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Abstract

The current study aims to analyze and compare the quality of the teacher-child interactions in
preschool education measured by the CLASS (Classroom assessment scoring system) between
China and the United States. We analyzed the rating scores of three broad domains and 10 dimen-
sions in the CLASS Pre-K from the Chinese kindergarten sample and the sample from the United
States published previously. Results showed that the quality of the teacher-child interactions in
Chinese preschool was at a moderate level in general; the proportion of the high quality of inte-
ractions in China was zero. Instructional Support (with the dimensions of concept development,
quality of feedback, and language modeling) received low ratings in both China and the United
States. Compared with the United States sample, the Chinese sample had statistically lower rating
scores only in the domain of emotional support, while no significant difference was found between
China and the United States in the other two domains (Classroom Organization, and Instructional
Support). Specifically, the Chinese sample had statistically lower rating scores in three dimensions
(i.e., teacher sensitivity, regard for student perspective, instructional learning formats). Based on
these findings, we conclude the shortcomings of the teacher-child interactions in Chinese pre-
school and put forward some feasible suggestions to improve the quality of teacher-child interac-
tions.
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1. 5|8

WA H Z1FA & 48 (Classroom Assessment Scoring System, tHFR VIR AL RS0, J5 HiFR CLASS)
& 92 [ 22 3 B 223 (Pianta) FIIG BR(Hamre) T 2008 FE42 HH T V-S4 Ba R R AR T H, &
HFHILN R 12 4. KREMPFARRE, CLASS HAREMIMEEMZE], JH B ZHF%
Bl P 2 22 S5 B BRI E B, RO RRSE E 5K N )L BT R I R R [2] [3]
[4]c CLASS DAL= 4 v Hm w1 ) LB o R R AL, 19 BRI 2 1 567, [ 090 & th g T
FUE T i 4 Hag T M4l B30 5 & i vPAl 24 9

E N EFARH5],  “HardRE 4 L BCE BN TAER R X 2 — s A R FLEvrY, R
POSFEME R VAN, T B VPN FRARE S, MECLERAE. 7 BAr, RESZ — AR AT RN T4 B8
MRS, (A CLASS fEE N —BEARBAAF, HARBLERNH TR U, vE6h . Bk .
USR] AT 78 S5 5 T o 6] P9 1 K L 9T R CLASS f2& 2009 44 I i K 2 T B 25 1 - 224018 5,
FoR A CLASS H %2 7R A2 LIRS BBCE BUIR . 59, BN 5E X CLASS I =AU AT 17
HrIFIA N CLASS B8 S FEAALSE, iz TP e R E i 208 i ([6]. Hu 58 NiE— B4R
W7 CLASS i H M BA & CLASS 78+ [ S8 %)y LI I 2l BLah rh B B HE S, 45 SRR BL, 4l ) L
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PER IS5 S5 EREA IS, H CLASS & FUGEES7]. E NI E KA CLASS XF 3 [H ¥ HiEsh s
B2 WM 4) B2 i S 3 AT oA, B0 — S R IR BT 4)) B2 i S AR A T KT8] (9], I H4hLIE
FUMLERT A [ 20E SCFF EAFAEAR[10] [11]e 355, BRBkZ (1 E N 2 & 8 H CLASS MIVFE R 20E 1
%l BB & (8] [9] [10] [12]-[17], (EAREH LRE BATENMH CLASS WAL EHE 34T 43 8 3
CLASS i R Gutth it L op 56 5 [ 2= 5 B0E W4l B3N = 1 2 5« CLASS #Sil T 38 E I 2 M T4
AT VPN [18], @ik Hr 5 b SE I E R CLASS PP 24 R E 4s 3R, AT NE M br _Lxf b
PETEFATAE EZER, MR H BT 00808 40 B3 T Re AR [ 3, xR AT 20E ik e A
AHREMNESSRSE . B, ARBFFCED 55 30kt 55 9 E T 4 B30 5 2 A DL TR b SE i E
IMEh BB ZE e, )a SR E H T4 B MR A 5L, FF4 H AR AT M 3R DLER = 3R
| 2 BT A AU BT %)) B3 o

2. ARAZE
2.1. XEBUES

T M CLASS #1552 H i # i B8 IH4h FLal i & 1 h 3R 257, A R IEmE T 2 iE U R
S T A E[8] [10] [13] [14] [16] [17] [19] [20] [21] [22] [23]5 3 ) SCBREIE[2] [3] [24]-[37]. XLEHF5E
19K FH CLASS VT2 1 20 & AL T4l B3 i3 & 0F HF R4 4L T CLASS = K45 + A4 5 191557 .
AW FCE e T2 WL £ P E IR 7E CLASS = KAk &y s AR = AN 3 (K 40 A7 s gk A7 b
PEMT. ARG, KR B4 SPSS 22.0 % CLASS (R S . BEZUE 1L 5 8 08 = RAEE 2
AT RERNBEERE. &5, AT HE—SHEh LW E S RTEE IT4) B2 BARLEAN4E R FAF
TERE N ZES, A CLASS HJ-FANE B 3 04T h 56 22 S i) R 3B MR 6

