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Abstract

In order to investigate the impact of different purposes of social media usage and social presence
on students’ learning engagement, this study conducted a questionnaire survey of 744 college
students, utilizing measures of social presence, social media usage, and remote learning engage-
ment. The research findings are as follows: 1) There were significant differences in online learning
engagement concerning gender, grade, and place of origin; 2) Social presence exhibited a signifi-
cant positive correlation with online learning engagement, with social presence positively pre-
dicting the level of online learning engagement; 3) Learning-focused social media usage was found
to positively predict online learning engagement, whereas social-focused social media usage did
not significantly predict online learning engagement. The results indicate that in the online learn-
ing environment, guiding college students to use social media with a focus on learning objectives
and enhancing the social presence in the online learning environment holds practical significance
in promoting students’ engagement in online learning.
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1. 5I8

HE 2020 4F 6 A, REELEE H /ML 3.8114, M RIEIAN 40.5% [1]. ML ILFERE
BN T RFAFAMEZERRZ — . & AR SHHED O S B AS m R N TR 2 2, X
CA BN — MmN G . EREE AN, FBEM T T B PR, T 5 I 3G 3 B R RyE T, (A
WAE— B AR FEOR T % ) SIRIN AT, 8900 T IX 2RSS R A BT HR[2] . S T M2 T2
TRIERHE T 5 FIRAFAE IR SN & 25 2]l = LA 3\ Ut i i B e by, RelB e
b TR 27 2] 25 () IR 245 25 2 o B R 2 S) S AR R R O BRAS [3] [4]. IR, 22 314 NI da 22 AR AR 5 Fr R 1 45
RHEAKMNAE BB ST SRS, — AP, 85 T8RN, AT R
SRS IRAEN L. IR KT AR BN I ] 85 KL B AR RIEZ AR R R, HI
TEF A AARDS, SR R FENANKE. FA KM (performance) LA K BERE 7525 . 7E M 45 5]
R, AR NOKF RS, AR S ST T [6] .

DAEBFFUR I, MZBIREIAIT[7] 2 SRR IRST (8] #UE BRI RE[9], WA SZ B, DA K TAE 2]
LR IRFAE, X M2 S BNE WEREM[10]. R1fT, 324 N1k, SEA R TE 3 IR A k58 1A 5 A
FEEAFAE R I BERIRTTEATN W2 5 ST NI TERZ I . (Rltk, AL B TET 2021 4 10 A XF3ELEE K
SRR AT IR, BRI W2 32 R b 2 A AL S AR P A 10 5 AL S AP A SR S A ST RN IR .
SERA T R R F AR NS 5 ) NI 2%

HAZ AR (Social Media)fii5: T Web2.0 JEARAIF AR ELAl 2 b A SCHEFH P o8 25 A RN 22 46 ff)— 2H LI
WIRIF, RVFAATHHTRS . 205 PR SR AR EvAd 1] . ARAE A P A 2 B, A2 i H
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(IR 73 i T2 2 RN T A A AR S A A F [12]

FERUZ G, DMEBE T HAEAAE A H 5 TSN R R R T TR AW s SR L A
BBt A TITAESRUN SR [13]. A, FRGWREGEN THEIEE? AR — L. BEmE,
ANTFIAEAZHEARAE ) H AR 2827 ST BN AT S R AP Z R D ERA L. ZRaT S,
AHEFEHE HAERBE 12 S T2 50 o AR A AT LA FY 259 W) DAL 1R F00 X 2% 2 ST FeN

