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Abstract

Objective: This study tried to investigate the cognitive factors and sources of test anxiety. Methods:
We established a test anxiety inventory, and then used it and the “Self-Rating Anxiety Scale (SAS)”
inventory to measure students’ perception of test anxiety in a sample of 810 middle school stu-
dents. Results: 1) The findings indicate that in the six cognitive factors leading to test anxiety, stu-
dents have more problems in “responsibility assess”, “consequence assess”, and “event assess”,
and the influence of “self-efficacy” on test anxiety is the largest (f = 0.17); 2) Additionally, for
grade 3 students, their anxieties much more stem from their parents; in fact, the stress from
school and teachers (8 = 0.25) as well as the stress from classmates ( = 0.27) are the most
strongly related to test anxiety. Conclusion: The cognitive model of test anxiety provided a good fit
to the data. This model has great significance in the theory research and practice of test anxiety.
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JEERMBLOBYI=FAHATT MBRE. 4R 1) EGFIKBRHMAMART, FHEHEE Xt
FAERTHE”  “WERKIE” DR “SHERA SR X207 MR REBK, T X e
FITPAG 7 Xt AR RRAER KRR R (B = 0.17); 2) FEARERIEAT T, XHEHLMEENELHRAE TR
B, T “REZFEZZEMPES(B =0.25)" UK “RERZEHE( = 0.27)” ZRMEERES %
FENBRERAEFEVNERR. S FREBNENVIEEEARYS, ZREXNERMLEALAR
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1. E)EiR

IR EEZe h [ Sk D2 TT AR AR T RGBT, (Bl TH M8 — N L g
JEHIRE & (Lowe & Lee, 2008), FITLARTAFE % EH HIAT T o A 7] B A B0 25 AR R EAT 1 7€ X (Faroogi,
Ghani, & Spielberger, 2012). R, FFAENLEEEINA, FRERLEEN—MRHRENX, B8
BT RANRH), A CAEAT AR, 1L 5 WA Bl 2 0] 2% 12 s AL A 175 458 1) T i 2 IS Bl
25 R (Vitasari, Nubli, Othman, Herrawan, & Sinnadurai, 2010; Nadinloyi, Sadeghi, Garamaleki, Rostami,
& Hatami, 2013). fHYLE T NEIRS . TR, AR N EER IR E R R KRR . AR
PR, B S RBUN, Sk = A5, XRS5 70 SRR £ ) 2 e 4h
X R 5 R AHEOAE, W R = i RS e W B SRR E . PRI AR AL, Bl S
— i T IR S AR PN A T RIS RANRIEETT 51 K A E T R

TEXT ] A AT S8 06 T 2 iR R I U AT 25 A B B Ja R, BTN 51 R A FR R DR 38 R
AR, Flan, RERZATNMRTFTEIRE] T “ WA TT K7 (Wells, 2004; Gonzélez-Diez, Calvete,
Riskind, & Orue, 2015; Hallion, & Ruscio, 2011), {H& “JHMAAFIT " WA TIRZ W, R ERiE
AR 51 R A G, AR A AT B A I DX A IR SR N IR o (R, ARHIE FUAE 5 AF 90 I Rtk |
e 1SR AEEEPA RS AR, BRI R AR AR, 551K
FESE AN R 2R 2 ZLAFERT /AN TT R T BN, R A AT A 51 R £R R DA e R v ) B P R
NG, XS NENR R A A2 “XERMT 7 o XS HIRAF IR X E SFIREE SRS

CRPEERIVAL L X IRIVES 7 BAR X THE TG T .

o, 1) xR o FEAETEHT LS R B AR T, X R A I T R A DA I ]
PRI THIAIRE ST o AR B HAT VAL BT O AR A BT 5L R B — RS R 28, P 5 5 R AR 5C 1 i B A 8t
BRI AKAR [ PR AT VE (Barlow, 2000). KEATFERET, XRS5 A 0 U SR RO U0 51 R AN 4ERF £E 1&
H— /™ B E R & (Armfield, & Mattiske, 1996; Simmons et al., 2013; Gramer, & Sprintschnik, 2008), XA T
(10—~ L0 B AE P gl TR IS R 48 5 (5258 B8/ (Kleiman, & Riskind, 2012). {EIEH IR, &3,
()BT, B A TR %25 G o R R B IS [ i 45 bR ) 222, B 5 B £E 8 . Simmons (2013)%% A5 H,

