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Abstract

In recent years, China has paid more and more attention to the reform and development of voca-
tional education, promulgated relevant policies and regulations, and invested more education
funds to develop secondary vocational education, so secondary vocational schools have greeted
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our eyes, and have attracted widespread attention from all sectors of society. However, at present,
the development of secondary vocational schools in China is not very good, the learning effect of
students has not reached the expectation, the independent learning ability is poor, teachers’
teaching methods and classroom teaching mode are more traditional, and lack of real-time inno-
vation. In view of the above problems, a large number of materials and practice have proved that
the stent teaching method can effectively improve the current teaching status of “C Language Pro-
gram Design” in secondary vocational schools, and integrating into the PAD class can better im-
prove the teaching effect and education quality of the course.
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Figure 1. Flow chart of teaching idea design
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Figure 2. Bar chart of students’ liking of C Language Programming
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Figure 3. Frequency bar chart of students actively learning the course of C Language Programming
B 3. FEFFS (CIESEFRIT) RIZASREIRE

40%

0, 28.99% 28.99%
e 26.81%
20%
15.22%
) I
0%
A WA AR AL

Figure 4. Columns of students’ confidence in learning this course chart
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Figure 5. Frequency pie chart of teachers’ classroom teaching methods
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Figure 6. Pie chart of the interaction between teachers and students in class
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Figure 7. Pie chart of classroom teacher-student interaction methods
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Figure 8. Bar chart of the frequency of student independent thinking in class
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Figure 9. Pie chart of the students’” way of solving their problems

0. FARREEN TR HE

W25 7~8 s2oxf th R A2 F 2 I OL R, IR R R RS, AR BAGR RS, [
U E EA R EAGRIR . A E MR 5] 32 A AR ST — MBS S . i 8
N, B29%MA RN H AR SRR LA, RIS MRS —FH24ER
B B e R AR 2 B MRS T8 K BH M, X ER BN G| T2 A B A A SOk H
B2 KRB S]. a0lE 9 o, RSB B, 54.35% 1024 L3O A Ok # m I TR # B,
A 25.36% ) FE RN H O BUEAE, BT To I o PRIAE B b B 255 2 AR 1 27 S K RIS R
AR SRR AR S, A R RE AR, TN T (C BB R BE) X TIREE AR —E AL,
Rt 7 ZEHUT R #e: H T2 AN B s, IO RAISCE, K — AN IMESS SE i, R SEBLE
EAC R

DOI: 10.12677/ve.2024.131034 211 WO HH


https://doi.org/10.12677/ve.2024.131034

5.2.4. FEWMEZE BRI

MRARHELR: 29.71%

— ZHEHL: 46.38%

4

Figure 10. Frequency pie chart of group cooperation in classroom organization
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Figure 11. Status pie chart of students’ group cooperation
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