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Abstract

In the past three decades, peer interaction in SLA has inspired a large amount of discussion both
domestically and internationally. As a common form of organization in L2 classrooms, peer inte-
raction is of great significance. In this article, relevant studies on interaction patterns in SLA were
reviewed and sorted according to factors affecting interaction patterns. Then the researcher looks
forward to directions worth exploring to provide reference and inspiration for future research.
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1. 5|

TR TR TP [ A AT SR = R RO I A A AR SRR R RIE R, AR TR RE R
WHESHHLGIEA, RTS8 I BOR 1] [2]. S EBRNBIAE, HEAE al/a) iz
UESE[4]. HIFARITA KA S 2] 3 Z A A AR RE S (e it 22 ST H IR S RE R, 18 5 M= IO T4
SR E IR C[5] -

H ATk, [ A2 EAR SR L e B S e R« M [F] 52 FLAR R R 3R, 02y 21 3 i 5 7K1 [2] [6]
NHRBEL] [7] B [BIE AT RN THRIT, [R5 3] 3 1 iR RE 0 R R RS, (HAR ST
FAIIRAFAEAN R AL o AL B AERT B UREL 7] 22 BB U FEBEAT B S IR P, IR R B ARSRAE A0 7T
M, AR B BESEAE

2. Hith=R

#2230 EE 1R (sociocultural theory) 2 [F] £ 58 AR AR BER LAl o A2 SIS R IAE 5 & — PPk &3
AR, ANERZF A RIETHRES), FIRERITE. AHIFRRE, ESES I R IEEER
HAYER9].

SO N 5% AR ) R 2 ) P B ARG B e T B R [10]. Feili K& X (the zone of
proximal development, {&#R ZPD)& 23 SCALER 1 o (1) E5 EEME S . ZPD 455 AL BT T J ST I% 2l i B 211
A K RIER 1935 B G BT e 1A BV TE R J /K Z R BE B [9]. 2% 2] H ER BB E R IR/ PR ER A
K IBUM B 5K (expert) (948 51, B A8 ) SR W [FAEEAE, BRIk il R R X BRSO AN B B3l 215
TR EIIER .

Wood 547K 3 & J& T Vygotsky FIHt 2 UGB, AR5 “SC28” (scaffolding) UAkE, SCZRER
RESE SR BEMFE B, “ (6 £% 7 500 T RE U M ok 1) L 56 BT 55 B BUER HE 1 B g 03 R A B A 7 [1]
Donato %32 42 &3 e B [F) . Bh o [10]. WFFRR B, [EfEZ B n] DOMB SR R B, BN & 5K [12]
[ f 22 T SRS AR 35 B RR 9 5] S 287 (peer scaffolding), tHFR “ 824452427 (collective scaffolding) [10].
[FAEPE BB R R 3T F O TR [12], FRFMIERIE S AR, ARt 348, ShIR) 56 s H A 130G /70
AP SS[13], WO 8 A e s R S X, DS IR 3 [A) R

AR PMERHE S AR, EAFELINPMES M E SR A R A EEE L,
HOU AT o RAE S A T8 5 e IR E A AR [14]. 9 T AE HLBh b 0k [ TR SRR AR, 22 3148 )
S RIS S AR, I B ARG R S AR AT OB AIE IE DOk B0 AR SRR . X g [E]
Isf FL A A8 BRI R b D g, AR A BE X i (collaborative dialogue) . B X i A2 iRk i 72 b (K X 4
fe 2 AR () R IR R B ) B SR A 7K.

) F IS WMEX S AT DURTHE 5 5 b2y, ARA RIS S UME S UE S, R RAT S5 B I i)
A, I HAESE TS M AR i s 5 4R, RN SGEESBAME S N, Eilidfd, ES50tte
DiRe N A D RE Refs S gt — .