i T] T B8 77 6 AN A IR 17 28 AR 56 72 AR 1 TR (1) 52 (Simmonss et all., 2013) o AR LE X B S5 A4 1 T e 13 2=
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IANMA, B2 SR B4 /K T i £E & (Armfield, & Mattiske, 1996). 2) “XERA HHIAIR” - Fax%
AHE SRR RN B S S W AR GG G — S5 R EE T B, FERERIE, A
ANHIRE Sy, A A AR AE, ARLe A 2 R R G P R R . K2
FE RN AT R G X BRI BT IR AR, YOI Rl e 2R T fa R JnE =, B FH 3 Son L,
T v A TR R R P B AR R . XM S B RN B S T A M AR R I SC &R, T SN R 1 A RS
P A ) EEAti(Hallion, &Ruscio, 2011; MacLeod, & Mathews, 2012; Beck, Emery, & Greenberg, 2005). :4F,
Spielberger (1976)7E % AL R A FLAE B 3 21, XSRS PERT . AR5 MEE . RF ] R 1) 46 5 THI R P4k
S T AR R (KK ~F (Spielberger, Anton, & Bedell, 1976). a2, 120t BT I I 6 R s Kl f ) e
B, SIS SEEE, 5] K EERE (Muris, Mayer, Vermeulen, & Hiemstra, 2007). 3) “Xt H &% iR Ak
JIRIPEAL 7 F8 0T B R0 IR BE AT AR B iR R IR 57 A2 0 0 B I AR D RRTE AR IR 75 58 B PPA (Abdi,
Bageri, Shoghi, & Hosseinzadeh, 2012). R Z B FLERCHFE 7iX—4518, 40, Johnson (2007)41 Ergene (2003)
TR, wERAEE AN H ORI EEh = A5, WA 5T B FIZMK(Johnson, 2007; Ergene, 2003).
AN, Zeidner (1998)7E 4 REGR FAAE AL bt 588, X 62 7 I PR BEAT H FRIZAR AR I 2 5 BUE B IR 7 AR (Zeidner,
1998). 4) “XPEREIVEMG” - R PTRERIE RS REOMhTE. £ Libert £ Morris (1967)$2 H #25{fE )
TR, ARA AN R R LA AL R (Libert, & Morris, 1967) . HAHAL T E AR A X E R
SERLRIE N OGTE . 3X 5 5 (2001) 32 H B AR IO ME & — B0 A 9 dE bR 1 BEHR X U PP S T e
A TR T AR S SR DA R (5, 2001) AT S, w2 il fE i AMA A A I 43 008 5 i R ) 45 2R (Flett,
& Blankstein, 1994). fAITE A5 E B H RN, X P\ R A 2 5 305 K A R 1) R B 22— (Segool,
Carlson, Goforth, Von Der Embse, & Barterian, 2013; Sarason, 1988). 5) “Xtj5 RATEME” « FaX k4 R
B R Rl T R R IR, A NV RIS E AR A AR, A ANAR . KET
Fidath, X RS RFEAT R AT IAMAE, B2 5 P A AR (Smiits, Rosenfield, McDonald, & Telch, 2006;
Bethany, Craig, & Elise, 2010). i, ZE4zH] 7 #ECFHSSA M E R KM J5, Leung A1 Poon (2001) & B
%ot T SREF) i A A R R EL AT 3 I TR FH (Leung, & Poon, 2001). 1 & B S ARAEAE R B ANA] 4y
1, Bk, SIkFRERKRE —MAEERZ 6) “XNIHUERPHE” - X dERIIKNHEEEE D
AW THERVEAG . B, E-BAER, FBRALG I Re 222 IMHAT, X2 TX0E R,
SR, AEFEFEZ B ZIMHTFI S OLR, AR FERERET, A KA AT, Kt TX 5ifEK
HAE SIHPEAG . Bradley, Mogg, Lee (1997)Fl1 Eysenck (1997)45H, WA {F 21 HeAhi 25 (1 T2 £E e
i) — AN J7 i (Bradley, Mogg, & Lee, 1997; Eysenck, 1997). AXFTFE &N, ALLLINN H Ok IH A AR 1Y
A, AR OREF IR AR, F R R 00 T B, R AT i) £ RSP bk s . AR 2 BE LT
UESE T X FAR MG T 5K Z A AR G . Biltn, Pereira (2012)%8 A4S, XF E ST RIEM SR
fTHER— PN EM W ZE R 3R, 23 R £ JE K S (Pereira, Barros, & Mendonca, 2012), X 55— M % TE
TP A o 5 P S P P PRI T 9 45 B — Bl (Weems, Berman, Silverman, & Saavedra, 2001). 45 EFRk, £E5E
(7= A 5 IX N AR R 2 BB AH G, RN ER L R 7 A 8 i) 7 A DA R B

