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Abstract

Objective: Exploring the relationship between self-identity and leadership among junior high
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school students, the mediating effect of the concept of academic error reality and the concept of
academic error should be, and the mediating effect of academic error reality coping style and aca-
demic error should be coping style. Method: A total of 173 students from a certain high school in a
certain city were surveyed using the High School Student Leadership Scale, EIPQ, Middle School
Student Academic Error Perception Questionnaire, and Middle School Student Academic Error
Coping Style Questionnaire. Result: @ Self identity of middle school students has a significant
positive predictive effect on leadership. @ The concept of academic error should have a signifi-
cant negative predictive effect on leadership among junior high school students. 3) The actual
view of academic errors among junior high school students has a significant negative predictive
effect on leadership. @ The coping style of middle school students with academic errors has a
significant positive predictive effect on leadership.
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1. 5|15
PR, AR O AR, EE AR IR R AABBR SR ——H S
Fo A K1 FELABLSR S 451 o Ohlsson #8545 5 SUMANA 11 TR TE B 1 75 76 5 S oW 82 31 F A 8 3L 2 1)

I EE[1]. L, 220 MR ZEHE R IOVl . T2 MR R I S, = AT TR IR AN [R] Y B i L itk =
AT ARFRRITE . EIREE T RN iR IHR” Bk, YNGR RREE ISR H
M R 5 CORBLT RIERRERAE[2]. MPNEE B ER E I K, EERRI A S
5y, JFEHR 2R ST M RAFAE AR R, AR AR A E AR [3]. SEEF AR Hume 7E 18 tHhalsiie h 7
YA PFIAFRIRPIRES, —Fg “s2dh(@is)” , Ssb—Fo2 “MoR(ought)” [4]. % FHEHE I A 53208 1 480
A, AR S SO “ N8R A “SEAR” AR [S]. MAR TR R MR TE A2 T4 2
RIZE BRI A — M E S, SR T AT T2l R M EE 515, 8% “NZEFE
Rl iR o SRR B T MR R ERATS, N T % 21385 T R a2, JEEE
T OCEARRIA TR AT o XHMIEEIFIERICLDIRE, MR BRI . AR T A, )R
PEAI] AR A U S FE Rt 7 3k LA T A (2

KT AR AR TE, B Ah2 3 A 78 3500 IS TH5 R 185U BIET R BRI, X2 — R iR
W& AR AR | B8 F 5% 3)1| (Error Management Training, EMT) H (78 T4 2% =) 25 M — AN 45 0L A 5K
FBRHER, JEANRE U E IR RIALE .. FE HAES IR A BRI N SR R A IE AR . X 5 E 2
TR PR AL ARG T PR 2 A TE 2l P BT R AR R R R R B A A SRR 6] BRI
Gb, HAME A G T AR B SR B T BUF ML, AHE N EA AR . A EML
HR AT DOE k> b A RS, DRI BOM RS AR B A 2R I R 7 [7], BRICIS I T AME ST 1)
PR, R T X T SR AT EEANME8] . BRIECEM LSS, XUFE M ST W A AT AL
o H AR RN (B A T B 3 ik A R X g ORI AR () 2 R B [9] o A mh 0 D) A SBUI R 1) A iR AT
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FLESR UM% AP St P 285 R A 202 I A A IR [10]0 2045 IERT F4E RO, 4T 3 H 2
BRIV R IR T B2 DS B UM S AT RN, BRI T MR SR & s i T is F 2R 1) “ B
w7 B, DUSEBUBUM A ROR . Mo T 238 AR ik, FIRE IR B Bl 2 SR BERE 0 K K e
WEFE D

E PR AL 5 ATLECR A I H BRI (NASPAA) U T ) 2 22 R TR b 4588 10 o 1B AL
THOERN PR E, AL RE A SRR SCBEN . JRIE 2 H ST P AR 0L ) BE 2 —F
HIEES), o2 — R BN SOR FHR A S AN SCI H b, RIS o — o 5
SHHMTEE., 2R, SISA S RN WT B ORBRER g, USRS ME
WNAZZAH KRR, W2 NI IRE. MERERT ORI, B 0T 15 NBRSEAERE I A AR L
ek, HAGEIT AR PNL A JE R R MK A e [11]. P TR FUR L, FH L PiikE
SR AE BREEAIIIINAE B 2 M LAE AT SR e, XA TR TS B A BB RIN[12]. ZRET S, &
W th R 1 A 2R AL R O N T3 5 DR AT TSGR R