PTG 32 EAR LETE = M 26 A BE (language-related episodes, f&ij#% Jy LRE)H, Swain Al Lapkin # LRE
SESUCN “HEAFIRCHATIERE MBS, Bk, YEAQBt NESEH” (15105 1EB. LRE
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W=

B2 30 3 A LR B ARIE 5 AR L RNIE SRS 1E 5 B IR AR [16] - B EAE S5 AT LRIBEb Xt
A, HanE A 2 21 F AR AR, SO MBS RS S I F S 5k, (ks 21 F 5T
B HAMIE T WA RIE[14].

5 2B A N H LY A REWS A R R R B 5l, HIA MR E] 1) 2 B SE[17]. XA AL AK
REJv S ) F SR 2 M AR IR RO & . R M I B I 2 A B 22880, T H AT PLR
B RIS, AT R E 2 BA5[18]. KEHFTUEN] 1 iR &L th/NH BAE X Hah 52 5T HAR
WeAESN1E FI[19] [20], JF H.22 213 4% Ba i) 22 S ROR AR 22 SRR B4 [21]

S8 FRE A0 iR S Rt AF A 22 F i A mT, BRI, IR A R EAE R R Y
A BT 5 50818 S ae A1, R OMERL I Ll ar DO 22 31 #5185 22 ST e 21 HI [4]. Storch [21]
MIBEFURIL, SRS T ARLL, BE RS 7 RE SEUF 5 AT 55, JEMAESS 3223 B £ ; Watanabe AT Swain
2]t 5 1 UME R A B AR SR AR ko >0 O T R DAL 2

AP AE EABE O AR5 ST LK, RIAR SOR e [R] 52 BB CHLA W FE AT AR, DU R RAH
KW TLIE S HAELE

3. R EHRENEXHAR

R MLE At A 0 [ A Ab 08 5 ) A A2 B RB E Fe AR, 28 7E Web of Science £l CNKI H12R
LR RN AT R R, DERBUE SR S . 1) BFFRJE IR E Jy “Linguistics B¢ Applied Linguistics” ;
2) TRy “patterns of interaction” “peer dynamics” “peer interaction” %%, ARHE DL B EN, JfAE
KR R HBR A S, FEEE] 15 e, HPafl—mie s tEF R,

FET WA, B WIEGTEEN RSB PR SCGETRE . JIFRITE. & ESE, SAR
PR BRI AR 2y = Fh: 1) R BRI s 2) WIPEAC B SRR 3) FfEACH
A5 HESN . HERHKNZ, &E8EAZXMEZE S, BIARSCE KA E .

O O R A A2 BRSO A4 BRI = b 3 AT AR

3.1 FFRZEEAMRAR

WA PS5 AR LR AN RS, AR5 € T ASE RIS EAR . 4 Damon Al Phelps [22] X 43 T =
PRI /N P . [F 6748 5 (peer tutoring). & 1E %% >] (cooperative learning)F1 [ {57 1A & 1 (peer colla-
boration). J TS i 5 o) OO 55 B DT RR AN I, L4 0T LB 1) DT AR FE AN LBl R T ) 4R
FEEE . TAH B2 T8 )& 2 S50 oTR O RE RS, 6045 A L 0] S AN 2 AR R I R 2 4]

Storch [41%F Damon 1 Phelps [22]#F 7t i ()58 ARtk — 045, X0 7 WURSR R PME: 1) WMESR
(collaborative), 2) F5/3 5 %! (dominant/dominant), 3) I -5/#5)%! (dominant/passive), 4) %/ T4
(expert/novice). FARTTE, PMEALNAZ BALT BN XUT #A B E K-S A BV, U5 6HE 55 (1 5T
BRARSS, FEAT S TP RENE N LT . S 55X 7 s BRAOLEE BOAS . o il A A 2 P el pt 2 2 o 1) P 25k
AVEAH B, 5 2 #5055 B TR AN DT ERAH S5, X7 A1k B 428 1A 55 24 A 1710 22 B0 5 X AR 45 I o ik, X
PUARIE R S0 a0 8 AP SE YAV AR B, R —J7 1 AR5 3F2, 1 5 — il ik sh 25,
WT7 XA I TTRR A58 SRS R AT . I, B RO TR G A S X
FREAR, — AL PR I I T R A O, AR SS A S R I TR IR AS T S o — AR A D
MESMRTTER, UbAh, T X MON Y ERAH T )5 RES Er#E. Storch AAHMESR
ML FEFRNZ EREAEGR T AR, (REIHES% .