2.2. CLASS MM RR 5 5%

B2 3555 N i ARG S 20t s B, [ L BEGOW SR SO T - TR, T RE /N
PHOAEAT B M UR A WSS, M7 T CLASS RGMIIFNYERL[10]. CLASS SRIEHUIN 5 528 2 18] (1 .
SRR FH A AT 1A I BEIR M T A4 18] CLASS ARG 3 — KA 175 /4% (Emotional Support, ES)-
HEL % #(Classroom Organization, CO). #{ & 32 Ff(Instructional Support, 1S). 1= A0~ A&+
YepE, Hodr, 15IECGE AU A4S R 4R B (Positive Climate, PC). T8 %77 [l (Negative Climate, NC). Z{ifif
J& T (Teacher Sensitivity, TS)H1 % & 2% 4= W £ (Regard for Students Perspectives, RSP)JU/NERE ; BEZ: o HL4T
L3517 % 2 (Behavior Management, BM). 35 2l ZZ HE 20K (Productivity, PD)A1 #4455 77 3\ (Instructional
Learning Format, LF) = MER ;s #E SCRFAUS AL HE 1K Ji€ (Concept development, CD). 15 i & (Quality
Feedback, QF) 1% & 7~ iii(Language Modeling, LM) = ANEFE . fEANERE A& 45 T e bR, AU EL
fabs X EHE TRAMELR, DT ENGE TR A OS5 1] [7]. MEEE H e &40
SARAR AT VPO, ARG — 4B T SRR e A R M8, Bl — 4B s, ST
1~2.49 MK, B5-abT 2.5~5.49 43 5K, 5.5~7 43K F[4]. A FOR T4l B3] 5 & 45
PRI AR IR IX — AR AT R 55

3. A3 CLASS MFLE R L8
3.1. PEBEMGESNREKESHER

97 LT A SN T30 KT 40, 8590 e S 7 CLASS = KU ot 16
SAKTARS AT R 0T . S0P 1 BT, (ERBCRE U, 3o R A B A 1
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K, HEE ARG 16.7%, TEEKFEGINE . FEPEGE PLGUR, b E W EE AT
AR, EEFKTRIEE] L 8.3%, HEFACTFRIEEINZE. hel EEE AT, e P E IR
FEAHEZR S AT e K P Al HL3h B o B R, JEHGR RIE AR I P AN U KPR LB 2 o % . 4
HOA SRR, o B sk I OR SCRFEL I v, AR [ 2 B AU AR T B A fE h K, (H
T AR EE AR AU, 20F SO U /KT 6 EE 1 B S 1 v, e rh SR [EAIROK T o 33.3%, M o 22.2%.
AT S, IELEEE AT WL, Hh S [ AR = A0 i 4l T30 ot B8 S A R S5 KT, AR SR

AR I R 22
[ EJE
14
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Figure 1. Comparisons of teacher-child interactions quality between China and America

E 1. hEAmEIMSNERREKFESHELE

3.2. PEFMEAEZATUHAIATS XL

N YRS P R DT 40 B2 (4 4% 5 T A7 AR R 25 22 7, LU X b 56 [l 42 CLASS 1 = KAkl +
ANUEFZROVE AT B EATTS, DM R W 54518 . 0k, ARTFUCRAIMSL ¢ ket b b 6P E
£ CLASS = KYURHIZE 7, RIGEE RN 1o ML ¢ 45045 R BoRfERRCCRRIUR, hRPIE M 27 B
F(p =0.02), HSEABBESFFILEIGE 2 mTHEES, WS EER SRR IEL . £
POE A, PR ENERALE; EHE IR, BATEOAGmTRE, H2TSENE R
ZFERIE RGN R
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Table 1. Comparisons of the rating scores of three broad domains between China and America

* 1. PEREEZARNEHFHIESIRER)UARERIEER

Kk HE M (SD) [ M (SD) T1H P1a
15 R 4.92 (0.52) 5.34(0.27) —2.45 0.02*
HE S B 4.69 (0.37) 4.83 (0.73) -0.51 0.62
HE R 3.35(0.77) 2.68 (0.94) 1.74 0.10

VE: *{IR p<0.05, RN p<0.0l; R

3.3. PERBEETMEERMITE SR

N TR T S [ B AAAE RN ESE FAFE R BRI ZE R, X CLASS +MEE M50 BEAT AL ¢ A58,
I as RN 2 fos. S5 RN, EHUTBURYE. 8 E 2N s e ST A=A B e E
MZERIEFEE (P < 0.05), HEEGD®ETHE, WHSKEARX =AEZRRITHE. Hih 7 4
FER ZE e ARIL B vk = U e

