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Abstract

The survey-based research applied Expectancy-Value Theory to understand Chinese university
students’ motivation and motivated behavior in L2 learning. Also, the relationships between
motivation and motivated behavior were explored through both the quantitative analysis and
the qualitative results of the semi-structured interview. The findings showed that: 1) the par-
ticipants experienced an upper-medium level of expectancy and value motivation and moti-
vated behavior in L2 learning; 2) expectancy beliefs positively predicted motivated behavior; 3)
the interaction effects of intrinsic value, attainment value and expectancy were significant and
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the former two constructs moderated the prediction of expectancy on motivated behavior.
Based on these results, suggestions are offered for the arousal of L2 learners’ participation in
class.
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1. 518

AR, A s R BN A R ARG EIR[1] [2], ZEeRC R & T ARG
SN N LR A B SRR R3] R iBESINLE R ARGA BN R R X E K, HHE]
O SCER 7 R IS — 3R 2 AR P JE 1945 3, DAEOZ B A T 3B L 22 2 RCR (s HLAT N) S5
RIS A B IS [4] [5]. B AL JE AT g N\ LA A A 0 B R 0RO B 22 B A G ER B 6]
AR BIAL R T AT AR BB S B2 S R Z M R R 2 A 50 25 50N H AL 0 38 22 A Y
X E SR BEAT AR T o b4k, Boo 55(2015) 5k i 1 VR G 7 VAR B EEME, $E HIAE 503 B SR = A 4 SR i MR AT
FARGE B X BN R IRRARIER[6]. STk, ABFRETINLOEZP B - ME” B, i
1) 2 8 2 AN 2 g5 AL VTR 3B 7R B S SIHLAT A B TS, CAR S B S LT 78 38 T A0 A S Ak s
UE S
2. XA

PR E OB IR AR S 2 —, W - OE” BEIR WA NS IS AR N
F T 208 O B 22408 A . Wigfield AT Eccles (2000)% #1 B2 shHL g XN 2138 X6 H & 58 BUF ST 55 1 RE
NG I ESIHLER MR ANMA S 5 22 ST SRR 10 R IR, ARy R 2 STAT 45 062 3 3 3R A3 A0 A
PO E . SEHMME A7), EEIS AR, WIEE S LA E S AL BE I 1A 0 2 5T B S 5 2R (8]
13 AN R ) R AT ) SIIE 45 BRARIE T IX — W A5 [9] [10] [11] [12]. R “WieE - iE” Bt 2N
FH BN O B2 R AR S A 0, (H 8 ST A3 AU I A DG SEUE T AU [13] . AR A AT, AR
FHL S E SHHLAE IE ) T — 38 2% = R3] [14] [15] [16], I 76— & 2 At N 4710 0 A 3 45 SR AR
R FEAZERN[L7]. BT “HIE - a7 B A T BN AR P, R H AT SEuE g
RSCFE “WIEE - A AP B TR 5, (BRI 5 38 410 75 4k S 3 A SR PR R UE IR it — DA 50 A2 B
Bl o

BIMAT NS 8% )RR E UG, RN R B IR 25 R (18], ZANHLIKE) I —1E A it s A
REUAT NI BB IR FR[19], & i8I 7L R B 245 548 & . Peng Fi1 Woodrow (2010)7E X} H [ 9%
T2 2] B FE AR I, R PRI 2 ) 3 B A8 i SR AN A 2] S AR B2 52 e [20]; Macintyre 45(2003,
2010)FR I} 1R 2] 3 B A R B AEAN EME DL B M) 22 S DA R o A 08 1S Kk AR ) AR A [21]
[22]; Yousef &5(2013)%H X B ok P V. Jeifs 2% 2] F W T 45 SRR BH, iR A0 It 2 IR 52 217 188 SR s 1) . 3 2 )
[23]; Liu (2018)#E 7~ 1 P24 21 3 1 B AC I s SRR P DA R R M) 8 2 Yt 7 R 1) il ] 25 (A iy 3 7K~ i
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UREERIETENT). CLERBEONG], H RTEH 15 S0 S R i SHIERT SO AR R BAR RS R A%, BTtk
R AL 45 R A IRATZ IR KRB [24] -