BT R LB S AR At 2 o SR BRI B A PRSI, MREE R e PSR L,
ERMEHT BB S KRR, B E RS0 REFEAUAR R . BT AR L H A 1
RSB R B, PRI — N AR AR L, WIS AT ORI, B E 1k
o BV SR RE AT S 2 B AE [0 FRNAE I [13]. BT . A BT/t S AU &5, Bl E 3R IA —
PRI BCIR DL 5C 28 BIASAR ) HS 5838 AL 2B ML [14] 0 B[A) — P SRS 11 (7 U0 A )AL 208 B g
T RR TR BEARNERE, (Ey AL Sl N b % i B RN S, R RS SR AR B K]
—MERBAEKR . GEME, APFFTRERE 2. Wb e B IRIE — VX 40F 704 22 10 1 [ H AR
H.

i bprik, AT SRR A B IRE R SR Sk AR MOy 2O S T IR,
PEARATZ B oG R AR, DAY H B MM OREE TAR I — 2 Um iR it Bk

2. ARF=*
2.1 HRM®

AT FC IR T 5 v 2 DABE R N B BE AL R o6 R AT M S 2, SRR S 346 4y, [EIUsC 340
By, BIBRTCRA 6 5 I8 24 20n 46 298 17, A RCEN 86.1%; 1F 298 NZ S &Rt , Hh—
R 162 A, #) %k 136 A B4 150 A, 4k 148 A

22. fiRIE

221. {(EPETIFHER)

Xof e AR AT AT I R TR P ) TR R R R, SRR 23 EMA, R
B ANGERE, 43R “HLPE . FRARREE . I )RR, ) B AR U . AR HAT” . 1% &1 Cronbach Alpha
ZH0N 0.842,

222. (EIPQY

e [7]—1id F4 7] %5 (The Ego Identity Process Questionnaire faifR EIPQ), [E 2% X7k 757 (2005) %} H
HATIET, BITEMMCARSER T 2 MigH, HHEm BA RGFrEEASE. AIRE—Md Rt
32 /W, KHZWR AR . AT, ZG&4EER Cronbach Alpha RECARE IR 0744, =
HIRE 0.614. AFBrFN 0.644. AFrtR% 0.526.
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2.23. (hELEFEIERWEE)

rh 2 A SV AR R R ) 2 BRI N R 0 RE AR P, 3% 27 ERLH , BAE RS LIRS 4 &
xR, BAERYAE 6 N, SR ERMEINAL BREEBAR. #iRAN, FREZE. B8
RS B AME VA I8 AN FE , R DY SSi 43 o FEAR B FE rh, AR 4) &2 1) Cronbach Alpha &%/ 0.630,
SEAR VL 78 ) Cronbach Alpha Z %N 0.677.

2.24. (HREFISHREX AR EE)

(I A AR RN T R 28, B R EAE 2015 4R, 1% 1) 3% 2 R TR o A L T X 2
MBI TR R 75 30, A A8 N AR B 75 SRS SR R 7 e Her AR 2 At i Nt g 3L A
21 JE@T, SRV Ay, EARBTH, %ISR A SIS B 0.782, AR LA R Ry 2]
BAS 18 IEEI, KAV, AT, &SR N2 N 0.786.

3. ARER
3.1 MIFESEINMINEFERERTT

4RSS 1 W) H A S D (I 4 SR AT 7 2 50T, GE RN T2 2 fis.

ISR 5 “ R BT I4E S R R (p < 0.05), HIINW A A BEE T
TR,

Table 1. Measurement results of leadership among middle school students (M * SD)
=1 MIFERSHNNELSR(M £ D)

FIER 5 % Hl— =
AR 36.91 + 8.39 37.07+6.87 37.06 +7.16 36.90 + 8.25
TR E 17.39 + 2.46 17.62 +2.36 17.49 +2.32 17.51 £ 2.52
IS ] 4 10.81+3.25 11.01 +3.06 11.46 +3.08 10.26 +3.13
i) R i 10.32 + 3.03 10.19 + 2.89 10.72 + 2.97 9.71+2.85
R AT 11.65 + 2.80 11.42 +3.09 11.77 £3.01 11.26 + 2.86

Table 2. Analysis of gender and grade differences in leadership among junior high school students (F-value)

2. MhERIHOMANSFERERT(F E)

BT FERI(A) L4 (B) A*B
LR 0.006 0.018 0.479
TR 0.394 0.000 0.226
iagink=gt] 0.251 5.520" 0.110
Ir R R 0.012 4.334" 0.181
L5 AT 0.316 1.008 2.490

*: "p<0.05, “p<0.01, FH.