Watanabe F1 Swain [2]¥f Storch [4]M HELAL, KIL T H—MLHENX, % REFENEER
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(expert/passive), [X 77T Storch [41W5EH LKA FA, REL IR RXAMEHFZ51E5%,
EH TRz 25,

3.2. ARRZERASENER

AR UREE T IR A 2 ) SRR B AR . AR TR B RO R S B A 21 AR R
B ER FERN AR /A BB (group size) . 1B /K °F (proficiency) < 4 4 77 3R
(teacher-selected/student-selected) % .

3.2.1. IMERUHR

B [E AT BT 9T 2 B 45 50T 1H) . 4 Storch [4]& BIAHEL T 35 5/ 3 SR 3 S/ 5h R (0] 1,
PMERIRI L R F RN FELEHES TR E S . IMERCRELT.

Watanabe 1 Swain [2]#5f 7 HBUESE T Storch [4]H)45 16 : RIPMERL 57638 B AR PIMERUR B 4. A
TR, 1EH BRI PME R A B AT AR E B A2 B (T S ah B BRI s 2 = A 1
LRE 2. fE/aill 155 Bms FF BX-F X0 #aeE M EH 2

CE BT VZAESE T PME R A B o6 P28 B FE A el . e e A IR AR U T 2 1)
LRE [23]; 7E G150 B mi[24]: 2SR EIF[2]. 5 AL B AF[7]5

BEED IR, BN RAFR R T 70, JFEEo s E= AR RN S #HR
PN RS 2 31 2 BN ARVS VR B e A i s /NS L7 BB B T 2 AR 3 73 22T 2 MR A AR
XF 5 21 N AR R B P [25] [26] [27]

TEXF T [RIAEAE HASE AT FE [ FE Al 1, AS[R]/IN SRS ) 458 R P 52 i 45 B4R 7

Li A1 Zhu [7]4E5% Storch [4]8F 58 0 A8 BARSL, 0 7 == NNHET Wiki &S /EHh B
BNA, ISP B SSE 3 Pl AR AR DTBRAE B SCHRE R BB [ R A 32 AR 4
B, RIATHIFNAE B RN LS SRR IN B 2, H AR AR TTERAE T3 RN 22 2] A
Weszm, ESNAE4AS Storch [4]0UHF TR R B SIS RALL, (HIXFhAS BAE T R, 2]
IR ARG RN S AR R ILES P A AN 2

Edstorm [1]5RAE = N/NHEE T OG0 A8 B AR T, RVE 22 218 Z B B350 A LRE 72 AL IR A 22 Al
PR S o LA 9T 285 SR B R R A v = NN B 1 3 2 A %5, {2 Edstorm 5 Watanabe 1 Swain
[21gs Al = NNHP R PMERL & KT A B 0 /N FIRE = AR I ff ok T E 2 1) LRE.
Edstorm (4518 FRRH € T B IR AL b [F) A R 1 2244

3.2.2. JKFExt

B KCSPRC T HE A [ BAN [R] B K 0 2 21 3 1 A SR S [28] 0 1B KT — B AT R ) B AR
B2, SHFEKTEXMHL, BEKT RS E B RE r= 4 8 2 WE21]. &8 W 7RI FIK
O] H N BEAE 2 LRE (7= AR AR 1 [29] [30], B XS T HEAA/K P 188w, AR A IR AR UL LRE (1)
ARG M[3L] [32]. WEF AN IE R R, RIEEAS B R [6], M0 >3 1)
PMEFERE

