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Abstract

Based on TALIS 2018 data in the US, the article used methods of descriptive statistics and mul-
ti-level linear model (HLM) to explore the influencing factors of middle school teachers’ job satis-
faction from the two levels of teachers and schools respectively. The results show that: 1) There
are significant inter-school differences in job satisfaction of middle school teachers in the US; 2) At
the teacher level, self-efficacy, cooperation, teacher-student relationship and team innovation
have significant positive predictive effects on teachers’ job satisfaction, while teaching experience
and student behavior pressure have significant negative predictive effects on teachers’ job satis-
faction. 3) At the school level, the campus atmosphere of academic stress has a significant positive
predictive effect on teachers’ job satisfaction, and lack of special needs personnel has a significant
negative predictive effect on teachers’ job satisfaction; 4) The interaction between distributed
leadership and cooperation, and curriculum autonomy and group innovation all have significant
positive effects on teachers’ job satisfaction in the US.
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1. 5|

Ak, bR EUMEE S pI 7 & b A&, B 5O R M UM NTE R R4 B H
AR A [ oo 250 T 2k 7 0 ) A A R (KA, 2019) o 0 T A 3 7 FE AN 5 20T B AT 15 0 25 A
X, WHBIT AR ZOMER AL 22 3R 5 T 3 & (Toropova et al., 2021). #Mi &8 F T2
HES, HAGRKRRERFRENRAMSAERK G RIE, TSR BUT Ry % A SR 4 5 & i
BBEERRAE J1H)% 2 R (Kunter et al., 2013). SEEZE BT 2011 SEMA 1 (RATHIA K, FATHIZ
Jifi) (Our Future, Our Teachers)HH5& i T #UMif L B ZME, 1REL T 2 E X #OM B E K RFIE. $2H3
DT AR 6 2 P 7P U S0 R ) 2% P ) SRR AT, 17 S ST AR G R ) R e R B I R AR W
A TR M R 20T T AR 9 2 B 1) R R o B AR o T, AW S0 LASE R UM VE N AU %, IR T
AR R R 32, AR TH BT TAE RIS ISR IR B sz, AR 20 4 & O N BER
p, SRR, (R BOE BT E R TR R R

2. [EPISME S STK [ 5

UM AR 3 2 TARRE & X — M AT, R AE AT 5 5 RO e S At b % e T R A9
Hoppock (1935)%2 -l B 1 AR RIS, HJ5, AR¥FH 8 TR EE RIS I AT I8, Ak
TR MR TARRDLA B AN AT (W5 2 08, FMAHS, 1994), 2 TF & 1E 5K R4 Z(OECD) K
I AR 358 R ) 23 R Rt 5 P2 RN S5  5 E PR AN 2 (OECD,  2019), X —4ERERI 7y FE AR 1 K& 2
BIF U o UM AR R B IR Ui, DRLMAS SR AE Y OECD 0 80T A1 1 15 FE AR e o

Kl A Ak 238 AR TR] B S A5 92068 280 AR S R R s AT 1 2 5 IR R . WWFFEALAIKRE
FEEPFHITMARM . ARE A2 R 1. BOTAS AR T F 5200 R R B EZ A FUhE AN
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AR, WMER). SEE(EYESE, 2017). #WE(Ghavifekr & Pillai, 2016). 227, BAFR(H Rk, 2019)%%,
EMAEE, WEINMRGFBUES, 2016). #2EREEE(Toropova et al., 2021; Torres, 2019; Blomeke et al.,
2021). #2292 B (Blomeke et al., 2021). BRl % Fé(Song et al., 2018). )bk [ F 4% (Skaalvik & Skaalvik, 2021;
Dou et al., 2017). & 1E(Duyar et al., 2013)%; Z M A&, W TE B JH(Johnson et al., 2012; Han et al., 2020).
A 20 (Torres, 2019; Ingersoll & Smith, 2003). 7 Bt 4&#(Tickle et al., 2011) BUaHHLH] . BEAEREIICAEHE
4%, 2018). TAEJE f1(Klassen, 2010; Kapa & Gimbert, 2018). Jifid: 5% % (Veldman et al., 2016; Veldman et
al., 2013)% . “EA 2 F E AR LA ELN B O ANEM S K. ERBB (A SLAFAAL) (RS,
2016). YR SR (R4, 2017). BEKAH S f1(Torres, 2019) A R AT B 5 (Tickle et al., 2011). R ¥k (B2
HLARSE, 2016) N4t & R4 &S0 R F . S A FIAE SN R GE BT I, 2012)%F . iR w50 2 M 2 U
HE R R FRFEREGE L2 55— AR 7 T 200 TAEW & R sem, Mg b ROk wigiek =2
FARR R (A BOM R 2 5 F R R R) 45 & ki A7 2 2 IRt

