT (9 H FIR 53 2RI bRaE 1, WA BUTRIBRERM R S AR E S R IR E? LA
AR R RWMIEH T TBLT MfFol? w2 mid, 2Ea R gegfisgs, PMEME L1 MIhPoA 5
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R? ARG, E TBLT W, HUBRAZAEM P EOL N L1 OR(EE 5523 & M), LAESh b7 > ?
SEF AR AT TR AT [ EFL PRECE SR TBLT #UAE i kA, R JE K BOm i) s AH R TR
NS, W B ) AR A R IO . N TSR — H AR, AT FOR A BT A i) L
1) FERH DA A e A PR A 55 K R AR, FEAR ST MR dn 458 rh SC i (B S Thise s AR IR 3) ?
2) FEAETRFUMA A 2] F X BUTE A L1 SRR A

3. MtRMEMAE
3.1. HAIRMR

AT FERENLIICET 407 [ AN i DI 20 44(55=9, &=11)FEARBUMAT 40 4 (F5=20, %=20)%
A A Z5FH N EREAOVEETE . BUTRFRRAE 25 2 35 L2, MR 15 £ 25 W 2 [il. #
IR BRI A2 WA AR DLE, 2R 0iliE 5 55400 B2, H TS S TR S0 5 st IR AR

32. MIRF*

AWFFER ) =M Ty B AEHE ., LA VIRARE RS . =I5k
WV I TE T U i 3 P f B 7 28 ) 25 A Dy e S 9 77925, DA 27 AR AN 804 LY & V2
I 45 1 2 45 R e U5 IRCRIGIE, U5k 1 B BE IR A MR T 05 A ) — e R R SR S TEA A RE
W12 538 R A U7 TR, B ORI B VS S ER B A b () S PRI A — 3. 10036 A 0k
SE FREE I 1) RE I H AR YE SCERAN EFL 27 ) 30 RO EE e i) o 1) 25 o 50 T-AMEUR S b L1 A5 F ) 1]
T Duff A1 Polio (1990). Cook (2001). EA & Turnbull F1 Arnett (2002) 157 72 [1] [14] [15]. £ # 75 5% Levine
(2003) 5% 1r) g R A A EAT Veut, U IR BER A B 2 AR P BUME L LY I EVR[16]. a5 M Uik i 1)
R AR M B o) 45 [Pl B e, R BB — et A SO, A8 TBLT Pl b e A
PRV DA B ASE FH b ST

VU BT PR e S B e s T ok, s I S D7 V20 BOMASE A o SCIB L EAT T 24, BT B AT,
BB EOTAL T L1 A% . W 9048 Duff A1 Polio (1990)# H! 4 5 2 Zi et BUMIE 5 B8 1B s it 4T 70 2%
[1] (W3 1),

Table 1. Coding table of utterances in EFL classroom
= 1 EFL REIEIERIDR

a L1 KB 58 4 B UL .
b Lic BARIEER, A A BRI S R S
c R AR TE KL R TR B R E S PR A .
d L2c WRNEWES, B D RIR s,
e L2 FOMIEE 764 H HARE S RIE,

HiF B K EBL
g ? ZAEEA G IEN, TEET .

4. BR5TTR
4.1 EEEREBRINEBNSFENRZERMESPRMNAERPIR?

4.1.1. BURERE EERPICHRE
2 FIH T B RE AR BUTE EFL BRE EAE P SO . S5 REIR, — 2 Ui N R R A
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IRY SAERIRSC, T 40%MINFERR “ BT o B BUREE AT, HAH 10%KARZ “Hr7 . 2%
GEE” ESE DU - USSP IR RSk 2 STl MEy bl El i

Table 2. Frequency of Chinese used by TOEFL English teachers in EFL classroom
2. ABEIBHUGIE EFL RE L FEA P CARE

Nz 5% B 2
B 8 (40%) 17 (42.5%)
A 2 (10%) 18 (45%)
/R 10 (50%) 2 (5%)
MA 0 (0%) 3 (7.5%)

AR R ISR, BFKIN, Hh BNz Ui AN RS AERE )y URE E L1 A
FRRRE TR £ o5 R B 18] 173, FE48 HB0M e EFL 5 X L1 046 32 EBGR T DhRE, 40 R s T s «

CEEK Y, A5 IR [, FAEH LI KAL) 30% . FERT I I 2T A LA A
Fo], FELIEST T X, FFEREE R B F AR R — i F T e XA IR GE LB %
L EFIERE, TR A 2554 2] 75 75 BHE A A BRI AR, RTiR 2 BAF i 7EFIRye. ~ (35% 1D: B)