32. MPEBRA—MNMMNSFRERTH

MR 3 Wb L IRA — PRI A5 R AT T =i, BRI 4 Pos.
“CRIAES - BB WTHERERBE@P<0.05), BV _#ANESEE S THI—%4E.
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Table 3. Measurement results of self identity among middle school students (M + SD)
= 3. P EBRKRE—ERNELER(M + SD)

-7 % %7 Hl— Hl—
BINES - BA 35.09 + 4.84 35.42 + 4.45 35.16 + 4.00 35.37 £5.32
BRES - RER 26.81 + 4.98 25.66 + 4.85 25.47 + 4.41 27.16 +5.38
INGT S K IN 40.11£5.71 40.39 £ 6.74 40.43 £5.44 40.03 +7.09
INGS Sk 23.55+5.22 22.51 £5.34 23.10+5.03 22.96 + 5.61

Table 4. Analysis of gender and grade differences in self-identity among middle school students (F-value)

4. MlhEBRE—MNMRSFRERINF E)

A7 PETI(A) EZ(B) A*B
BIRES - A 0.195 0.059 0.147
HRES - KR 2.681 4.888" 0.611
INGS T IEIN 0.119 0.167 0.258
INGES RE 1.416 0.008 0.034

3.3. MPEFWERNARUNMEN SERER D

MR 5 W A2V R N IR LRI B 25 R AT T7 220, G523RN0 6 P : AR AR 2L R N AR
WA 7 ) 5 4 2% 22 S 24 A 5.2 (p > 0.05).

Table 5. Measurement results of middle school students’ academic errors (M + SD)
5. MPEFWERIREAHNELER(M + SD)

PSR 5 % H— ¥
FRIRUTE N A 18.35+2.11 18.54 + 1.77 18.44 +1.90 18.44 £ 2.00
H 50 A 11.00 £ 3.64 9.95 + 3.42 10.59 + 3.30 10.34 + 3.87
o AR PR A ] 12.03+2.21 12.36 + 2.46 12.26 £2.19 1212+ 251
HMEVPAN I M FE 8.81 +3.63 8.30 £ 3.69 8.74+3.77 8.34 +3.53
HE RN AR 6.35+2.72 6.57 +2.38 6.48 £2.44 6.43£2.70
ER AT 8.52 £2.95 9.09 +2.47 8.90 £ 2.63 8.69 + 2.85

Table 6. Analysis of gender and grade differences in middle school students’ perceptions of academic errors (F-value)

6. MPEFWERNAMBIMER SERERIH(F E)

SR PETI(A) 24 (B) A*B

IR IME N A 0.265 0.002 1.088
H &5 W s = 2.989 0.109 0.362
Ko 1 1 A A 0.557 0.174 3.465
AMETEAT M FE 0.577 0.382 0.416
F iR A TS 0.256 0.026 0.077
FRB A 1.792 0.298 0.142

3.4. MPEFWHRERUN R SFRER I
WRYELE 7 HIh A 2 A RS IR I I B 4 R AT T 2 0 W, S5 R AR 8
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CHRRMEINEN T B F AR ZE RS R (p = 0.055), HAI —HAMM RESTYI—FE: “H
S AR T Mt 2= 5 W B2 (p < 0.01), HEAMS» B & T L4t

Table 7. Measurement results of the realistic view of academic errors among middle school students (M + SD)
F 7. MR ESWER AN E L5 R (M + SD)

-r % 7 Hl— i
R EIN A 14.16 +1.90 14.15+2.12 13.86 £ 2.20 1450 £ 1.71
H G W A= 11.04 + 351 9.26 +£2.94 10.12 +3.30 10.19 + 3.43
o R PR A ] 11.91 £2.19 12.19 +2.52 12.02 +£2.26 12.07 +2.49
AME VP I3 M FE 11.20 +4.18 10.38 + 4.43 11.04 + 4.42 10.50 £ 4.19
B IR B IR 6.36 + 2.46 6.88 £ 2.47 6.60 +2.41 6.63 + 2.56
HRB B 8.24 +2.62 8.59 + 2.09 8.38 +2.43 8.46 £ 2.33