NI FE T AN E R Bk £ EoRAE,  H AT 9T 200 AR = B2 BB 9T 32 SR FH SE B FE IS SR 2k
AT 83, KRZ2 R AR E A DGR R M2, i8R B bR E e it 7. [ Py
FtF K F NSOPF 5 B UM 4 At ks, HLAW = T3z A% e i e 4 0] V51 3 A 77 9200 56 [ 800 A
W AT T (s, L, 2009; xiEE, T, 2009), FIEFARSISERESRSHE B, BoKEF
SEHEHITH TAEWERE . EAClkd, von der Embse 25 (2016) i i #4454 i AR R T 2 E A
UM B AR BUTE RS TR E B Z MR . Torres (2019)%: T TALIS 2013 #{fs 224 H
I IE AR (HLM) I & 22 E A 22 A RS . S EMEIN TAEMREZ MR, HH a1
KT S BRI A BAE R 20M TARM & R A B i . v DURIL, B A7 B R 56 [ 2
FOW TAEWZ IR, (Ha skt i b, Brikz b, [ A SCREEA KA TALIS 32 B HBOm 5 17
TN IR R L BN BE K FEAEL, BB 25 8 2 208 N 20 200 AR & BE R 2 . H AT B0
bR A H (TALIS) B 58 EE =50, ol —40 A2 2018 FFjill, 2019 4 6 H & Ak 15 Fi¥dE
iR, RAEIZNARG REEA Ot 2 4 &, (B8R E V2 0l LR b7 . B, Torres B35 5E 1 A% K
FUr A AT, HIRAW REBFRAME R, i ARk A B = . R H ERL
JE TP PR B 25U 55 o AHIE FORE I 2 B8 22 1738 & DAB) T BE N A TR N Hh PR 28 5 e 2800 AR S R 3%
A FON 5 SR AR I ER SCE .

S AN IS R G IR AT T IR AL T R EeAl . JUE « A AT 18 44(Urie Bronfenbrenner)
RHIFRE TAESRAHL, NN RKEMERET — RINHER G, PREH R AN &= 5 200
AR JEFE A, [FB B S AMA A BAE -2 AN N R R A g . T, MErKES
FHPT AL PR 2 UM OG o X T S 80MT 5, SRR BUM B F B TAE P, SR &P N R s 5
BEUR G L S S e R T R % 0 T R R A B R R R e, T S O E G LR Z, AR
AR S 00 0T ) 2005 B A 2 AR ) 2 S ROR . BUMRIAMERR R Eean il 2207 B IR IR S R R 20t
BT 4k (8 TAE 37 B = A 2 W A IR R 28 L AR S . 2 )2 2k M B8 (Hierarchical Linear Models, HLM)
(Hox, 2002)/&—Fp b2 EHEEM G T30 7715, REMSHONE i 73 7 A% J2 TH AN 2800 2 T 74
S O T AR R R R, R A 708532 F TALIS 2018 Hids e 1 Ak 7t 56 1] 500 A7k s 73 2 0 B
KR, R FHAZ T2 T A 205 P A 2 TR 220 s = B [ s e B 3 3047 0 AT

3. Wit
3.1. #IEKIR
W% FH TALIS (Teaching and Learning International Survey) 2018 [ bR 2 15 B, DLSE B 2 1)
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BB K o) 2 B R AE A BE R IE(PE WL https://www.oecd.org/education/talis/talis-2018-data.htm) . £ 2%
EEANGHIRI G, R 2151 A7 BUMFT 151 ALK I 18] & 30T 2008 70 . BT B 22k, M
HALE EE, 6.3%7E 2 41(<3000 N), 58.8%7F /M (3001~100,000 A), 35%7E3 17 (>100,000 N); MEEKS
KA B, ALY 91.8%, FASL KL 5 8.8% . ATk I A2, Ze M2 i 67.2%, T3 EHUN 5 32.8%:
WS FARAS AR A G R &5 66%, AHA—24E DA _E [ i BR[| 120 &7 10.8%, NI —224F L LIR
It 7 IR A [R) A 20 o5 23.2%:; KMy e ik BNV 20T 5 58%, Ak 42%.