WETERE], A A SR VE S AR S EE BIEF H AR, AIEEPME 22 S M 5[14], X8R T
TR T AR S IEAAAE P 0 25242 25 S (5 55 AN [R AR S A A P 2 TRl A SR iB . IR AN S BEOR AR A AR AR D
AL S 22 3 H I [A5] AR 22 A A e A S Ak L REAT A2, AR B G R, 258k
Blegll B FR[16]IX e B R, BRIE 22 A 4% 2 31 T ) A R A S AR A T IR EAT AR DRI 7T 1) B 23k Ak, 38
A LE T TR B A AL PRI TRD X AN = AR FOR S [17], A2 2 AE T, AR IR 2 K240
BT KBRS HARE A L, XX RIS IR TT Re P BRI BT0RR, 2T ahiinT LA
Bl A A Al A AR B3N AR D [15] e LA P A A RS 2 iy — MBSO B D, RN
MR SBUEAESRZ AT, Bk, IRFUHE T2 SIS TS A S AR A A 28 22 ST R &, AT Y
Ronf SR A AL S AR A 2 3, ITTBR T 22 ST 4R

M AR B BGR TRAE A BT VB AR b, — D AR “ SR FIRERE & S At B &
FUBRRE L . TR IR B EATIAE 2 I BRI A FTI AN, IF HIX A FAE A THEAT A2 L e v
R AI[18]. A TACAE RIS, eI o A AT 5 o DRl g 2 o P W R PR 1 35 R AR IA A
W E 3, FEHARLS: > M AT 2L A I ISRAAAE, I HEGE R 5 A& I[19], & —LEht
TORIR, AR AERREES et R0 I B N5 N IR A Ve L, 3 By 20 38 AT AR AR (0 B
FEBEAR 2 5 51 W R IR DL R B 77, IS8 21 8 ARk S I IMUR [20], AR AR ANHUm A Ba s — A BE
Ho (HIEMIZE A S BRRT I, ZIMRAAAE — U RIR . 52 Tl A e AR A2 2 S RORAS PR 25 il L
DRIt 32 AR A AP AR B2 PR w2 AR S 5 I S ER AR, (R th A Ja A A IR ) S D 3
WA TR BEAL S AF AR IR 2% 2 SN Z A AE ELF ORI . Mykota KAk S AF AR PIAS Dy S B A 175 IR
I3 RVGR GE AE LA P BB AT A S ST ORI AN BB A5 7 [21], t b2 A AR I 2% 52 3 TR KA AP AE
SR EZERT W — 3. LSRR FE TS R IR A PE(AC) . FE[FA R R (SOC) AH L& H 4 (MAS) AL it A
T (OC) X WY ANYEE [22] o T IR A B AT IR AL A7 AR R W 48 22 STHONHIREN 1 R HxT 22 AR 5
MARONL  RIE“AAELEMER LA T IBUAR SR, A ReAT R T A AEAE MR B I 22 ST BN . GRS
AW FCIE BB 22 b S A7 RO P48 5 STHNAT IE P U

2. NREF*

XFGOR 7 (B BRI AR, AR E P X B Fr AR Be i, ARG A0 927 A4 TER: A it
ITEL NG, BWCH RS 744 . ABFFOGREIZ RN T 4 7080, EEARIE. AR R &2
RIERAEE, BIBRTER A . 1045 FUHI A 20N 80.26%, A 4E 290 4 BAM 454 44k RFE
VA 469 N, BUEAVR 275 N: R—H 40 541 N, RTAFEHA 122 N, R=EFHH 8L N. ZHEFNF
WYEHE N 17 £ 23 %5, PR 18.83 %, WnifEZEN 158 %

2.1 BERE

AT T ARG NI T AL, AT ARG . I OB B AR, RS 198 215
ARG S AEPE 2 sUR S BT, DA OREE A4 . MR T2 0 10 2080, A5, BTFT N Ge Sz B [al i
B, IR B T B, HERR 7 A A S e G .
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211 HEGERER
KA IMEBZERF NS FAKER, ZaRIL 14 NEH, B8 4 NEE, 2724 BB E 4 (MAS).