B TRV S R AR R &R, A S IR B 5 R AR R R BRI . Sarason (1990)IA vt
REFEERFZ ARG S HE X KR EANTT, FHil B2 5 724 (Sarason & Sarason, 1990), tHEi/E UL,
FANS 2 ST BTN & K 20 B AR B K- B R S ) 2 R DN . R A 2 5K B DR 30T
A AR KT IR REAT TRF (L, EuEAL, 2002), AR R KNP B . e
KT LTI RR G L e #57: 7 N Z R EMX A FER R RS R T 2EREK TR EE. B
AT, SR B SR BE DR 30T 27 A 5 A R /K 1D 5 ) M%7 S0 4 B 3k O 8 T G L RR S5 1 £ 1 1)
NPT B B TR BB, e RER MmN E ST e IR R BRI R A A
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B H 8 2= SRV, FUMX 2228 s il s R A A . BB R S S E TS A E A
T, A 5 LUK E AR e RN EA S #8 T Bl 22 A B R R KO TR . IE I 22 A 1 v 32
EAA R #0577 SR % i B fE —FE, A Y HAh 38 B N UM AR A, 62242 2 R e /KT Y 52 i ]
FERAEw 8. HAANECNREAR . KL, AWF7REBENRRE, R . R e =ANJ7 SRR %
AR R ERE
2. MIRA%E
2.1. #ik

WM ERTT SR 7 th2E. 568 30 Wiy RGH2E. 1EEP W) =2 4E (5342 349 N, #’E 385 N).
FLR 810 a3, AR 767 1, HIBARFE N 94.69%.
2.2. WhRAR
22.1. EREENNER

MR HE RN 6 N B i ER AR R BT E]. B 25 ANMH. Hd, 7.
HE BES. SR FRAANNTFESR 4 NH, TERTER S ATH. RHZERRR S HEE. |
LT H AT RS, VRIS, SRR VONFSRN T BRI N E. EERS
b sk Bl %8R Cronbacha %04 0.81, 6 A F 1 Cronbache & ETE 0.44~0.74 2 |i].
222 BEREERFEER

2% [E P AMEI A 9 SCRik (Sarason & Sarason, 1990 7itH, +it4L, 2002), gl 7 H il R R E .
ZERAE WATIH, Hd, EREEN. KRR FER S ANTHE, FER A4 ATHE. RH
X 5 . MR EN I H T HZAES, TSI AR RA S, 1ZE RGOSR T
FMRINE . EERIREE SRR, ZEXM Cronbacha REUHN 0.82, 3 NMATHI Cronbacha ZRENAE
0.58~0.67 Z ]
22.3. EEBITER

ZERM Zung (L971)FwE], BF 20 NMH, KH 4 ¥, EEEEDE NETE PR H I
FIAIE, 18 “WAHBIRDERIAE” , 2 8 “/NBIEA” , 38 “HUZHEAE" , 4 “HRH
a4 A EE 7 . % BRI Cronbacha RN 0.93, S5 /Rififk & R (HAMA)M Pearson % 5
M 0.36, Spearman 5444055 ZHN 0.34, £ SAS BTG MS ST 4, Tk, 5%, 1999),

