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Abstract

As an innovative education with the basic value orientation of cultivating students’ innovative spi-
rit and creative ability, STEAM education aims not only to improve students’ knowledge level, but
also thinking ability, cooperative ability, and presentation skills. Therefore, students’ performance
in the steam course and the quality of the STEAM course cannot be evaluated only on the basis of
the final works. It is necessary to design a process evaluation system that runs through the whole
course. Combined with the teaching practice, the author tries to construct a set of process evalua-
tion model of STEAM course, taking initiatives to construct process evaluation model for STEAM
course.
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Figure 1. Process evaluation model of STEAM curriculum
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Table 3. Some examples of assessment scales for learning practice (refer to the Likert scale)
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Table 4. Process evaluation scale for critical thinking
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