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Abstract

Corrected mathematical emotion attitude and value can promote importantly students’ mathe-
matical knowledge studying, understanding, application and creation. The aim of this paper is to
construct several paths which can promote mathematical emotion and value formation for fresh-
men. At first, use “new era teacher’s view” to implement teachers’ modern teaching ideas. Second-
ly, the in-class paths for freshmen’s mathematical emotion and attitude in Mathematics Curricu-
lum Connection are pointed by using heuristic teaching, and mathematical model combined with
specific case. Finally, after-class learning space to guide freshmen learning mental growth and
promote mathematical value growth is constructed through activity organization, public lecture,
question counseling, etc. Above mentioned paths can effectively stimulate freshmen’s learning in-
terest and self-confidence, lead to a correct understanding of mathematical value, and make for-
mation of corrected mathematical emotion attitude and value at last.
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Figure 1. Teacher occupational functional change under “new era teacher’s view”
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Figure 2. Questioning heuristic teaching
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Figure 3. The flow of mathematical models
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