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Abstract
Based on the student’s primary perspective, using correlation and regression analyses, this study
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investigates the current situation of English majors’ writing engagement in graduation thesis writing
(behavioral engagement, cognitive engagement and emotional engagement), and how perceived
teacher support (emotional support and academic support) contributes to it. Participants were
234 English undergraduates from different universities. It found that 1) perceived teacher aca-
demic support and students’ emotional engagement need to be improved; 2) both dimensions of
perceived teacher support are positively correlated with three dimensions of thesis writing en-
gagement respectively, and perceived teacher emotional support has a greater predictive power
than the other; and 3) both dimensions of perceived teacher support are significant on behavioral
engagement. Teacher academic support improvement and emotion emphasis with more behavioral
engagement, driving cognitive and emotional engagement, improve the overall thesis level.
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1. 5l

Bl AR SO L AR A RN BE DRI FEKCF (/N3 3%, 2016). 2RT, ARHE S —HAMHER
BHEAEM. W2 5. SNEARFRB. 2020 4, HH KA AR S ke I ME(T))
BB 5K EEHE T AR LR SCE AR R I S . I 1 5 SO AR B 248 5 1 XE AR (A
ARG, 2019), X FEITERLA AR IR SOR BTN E NS ZAFTZ . MHIMERE B AR
RAFH 2%, AT SMEE ML SR SCE AR OB SO LB = L AR T/ B X6 BILAE [ U o 277 ) S8
PRSI (CE#AE, M, 2017, WERMR, PMAh, 2022), BEARTFUERXT RIS SCE R 2 )
A9 ANKA 5 RS 7 T P S Bt 0 A FL RS M R 2R HEAT IR N 20T o

BT, WRBCOE AU U, AT sl T2 A, W ESERL AR LR 1
R o7 20 BN AE B A S BN UM SR FL IR, BAE N BUTEAT A e S T s
TEBNEAR AR 4

2. Xakszd
2.1, BB FFEXAR

S A OREEAE T8 Ik DN 0T SRR 5 0 N B B SR 2 e FLA KN A 4T 24 (Chen et all., 2021) . 20T BT g
AL SRS AR R A 22 S H RIS R . TR, R, BREME SR, M e
Bl S HE, X FEBUNSCRR MR EHNE . FrLL, 58008 E R 54 B k5 55 07 AR e sk,
RT3 ek 27 A TR ) 2T SRR SR —— IR N BN S k. AR E S BUMRFFE VIR R 15BN R,
NIk S =Eiaa

Patrick “%(2007) K B 0 0T 2 35 X1 93 Ao S RE R 22 S RF AN SE o B ISR R IS B N2
T SCRE,  AFE BT 2 A AE AR 1) 5% Ao Y BRI (Patrick et al., 2007). 4 fi /8% 2 212 il &
PISCHE, AT RN, Bl B 22 1) %% 0 EUR TRl N 35 B (Patrick et al., 2007) 542
BT Flk(Tao et al., 2022). AV SCRERIRBR G BSCRF AN BTA SCRE, AFEZ IO A I, 3

ik
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B2 B4R 27 21 KT 4% (Federici & Skaalvik, 2014), BhAh, WA BT FURBERABIN SR NF SR 222
SCRAFIRE JI SRR, 2 2] SCRAR B BUMAE 2V I SCHF, e 70 SCRAR BRI 20T 2 I 2 sl L 28 11 52
FE(BRBH T, 2005). #OM RS ATRAE A 3 R RIS, BRI R, S H Py s LA 2 ST B,
SR A R R (KT, fFE A, W4 %%, 2018).

RANBUN SR BT 2 73 i S 2 SUEER N MTE AR, W RARZ R AR, 1 H R,
i EE (4, 2021; Dewaele & Li, 2021)o 53 BT FEUE SEE AN SRR 22 ST R R O, 20T,
297, 2021). JEFAGNLKRL, FRif, 2021), SMBEIRA S B (Feng et al., 2023)¥)H ARk . 1E
LIiB AT, BUNSCRIN 5 ST RERNGEm (R, #4484, 2022), X AN
SCREATREM 52 ] F AN, B 24T A Q1 & R T AT5 8L

22. SMEFEIEBBRANSAM NPT EE

FEIE R ) FH PSR ) B A2 21 G s b BE VG R BRI B AT A 2 5 (Balwant, 2018).
S S E N RN 5 513 S T R O B R K (e et al., 2020). Fredricks 25(2004) ¥ 3 g AL & 4T R
BN WEHREN L BN SRS . IR BT IR 4 . AT RN BT S i
B B0, RERS, RBEEANEEME. AE. DU RS, RN EIE R 2 X S A
TR B BT (425, 0 R, 2019).