Table 2. Comparisons of the rating scores of 10 dimensions between China and America

2. PEREAETMEENTFHESIRER)URERIEER

YLz HIE M (SD) %[ M (SD) T1H P18
pisbi e 5.29 (0.37) 5.31(0.53) -0.14 0.89
W 6.59 (0.24) 6.50 (0.51) 0.53 0.60

HOT U 4.34 (0.30) 4.92 (0.61) -3.02 0.006**
R AT 4.11(0.47) 4.62 (0.56) —2.47 0.02*
1T REH 4.95(0.52) 5.08 (0.80) —-0.46 0.65
kS Ve 4.90 (0.42) 5.38 (0.69) -2.07 0.051
#HF eI 4.38 (0.39) 4.84 (0.54) -2.28 0.03*
INHTR & 2.93 (0.90) 2.80 (0.46) 0.46 0.65
Rt I 3.38 (0.86) 2.98 (0.46) 1.49 0.15
EER 3.29(0.77) 3.11 (0.60) 0.67 0.51

4. CLASS MG RN REF B ENE T

BT R TR, P E 55 E g LR h gl iR AR R I TR R = RSB AR P Ak T
AP RSO R R, MRS BERIXE, BOH SRR, RE LRSS hgh L)
Ji R AR TR E . X CLASS +NERE, 3G PYEIFERRR R A L 15 5T AT
WA EHRER . NS RBURE-CANEE B0 2R ARE, SSEAERTRBURIE, HE A0
mn BEER ST A EAEE ERIEEN TR E . b, #eats 307 UR T UGV B, UM U
5 R S A S ) R TR IEGSCRF U, X SR = R AT 25 R — 2. ASHE T DA O AL B e T
Vi) B2 o e (1 e A

4.1. TR, EVHEEESRENIMLHER)

SRS, TSR PR M) B A R H AT RAR T E A P KT, B R E RIS E S S R E
A7 — 222, BRI E H AT KT 1 ESCRE . PRUE BN SR SR LI o % . AT T
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HHR T IR T I B AR O BAE & 25 BE S04 BB R S s, R I i e 0m i)
WA AS SIS BT LA SOt w4l EL AN R [31]. X — R IR TR [ 4 ) L 20 mT DA i s A8 W 2
AT I B2 ML BRI ENR, 05 s & I 40 B a0 T4 L it B A B GR, Wik —2P
emEIMa B . B, ZOmiEE bl CLASS A% I WA, 1 2%e BRI EABIR NG 7055 —4E B2 A
SIS RER. ERBERES, AW EE SRR TSR UURIAE, e Im4) 51T
Mo

4.2. EERFNBERFNTENFONRER

AW FE I SCHR B BB, SREERS BRSO SURI S 20 B2 T e AN REREAT B B
T TR SRR AU ) P 56 22 7 LA P EILLE S0 AUk 15 o B 2 P O PSR o BRI P S A [ ) 80T e ik
5 AW X AN EREAG o B b T e AR, (HERERE S B2 T E RS . DHRE
WIS E A STAE A (R AL L, IS T i B A gl EL IS B AR A, R AP
JESCRHE AR AR AR AL AL 2V R RIS BN (T PT REPESE IN[22] [38] [39]. PRI, HUMNIZER%)) L L
AR R S SR, R 2 Bt x5 A 2 0 R 5 B AU E e P AT 250 o A B AR U X — 4
FE b, BOMR LU AL, LA Lyt SO o 5 4l ) LB R A L, 28 IS A — A4l L,
T ESANL UL S5h, FUNHITHRINZ R RGN, AREZIBOIZ AR A LR Jhoh,
JMNZANZ LR Z BS 5. BREE. HHBIMHSLRERINL &, SRR 4L A A
VER . FEHOMBURIEEE b, FOMNE TS SEmBustt. Emsit, ZWELILNITH, JFRYE
4y ) LAFAE [ 1) K I 45 (BTN, PRy v FE R . BT 5, 0 5 ZER0R 2R LE %)) )L 7 RO ) SR
WEIMRE. &G, BIMRAZEE < MBS 04 LT T, gl JLEIFEE .