3.2. TEIER
R RO S RN, £ HLM A7, 55— HOT A B Ok 50T %), 5
R AR %) (L% 1)

Table 1. Description statistics of variables
= 1 TERR%I

AR AR HMH bRk 22 B/MA RKME
PR AR
UM LAEW S E 11.97 2.37 3.34 15.19
LEVEL-1 ZMJZ i 5 A &
P51 1.33 0.47 1.00 2.00
&3] 5.63 0.53 2.00 7.00
Howe 14.02 9.51 0.00 50.00
FOMAE Ny e i HE 1.42 0.49 1.00 2.00
RS 1.57 0.84 1.00 3.00
H ek 12.84 2.14 2.68 16.31
a1k 10.13 1.97 5.42 15.61
FHATREN 9.34 2.32 6.42 13.56
WA G &R 13.17 213 2.56 16.07
EikzSelFn 11.36 1.89 5.37 14.74
LEVEL-2 %2 MY B A8 &
S DAL 2.29 0.56 1.00 3.00
S e 1.09 0.29 1.00 2.00
73 A AP 12.05 1.86 7.64 16.17
ZEl s 7 P A Dl A 12.43 2.54 7.21 15.82
W FA 2.21 0.72 1.00 3.00
PR R 2 A ) BOT R = 9.77 1.83 7.55 15.78

321 FHEXMEEE

PEF(TTIGOL). 2% (TT3G03). 4 (TT3G11B). i N L ER ML (TT3G08). HE A IR A5 (TT3G09).
H AU RE B (T3SELF) . & 1E(T3COOP). =447 N & J7(T3STBEH) . Jifitk 3¢ R (T3STUD). H4& 4] H
(T3TEAM).
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322 EREXRWBETE
AL B (SCHOOL) . 2 K RI(TC3G12) . 43 A N4 3 (T3PLEADP) . 20k & ) M 1) 34 355 770
(T3PACAD). #FEH EAYTIPAUTC). HhilkEk 224 1 Uik = (T3PLACSN).

323 AELE

FOM TAE W = FE(TJIOBSATS): OECD AN 1A i & FE (TIOBSATS) B R 5% i i 2 (T3ISENV) #
RO 335 75 52 (T3ISPRO) P AN T~ 3 M A, 0 BRI 2 (T 3ISEN V) - 5 R MU B % 50 A E AR R 5% ()4
W, PYAN TR AR A R (EL a0 R SRR X BT S RAE 9 AR B4 23 4k) s BRI 3 B (T3ISPRO) 1 3 il 2 % 24
JHPAE TAEA S A, Wi PUAFE bR (b dndn S mT LB B v, FROE & Sk BN BT o

3.3. MIRAZESERRE

FEA 2 BL 22 BB TEAUR T, B iR E Sk e AT it S 2 R AFAE R . AWTFLP e E TALIS 2018
5] o 00408 o (1% 28000 J2 T 1) A R 2 A R THD ) AR R R B 2 R B A AR, T 2 R R M Y
(Hierarchical Linear Models, HLM) (Hox, 2002)AMX A EAX A& JZ o< S M= 204, 38 W] AR SR 2 IR
(LIRS B % R, NN AT R0 b J5 2R 7 B AR BRI G 42 5.
DR b A HJF 9 87 2 K - SPSS20.0 et 224 Ui 50 4 0 A% K B 45 a3 AT 488 38 e T R0 T 399 70 5040 AR 3, i s SR
HLM®6.08 % HgEAT W 7K P 2R MRS RS Z3 b, AT BRI ORI 232 A AN [ 2% 2 738 o B0 LA i = P P s il
FOR AR B AR T