Watanabe 1 Swain [2]#87T T EFL % ) & 15 5 7KV 5 E 428 BAR 200 i85 2] e, R I 258 BLAR
IMTIEXT 7 (1018 5 KPR 2 ) 35 LRE (0774 . BAR FR 85K P2 2] 3 5 8 vy /KT 2 o) 3 O ] A o 1
Hire A T B2 1) LRE, A1E T Leeser [29] 145 18 B4 /K1 B8 & AR 76 FLal = AR R BE 2 1) LRE.
{H Watanabe FI Swain 23, HMERAL L AR R A2 FAR (T SR . & SKIBE BN B % 7= A
1 LRE B2, 1fi HJ5lfS 08 m, MATAKN RER T IMER AL B, RS HmK 5 ) H ik
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REHEKTEF D), hEEKTE ] HHREAEIMET 25

Kim #1 McDonough [6]0 & I shiEAE Ry 18 1 5% 2] 3 A A B KPR T 7742 7 A FE A2 B
- KPR, ) E AR BRI M E R A B R, (AR ) B AR S mKE R S B
FLA RIS TR T - KPR AL T R S T A I R KO 2 S AR S R R R KT
I EL I U RIS HME R A B AT TR FE 45 SRR € TR G & AR A R T gk vt
ZIRIMEES % 2002

5 Kim il McDonough [6]/45i8ANE, Artung A1 Hart [33]20#87 7 100 44 2442 20 B fE 1% 3R 1)
RH, KIS - miee T, BRIV UMER AR BRI T2 & - ARECW B U iT mKcP R = S
HOAE, PEAR T — BRI AR A8 HAR S AR - ARECXS T 2% ) #8 H TER— Fi-PAT R o - St i,
o FAEAT 55 o ELRE SCHE 31 LA P47 15 50 4 e (turn-taking) Ml & — AREC AT IR A2 RO 0P AR A% - 41K
Bic %of B 6 7 (AR R R L 2 P4, (H S R . W SRR S5 M S HAT R

B 7B S ACPECAT, A0 EIE R IR T 5 2] F A E AT S5 0] DU BEAAT AR VR G 7K P L Hh 52
2. 54 Yule 1 Macdonald [34] W98 K BILAEAT 55 HR IR T i /KPR B N 3 3 1S BE S s 330
o) H 2 MR SO R AR D WA RIS (s Al ) F G i : FrA B2 E RN
53] FAEAT S T IS I [R] B [35] [36]

Dao 1 McDonough [37]4R 5 T AL55 A (A AIE 5 /K-F AN B 2= 5 [F 442 B e, RIEIR A G
B 7KL IR T 55 A A ATk O E Y A2 A U 77 A o IR PR K57 2 38 15 B R 35 1 A (e
HEFF=AER LRE B2, X — {145 A PR R /K 5 2 38 32 5 B3 i F2 v] ge 1 1) (R B i TRk P2
AFRMEL IS ERTTR, 18 T 0B MEN, MAEEZUMER. ERTFHEALERN. Mk, 4
K5 S B AEAT S RS BREE E A AR, P24 T HE 2 RKERE LRE, T A B B
b2 5%} T RHE S5 I BTHR -

33 FARXZEHEASZERNT

BEE Wikis TR FIHAC W54 Web 2.0 TR A DLRIE B R E R IEH, 555028 —g
SO o 2 ) FAE I T DASEILES I S I LA, Refg B AF R IR 2] 3 B, e TMERIR[38]. M4
(AN RSP SO A I8 P A ) T 2 o) E HEN[39] [40]. A Tt R I o1 35 AE W 48 B 58 T B3
i 5 ke AN R A 4 LU THTNT T EL B B SR [41] s A 78 A I 28 B858RI 228 LR IR 25 A= 1) 2 ) AR 36 A 55
RI[T. A0 A B A Rk 22 AL R AT 4R 70

Tan ZE[A1]0FEE 1 6 ANKE1-43 Sl 72 Th 0 T AIE R PR B N S8 AT 55 I IR A8 L, R I AS L ABE A o A8 FLAE K
AFAERZIA, X5 P 28 PR BT LU THDGS TR RS i HR SR 0 B A WM B A8 FOBE . I J5E R mT R 2 1 2 1 T ek
A B S AR TR T AT I AT e P 5K S 45 . Li A Zhu [42) R BUNEAESE T Wiki R B, R
H M B AN SR T B A8 AR R /N ™= ) SOAR o i B P R B