W =2 AR 2 /T = SE A
2.3. BIEGH o

S¥H SPSS 19.0 LA AMOS 19.0 Xt 34T S5t 23 A Fl b B
3. IRGRS5
3.1 BFMEAESTER

FARFE RN B RO R R 4 L, «Ydf = 3.75, p <0.01, RMSEA =0.06, GFI =0.91,
AGFI =0.88, PNFI=0.66, RMR =0.10, ZAFEAN S,
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RATULVE H, EEENKIRANDE T A, X TUERIVERE” O RAE 7 BLE “0 5 1A B A
W7 =R TR R B (M >M ), RITREZELE TRV o X Ja R LA
Jo XS HBRAR B R IR =ANT5 T IR R RRUROK . AERRRESRIETS T, “OR BRI A7 A T
B3, KRR EEEME, KAOELZHRRE T,

3.3. INHIER R EERIEN FRSIER BT 54

PLAR SN RN R BRI R FE ORI B A2 8, RO AR &, 3 HEAT 1 IR i, BAEIRZRIARIR
R MRERIE S EEAEIRZ AR R, 4R W& 2, &3,

WA 2 EERTTAE NS EAZEXT “HBRAER T FIMREFR 22%. 18 6 MARIEER P, X “f
JEAEAR 7 A R 3E R A A S0y O B AT 7 R B AR G GRS IRE T RIPEA
ORFEERIVERL T A R TURBIPAG o o, “XPREJIROIEARLE T 9 B ARBURON, ORI AN T AL E
w2 A R R FERE IR LA B R AR 7

M3 EERAT DA, =AM “HBIEAEIR 7 22% 13 i, fERIHAT, Xb “ £

Table 1. Descriptive analyses of main variables
7 1. TETEmIEGITER

n LGN L ON: M SD
TP 767 1.00 5.00 2.94 0.86
HFE 767 1.00 5.00 3.70 0.76
(VAR 767 1.00 5.00 331 0.70
EE ) 767 1.00 5.00 3.25 0.77
Ja RrE 767 1.00 5.00 3.75 0.75
THEF 767 1.00 5.00 397 0.79
Y EA IR 767 1.00 5.00 3.16 0.82
AR 767 1.00 5.00 3.81 0.80
[ 27~ 1) 767 1.00 5.00 3.29 0.81
BRI n (FIRIRE) 767
Table 2. Statistics for the regression equations with anxiety regressed on cognitive variables
2. BRI ERERNERYTSH
T AR B PR Beta (B) t 1
HE 10.70 2.32 4627
T 0.45 0.11 0.15 4.06™
Fif 0.35 0.13 0.11 2.80"
it 0.61 0.14 0.17 439™
P 0.53 0.13 0.16 4.10™
IEES 0.01 0.15 0.00 0.07
T 0.22 0.11 0.09 2.03

R = 0.47 R?=0.22 {5 R? = 0.22F (6,760) = 35.92™"
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Table 3. Statistics for the regression equations with anxiety regressed on anxiety resources

% 3. BERRIREMEEERNE RS

oA B PR Beta (B) t1l
R 18.99 1.73 11.01™
=Y EA 0.61 0.10 0.25 6.13™"
b} 0.07 0.10 0.03 0.70
[ 2 0.83 0.13 0.27 6.58™"

R =0.47 R?=0.22 %5 R? = 0.22F (3,763) = 72.29™"
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WARGRER, PHEZLEE STAEMVEAL” G RIPHE” PLE “XERARGHIAR” X =
AMNENR =TT T B A R . BART S, “REH RS IR KW, T2 A m] g o) il i xE
GFERE . RN HRTEHE T AR B G 2, o mi ot 7. SRR R,
oA R ARG T R A R S K E RTH R A IWZE, ¥ERE SR X THUER PR R,
B2 A W REAE SR R T S R I R A B ORI ST T T B N AR 22, K SRS R, e E AL,
I, R DA R A BRI R A 2 2 AR 3 LA 7 TR A R e 22 3047 ) IE AT IERA 51 5 2T, R
AR AN I T A ECOR BN A 22, RIS SRR, MR EFEAME, £ “XHIRR
T« RERAR SN o X E S FIRBE VL7 XA R IURAL 7 R X ST
KAATTHRE IR B, A A e AR IR . RERIWE S R CAuE M 1 H i & 505
RANIR L XTRE ST DL R 45 B PRfs A 5% (Berger, 2013; Aiaff, mi%i5i, 2003). SHTABIFAEL, ZA<H0F
FEIRFEER [T A THE AL 5 R R, 25 R B RX PN AKN PR 2000 25380 A5 18 B A FH 42 3%
MAEIX LMD EIR B, X5 H SR ) PP 7 0 ERRE R s e oK . AL LRI, T BB H
THI =R TRR IR R B, 50 R R AR A AT BT 25 2 P AR P . B R I G, Mk
AR 27T S R A A, REELREAEBET TR, WAFOIE TN, (BF 2 R RS RETS
P, XA VAR B 2 7% 2%, BEMBE S22 6. BT, SRR KA TP
FHAEXTIX LA T T RE 12 B AR FER, B53R22 420 3 BRI EE, A B Tl % i 8 1k
A
4.2. PEEENEERIR