FEPEE FRATUR R, B E FEAT 0 BN B % HERCR P AN P B340 T v S i KT B 7
15507 SNAE L A3 70 UL G B IR 7y, AT 88KoP, SREERX R B m T E. b
ZERRY, AR BT [ 2 ) L bl UM BE s BN TR M — Bot i 2h LA N S T EE, e A L Ty
ANT-BA LA RAT A o HOT L RERL e PR HCA I (B RVR R, LE4 LS T BESRAS 2 12 Bl o (B A2
PE Py HeoE e By AT O . BTSSR B A VU R BN LI SE i s, $2
BERARZERMRL L, BN RIS AT NS SD, 51 SLLsFRIT, HBhgh JLI#~E > B r.
B, FUTREE L)L H % AT 9 ORI LRI 5 R AL SN NI B it rh, KA
MR &)y ) LAE S Bl 1 5 2] g

43. ERIRESH B IFEE

TSP E IR A SRR OISR IR 2, A TS mIRIACT, I A REER . NIAHES
a3 tr, E S SEE B EACT A SR . B SRR AR L CRERBTT BLK “iE
Fonie” =ANERE, WER R ERMRKKCE, JCH AR X HERE NS k. PSR [E
HOE SCRPOURICIHRAE “INFIR R e BRI . XU WA AT 20 F BUT R BEAR A A2 B b R AN
Zh A B LEIE A B A S, EORBESF S vE b R 4l LB A s i 1) S 52 A R0 e 0 s i 4
JLINENRE JJFITE &5 RIEHIR JE .

Bl SARTECE BT BE IR RE I B Ar iR . E 5, NEMALNRIBE I AR, BOSIANRIR R
FEHH SCHFUE T BRI AE L . BOMRLZ IR L RE k4 Lo Hr AN HE B B2 4 ) LBIE&E s s, £
e Ottt a” o BRI, KPR S 4L S SRS %R, AT LAR R4l L
Hop#rae s, WarLlikghLE R eIE. sAN, ARFFERM, FEEH ES)A] LLR &Il Hah A S
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BT A

FERR[12]0 X540 ) LEEAT A7 40 A IS0 SR8 2508 B T iR IO RO 124010 R, #Umar B2 I R H 7%
EIFA ARSI RPN EAC RGP AL R, IR G R T PP AN B, ITide s A O
WIS BRE IR BT k. BOMR] DU R MR R, BEXT R & BRI, RO TS AN S P 42 ) A
G301, 5134000 B CR R BT RS, 1 20t S S B AT AT RF P S sy, R f 5T E
[IE 5 R AT, 0 R R R PR, 0 AR . CEIEYT o &JE, BUNRCAIFIE S
i, ZIaHEE ZRRE SRS %) VAT DU S, 5l R PR R BEAT 223

4.4. EM CLASS REENX

H AR R = —ANRE2E T AT AR FE VR R 40, 2011 48 i i SR 20 E B 70 BT 2 B B0 = 42 H
10 MPAS TR AT Mgl B30 ™ (5 S0P e A 06 iVE o e o B P i 25 30« B sl fE A4 7,
1M CLASS #EiAKI& “HENREEAR” [32]. K, AIfE% CLASS 3%l B 3 5 & 11 R kR g0
b, B EARIPEFRUE, TEMITS A — T MU T 4 BB B A S — e 2 4R FE (KT,
MR I AL BB A RLEA L, 5| FEINECEA L A IR INA BB & . FRitz s, CLASS
Re 56 % 26 H AT LA ARSI bR vtE, AR e E R4 BB F03E IR E &1y ) L el (1 56 YAC b v B8
HRAF SRR PO I A RE L PP (5] (411 B0, HATRZ 40 LE PSSRk, PFH
P BRI AR A R AW R, ARG SIMERER, HIRAINL) BE) 5 = A A TP %)
JLIE S FRIE . R4 CLASS BIVForbRiE, AT HEINSRML « M4 B3 i ERAW— 554, A Re s irg
AIRIBCR]” (bRHE[32], LA € 4)) LI S5 Gbn i S o B, WHEBRZUMEEAT LI R & T TRE A AL
RN HB))F &, NS — 148 558 58 4F 3 M%) B Z) i & [10] [20] [42].

5. 4518

AW FAER BT FL b SE R CLASS VSR A B, FREFE R SR SUE 8T R E, BARRI
FEHUM U S B R KRS B SR 257, AN, BRGSO B R B T AR L B3
T IR iR, OF S AU i B R AF 1R i o TP R T CLASS T4l B30 5 ST 7 i Ak ke 0 B B
AHFFIET AT E O KA REEAREE, A S50 v R AR AR E T4 EEh R i . B2,
XA R BA T EAIIL AR &, HAL CLASS X FIl4 A vPAEER, %I CLASS it —1
WEFES VE AL, AR SE PR 4 R AT AEAT AR A et s fe 2 NP T 3R T 4 T30 B B A PP A o A SCIR
CLASS G5 RIS 7SS T 225 B0A BUM I, B4R T [ i gh Fah i s, AMUEFELAUT &,
R EBORIISCRE . )L S KR E1EU ket 23RS .

E&WE

AHFFAF RN E K HRBL A E ERE I ST H (317009551 KA E ik kb “+H=H” MEIITH
(GD17CXL03)% .
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