5 ) BB AR S S R E DR bR, 2 b Bt A% O T FE B (Carolis et al., 2019) Fl24 4%
HF VIS I B E SRR AR (S0, e, 2021), IS H0E ST R 0. IMEE S, 178,
WAL 2N CL BN BRI AE LN TE R R (8, A=Haie, 2022).

VIR S VR R AR LB I, AR ARV 28 Z BN 77, SRR SO R . BN
FEAS(F R, X2 %8, 2015). XBE—BHI5S 7 2EAEX Blig SCE R R AR EE RS AR, S ]
e FEAP AR, H I AAS R A 23 A T )

JETB AR S5 AR (A 50 s SRR AR B i) 8, e AR B8 55 (4, 2017); 5%
M RBCRARSA A BB, B0 BRI RAAE MR SO S T Se BRI (2, MR, 2017).
M I3 R BRI T AN 2 0L, 2 2] 3 R T Bl SCS MR SR rp “UTBRI R 240 (124, T 50F,
2019).

B R OB E IOHET, A BEARGME LU E R, HERRDE%EIHENF S E
RS 8 SR AB AN ERNAR SCE VP 2% 2], TR E IR T ARIGER TR S (L 2,
IEIF B S 1E EAR A S5 (47, 2010). thah, Sl SCEERA RSN T2 S8 (YR 1R 16, 2012).
PG, S ig e SCEERCR A B R E RS, A B ) HAE R SRR thhL. 5ES
BN E B

STk, BT R SR AR AR B ST S A P R R B SRR AN ST BT R A G L, A
et TSN EIEV R M

TESERAFBHENV AR SCE R, D08 IS b2 A 1R BN B0 S RF 2 P AN N JEE ] 2

FEZIEFR A, BN BT S RE RE 15 00 27 A= BV SUS RN

3. fAGE
3.1 HFRM®

AHETTLL 2023 Ji L1 T AR AL AN BT U R, IR B 2 AR R R AR 234 (LA S
SN E R ZREARTE L 1.
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Table 1. Basic information of subjects

=1 K EARER

985 Y 211 49 A 20.94%

R 4F 985 B 211 H—AfER 41 A\ 17.52%
N 144 N\ 61.54%

- 5 23 A 9.83%
& 211 A 90.17%

£ AR (B SIOE. BERIES) 162 A 69.23%
B (OFESRIOE D, ERE) 7N 30.77%

h75 18 A 7.69%

. R 64 A\ 27.35%
Rt s 94 A 40.17%
ANEHE 58 A 24.79%

3.2. ¥IRWES T

AW FT 3 I e 5 A R R < A BB SRR, 2RI 5T 2 32 B KR P (2005) g il 1 27
AT BUNSCFEAT N A AT R, HEREH TRE R, NEHTREAESE: ik, vkt
5 frHBESRE N B AR AT L S A VTR T T L R S MR RE T SR S EUT M B, a7
“CHRRARME R SCEE R R BUT SRR ER” , AFEHE BN ZBNHANYERE . ExrER
WIS RN, AHIETE 2 ZEAR R A {d (2020) Zmitl| 1Y) “ SRR ER” AT, BFAT AN A
PRI =AM . RS BRI R 6 st ER(1 = BEATE: 2= AfFE: 3= AR
ARG 4= ARFE: 5= fFG: 6= BRMG), 0 H0sk S U122 AR BN 2 20 HAR A 2k S RF
. BN E . ERREZRT, IR EIEBE G R 2 S BE 6 Bl i 17 46
A E AT PN . SR R, FRRHE O (9 00 5 A IREE 12 A0 9608 AH DG 1 b AR e AR R 5 AR 54T
W, DUEXT G @, BT, AT IERRRENEREI N HECRRG ). 2l FR 6
) AT NG J) KN (6 ) R AN (5 ) o SR AN T S 45 3 P SRR AN S SRR A
439175 0.900 F10.945, KMO {57354 0.794 F10.881. Hvig ST HEHRNER AT BN NEIHRA
15 A N4 FE 43 )8 0.873. 0.855 A1 0.796, KMO fE %3714 0.830. 0.743 #10.783; EUFFIAFERIE G
561 N AEH .25(0.000). PIEB R F IS E 35108 0.957 A1 0.916, SRS N 0.937. HE/rEE KMO
{E53 7179 0.920 1 0.896, &k KMO {H4 0.902; EAFFIRFERE FEAT 3035 A HEH 2.2 (0.000) . B AT 6B 4
BERABEIEE.