TEFERERIRETT I, WP AEVCNIE I E 2k B T8, 2R, ABtFaiREY], 55 ML,
CRASREZIMES)” UL “RAFRSHIE T X AN RERIE £ SRR S Bk, RS
R S A PR A AR R o IX ST N BRI RS RIS — 2o A AR 5 (2003) FE B EE T =P AR R
JEJIRIEEHR Y, FKEEE 1 SRS A e m O 7 o % &, 2003). TAEARTFEH, “RELEE
I 777 RHEE RREAR IS A0 A B 53 AR AN R, SBOXANGE R IR R AT RE =2 B, K244 (1) b 22 AR T
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T RASEHNE A 2 KRR G A, A S AT A B % LS B S i A A R
Ko EIMELR IR AT AR A A A R DU B BGROR I iR, AT TE Ay SR SE A SO RE SR 1 R I
R AT BIR AR A FPE RO AR S B EE, DRk B I T s 0 e A AT TR S B

4.3. MRHBXERR

M0 [ A AR e A 50 T 2 AR R A B SR S B DL R SR R RS R A A, IR
St 7B AR RE AR, JIf gt 1 DOZ AR RO B R A B W AR RSN R R, WIETER R
PRI AU A SRR A A S, ROA IR BB RSB i . Bk, BRIk
FRA BRI EIE R 6 ANT5TH, AR T BAAE B 50 0 D0 B AN 5 T B 23 T T, AR B
St e 1SR RS BA RIS RE . X 5 AR AT SR BA R FR IR AR AV 5, B TR
AT ETAB AR, Wk — B Fh T OO . LR, BEWM R 7 eE s, 551k
JEA RPN FIR, 2 KA AR k2 2 £ R8 10 B A0 DL A0 SR IO 2 1) 2 0 i T 472
T EEMEE. A, BRI ER B AR IEE, FAFEUAE0EE T2l R
(1 32 ZERIE

B2, BB RER N MBS — S, AP mdudt. s, hTH5Es
Hh 2 25 A AR R S N TR B, AR A G R AR e H R AT T aE ], BT R 45 8. T
RIS D, X0 0] 46 (145 FEA AR IE B T — 58 M2 o 1 ReIds 75 258 PR 25 I AR SR A S R st — B 1 18
T

LT, ZHE TS M = A AR R A R R A S AR B I R ORI, S T Oy AR
HIB RN R R S5, AR A S AR R AR . BRI, B 7 T EE IS B A
HEFEAE S TR TR AEAE A — 2 A R N4 5 i — IR NR RG] T 5 1. 1T 51 A fE 81
IWFIERERA — e, R R AR FTRT LSl 52 1 RE T AR R HE ) 2T 32 1) 5 AR R AT R
Wy k.

5. &

1) HiXEE RN IR RS A A

2) HHEHELE TRV L REREVEL T PR OB IA G IGRT X =AMARIE R T
T EE LR il BV K

3) MHHHAEME, £ “XMHFRMBIY” o XHAARGINRT o X EHFHRBET WA
R RIPEA 7 R X SURIVEAL 7, XA TTTERE T KA RT B, AT AT R A AR,
L R B B ERRE ST IOVTAL AR RS AEIR (KR K

4) EFRRERIETTI, IR EVONIE T2 BIR B TACEE. 2RI, “R B AR L IMAE A" B “R
B RIS H 773X A F R ORIEONS £ FE AR (1520 5K

B oW
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