FR SR E S R R RR, LL (PO EFL WA B E 2 . BOmE b -
SC LAV RHRAE Ry — o 280 s

4.1.2. BUBERA L1 MEZEHREMER

Table 3. Teachers’ feedback on frequency of the functions of Chinese use in TOEFL classroom

= 3. FUMERIRE L IhBeE AR R %

T H GRZn— A /K MA
1R I H AR 10 (50%) 10 (50%) 0 0
2.5 2SS RABVE (B AR A ) 17 (85%) 2 (10%) 1 (5%) 0
3.5 A A IR O A 1 A 7 (35%) 5 (25%) 6 (30%) 2 (10%)
4. 5235 AME AL, 6 (30%) 3 (15%) 9 (45%) 2 (10%)
5. 5% V018, 5 EAMAE R B e 7 (35%) 3 (15%) 5 (25%) 5 (25%)
6.5 2 A VA T FEAR 5 I A B I SR 16 (80%) 3 (15%) 0 1(5%)
7554, AT SRR 7 (35%) 3 (15%) 7 (35%) 3 (15%)
8. H I (AR RS [RIIIIR, 1R 45 ) 13 (65%) 7 (35%) 0 0

% 3 HIH T BUTXAFRESE T LL AR A R s 5t ER P B \FPASFE S, P OCTE ()R
TR AR (6) il AT AR B BRSO S I R i 2, 730015 31 85% 41 80%. 34 MIMIEAL T, #
AT RE S A SC, BR@) A T-ARE S H AAI(L) BRI H FIAER . 75(5)5 2 AR 28 I 2 T i F(7)
TNIRAESFR RIS, BUT RSO b, ZUiE(N =5 N=3)& R “AA” .

N TR BOTENE Sk, 800 7 DR ER S S s, X5 51 1)) R 58 T B0im
L1 A AT 7 B ARSI BT . TN IR A UG B 1 80 2 dneT A5 FH rh ORI i3E 5 5 21 B AE A BRAE S5 IV LA

1) SEABEERRETZR

TE— KRGS, — A mEsRE), BRI RS S i AE L.
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I L: KT ] L5 FINIMERE

M. Let’s check. The number increased from 12% to 13%, but that dropped to 12% in 1930.15% AN 1% H
that, %1% then. Then the number dropped to..., 1 HAREEMHH TR, ASREW.

(FEEEERIE L, #iZ=5% ID: 05)

P2: BEFEATTHIE TR &

ZJM: You can see the different situation in USA.IX 1 VA Z R AHIIE ). 1t would be better to write
like “As for the USA, the picture shows a different situation.”, show ] —f&it 2, AL .

(FEHEEERIE L, #3154 ID: 05)

HI3: BEFEM AJIFT

Zhf: FeAEAESCH M M SRR If NARKEIES A — & 2r, EAH
would/should/could/might Nz 544, T A 1R iE HERGE RIS S MiE ).

(FEEEFERE 1L, #IT25% ID: 05)

MEL BB FRT LA, MR EAT S AR RAETLRRS, IS BUMYIH s L1 RegH 22131
EEANR, FFRREOCE AR A T RKT R ) E R, ZUTH BRI ARE 2R, BN
HOJEARE L2 ARERIAN, 5 FBURE.

2) H5EANEFARBURM S > SR

Pl A: BEREFEHT 5 TF % i

20 BAERWEANVPF O ARAE, B ERE, B REEAET R, B REE, BRI

(FEEEERIE 2, #iZ=5% ID: 03)

IS : SEFE ]IS 2] M

200 HiRR R E SR AR E S, BRAEREARE, RE RSOz E, 22

(FEEEERE 2, #2153 ID: 03)

BT SR T A AN AE A LY 1 L —— P R SO R B SRR A S SR, R T
FERAAI R E I EESR, BRI AR A S R RO ORI — B 4 . MU BRE AR A 2] H bR
(OSBEATE E, WA BT 5% 2 3 B A M B AR BUM 25 I AF 55

3) VTN H M IS

p6: Kk #yE

ZIW: (FEEWr /1 %¥) Despite that the rent of the house is cost-efficient, I consider it better to buy it in the
long run. In the long run, KizkK% .