BN AAG 2L, ARBFFCICYEE T Bl iR U & ST A ot 5 il SO G IR R EE 18 STk R
TR R, RN AR T

AW 0 R A T SR A, Sl 247 frin A, HAg G 234 4y, W3R
N 94.74%. {8 SPSS 27 X HHE AT A HE . E SR AR E G TR AR B AT IR, FLCR AR OC
PEAHTIRFLFAR AR RE, 555 R A RV 3 A4 FU IR RN 20T SRE T Bl i SCE AR N B T F

4. ARGR
4.1, RABIRZFFMENRICEERAN BT O

JRENBUT SRR N 4.778, FruEZE 1.028;  H o i i S S 4 A0 2l SR () S 294 43 39
N 4.825 Fll 4.738, bt ZE 73 1104 0.995 Fll 1,126, AT LA H AR 7E B ke S5 1R I I N 2800 S2 R K3
TR RS Tl S Ry, B EGRRENAE e . XU I 2R A KA FR A B2 RN 0T S R RS
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R, AR BRI SCREAN S BOC R, HAFE AR M SR E A — IS

BNV B ST B RN F BN 4.586, FrdEZEN 0.719; H47 AR AR ARSI KT 1
555 4.934. 4.556 1 4.274, FruEZESy 504 0.764. 0.820 Al 0.899. =2 7E it Fe b 2 ST N K
WS, FEARAEAT AT, BRI ERIEN . X R4 G e e SCE R AT AT Bk
FERERN RS, AHRIEZENA KATHN 1M, Al ReAAAEIE B8R B BT SUSERE L, SRR H
TN

4.2. BRABITXFSEANRTBEIANX RS

AR AT R s RN BN SRR 5 VAR SCE RSN AR R ECH 0.382, 153 i 3 7K-1+(<0.001). /&
SRV SR PR TP A4 P2 (U N 20T R SRR AT RS SN UM 22 MV SCHF) S AT AN A R R34 0 0.419 F1
0.331, SiMAINKIMERE 38 0.288 F1 0.312, SiE B ANHIAHS< R 505704 0.311 1 0.291,
IEF L EIKF(<0.001) . &5 FRW, ARE 2 (B O, W LA BT LR [0S 20 b, DR s L TR o

DUBGN UM SRR SR E N B AR B, DR IR SCE RN R AR &, SR s gk N2k 4T
Z RN RNH T (5 2). T ZETEE R EIR, F(2,231) = 20.435 (p < 0.001), [HIHTTFEARL. hiE &2¥
R*=0.150, 1 B BRI RS R R 2l S HF REMRRE SR L8 SCS PR BN 15% 005 2, L r B 0T 1 Jak
SCRR(B = 0.294) % EMV IR ST S MEH N B MRS 71 K T B 20 2l 3CRF(B = 0.105).

Table 2. Results of multiple regression of perceived teacher emotional support/academic support and writing engagement in
graduation thesis writing

2. BAHINERI R FUXFHSEIRTEERANS TEAZER

EAr /R A B B T BIE
TN T IR S R * R =0.388, #}fi =3.243
R 0.212 0.294 2.488 ~300, 5,249,
BB SCE RN F(2,231) = 20.435"",
B R 2 S R®=0.150,
PSSy 0.067 0.105 0.892 AR?= 0.143

7: <0.05; “p<0.001.

BB SN ZUM S SR E N AT R B SCSERAN AN &, Bl T — g =
PAHT (2 3)o S5 IR: BRI ZOTI 5 B S Rt Bl A8 S5 A 5 N 5 4 55 (b v A [ V9 R 388 3 4 25 7K
S, NSRS 3 G AK AT I FEN(R? = 0.176) . 15 N (R? = 0.097) FIIA AT (R? = 0.083).

Table 3. Results of linear regression of perceived teacher emotional support and three dimensions of writing engagement in
graduation thesis writing

3. RABUDERFSEVR Y EERAZEEN— T EFS R

A R R2 RZA F B B T
1 0.419 0.176 0.172 49.473™ 0.322 0.419 7.034™
2 0.288 0.083 0.079 20.980"" 0.238 0.288 4580
3 0.311 0.097 0.093 24.856"" 0.281 0.311 4.986™"