Table 8. Analysis of gender and grade differences in the realistic view of academic errors among junior high school students

F-value

(i 8. %ﬂ)¢$$ﬂk%%i%§%1mﬂﬁ'ri%11Efﬁﬂ%ﬁﬂﬁw &)
SR PER(A) HE2(B) A*B
iR T E A 0.007 3.747*18 4 B3 p = 0.055 0.636
H & WS s 11.235™ 0.107 0.023
TR VA A 0.315 0.008 3.534
AMETEAT M FE 1.004 0.484 1.783
RN 1.717 0.000 0.211
FRB AL 0.949 0.017 0.840

35. MPEFWHREREN SRR SFRERIH

WRAELE 9 HIh 2B 2l AR R SR O O QI B 45 R AT I ZZ b, GRINEE 10 Fros: i)
5 OENES” Rt ER e, HRAENSTRERT RA.

Table 9. Measurement results of the expected coping styles for academic errors among middle school students (M + SD)

F 9. MPEFWHEIRN AR 7 NESNELER(M £ SD)

¥ % % H— G-
fif e i) 25.81 + 6.05 28.05 + 4.61 26.36 £5.19 27.60 £ 5.77
PR 10.17 +4.31 9.27 + 3.60 9.88 +3.95 9.54 + 4.05
IR IE % 7.01£2.48 8.19 £ 2.58 7.58 +2.39 7.62+2.83
R AE % 9.73+2.02 9.58 +2.22 9.51+1.91 9.84 +2.33

Table 10. Analysis of gender and grade differences in coping styles for academic errors among junior high school students

F-value
(ﬁ 10. %3]EPiéik%‘éi%ﬁi%m#ﬁita’q'&%u—'ﬁfﬁﬁ;ﬁﬁmﬁw 1&)
¥ PETI(A) E2(B) A*B
fift e I 6.377 1572 0.681
e R 2.276 0.178 2.935
TH AR 1S 7.790" 0.006 0.024
R IE % 0.335 0.963 0.943
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3.6. MPEFWHREREN A AN SFRERS

WRAEZE 11 A rh Az 2l AR SEOR M 7 SR R AT 75 Z= 0 #r, S5 R0 12 fios: “JEiRiG 4”
I M) 22 AR 8 3 (p < 0.01), HA M n B m T 4.

Table 11. Measurement results of actual coping styles for academic errors among middle school students (M + SD)

2 11 1P ESZWEIRTARB X AN ELER(M £ SD)
FiR % E'S Wl £) -
ik R e 8L 5 AR W 2 24.65 +6.30 24.89 + 5.68 24.07 +5.85 25.60 + 6.07
WA 1R 9.68 + 4.13 9.49 +3.61 9.91+4.23 9.19+3.38
MELALES 6.87 £2.16 7.99+2.15 7.26 +2.07 7.62+2.39

Table 12. Gender and grade differences in actual coping styles for academic errors among junior high school students
(F-value)

F 12, IREFAUSERIRN N RN SFEREF D (F (E)

A+ TEAI(A) FE7(B) A*B

i o i) RS AR AR A 0.007 2.387 0.529
R 15 0.067 1.235 0.079

TH AR 1% 4 9.901" 0.667 0.388

37. MIPEBREA—MNASHRIRME : Fll SRS AV E B

1EH AMOS 25 5 FAERN B i AR BRI — 1R 40T A0 Sl R BRI 18] 56 R EAT 43 Hr (4]
1), HMERREIE 13, & 14 Pros. R GRERNEY A B 3RF — PR TT i, Sl s
SRULI T BN AN 2

BB [ -
01 E
. =

8

mEnaEaE 1
B S MEHREE

.20
WEREAE
25 /2 R AN
PV |

HRE AR 37

HEA R

-5

Figure 1. Model of the impact of self identity on leadership among junior high school students

E 1 #EBRE—MXRF NI mER
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Table 13. Model fitting index of the impact of self-identity on leadership among junior high school students
= 13. MPE ERE MRS N RE LS5

CMIN/DF GFI AGFI NFI RFI IF1 TLI CFlI RMSEA

it 1.214 0.925 0.877 0.834 0.762 0.966 0.948 0.964 0.038

Table 14. Path coefficient of the model for the impact of self-identity on leadership among junior high school students