RHFFAESCIRATEL AL, AT “WIE - 4iE” B m, DL iEsm s s iliar
SERARR, RIS ARSI PR E AR AN (B2 25 T S LAT D, R ISR S AL A A AN
W3] WA RIS KRR YIRS 1 52 it A B B IE ) I R 8 SR 25 [25] . BRARBIE L 45 R AR T A
(R 45 FE S LI AT RN, (HIF R B S BN R AL . Tk, AHE U e [ oK 24 =i e )
F, FREE AR FLEE S ZAEUT A BRI R, PRS0 A RN B AR v 5 AL 1 2 2%
.

3. ARt
3.1. fAIE)E

AT T I A LUR PIAS ]
1) RERZEAE - M ESIHUSIHLAT R R DL i 2
2) WS HESIHLA AT R SIHLAT A ?

3.2. FARIR

AW L B R & 103 4y, H4cA 714, 5 68.93%, H4E 32 44, 5 31.07%, Wi AFES
(K—94%, K354, R=404%, KV 154, M54 4 £); 103 ARG LA 4 4R BRI,
F55 1 4K A (). 2 4 K=24(a. WM 1 LRAE).

33. fiRIR

AT T Y R SRS ST AR 3. AERR BT B, AW TS West 25(2023) % A S5 74 41
BRI L, MRAEFEA SRR R AR 2 RS R B S B, A A & A B AR[26]; fE R4t s
BB AT AR, BETCE AR Z U RO B BUR HAS AR G B [27], R S AR A
RV R A, JER AT RELE R TR R A7 RIEE .

331 ZiF “HIE - ME” I ER

7F Trautwein 25(2012)1) “HAE - Mifi” shHlERIERE -[28], A#FFLLE S Yang A1 Mindrila (2020)1)
U L[12], ARRK 17 ASET A R LR R . I UEYER T2 HT(CFA, Confirmatory Factor Analysis)4
PR RAMF I A8 A - B SIHLERIL 5 NERE, SSMABUERBRL, WU R R S Y
BEEEmELE 1),
332 ZIEREXREEBER

A5 L B IR R AT i B R (WTCC in L2, Willingness to Communicate in Class in L2){E AZIHLAT A,
HIHL T Macintyre (2001) ) 35 R A8 I I B R T AC It 4R FE Y 3 AT [29], AR e e R, H
DL B AIF FEo R B PR A R AR AL o PR RSB 25 SR B R AR 9T B PR A U R R L i L
LANYERE, WS — 3RS BRI (W 1),

3.3.3. F&HLimK
N ERIATT IR BRI IR U B g B, AWE AT U5k 0 B R 3205 3 H S B IR

MBI EABHIEI, ULAE R NME BRI REAT LA NE RS M
JRER) . BLAh, BT TUE S 52 U AN 2T I B A BRI N E AL
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Table 1. CFA fit indices and reliability of the scales
%= 1 EEYSIERREREE

CFI TLI RMSEA  SRMR YrpE e FEAB FE (0)
—iE “HiE - " BHHLEFR (Cronbach’s o = 0.885)

HHEE ML 0.866

& fE 0.901 0.882 0.094 0.118
PAFNMAE 0.841
Ml E 0.895
ELEE 0.862 0.834 0.102 0.123 SHANME 0.790
A 0.797
TIHEBRETRERBER (Cronbach’s « = 0.762) TIERRER 0.762

3.4. BESHT

AW FE BRI R A 'S, % R A IR IE 347 1) 6 45 R QO B g fid . AP R ET
SPSS 29.0 W HHE AT F AR . IESSAMRL . ArvEALEEE AR . FERE A8, R R 4.3.1
BT BEREERL . ZIomIA oM BRI AT Ak . Beah, AW FTA DR SR AT TS, DL
BT R I I A .