FE: Tp<0.001; BEABRI EAERKICN: TR VI RN

5 i UBFN UM S SCRE N B R R SCE RN =AM E NI &, Al T — ookt
LA (% 4)e S5 FTIR: B HUN SRR Bl 18 S5 V3 NS5 4 FE I bR Ak (5] R A5k 31 15 2%
IKF, TN GE R 3 99K UONAT RN (R? = 0.110). A AIFRN(R? = 0.097) Al 4% A\ (R? = 0.084).
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Table 4. Results of linear regression of perceived teacher academic support and three dimensions of writing engagement in
graduation thesis writing

4. RABUDFA RS EWVR Y BERAZEEN—TEFNTER

i R R? RZA F B B T
1 0.331 0.110 0.106 28.642"" 0.225 0.331 5.352™"
2 0.312 0.097 0.094 25.056"" 0.228 0.312 5.006™"
3 0.291 0.084 0.081 21.405™" 0.232 0.291 46277
H: Tp<0.001; BEABIRKE BRI AT R HEE A
5. i

5.1. BAEIRFE I T RAMERANAFHES

MR YEGE TR DL Y, H RTBN UM SR el SCRRE A A e AR SR O RENS T 2 2 3
HRAF SRS, MARPAL SR BT B Z 22RBE R, XSGR, RS E R IHIIA A, Wik
FBUR Z R S5 J DR 3 BB SR b 22 ST A B LR SCS AR AR UG, NN (FRER, A
1, 2022) AWFTUAF SRR S EEAR Bl WEREA VGRS, B H CRER R
BERE ISR 2 BE ) LU R A B AE 22 ST B RIS . TLL, 18 S8R M 2 45 T 22 A A B RE
BT, WM R @ AR T, AL, A 93.16%M % ARERITEEREA L 1 TR E R IR S
PEUREE, XRUILFIERIE ZHE X AR ST B E RIS AR B B R AL, H e RUI R R 32
ITEEANE . BARKE T . X592 77 (2010) iR 85 A BL, S/ A X SER AR T I SE AN L, (iR AR
WAFEANVEREN ST - R AR T 2 AN RE LA 2 HEAR SRRt AN R S BB L 2L S F

AR R, B A IR SR SR I, A 47.44% 25T B SO E I, VA 16.24%52 H
TR PEIHR AL . XU A AR AR IR RS T A BOK I B 1, 0 iR = MR ] BEAN 2 R ARV E AR
MV SCE ARSI R B A, 12 DB 208 2 AR I R X el 18 SCS AR AR B R AN A2

FEEEMV I SCE AR RN PG RN, X R A A BV IR SCE I R 25 A KRB R IE1E(2012)
R, WIEAREERSCEERTSINEGR . A R R, X 5ATTA A, (RS 2o
AP GBIANEA 2. RMEAT BN TR E, (BB OB AR A A T AT e R
gh R BB SCE A, IE-ERRABOR R SR R LR IE . PORAIERE S T 1 4 . XS PE(REE
WAR SO I RS IR R BE 7T . AT SR, D NLHR I, Bk SE) 2 X Bk ig SCS R A R
Wi, ROA NP IR SCE AR AR — 36, TS Al S B Rm (0, 55, 2022). FrEk,
SRR AR T AL AR SO AR — SEERA T I B2 25 8 B S AR SEBRTG L, 1 Unie S5 BBt BER R . =5k Bl
W 55 . AERE HATERAG LA A i ERSEIL R AKFIR SGRAN LS (EAE)], 2017), FRBANGIZE M ERS
VERI]. 4R EIMR LN RE A NE 4, 40 Tl iR i e, BRI 4. 2, Rl
15 BUMNL K w2 A A O B Ay, Blnif R . T RIS AR, BN R RO B IR 55 (1
E4H, ECH, 2019).

5.2. BANEUPRR SR B iR LB RN BTN DK T R BUDFE 7+

FVE AR E S UMEN . BT RS SIESS, (BRSNS 25 2 52 20 B REAA IO RE . ASHT
FEAER TR A RN AL SR, RO SRR b i SO RSN & R il /7. B
BN — BNV SRR, BARRAEaRE; BEE N — AL RO, SRR E L . BISCR
IR 2RI T HUM P i 2 22 A s AR RN B 500« B S MBI AR 45 (Sakiz et al., 2012), BTLUBIESC R
B o Liu & Li (2023)18 1 4ME 31 3 52 BB KT SISO RE, IR PR AT TSE AL B SR -
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XS AR FAI A