F* 14, YIhEBRE—MNAFNNEIREEE R

A% PRtk 2R 5 CR. p

HRE M-S h 0.386 2.629™ 0.009

H R F] — bR BRI -0.199 —1.447 0.148
SNV AR S ) —0.256 -2.152" 0.031

38. MPEBBRFRA—MNAIHBFME: FAERSTARNB P NBR

iZH AMOS Sk 77 BB ) rh AR RIR] — P 400 A b A 1R SR A B 5k R AT 70 (1
2), HMEfEnR 15, % 16 fom. 28R4 R R, B3E—TEF 0T 77, Sl R SEORxT S
TV 25 AR OB AEAL IR A R B A et 3 T FRIF]— P 2l 5 SR UL A b £ 18] )9 2% iU AS
2 (p>0.05), RUEYIPA BB —VEXTT R, Sl AR SR A RN AN 2

57
. 4HOIE
—»{ EREEEA N g DD
- | EREE
o BEOFARR [ . vl ZROE |
] R ER B |- ¥ -] SR |
——— W EERR
—| ABEXFRRE ——
-19
—l EEOHEAD N 19
—{ B EAHRIERE Iy
35

—| XEIRIAR
—] SETF :
— BRESEN M5
—  BEERE

Figure 2. Model of the impact of self-identity on leadership among junior high school students

E 2. % BRE—MXNRF NI EE

Table 15. Model fitting index of the impact of self-identity on leadership among junior high school students
= 15. MPE ARE MRS NN IREL S5

CMIN/DF GFI AGFI NFI RFI IF1 TLI CFlI RMSEA

it 1.875 0.886 0.822 0.743 0.649 0.861 0.799 0.852 0.077
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Table 16. Path coefficient of the model for the impact of self-identity on leadership among junior high school students

% 16. MHPEBRRE—MNRNF IR IRERIZRE

AR PRl R4 CR. p
H K F— S 0.473 3.253" 0.001
B[R] — M2 R SR -0.187 -1.671 0.095
VA 1R SR — 45 7 -0.193 -2.290" 0.022

3.9. IPEBRE—MXNRNS AR : FAERIRM RN XS RPN

H AMOS 254 77 R o ) e AR | R — PR 2l A i AR N J7 TR 403 ) 2 8] (4 9% R R AT 23 A
(#3), HM &g 17, % 18 Prn. orBdRgI R a. BRFE XG0T ) R Eg e brdEdb B9 %
el B2 (p < 0.01) 1M 2 AR R MR N 7 AT . B B A—PEx 2k B8R B AR X 7 ARt
[ R BIIARE (p > 0.05), RUEYIF A BRI —VEX T IR g, Sl 8RN IR R0 7 2
I REEAN 2

AR
SRR |
X F-BEA
Fr % R-R5R

e | | et

(d
o

m|

7

A
A

R R IBIER
BEBEEE IR
HIRTE4
RIS

YYY Y 1YYy

Figure 3. Model of the impact of self-identity on leadership among junior high school students

3. MPEARF— M RNF N IR

Table 17. Model fitting index of the impact of self-identity on leadership among junior high school students

F 17, VIR BRE—MNAF NN REU SR

CMIN/DF GFI AGFI NFI RFI IFI TLI CFI RMSEA
i) 1.925 0.900 0.841 0.764 0.677 0.871 0.813 0.864 0.079

Table 18. The path coefficient of the model for the impact of self-identity on leadership among junior high school students

3 18. MHPEBRRE—MN RS IHRIRERIZRE

Az PRUETL R EL CR. p
H R F— 45 0.454 3.452™ <0.001

H R R — M2l R PR BT T 50 0.157 1.322 0.186
VAR RIAR RN 7 -5 7 0.158 1.532 0.125
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3.10. FEBRE—MENRFHHIRME: FAERTRNEI AR PN

HI AMOS 2 75 R s ] e AR | R — 1 2l At SR NS T A4 ) 2 18] B 9% 3R BE 4T 73
(& 4), HMATRBINE 19, % 20 fron. MWEEREREAT Aok, BRFE—PERTT 7. Al iRk
SRS 7 2RS0T 7] BB AR AR AL 0] H R A AR 25 (p < 0.01), 17 I FRIF) — VX Sk R iR SR 0 7
AAFRAELL IR R B A T2 (p > 0.05), REAFEYIHA B IRF —PEX 0T IR T, 2k ARSI IR N
X7 A A O AS B

