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Abstract

Objective: To explore the application effect of “TBL+” teaching mode in the practical teaching of
“Health Assessment” course for nursing undergraduates. Methods: Undergraduates majoring in
nursing in a university were selected as the research objects. The experimental group (n = 40) im-
plemented the “Health assessment’ practice teaching based on “TBL+” model, and the control
group (n = 42) adopted the traditional teaching method. The results of nursing skills assessment,
critical thinking and problem solving ability of the two groups were compared. Results: The test
score of nursing skills in experimental group (91.08 * 3.55) was higher than that in control group
(86.74 £ 4.96) (t = —-5.044, p < 0.001). The score of critical thinking ability in experimental group
(267.68 + 15.64) was higher than that in control group (246.50 * 11.22) (¢t = -7.070, p < 0.001).
Compared with the control group, the scores of problem solving ability in the three dimensions of
positive problem orientation, impulsive inattention style, avoidance style and critical thinking
ability were significantly different, with statistical significance (p < 0.05). Conclusion: The practic-
al teaching based on “TBL+” in the course of “Health Assessment” is helpful to improve the teaching
quality, practical operation ability, critical thinking ability and problem solving ability of nursing
undergraduates.
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Figure 1. “TBL+” practice teaching model in Health Assessment
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Figure 2. Practice teaching link design in Health Assessment Practice 5: Cardiac Assessment
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Table 1. Comparison of nursing skill test scores between the two groups (X £ s, points)

® 1 MEFEPERREERRSRLLR(X £s, )

HA) n 535 t P
bupicE 42 86.90 + 3.17
—-6.114 <0.001
RE A 40 91.05 + 2.96

4.2. VI B YERE

VAL TFRART, b B AL AR B 4L VP 0 JE A4 24 443 39 59(199.02.26 + 17.93) 45+ (193.00 + 14.70)4%,
J& T R VERIPE B YR R . PR L BTE ST 2 (p > 0.05). UREEZS A5, 0 HEZH AN AR 4 v 4 4 JE
YE 150553 0N (246.50 £ 11.22) %) (267.68 + 15.64) 53, IR E0 4 VF A PE 4 45 2 = T X B 4H (p < 0.05),
W2 2.
Table 2. Comparison of critical thinking ability between the two groups of students after class (X £ s, points)
2. FIREFRAFEITHIHERERNLE(XLs, 5)

HH n FWEM FREE SRS RENEHITRHRENBRFEL KA  INMRAE By
XTHEZH 42 36.90 + 5.01 37.24 + 3.7135.29 + 2.80 36.14 + 3.06 34.19+£5.70 31.79+6.1934.95 + 4,38 246.50 + 11.22
RE£H 4039.00 + 5.6638.93 +3.0339.58 +3.5734.95+4.47 37.60+7.98  38.93+6.3838.70 + 5.59 267.68 + 15.64

t -1.778 —2.249 —6.078 1.417 —2.217 —5.142 -3.391 —7.070
p 0.079 0.027 <0.001 0.160 0.030 <0.001 0.001 <0.001

4.3. [O)RRMRREE
PRFEF AT, X R ARG 0 R sk BE 1 &5 NEE S 4 Z R LG = X (p > 0.05), W& 3.
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Table 3. Comparison of problem solving ability between the two groups of students before class start (X £ s, points)
3. FRAIAEFERIBBRENLR(X s, 7)

A5 n  EfEREER  SAEREER A ] R AR RE ) BN XA (5] 38 X

SRR 42 1655+2.77 1814 +2.71 13.07 £ 4.51 12.93+3.16 21.38 +2.56
WK 40  16.23+247 17.33+2.75 13.63 +3.26 1315+ 2.25 21.93 +2.66
t 0.556 1.356 -0.634 -0.364 ~0.944
p 0.580 0.179 0.528 0.717 0.348
REES AR, SRR BRAL LR, A IR R BUE A il 2 XURS  [B]38E Uk =N AT Ge it

E X (p<0.05), Wk 4.

Table 4. Comparison of problem-solving ability between the two groups of students after class (X + s, points)

4 EREFMEFERBBRENLEB(X+s, 7)
A n  EfEEER B bk I RS2 ) B R R R BE HENGZ R A [B] 3 JRL A

panicEik 42 17.57 £ 2.46 17.12 £ 2.54 12.19+4.21 13.26 £ 2.04 20.74 £ 1.99
REAH 40 19.53 +£2.04 17.70 £ 3.27 13.23 + 3.63 11.50 + 2.06 19.10 £ 2.18
t -3.905 —-0.901 -1.189 3.891 3.556
p <0.001 0.370 0.238 <0.001 0.001
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NG, kAR S R IR R, (£ 25 0 M g o ) I R TR B IR B R A2 ST REN[11]s TR
AT T SR, RSB RERR R S A AT AR, R S R T, AGRIG AR
RMIBEASRE, I RESEBLAIRIGIIE, LM IHEI, A5 s sia 3R IR[12].
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SR PR I SR S P U S E B B R 4 A I i AR AT S B AR FE [14], th R AR IR B R
F IR AU BRI G [15] o BRRIER 22 I BT FU R BH, AR PR S e v R 3P 1 P 1 R4 e Ty h HL 2
AR BRI UL g e R A B ) KA 3, 4 VA SR R BR I PR UL SR RE 7 BHIERE 71 3t R [16]
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fR U Al R R 7D, RIS 75 S VA IE R S R A PMERE 715 1 SO g i R T AR R D
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WAL, DB EE T RSN AR S, SR, 98 7SI, $Rm T H IR, A
THIRINA B LE; PBL Hrdik Qg R BUE (L3t S =i 4R J7 A 2K, Rl A& 2 PPk iR R AR5 5
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