— 7T, BREN TS BRI SR TR E S T AR OB SR S U R AR SR, I
Z BB AR A BB, FEE R SCEERNRERINS TSR, Blansil ¥4 .
R R R IR RS TS 4 . SRS, B EA e CS R R A B, B
W R 2E RIS BRURSR, AR IR B XS 7 00T IS, ke, 2019). 53 —J7 T, JEENZEUN L SRR E L i
CEAERNA LR TP, (HR SRR S AR N . X5 Liu & Li (2023)8F 7852 H BN AR 3
FEXAME L KE B AR, J5 R AT R A ARt GO R AR, T R AR AR B T R A R TE 2 (3R
RBOBLES FRISCRe. BTLL, TERIREER, 48 S 2T 55 x4 i ol 3CRe, ol in kg s /e 415
TRALE RGBT . B F A RE WM ISR s, s sgm 7, e eE e S ER
Ao

5.3. BABZFHRYEEITARNMEAEE

LA R B LR 2 TR —Te B 70 A, AT LA HR RN 0T SRR AR i A4 AR XHAT RN B35
PEFT, R U0 JR SR 0T S PR A 4 S A AT B AT NI vy o JAFOR, ERIO DB 240, 27 K
FNBONSCHE 55 I BN R /AR A SZIF AU R0 . AR U IE S AN BUIT SRR 6 1 1) Tl o 2% 2 (g 2%
AHA(in & Wang, 2019). LA, ABEFURT AT HLEE 18 S0 SRR 4 2 RE WS 1E 1) T ER b 18
SCEAEBN, BT 3N I 1 [ 000 A o

FALRR, AR SCEET, AT AN R EAERSENEIL, IR T IR BN RSB 5
HRALRMEF . i S GE2 TR AR E LA B, B —sE i, PrCABIE R
X BEMV AR STINEN AN T —— I RN AS i B X B8 SCAFAE S B AR —— 1 AR AN s, AR
A B EL R SCAEAT Y B A € I TRIAS 77 ULORIE SE 08 ST, tBIZ U, B RIS A BN B0 52
FERIPIYEEERZMT, (H AR BB I fa ot H Lz .

BRI, 5T R i S (R 7 R PR s R AT RN, RN T R 21T, BlanE e
Bk DA BTRL. BESIRSC. BHORSE, IBAMATREREEREIT A BESER 2R, R AR
BB R R SRR BN SR (1 PIYEEARREX AT AN R R E AR, pr AR 322 i e] Lod i
AR IR A AT RN, TS SRR ARG AN, A2 2E A SRR SCS ERN ST

6. HESRT

WHTEGE SRR 78 BV IR 3OS A v A RN O SR R B SR A2 SR B Rk, JF HAR I
SCRFSRT A SRR IR SCHAE BRI BN BT AN RIS o BRI SR
PIAEFENS BNV AR SCE AN = e FE A R [ PN R, B O B R A B TR R SCS RN, W
UEFZRAT BN B FEEM .

RSZINA DR Bt ARIR T BRSNS WK SUES RO/, XA DR 2 2R
(Mo e, A5, 2022), IXAEMSIREAT NRANARIBN, BRANETE 27 B AR G SR ZOm
SRR X TR EOT T BN SR AT BE e — B DRI ZIS Y, X 38T SERAN AR A TT
T JEIEAR BRI =

AW TN NS AR SCE AR IR AR, NEESEMATNBRANT, e B LRI AT I
o AT AT TRl SR NS BNRIE BEN s F HAESE AT NI 7 B SR B SHF P4 ——
TSR REAE TR AT, AR R P R SN A RN 1 2 PO P 48 S8 7 A — S RO LR . PRI
TER FEIMBIZ S L2 4 Foil. mmmmsEEssE, Al b2 3ROt R vk miR mnse i R re
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VAR E S5 L

B, BERIHOMSIRR RS L PN AR SCH RN, S ENR I R RIS, RT3
TSN . MBS P E AT E S E O, AR T EERRE, MESSEA SR TN
TR A A A RN, WERIERAT NENTT UG, A H R AT IE B fedt o > %
HUFIITERCERLIR ST, B FREARBET), SR m B LR SR

B oW

SRR R 5% 2022 A8 FERE 78 AR QT BMY BE G 0 A FU 45 T I S8, IBIHE 1] 4 4 5 1 R rhoxs [
B4 R AR B ITATIAN ) 20T, Tl B S b e 1 5 B U R AT 1P 5 R B (K [R] 22 AT, s AR IR 75
A AR FCE ARG R SR EL, F R IR 018 T, AR SRS T AL Rk 1Y T !

e HE

BURHEOR 2 2022 45 FERE AR GUET BME R G T “ RO B2 A R S1E SR IR B i 2 ) 2 4%
ANBEFL” (JCX2022062) .
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