(FEHENT J1IRFE 1, #ITZ5% ID: 04)

HIT: RIET i

ZIifi: Lead to/give rise to/contribute to/result in, 53

(FEEEERIE L, #iZ=5% ID: 05)

HI8: HEH]FYEE

Ui (B2 BREE R SCH A7) If water is scarce and energy is abundant, for example, it is easy to desalinate
and transport water... Anybody knows what abundant means in this sentence?

A AHITE.

ZIfi: 1t means 78 /2 1.

(FEARFIRIE 1, B2 5% ID: 02)
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H9: ZEHTETEE

ZIM: (JEP 5 /S mE) In your essays, you should use one or two inverted sentences, do you know inverted
sentences?

. (UUER)

2. Bk e,

(FEEEERE 2, #IT25% ID: 03)

XL R0, BOMAERR R H AR TSR, A L1 M Ba] BL Ay maad: BT E 3R B i
Bo B RAE L2 Rk Ja S s lty, ARSI HWIMIEN, MEEE, MEEwEn, HeH
PR, G e RAT AR 7 OR CORFIE 2 7, SRS SRR RV AE RN

IR SCRE T LRI T R BB ZOMAE EFL PR EAEH L1 BIThRE[1] [2]. SAAISREE, TBLT PR
BT T DR VR AR F R SCRIVE EAE S MR RIS G o IWIEMRFEAE % BRI 5 )
SRS I v A M A ST, DA RE S TR B I 8 A4S AT 5 48 7R IR AR (s FH o SOk, #UAE
WA FIR TIE T MR X A SR RIEUR 2 S SR B, AR A T Re Ly T AL is 45 Bt
HRMIAE I EN . U, BOHTE LATEEUNEEA S R R RS, R T B B ARE S
MESMERH, MME%E GRS RaE . [, R85 B r h SCE B, ENm2ES]
H P BERR AT A A L2 WA N TR, L1 R A AT Bk (1)

5t — AR OTAE =R LN e AR A L1 iR, FATRE AR R IC P AR E R =
ANJFH. E5E, I 1. 24 3 AT i, BOMIEEHREEEER RN, A L1 Fi8 A R I om i OB A
NAZIE R ), BHERE R JEA T ZAe 00 A, TR MBI M UPeEE, EHFE, RMZUNEMAH L1 2
o LU 24 1 7 ORI P ok e kAl LA RITh A% 55—, MBOMAE YHRFTAR 2 R A 2 S Sk, W
FAFENPEBEE, MmO 3B SR . B =, BUMETE DR e 77 78 B i BB A 1838
WPt

4.1.3. HmBURER L1 HER

Table 4. Teachers’ feedback on factors that affect teachers’ Chinese use

= 4. UMM IBUTE R X E RN R IR

A GH — i WA
A T KT 13 (65%) 6 (30%) 0 1 (5%)
BT 8 K 10 (50%) 3 (15%) 4 (20%) 3 (15%)
228 () U 5 (25%) 3 (15%) 10 (50%) 2 (10%)
e WA B AR 17 (85%) 2 (15%) 1 (5%) 0
PR IE & BUOR 7 (35%) 3 (15%) 9 (45%) 1 (5%)

A4 BT UM G AR = R, B T RO L1 ABRIE, BT E OSSR
iy S s/l 9 SR BURORRE o 25 R R, AR AN E R, B AR AR 452 U5 se 4k A o
65% TN “ A RS ACT 2 e I U7 RGBTSR KT X —RER,
ERUTE P “SEa” RN, RN ISR S M AR
FEVTR, B R EORPOMLIEANTR “HEENRAACE BAR 7 1R Horp — A0 [ 2 i,
WAE AR IRIE SRR SR 2 7 o3, IRARAF R RE T A I R R B AR S A
I T AE T HIR e F I EE T L) IS LS iES 0], 555, I Rs)iE
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AHEAC] FRERE LN B4, ‘It can’t be denied that ” , 262 ‘It should be realized that * , XLLF A
Ty IS [T P HE I F R e, SR, TEF X, FelTs FNTAA AT, ‘BN BHERE
TEH A ZNT T B T 515 SRR M, X GHE L IR . B AR TR 55 R G2 ]2
TN — T TTIE IE, JHFEEFREFERS  F A BT IRAEPERE, A 93X P15 & R G2 I T2
WHEL, 7 (5% 1D: C)

DL EDFRICRK R, 205 A BB B R UM IS 5 IR B i o, vk 4 20 R RAE
PTEESRNIR, AR E AR A DRy LY AEF I — R R . 50% 2 U5 & &N, B L2 EF
AP sgma A TE SRS B L1 A . X RIBUTR IR B & L2 1B S K, BRFAENE AN ZH
KB