3.3.1. FHEE (Model-1)
Level-1 J7#2: Y, =By, +1;, 1, ~ N(0,8%)
Level-2 77FE: By, = Voo +HojrHo; ~ N(0,740)

3.3.2. BEHH R 175 Z48E (Model-2)
Y, =Bo; +By; *TT3G01+p,; *TT3G03+B,; *TT3GLIB +B,; *TT3G08+p,, *TT3G09+ B, *T3SELF

+B,; *TBCOOP +By; *T3STBEH + By *T3STUD + By *TITEAM +1;, 1, ~ N (0,5°)

3.3.3. JEREHLEFEERY(Model-3)

Level-1 J7F2:
Yij = [301— +[31j *TT3G01+BZJ- *TT3G03+[33J- *TT3G11B +B4J— *TT3G08
+Bs; *TT3G09,r; ~ N(0,57)
Level-2 J7 2
Boi =Y40 +Yor *SCHLOC +vy,, *TC3G12 + y,, *T3PLEADP +v,, *T3PACAD

+ Y5 *T3PAUTC + 45 *T3PLACSN + g, Ho; ~ N (0,749 )

3.3.4. RIEFMAEE (Model-4)
Level-1 /5 &
Y, =Bo; +By; *TT3G01+B,, *TT3G03 +B,, *TT3GL1B +B,, *TT3G08 + B, *TT 3G09

+Bs; *(T3SELF ~T3SELF )+, *(T3COOP —T3COOP ) + By, *(T3STBEH ~T3STBEH )
+Bo; *(T3STUD ~T3STUD ) + B,y *(T3TEAM ~TSTEAM )+ 1y, 1 ~ N(0,5°)
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Level-2 J5 1%
Boj = Yoo + Yoo ¥ SCHLOC +7,, *TC3G12 + y4, *T3PLEADP + y,, *T3PACAD
+ Y05 *T3PAUTC + vy, *T3PLACSN + Hoj

By; = Y10 + Y1 * SCHLOC +7,, *TC3G12 +y,, *(T3PLEADP — T 3PLEADP)
+7,4*(T3PACAD ~T3PACAD ) + 7,5 *(T3PAUTC - T3PAUTC |

+ 715 *(T3PLACSN ~T3PLACSN ) + 1,

......

Buoj = Yio + Y101 * SCHLOC +,, *TC3G12 + y,,, *(T3PLEADP —T3PLEADP
+hm*@3PACAD—T3PACAD)+h%*@GPAUTC—T3PAUTC)
+Yy06 *(TBPLACSN —TBPLACSN ) + 0, 1ty ~ N (0,74, )

Horb, Level-1 7 PR AR NI BUM TARM R RO Level-2 ARG SR A1 UM AR = BE A 22 5t

#IREA, Y ROREE R BINBUN TAEMERL, 1 RBUIME, j IR R o ARERREHUBER RD 2 A B0
TARE R i pop 2032 R BUM 2 AN E AR Z AN BEHLRORE, 8p oo 23 I 2R3 27 A AN
R IR O AR R K I 22 5. B (Model-1) AN INAT A R A & s BB AL 280 By 7y 2 A5 2
(Model-2);2 f5 £ UM Z NN ZUNAZ &, By~Pao AARLUNZ I BV R 4 ARREHLERER B (Model-3) 12 1
FEEREMMNERAL R, yor~yos REERIZ M REG RERFINEA (Model-4) 2 1578 I A 1R ) L i
AR R T B AR A 2 BTN B A S BN TARW R R R AR . A ERRREE
RE M AN[R] /2 T I AS B R, BEAE LA AR R ) SRk 4k 8 70 M7 o 25 8 2R = AR 2R 5 2 58 LA
RY 9 iR SR P T, 0 AT R A RS 56 (X 0T 2 T AN A 2 T 0 AL B A A A B

4. RO
4.1. THER (Model-1)BILER S #

JE N TR R T2 S O A R AR PR 22 S AT A Y HLM BB AT At 75 & 22
ol BoR(WE 2), SR ETIBEHL T 7524 0.495 (P < 0.001), X 3B & BUM i) A i & ﬁﬁﬁﬂzﬁ
5o AR REL p = t00/(t00 + 8,) = 0.088 (P < 0.001), IXRWILE AT LA E LI ST, £ 8.8%01
BRKETRIEZER. 2 Cohen (1988)#2 i fFR#E 0.059 < p < 0.138, J& T HHEAHIG, i HISE [ A H
RO AR AR BRI ZE 5, IF 7T BLRA HLM BAH SR 2k 73 #r o