4. MRERS5IR
4.1. EERFERERT

AR 538 3 K A N B ) 9 7E 72 R - (ULMC, Unmeasured latent method construct) B AN [AI #7841
R T T A A FR B, kIR S B 1 3R [F 7 VR R 2E[30]. W 2 PR, AR T RO
M, LG TR LS AT S AR M AT, S DR A far AR Mo LA R FE U R AR B AL, BRI ARt 5T IA A
A B AR ™ R SRR T R R 2

Table 2. Comparison across CFA fit indices of the present models (M, M; & My)
F= 2. FAEHEEM, M. MyBl&Hestb s

CFlI TLI RMSEA ASRMR
M; 0.935 0.918 0.075 0.079
M 0.924 0.906 0.071 0.080
Mo 0.578 0.528 0.159 0.138

4.2. BEIXKFE B ENZFREZIREBN S ERARBEXMES T

R PE G T 25 R R A AL A S T S B SRR ES /3. Wk 3 Fow, AW e T
HH R 4 (4.282 <M <5.586), RIAWFFIN G0 BN EIR &, 5 OA B4 RAH—3[14] [15] [17]; Wt
FR RAE LN E L35 i m(M = 5.586), KUIRZFAEM G MSEHME, )8 —Ey i
ik E) H ) — o7 e F B 31]. CiBRE RSB & T A 2.5 (M =3.966), RIA KA EETE
WA B ARSI LMERR RS BRoR, KREH BRI EHE N TARAE UL EMAAERE, NEE
WAt B BRI [32] [33] [34]. AHR AT 45 SR B R IHEE BN SRAGAMERDGE (5 5 R AT
R 2 (A7 LE PR 25 J DL FE I IE A 9S8 R [35], X5 AW 7T 4s A —5[36]; BhAt, AWFF 2
B ARSI SR R E R R
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LM TTRE R —E R LS HEHIAIE R 4 42V E WV ONTESE S IR 2 29 2
MBIHLERS), Hof 3 M2 (L T T3 T 5% oI B S ARSRBO R B3 4 42055 #
FonH OIS S R AT, IFROR AT B PR A I R S AT R, X T R
BREEYGE T HRATLLRIE A, PRE_EARE BRI F 22, IR B e iR A iR R N il
(L) RAE—EREE LR 7 AHE TS R 5 LAEWEFEA — B0 m] BRI -

Table 3. Descriptive analysis of and correlations between motivation to learn and WTCC in L2

3. ZIEFHUK M DERERRE R MR ST 5 R R AE K FERE

BE bRz 1 2 3 4 5
1) #AEEFHL 4,706 1.256
2) PFEMME 5.318 0.943 0.362"
3) M A 4.873 1.194 0.421™ 0.694™
4) SHMME 5.586 1.289 0.219" 0.569™ 0.494™
5) FiA 4,282 1.068 0.208" 0.227" 0.230" 0.364™
6) iBURE R IR 3.966 0.766 0.671" 0.460" 0.614™ 0.188 -0.063