70
p . ) A HE
»I f‘?..\lzljxﬂfuzufi-}ﬁ‘,}\ B2 ij}

. | HEEE |
— AFRERAA P =

—| A% R-BR

—i{ BRI 5 RIS 4 |
—  BEEE
— ERfE4

Figure 4. Model of the impact of self-identity on leadership among junior high school students
4. F1REBHE—MHXNMS NS ImRE

Table 19. Model fitting index of the impact of self-identity on leadership among junior high school students
= 19. YIhE BRE—MEN RS NN IREU SR

CMIN/DF GFI AGFI NFI RFI IF1 TLI CFl RMSEA

B 1.900 0.912 0.847 0.825 0.743 0.909 0.859 0.904 0.078

Table 20. Path coefficient of the model for the impact of self-identity on leadership among junior high school students
2 20. MPEBERE—MNRS NN R RERY

A FrifEfl 22 CR. p
EE A E 0.504 41517 <0.001
H R R — M2l R SR BT 5 50 0.061 0.511 0.609
VR SRR 7 -4 77 0.666 5.081" <0.001

4. THgsrHhr
4.1 MPEFSHIR O

ABETERIL, AR RV BT ) — SR AR BE & T FE R A, XU ERVIME T
ISR, W1 RS AR AR A R A 1) N S TR — RSB B I, 352 e I 18 (18 FH = A0
M FRHIRR, ATRER AN —FE R AR . AR REEM, 4] S JoR 122 >R B s
AP AR AN, MELLON T 5E e AR 55« BB TU 20 H AR & A Rt R T TR] . BRI 1)
Bribz Ab, ASHE TR DAL AR TT T, 4 GRS SRS 0 B R T — A2 T
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WRIERFE R H I, B2 INRARRES), BB R AR R AR . R BB R R AT RE 2 ) —
FRIAERRE R = T LA, RAL R R IR NG & T4 4, B B2l i 5 7 A
BENZ . BYEEBEIR, SRR AR R .

4.2. MREERE— IR

AWFFEREBL, HIrpA CRBBES - KRR BT ELEREE, B -2 ENSS BE S T %4,
JE R R R ARG A R E R BB RE S, B SR AL T R, X —FrBL ME
e At BRML . FRAEMIBOG (5 M4 77 T A TR 2, RERS R H S B2 s, ERIE H AT
T T, Pl AN EIRESSUS AR R Z R A AR EE S SR 5 H, ¥ R4
METH— 347 7 2 B UURSM R IR R, R LHE R, KIS 75 DER RS-
WRIEAE, NI TIRRRGER, EAMTERONR A A RK AR,

4.3. FhEFARIR R E NI 75 NIR 24

AR, FERI AR SR b, “RRRIME N BT RERERUGEE, HY) =¥
AR B TR IR — IR SR LR ] ARG T Y — R A B BN B
WARA P, AR AT R R I ERRE A, CEBEOUER] “ NS MR aE2)”
Horh g E . thsh, BN A S AER R S T4, SHERMAXKEIRCRY, YhAE
FAMA T A B3 T AE[15] BR R UG AU A R AN AE R I B T4 b 55 A5 T B S A A B A BN IE 1A
FfE AL, IONE Ot B EEER, U B 50 S i 5 .

ARWRFRI, AR AR IR RN T A b, AT G P AR T AR 2 o AH SCHIE 7R B A R
WA Blem T R4, ER™ME “AEEY « CHWRY S, DI, At R A ol g
TR TR AT 28 R

AWETERIL, WAL “FRREE” 5 HRIEE T A 8w A, LG IR R AT RE
R AEARBT A AU, X T AR EA R R A 2 P AT 2 o DG Al AR R B
R BIEEE . FEMEEE, EASMHAIRITHE. RAACEELE TSRS . SR AR 1 28 Ay ok
SR AR R IR RE 0, FLIE R AT e e RO L AR TR b R iR« AN IR RN, B 0 e SE SR AU SR Ak, B
SERVIERRE:S P LI