THBELEE(AC) 2R IFE(OC) FEFRMARIA(SOC), ZEF KM 5 mittar (1= EHATFE, 5= JEH
Fi6), IELMENT UG RAF, Borlim, R SAAERGEER. WA EhE(5 2 0.93,

2.1.2. fZFEFERER

K H HFKHTE A (2018) 21T ¥ Gonzalez TR AL AT AR &3, 1% BRI 2 DMYEfE: T THE
AR T AL A AC AR . 35 9 MRS H, R 5 sttt (1 = EFARTE, 5= EEME), ZEK
FEMER FC RS FE R, B FORRHE 2% 23 18 Sonh 36 T AR (41 A8 A4 43 B R AN HE T+ A8 I 4L A8 1A 4y &
R, BUIRNEET ARG, o BolE, RUIHBR AL B S . AR R E R
2 RSP ) 0] AR — B AF 2 0.804 0.75.
2.1.3. IEFEF N E R (Student Engagement in Distance Education)

SR FH PN P 1208 G 1) (R e R 22 ST N B3R [23], 2B R 3L 15 NEH , 7 A =ANERE: AT A3 /).
INFIHRN (S )G AN (T ), K 5 it (1 = EHEARE, 5= FEFFE), ZEREMER T
BERL, nHulm, R IHRNRZ . AE—HIEEE 0.90.

214, HZEEERER

HF 72 A48 FH SPSS 26.0 HEAT T W N Geit 43 M SR ARSI R A ¢ 4G50 857 22 43 W1 SR LU A AN [R] 4 [A1 78 X 4%
2SI FNTT I ZE 57 48] Pearson AH 2G0T SRR 0 4 IR & 5 M 48 2 ST HN ORISR 5 285 I 42 1 (01 091 4
Hr Al Bootstrap 7772575 %2 5% A 3% 0 28 2 S BN RO §A, 3 25 /KPP < 0.05.
3. R
3.1. MEZEIN—MIER

843 LRI B A(B.14 £ 0.17) 0. AFEMEMFAFFRFZAEEZFAFRERITFEREP <
0.01), AS[FJAEJE AR 22 S A AL R 3 it 2% 22 7 (P < 0.001) L% 1.

Table 1. Comparison of student online learning engagement scores by different demographic characteristics (X £ s, Points)
# 1. AEIAOFFHEFEMEZ IJWAE TR (X +s, )

K& 1% TEZBIEIN giita P
PE5I t=2.79 0.005
B 290 3.23+0.69
L 454 3.08+0.69

A Y5 t=350 <0.001
W 275 3.26 +0.67
TN 469 3.07 £0.70
g F=6.46 0.002
K— 541 3.09 +0.69
x= 122 3.18 +0.70
K= 81 3.38 +0.69

DOI: 10.12677/ae.2023.13111400 9060 HHHRE


https://doi.org/10.12677/ae.2023.13111400

FiFE &

32. HLFHER. ETFIMETHIZHMITEEERSMEF SJRARNEXMESH

M AFAERK, JET 2 )M T AR A (A S A P P N 22 835 IEAH R, HORP AR A AR,
B2 ST A AS AR 5 IR 28 2 ST NP 2 B35 IR AR, HORPR BEARSG 2 TAR S A4 S A At
HMBEHRANRRFE LR, NREMRK, W& 2.

Table 2. Scores of various variables and their correlation coefficients

#2 BEENSIRBXRY

A B3(Xxs) 1 2 3 4 5
R 2% 5 ST 4N 3.14 +0.69 1
AR 2.99 +0.77 0.55™ 1
S el Fa e N 3.24+0.89 0.47" 0.67" 1
BT A L2 AR 3.49+0.85 0.35" 0.52" 0.68" 1

THE 0.01 IR, ARRMERE .