4.2. BEHISRI 77 Z42 8 (Model-2) LR 34

HBE AR 2 B M A A 7K 1A% B0 250 AR 3 B 77 AR i 3 M2 il (B = 13.032, P < 0.001) . I A ZiiA™
WIET AR & 5, TSR OM AR 80 TR R AR 2 22.61%, 15 BH B0 /K 1 1748 5 R 35 - 1
RO TAEW B 2 5. UM /MEET AR S, Mol 2207 50 FDIRES = AR R 20 TR =
FEEA A R E VR, T AR S R K EOME R B L . BIRARRER. AR AT IR,
I A 9 28 DA B A A G i S5 0 2800 A 2 L B T o BRI, 2% AR = B = A
RER AR, B ZUMERR K, B ) AR S KB = —0.016, P < 0.01); MEUN{E N E &
HRMP 00, AR R B S (B = —0.283, P < 0.01);  HuUili F FARRE Ot AR 50 B 7 A Y 25 1) 1 17
MVER, BORLE TAE R SRAS I H BB G =, TR B EMmE (B = 0.112, P < 0.001); &EX TAEWH=
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Table 2. HLM analysis of influencing factors of teachers’ job satisfaction
%= 2. BB LEREELZME RN HLM i3k

Model-1 Model-2 Model-3
B (SE) B (SE) B (SE)
HIFE (Bo) 119777 (0.076) 13.032" (0.559) 13.24577(0.782)
E ]
PE 0.170 (0.090)
=i —0.168 (0.096)
s —0.016"" (0.005)
BUTVE N E LB (R TH47) —0.283" (0.096)
B RS 0.043 (0.059)
H IR Re 0.112"7 (0.023)
H1E 0.130™" (0.027)
FHEATAEN —0.209™" (0.026)
WA &R 0.222" (0.028)
[ 441 0.124™ (0.031)
FREH
ERAE —0.240 (0.132)
S et 0.027 (0.265)
ATV -0.017 (0.042)
Zl 7 A Dl A 0.069" (0.030)
PREEE R 0.114 (0.094)
PR R R 2 A I TR = -0.168"" (0.039)
eIk A
Too 0.495™" 0.544™" 0337
8? 5.139 4.293 5.137

E: TTHRIR P <0.001, TR P<0.01, “Kon P<0.05, BN E RITINAS B IR R A 55 B NERIER(SE),
R FTFEEII IR E = A0

FE B B2 IERTMAIER, BOTZ L E KPR, TAEWEE S (@B = 0.130, P <0.001); %
AEAT N D5k A A R B S A A AR R AT s R BT R ) B AR B, AR
T R PRI (B = —0.209, P < 0.001); ik 3¢ 256 #4500 A i 2 1 A 2 38 R E el T Y, Ui 2 52 2Rl AN
W, UM AR A (B = 0.222, P < 0.001); HAGIHTT TARWE ARG BERIERBERN, Hik
BFKF iy, SOm 0 AR = B = (B = 0.124, P < 0.001).

4.3. EBEH ABEIEIRE (Model-3) KL R 21

AR == % AN [] 2 FOnT 2800 AR 5 P R i LA R 35 1R 22 2 (B = 13.245, P < 0.001). 7E28 )R I
RERAR R, TR R UM AR R IR 31.92%, it B4 I TN AR B REAR A b i B 0 T
PR Z IR ZE S . SRR ISR R, S 7 AR el el R0 0 A6 3k = 2 ) 800 ke = 6F 80 A
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PRI 2, AL AR A 240 3 AT TR B O 0T A T B AT ik 2 R
FUARTI 2l I o 1 AR A ] 3 B o 28800 T 10 3 2 P LA 25 P IR R OO b s g A Bl 4
BRI, T AR R (B = 0.069, P < 0.05);  PHRFAA 7 A X 0T i = o 0 T AR i 2 AT (2 25 F) A7
FOFRINAE R, B RE R A BN DR Z RE Py, 0T (9 T3t i BE AR (B = —0.168, P < 0.001).