4.2. FERFBRIIAE I EN R ERFLBRNF ISR P EAPHNTERMGA?

4.2.1. FERIEBUTX L1 ERBNSE

B R, HIE - (55%) A 32 V7 SO E A AR S, 35% )32 U B R AR . JRIM,  ATIASHE R
Bl AT LY A IEVE S SEPRTEE T A B . AR K Z BN A FRIAE A o, HAEBLSE IR
HIAEEH, AT SRR R ILEME A A S, BOVBEHME T sC. SRy, BFRROGE T IX R E IR
HIEWEE, AT R, Ho A 52 U538 W H AR 135 68 00 fi BE R R R .

“TeN g PN MG T SETFA A2 7] LA L SE R (G o T35 i R FE LA — PP L R
iy BELNINE) ZZHIER LU, FAE AT 7 B R 9555 6 [ ) A5 5% T HY E
A VEIE TG HT [ 5¢ 5 BE it 27 B AFH SRR LA 2 IR AGESR T F ) LAFAZ LT T4 B F i1 Y,
THEIANTIEAR H BTHT 5 T IXE, Hr LG 25805 T 4R HC 77 (AR T2 G 24 e
DD FI o T HBHIE L] & 2 FAREMZST X, ISP LA NI 385 BE T IR Z (5L
H)—F#td. 7 (5% ID: D)

Pl ERE, SR O T HUME A L1 4R 7E 20E TAEH MBI E R AE . BEARBUIATHIE WA
=, AWIFRRIIEERERY], NS5 % A T RO E EFL BREL LA L1. 2R, thT#es B
AU BR ], HOMAE R E IR EX RHE RSP R 2 T FRA AT A R . Ik, an DUE R T
VRN H IS N R O BT A A Z i HAE 5 A E SR, I BUE SERR 77 sUHET 207 DA 2
2% . BT HATRIRTFOBOA B PR M TAE A L1 AU RO A T SEBRAT 2 AR 22 53, B o
AR B SCE AT, ORI B 5 S L P Z A RFF AR T 7, R OR IR IE
Mo RAERT BT SR B L R

422 BFIENBURER L1 0O7SE

Table 5. Students’ feedback on factors that affect teachers” Chinese use

5. FHEMNBUNER D XHISERIR IR

WA 1) I 3= AT NG
S BOMAS H SRS 5 (12.5%) 5 (12.5%) 8 (20%) 22 (55%)

Table 6. Students’ feedback on ideal frequency of teachers’ Chinese use

= 6. FHEXHUDE A PRSI R 1%

ey A H/R MA
OIS FH A S R ERAR AT R 1 (2.5%) 10 (25%) 23 (57.5%) 6 (15%)
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45 MSEREIR, B (55%) 1A S 5E AR EMAINZINE EFL P& LA P, i
SEWATBURMAEL 6 1, ST NIRRT “MH/R” AP0, Roxim RS A b SRR [F
ZVIEBEMFE(N =5), ANZAMAE, 20%HZ5F XA F- “ARD” .

SRS, L2 53] F RO AL 2 S R A HARIE 5 o [, Ras R, A1
ARSI — B HA) s Y, AR R BT L1, HA B BURRmE . AR IRE T E
CHIEFREST, JEXHER L2 AR T R PRIk, BATTAT DM AS T T A5t e S o 35—
ANJT T ESRBOBPLAAE T L1 IEMAT SR B A5 RRE, T L1 ME e EFL PRE EANAT IR G, PRI
REA L1 AR —Fhis 5 AR, S e o K PR 3t A% 3 > JL MBS oR BEAT A o 53— i, i 22
R8BI G S PRI TE 5 A ST AT 52 ST AU BEVE SN IR s 2R 4 AT LURRENEXS B 5. 253] &2
Pt Xt EFL BREIAGTAIER . BOMPTE FIEFNIZE T, A ZBERE L.

5. &GRSR

B, WHAUIRZR T UM TBLT iR EAEA St o, Rom “f/R” 5 “H2” iEE b 50%/4
Ao UG RTHINEM L1 i9hae bl R M P 45 R W], 1255 2B AR R e
AR 22 S SEE I, BOMSEGA T s sC. 2T, FUNEARE 258 ik e g 71
AR, AR . REICREIR R, B, ECEMES T, FUME T S
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