4.4. BRR—MS5ASNHRESH

ABEFERBL, 1A BB E — P U A IR AR g1 A B SRR PR A R R
—RARL RE DR A BT FANA R EE SR, REOVE RN A RER, R
SEHMBAB RS — . BRI E ) B 3R — VR E D 5 5 5e ik B b4 BE 1 U HGZ AT 7 1
K. Bk, HERSEARIERESENOT N, MLIOGER BRF TR E, BRI E
B R AL 5572 A BA— PR AR B b ) — PR . BRIk, 280m AR ZEPUE s 4, i by
HAER H RSN TR R R, E R EADS AP A bR, AEZAROER SR, B E KA
—PEECE ROET X, SR S R RN B IR PGRINRE S, A B IRE - PRRES, MR T T A
71

45 ZAHREANMAARSRAIFNHXRSH

AHEFERIL, Wb A D R R AR WA SRS 4 1 # B S s B E o 2 A LR R W] e e 75
RS B BAETT SRR BR 1, X Sl B R BN R AE — S M 22, XA IR AR S0 AT — & (1T A

DOI: 10.12677/ae.2023.1391029 6617 HHHRE


https://doi.org/10.12677/ae.2023.1391029

Wk, W&t

PE, AR DA B Z A B R 2 I AR XX SR BEAT IER R, R B S o SR S B EEANGS , B 1Y
WRAFT AN T H S PP . WA SCEAIAT AT 2, Ao 22 A8 R A AS L & TEBE X AT
NI E T IEWMAER], R R I IEFIAR A BEA RER T D R4S 5 5 UL S & 1E I RE
1o B, #E TARE R EHRIE S I — MBI, 519 BURAA I DI 08, AL s 1 1
RINEN, JF RARRHAA R R TR

AHEFCRIL, AV R SIR NS T3 s 0T A BAT IR AR o TR 22 AR R K A 2R, RO ke
FAVRAE A E SRR AR BON T7 A BT AR R O, TR T 7 AMA R B AR . S
FHOGHIRF TR B, B IR IR AR 35 O 40 77 [16]. BRIk, 208 TAEE MU T g A T2l
FIRExS 5, X sl AR AL FEAN 2 () 22 AR AT OB 3 5 AT N5 R, B BRI A SIS R IR -
[, B I R 2l A R B0 77 SR A R T2 2138 A il AR St DA R AL T JE S5 RE ), 1R
Karnes & Bean 5T & /D 4E4 T ) IME & FUOE WIS [17]. B, EHDEST IR BRI T, HR50
MARFERERR IS BORRTE, I LaBRRIF R NS, SRR R TR S T .

4.6. FRMWRERE

A TR ESZ IR, N KPEIEBGERE, 2 AR TT . W08 KA IIE D EFEAR,
BORFEARZ R, EEREARINZRNE. T A SR A it — BT .

5. ftzR4Eie

(1) PIp AT SR 25 A G 7 W] SR I A A AR T ) — 5 G R 2 BAT S v KPR I
[F1) 7 B 5 ] LR R e

(2) IFAEERFA PRI B ENERER, ¥ _FRRERAERNEBE - KRR

(3) W AR S 1R SR S FE R 7 TR B B 3 O AN AR 2 o A2V R SR L, T
SN TR HE B A IR AR, BRibZ Ak, AR B SR AESE, A
7P B AR BE OB

(4) HIh A R NAR SO T SR B R MR SRR R S . A AR R 1) R R 7 it e T B
A, HE SRR

(5) MIrh Az B A5 b A IR S AR 7 AU AT 0 2 IR A B R, R A
R, A AR R RITG RRE  SEBRARE RS S ML R R A S0 T SRR A B, AT ) U

&E 3k

[1] Ohlsson, S. (1996) Learning from Performance Errors. Psychological Review, 103, 241-262.
https://doi.org/10.1037/0033-295X.103.2.241

[2] R, Sl R ——2E ST AR [3]. Hr i, 2003(9): 36-37, 46.
[31 FhER, W, Sk HRREED AR S HI A SRR ). B, 2016, 55(1): 17-19, 23.
[4] Hume, D. (1999) A Treatise of Human Nature. China Social Science Press, Beijing, 469.

[5]1 &R, FORAR, BL N, WA A R T SEAR LS AR WO RAFAC[I]. MO FEA:, 2014, 20(3): 210-215
226.