4.3. HIZH S MESHN ZEREZREBHERTUER

TE X BT AR HEAL AL B A JERE b, AR S BT REA t RIS R R 7 200, R B B B
okt 5 HEFEAF A YT BB (p > 0.05). EMIER E, R FUASFIGE B S LT B R A R
PR AR, AW FUER I @A T A B 450 7 FRAE AL, B8 AL SRAR B FD DS AN {8 K A8 H 06
TABRRE AR R R N R BEYE R T A IR B, A BT S5 T R R G R R (LR 4).
Z oA A4 RO 5) S DOWEE AL IE 7 T 1B UR s AS i =R (B = 0.238, p < 0.01), FRAEMES
SRR T T TR A I R A TR F A S35 (p > 0.05);  HIEEBNHL S IREMME 1078 HIR R BT E (B =
0.078, p < 0.01), HAEEZIHL-5 MBI A (58 B0 R 0 2 3 (8 = 0.002, p < 0.05), FHZRAGME 5 MBI E
BE AT LN B RS R B TR, S AR REoR, AL, REM 5%
FRANE A =B 28 BN B 3 (B = 0.228, p < 0.001), BEASHIESIHLS 3R 008 A28 B0 R B8R % (6 = 0.182,
p <0.01), HIEEZHLE PGEANE BIZE B IR EAE 2 (p > 0.05), R GEANEE T FEna R B e “ W12
-~ ZABERE RS W ERAZ SRR @MLK 1), BEmS, RENnET “HEsh— 15
VR AC R BT R F BE DGR O 0 T T 2 e, (R E SRAS B R KT B s, SHEE SN B PR
AZ LT S TR0 285 L i o E P ZE A VTR, A 32 U 3 ()RR B2 U5 B © 1R 2% ) K IR EN 77«
EXMBIRA T, BEFNSEHEXR BN SIUE), WIRHERE FARER, X — ik 7
POBNELE IR EINL— AE R R B AR R R E A B

Table 4. CFA fit indices of the present structural equation model
=4 BHFEREINEER

CFI TLI RMSEA SRMR

N e 0.966 0.956 0.059 0.057
AR X

BE 0.935 0.917 0.070 0.073

N EAE 0.958 0.947 0.065 0.069
iRl X

BE 0.934 0.916 0.070 0.075
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HRE AEWTTE, B BB B BA AN A0 10 25 2 BN (B S AL IE [ 00 25 0 OR 5 45 R A& [11] [15]
[37] i UTRERRE, BB ENHKT 55 38 BE o # VISCIEE, IRl o 3] & E — i85 > s
R ORFF I E 45 25 DA PR ) R 0o [38] 0 BEUHMELSIHLIIRE M T 55, AHIE FU 4t A AR SRy MEWT 7T 4
AL L TR, Bk @R R AR 7R 1 A IE S X I E K 2 EFE LS “ W2 - e
BN R B BB 5 O (B B 2% 4 FEAFAE S TLRI[7], AT U RO 45 R — e R L EONiZ B iR
BEPRME T SCIESC RSN, AU BB . R E-S B SN M R A AN, 5 ET AT
TOAE RAEFARERE EARRE RN, R “ I8 - O AL RS LR BLRIOE o 22 Rt iR s s BE I 57 [17].
B frid, LS A SIS FALHE 5 4k S AT SHIE S 52

Table 5. Path analyses of the present models

5. TRIERBEEM N

FA R, CiERERRER

HAE — — o
T H PRI H I,
1 HHEEFHL 0.238" 0.257" 0.333™
2 JAE 0.056 0.052 0.170
3 AN 0.028 0.052 0.077
BN x FEME - 0.078" 0.182™
HIEEhHL x MmN E - 0.002" 0.062
WL x RAFME x DN - - 0.228"
I  R? 0.260 0.369 0.435
F 2.799" 1.769™ 2.008™

¥E: —p>0.05; *p<0.05 **p<0.01; ***p<0.001.

MBI

Figure 1. The moderated model of motivation to learn and WTCC in L2

1 BEBHRENAE
5. 4E

AW T W - E” B, BT IESINLE TiESIWUT KT MR R . 45 RR
e R 22 A AR S E R SIS B SRR K — B Sh BT N B AT A T b BRI EEEhHLREIE
[e T A 3 R A R O AR I BT s B (E 5 SRS I E A B L B sh LT A
TR RN R R 1 2 TR, SRS A VR S R B T R S AT L K KT T e T
S [ ISR AL U 5 RSO I MR A1 (PR T v T T
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AFFAE—EREE By “HIEE - G ShHLE 35 SIS AU IO FU IR it 1 SIE S, RN aT 0k
TIRRE S SRR AR R FUTAE 3 SRR N T OR S ST R, 5 eI Ik
AR 3852 ST RIS B, R R Ry 2807 >0 3 (KT S LT, BET (e {27 51 3 R 78 70 72— 18
S SRR AR 5 ) B AR AT AR AL .
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