4.4, SIEFRHET (Model-4)BI45 R 434

Model-4 )45 K20, 4347 240 Sk 20 5 Z0M TR 2 2 18] 156 R H) IE [ i e, BIZE >
AT ACE B RS, BUR KU, FTAE R S (B = 0.006, P < 0.05). i X4 FXG1ES
ST AR5 B 2 [ R 96 R AT B E R R AL AR A, RIAE 404 204 /K m 22, 0 2 18] B R
s, O AR S R (B = 0.032, P < 0.01). URAE H EBON A QT 5 B AR SR 2 [\ 5% Rk
FEF SRR, B2 R URAR BA R R I 2, VAR QI IR R 70 AU BRI BR A, B0 A il 7 R
(B =0.107, P < 0.05).

5. Wi 5RBE
5.1. B TIEREENRFREREE

FH AT 5 i 2 AH 5C R B (o) A R0, rh 2350 AR 3 B e 22 7 1Y) 8.8%0Kk I e br 22 57, [ 9 A5 M
TR A BRI 7502, 38 e 5 T A R T 2R LN B (BT X) 3 B3 TR HIRE A, FRHH AR
2 TH B4 52 K] 35 RS 08 AR 0IM AR TS B 22 10 5.41% (X4 fE, 2011). i EAMREIREA B 03 T35 [ 2
5B R AT (SASS)EUHE FEFI TALIS 2013 3 [ 5040 2 43 Sl v B0 H AN [R) 22 e 2 [l e 280 ARV i 2 5
79 17% (Shen et al., 2012)F1 11.8% (Blomeke et al., 2021). X AJBg I T 2002 M A A R SCAL 1S 5 22 S A i
W T AR S L FEARRE DL VLI, SRS A AN TAEWEE A 2R ES B F
FiAS ] o

EEl e 7 R Il 45 L e A% S5 35 I I SO B0 AR R R o Sl g M PR [l 4 R 4R 20T e A 3T
SCHARFRRIE B bR, BREH EERZ MM IE B MBS, AR 775 182 AE 1 B 0 R R A
FAE RS SRR ISR AT 205 B ARBOAUTE T, T 280 SE it A R . b Ah, S0t N 2 0 25 A 1) 2 A
BABA RIS, FRSGEZAERTR B O RFE, AR TN BRI, AR
19 RIF G AR (FL 2, 2011). STk, SR8, FUMAIEAE N =AL—4, & JIHE BB R
R e s, AT Bh T3 T 0T ) A =

POV R Ik 2 A O 2T = S 20T T S R P AR R A R R, I L R R 2 A T R A R
Ko ZUHE R HSETHAA HRB M Z R RRE. XM= 1ET, EEYR-ERZE
FEIIRER R 20T, MirEd B =, KRR ECE BUT IR R 2 — ELERFTE 25%, 18 BUX P s 2k 2
1 5 5 RE TR R BUM TAE R I3 K, X 8E TAEF= AR (RIS, 2020). ARk A UM iR
REFIR SRR S PO 5 58 08 BN AR B 5] ), BRI, MR AT B R
DUNSCRAAT N IE M B S FARTI,  RERRBOE BT 3 A K AT B B 3805 B AR 1 1) TAE 25 50— fn
K(Conley & You, 2017). ik, 2R 307 TH IR0 RORFR BT LAE#E IRl TAESRAF, XRRRR A
BRI S BOT BNV R, A SRk B8 B0m 2 5 NERESI T H 7E— e F2 B B Reit e
S0 AR 6 75 B AR BE 2 (Woulfin & Jones, 2021).

5.2. FFEEHAOFEARMNEA TERBRERBEE
HU 0 AR A Rt m i, BRI AT e R HOR IR AE S, l T UM A A% 45 i DA
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J TAE R FIHI3E N 51 KB4 B 55 G 0o i), ATTIASE A3 R RE BRI . AR AR 24— 3040 [ bt 7 3R B,
HA 5 TAEWE B 2 7] () 5% RIEIE IR MR (Toropova et al., 2021). Crossman £ Harris (2006) 3% T3 [H
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