[6] M. AbRERE M AR A TS I —— I N R R R[], BB WAL, 1997(9): 3-8.
[7] FB#ME. FBE: N FSLE[M]. B RilgZcE Hikid, 2001

[8] FRICTH. WK AhiE oy xt b o M RVA iR 20 A OB FEA A 9], DO NS K 2% 22 3k (FE = B2 FR), 2007, 34(3):
113-117.

[01 XiIfitl, B3eH, KRR, % Y AERE WS R RO 7 3500 2 ) RG], LB R 530, 2009

DOI: 10.12677/ae.2023.1391029 6618 HHHRE


https://doi.org/10.12677/ae.2023.1391029
https://doi.org/10.1037/0033-295X.103.2.241

Wk, W&t

[10]
[11]
[12]

[13]

[14]

[15]
[16]

[17]

25(4): 87-92.

AL BN R EHR i R[] KB EE VL, 2006, 4(1): 1-7, 18,

W, o E RS A AR [D]: (B2 ). dbat: o EEHEBUA SR, 2009.

P, HAOEMS B FERRE R ——E T =AW 26 AR A TR ERE RN PEFERIT,
2008(5): 10-15. https:/doi.org/10.19633/j.cnki.11-2579/d.2008.05.003

e, FEhe, FAR. st A B RIE X O B R R Sl B BRI R A E I [D]. 7 R K AR
(BERBIEAR), 2021, 43(8): 138-142. hitps://doi.org/10.13718/j.cnki.xdzk.2021.08.017

W, A e g REEIREA—MHMRERSHEEENPXERD]. FEIEROIESRE, 2010, 18(2):
215-218. https://doi.org/10.16128/j.cnki.1005-3611.2010.02.039

PR, BARE. WA B ERAMERS ORI ST AL ], R E G R EE A4 A, 2003, 11(1): 14, 31-33.
Oy, FEE, FEE RKAEBMEERE. FoIRAN ARG S5 ——& T 5 4 15 Wik
IEHEN]. #EF ST, 2020, 34(11): 86-98. hitps://doi.org/10.13627/j.cnki.cdjy.2020.11.010

Covington, M.V. (1984) The Self-Worth Theory of Achievement Motivation: Findings and Implications. The Elemen-
tary School Journal, 85, 5-20. https://doi.org/10.1086/461388

DOI: 10.12677/ae.2023.1391029 6619 HHHRE


https://doi.org/10.12677/ae.2023.1391029
https://doi.org/10.19633/j.cnki.11-2579/d.2008.05.003
https://doi.org/10.13718/j.cnki.xdzk.2021.08.017
https://doi.org/10.16128/j.cnki.1005-3611.2010.02.039
https://doi.org/10.13627/j.cnki.cdjy.2020.11.010
https://doi.org/10.1086/461388

	初中生自我同一性、学业错误观及其应对方式对领导力的影响
	摘  要
	关键词
	The Impact of Self Identity, Academic Error Perceptions, and Coping Styles on Leadership among Junior High School Students
	Abstract
	Keywords
	1. 引言
	2. 研究方法
	2.1. 研究对象
	2.2. 研究工具
	2.2.1. 《高中生领导力量表》
	2.2.2. 《EIPQ》
	2.2.3. 《中学生学业错误观问卷》
	2.2.4. 《初中生学业错误应对方式问卷》


	3. 研究结果
	3.1. 初中生领导力的性别与年级差异分析
	3.2. 初中生自我同一性的性别与年级差异分析
	3.3. 初中生学业错误应然观的性别与年级差异分析
	3.4. 初中生学业错误实然观的性别与年级差异分析
	3.5. 初中生学业错误应然应对方式的性别与年级差异分析
	3.6. 初中生学业错误实然应对方式的性别与年级差异分析
	3.7. 初中生自我同一性对领导力的影响：学业错误应然观的中介效应
	3.8. 初中生自我同一性对领导力的影响：学业错误实然观的中介效应
	3.9. 初中生自我同一性对领导力的影响：学业错误应然应对方式的中介效应
	3.10. 初中生自我同一性对领导力的影响：学业错误实然应对方式的中介效应

	4. 讨论分析
	4.1. 初中生领导力现状分析
	4.2. 初中生自我同一性现状分析
	4.3. 初中生学业错误观及其应对方式现状分析
	4.4. 自我同一性与领导力的关系分析
	4.5. 学业错误及其应对方式与领导力的关系分析
	4.6. 不足和研究展望

	5. 研究结论
	参考文献