Aufa A1 Storch [8]XFEE 7 10 /N/INH (RLHE 4 ASXEFF1 6 4> = AN 4H)Jk T-7£ [ % [ A Google docs 19 4
MBE MBS T E R PMESE, FIFERBH 2 /INAAE A R G T 1078 BAE UE R I T2 101
FHIE. Aufa I Storch KR A AN R AE BEEA N [FAEAS AR AR 52 . AR DO HAE B, %R = A2
1) T G A 258 AR 3 (cooperative), A — 44 B0 K3 3= AR FIFHEHE S5 000, TIAE 28 PR 1)
PEB RS, SRR EE RS B = A R i WA R AL T 3 S AL HE A 55 A . 7
BT HIY G AE A B AP S5 It m (FAH BLMERUIC, B B B 7 & 4E(division of labor)RHiE, %7>)
FARD S5 HE), XA X 5T Storch [410F 784 B HE 8L A2 B (collaborative) . THIXFHIAZ HH, 2%
S F P IR IEH R T 2 (1) LRE.
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BE&E BT RIRN, W08 a0 A8 B M B &S PEEAT [ RE [43] [44] [45]. Li A1 Zhu [431@5id =AMtk
2 AR % HAr(goals). A& (agency) 1% B (emotion) K B R T Wiki HPME BAE A2 AR 304
PE: Cho [44]48 KI5 =) & A5 SCAR RN S A A [F A T 22 B R A 31, Cho YOS N B ARTTBE
DAE— R LR A E A, TR B AR, I LIRS AT BE L S /E & Wang
[45]0F Hb T /INHLAE IR 26 PR35 T A5 TE I 4% 35 30 (regulation activity) ({1550 T 58 A8 ., FRRIESE T A8 HAR R
EhATE, Wang MAL2 SCALERS (1) A 25t /NLIE T Wiki (RS BME S /ERET T I, RPLFE A28 H A
AT 2 Al A RS2 B R TE S SRR, AR, 1ESE . SIERES . I AR EE R AR A

5 ) EAE AR URAL o 1 A8 B IR AE 2 BB 22 0GR PR B 3 R 4R O [ AR RS AR AL,
EAHIRAI T > HAEIRN o

1l 21 R SN T T S5 [ 23] NS A R 1 B R A BEARTT 1 I ARG T T SOA 1 ) 4 58 B ASE 2 DA S Rt
HAEXEA R BT S AR, RIMER S & KO F R F AR S i R b L 3 5/ 3 a3
BRI 7= IR AR U T 52 1 LRE . Jo I 1E A 28 B8 5 o 1X 36 B AT TZE AT 45 3o 72 v 25 ) At e 1) L
I EA L TERENRIERS, FR, IS ERE SIS E L. SEEREWRE .

AR5 AN 4 P [46]08 1 U R AR D SR S B PR A — 2 /N A EAT R A, Jl I He g T
BGHAT 8T, AT/ N A R — B st o iae , (HAG 0F 90 8 R IAC TR e il PR
HARE, BABNAE[44] [45], XFR N [F AR B ORI N B BUR s RS KB Rr AT REA I X0, %
L — BRI

4. BAMRTERAKRFRRE

BARFPE A BT S S VF 2k fE,  (BA1E LUR T THAZAEAN L -

T, MBI R BN BSEI0 A WEE, BF Al RS B S v A, HLR AR
IR IIRFAE AR AF BN FE R T ARRBIEFUAT OB I3 KAl AR S S A IS PR T KRR A K
H A R A A AR RS R

HR, WEIASE T AWM 2% ST 7T DU A 4% 2 50 3 12 50 |k, (ELIE] P I PRI [ P A AR
AW, HAERREL (B, A [ — 02 R A 1 SR TS5 [23] I I 48 A8 T 2k SO 52 .
BREAIRTT 5 EE AR TS BEEAT SR A HIE T

SE
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