33 HLFER. ETEINHZEFERMETAZHMZFEEEREMEF IRANZ T
B354

FEFEH TR BT R 2 5, 2 e TR B (4 3 FToR): Ak AE AR AT DLIE [ F5 k) 44 27
NS =0.42, P <0.001), FT-25% 2] 4k A2 A4 A Y AT DA IE i) S50 99 5% 25 > 5N (B = 0.20, P < 0.001)

Table 3. Multivariate linear regression analysis of factors affecting online learning engagement

= 3. MEFIRAEMER S T MR TN

EVEY¥E R R2 F B t P
o S T Az &
R 287 ST 0.57 0.32 117.15 <0.001
He AP 0.42 10.24 <0.001
B2 S AL S AR SN 0.20 422 <0.001
B AR AL SR IEN -0.01 —2.43 0.808
VE: R AR AT T AR dE S N [ A R

4. 71ig
4.1. FRIAOFFESMEFEIM|AZERXR

RCHEARAEREY, FEMS A IR SRS 7w, AR AR IR 2 A 2 5] BN B AR T
R, REZAELIRANS TR S2AE, REZALIRANs TR 24, SUETT. M&%EI%
BN R BB EIRAENE . ARG AR R T R Y 2 2 R 24 . Bk, BFFEEOR, Bk
5] - DA SE A MBI A &S FE X RS AE 2627 21 [25] AHEEZ TR, TS PEANC SR A8 ) - ] 22 b2 S0 5, 38
A A I BOR L RE[26] 0 IX e A IR 1 VI3 7E WY 45 27 ST B RE R, DA SR FEM R BURSHE 7
DB DLAEE o ARt (X RO 28 2 ST S, BLAAOR UL, 83 “ SR> M “HE S R
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FE7 XPANYERE, ST AR A T 2 SRR AR IR A AR [27], TRIMAE W 248 27 3T v Sl B A 05 ) 22 A Al ) T
R I 2 IR, X B S RN AR AL N B35 . BeAh, AR K BR 2 A2 1)
FREG ML RN AL AR KRR, X RREREE E R AN, 22 A e A1 RS A 23 2 5
BRI RE 77 R IR A (28], TS B 5 IO 2R3 IEA OC[29].

AW TR AR 2 BSR4 E AR BLEURS B SO T A A, DR R R AN HEE 7T RE 2 21— 58 PR o
ARAIWE TR LAY KREATE R, JF5 BAFSCUMEE B 5L, DaRm s RANEA Rt .

42. HEBFER, HXFEEEASMESFIRANXFR

ARG R, A 2 AFAE AT DUIE [ 000 R 48 22 ST HRN , B8 22 ST S A7 AR IR 3 IE AR,
RS LMERT AR B[30]. FAHIRE, AZHT TR, 7ERKIRIE m ik AR, 224 s ) T 5
PRI S 522 EE) . BART S, ALt 2 AERK, HFldt 2 EREnEIS 5K
[31], MAZEIIHN . SRR, 2 BB R [32]; W S 4 2] 5 5 R SR A AR 5 3T
B, (RS S ROXR[33] . RN, SR RRE RN PN LN, A AT AT RE RN 2 2] RS, R
WM R BINMNEE IR . 2T Bk, MR A N2 2 5 5 RN S R EE# R A IR 5
Wi, T e A 2 A 5 vy L R 8 2 ST BN

AT TE A I T2 ST A AZ A A P AT DAL 1) F00 D 2% 22 ST N, i T 5 R AR ST AR A S 5 1 2%
BN A S S RN A 2 o B A5 A T A AR S A TT AR e 22 ST IR BT 2R It [34], I
B2 R R R R A B [35] o 5 MEWT I St A A8 H T 52 ST, AR S ACRT DUl AR 25 2T 1Y)
KE[36] 5. B L AT IT « I TAEAC M SCBEAAAE PR 27 R 2% 2 ST BN AN 37 (45T BT
N, BAR SR DTSR 5 2t — PR

i LRTIR, AHEFCRAL 1RSSR A7 R RO T2 2] H A AT A ] 5 0 2% 2 S RN Z TRV IE
IR AR X RKBUSRIR T LA PG B A7 AR O 22 S (A AL AR A P I S 2, IR e it
LM PRI S SR T A SE R . BRI DUR AR ZAH R A R C &R, JF
NFE SRR BT 1

£ E&WA
A TR R A AT NI H %8 (Y9 5. 202213249003).
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