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Abstract

Lectures play a central role in the success of the listening section of the TOEFL test and the in-
struction of the knowledge and use of discourse strategy is significant in improving students’ per-
formance in listening to lectures. Through collecting and analyzing the participant’s reflective
journal and one-on-one semi-structured interviews, the study reveals how the participant prac-
tices and uses the discourse strategy in his after-class independent listening exercises and the
participant’s improved learner autonomy and lecture comprehension.
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1. 3]

FEARNT 7575 1 (8 (lecture) — EL2 — D E i, ABURBUYHE OB T8 2 ARIREE T 1 HUSEJEi5
AEEL, el THERGELDHEANREROEZ G A 2B RHB IR H . ZHEWE FE N IE A
T 1 B S AR BRI W T T e x4 % B E B L, 5 W & B AR LR, AN 5 riAE (T AL . PRI,
FATH H IR D EEE AL TAL 2N R B 58, TS — b B i A TR B 25
1117 B FOUI 25 1 [ L (1 SRS, A ARATTI% 7 O REAE 22 AR IR B R B A X 2L 5w 1) B A B ) ¥ &
fEIE — o, Herp— AR EE A7 1 R B e AR AR T 0 IR o i R SR (discourse strategy) F) #4 2k
.

FEFRIIEE S I ZEAEEET, P IRER RA IR, K2 H PR E R R 4 1 W 715K
QAR R, T X LE NS B B 2R ) M5 s R BE R 4 PR 28 R alk b o SEARR B T B0 i S
REVISEHE B2 R T S B, I DR AR AR R im0 >0 rh A Y 2R o 2 SRS S ] ot TS R i s R U
DREREE,

A ZEBIBIF TS 3R T 27 51 F S AN AIAER HAR T 1 T SR F) e Vs R 3 B Mz T BRI 0 9
UPEEIRANE ) v, BAELRSE ST T ARYT Jad R v 75 PR SRS e B SR AR AT W 0 e

2. XEkERiR
2.1, IBREIR

T i iR (discourse knowledge) & i X W 3 SCAHR G BB AL A5 B A 25 LK Wy 35 i o] 1) FH i%
So (5 BB VR[] 1R AR R 2 R F AR IS P AT 1), AR, —Ldn
FORREER( “to sum up so far” ). FRIRGRIFFI( “this is an important aspect you should all remember” )f15&
TRIZH IR “first” ,  “second” ,  “let’s move on to ...” ZEAE)IE S LR RAE PR IR T S
ITEH . Jung [2]5a T FE 43 th 2510, FI X B4 R I # #ER b a2 1 5 2 e 2 s B on(F 2 A
RE)AMIGZ VA BB e G 4 451 10 B = 2 AR . Young [313A 0, BOMHS Bl 1827 5 34 2 v e R At
IR R 5 1 3 e X U R 1) 2 N AOU AR AAE (macro and miicro features)HE4T RSt 22, (i B3] H
BT SR ZE R RFE . Cross [4]H48 H BN 7 EEAE S vh 48 3 2228 VR BIWr ) SUAR I IR B 4854, T
5 Bl A T U A P T ) SRS B AR SCAS o IR AN, 0 SREXHE R A A AN [F) 22 R R R ) AR £ T
W20 BRAEAT 1 1 B [5]
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2.2. WANAREFE

TEAER, NATTR A8 W 7 3802 A TN RN 0 AR 9 (0 080 H 2 VK R 1% J1805# 5 2 3AE Veenman,
Van Houtwolters Fll Afflerbach [6]32 H I =48t JE M 2 F, H.

1 IR TTNENZCA MBI iR E T, IR 545 58 B0 AR DG

2. [ S FATUL A AIE BIAE e B A, A TR ZI S 55 5] LK

3. PRAEKET AIRFSE M TCIARIAE S, DA ORI 2 (R TG IA R 1 )G — SRS 2 (1) o

MR IX—WL A, Goh [7T1H&H T WA T INABUERITES):  “ LR RIS ENT J14E4 7 (integrated
experiential listening tasks) Al “ 5S40 /7 [ .~ (guided reflections on listening). B —FiEsh 2K G35 F
BT & R GRS RIS 0T Ay it S RS R, B AR R AR . AR IR SRV J DL R B
WAL 5 AT T J1 AR 25 J5 — RS s R AR HE, SRR BT PRI iR &
7] 5 444 2% 21 35 B 0T 20 R R ISR LA 78, AT BEF2 i A AT T 0 W7 ) e i B e O W 1 R A A

£ Goh #1 Taib [8]f)— i AR T, ABAT L HTINE A 42 (9505 2 ) & AE 8 19 URIT 1R B X5 7
(R4 T T S5 R B 48 TS I FATITE, RS R, =) F WA U, A 1G5E 75 —iBT /)
FE OAFERZ R R, FE BT B T AT D BdE e e b e A S 9984, E
ST HFWEE, HRRBZEN AR T B 12 4.

DAL b E i B, 2% 23 n] Do i 22 F o0y S8 B AT 3R s 77, FeHr B0 R AN H ] S BT
F T B F EEROR . SR, AR E BT RE UGB FRAT WA R BTN AR AT 2, FEAE R A 4
X5 ) E AT BB AR R, S AT TRERE AR S S AN S R Wy o AT 4R A

3. ARt
3.1 AR E

W52 5% David & —% 20 & i EFER K =54 b\ 10 % feni— B/ [ 2 2] 91 . g —
ZAEBRM R 515 . R E HE RS, AR DU R Bl 17 “FE4E VIP b iIRAR” , Wt
JI—ILZ BT 10 HUR, R AR 1~2 45U, 8 J 158 . NBRRT, 2248 (1 43 BE R ST0) A BR 1 5 HE 22 (CEFR)
4 B1 /K F.

KA R FEHb AT BB 407 BN 22K, R EX David 8 JHRFE AT 6 FVE NS IR, B S
AR J ok} (conversation) (1 202 . David 7N ZIB BRI ORAF T B OB STz 21 A & B H
A, XL TARTE 6 JE PO 2 KA P E R SRS AN T, JF HLAER AU R AN AR —
JE A R EAT — IR VTR, IR TR N B AT R0

32. MRgE

TERFFE RIS — ], David #5217 4 ANURIST B PHER S, P92 5 AR Q0] 1R 0 o e P 4 S0 8 L oy 3%
BRI 3 BBV AR A SCZ IR R R AR, FRUE T ARER T 2R 2] 1038 Bl A E T JIAT S5 BAT S I .
T BBV ATZ K AR DG TE R SRS (0 FIE 28 LU 28) AT TETT 4R IR i AR B i b, R DNAHL Ot ]
REFEZ A T 245 8., MR 7E R f5 URFE A B8 Bge fih . 74 ok 5 J8 L, David 14 TOEFL Practice
Online (TPO) T 30 EMMEMLE R, SRIFE FNZR > B2 (1) 5 ng

W FC A 7 Hr B85 David SRSk T IR B S 2B e RAR DG A H i, RAESE — 8 Ja e i i il —
L 5 R VTR . WX o8 T e MU 1) ST, X B WA RRREHIER
FRSKRIT TPO W HkEEZR ST s 2) MFERT J14k > i T IR LE e A s i 77 5K
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4. G5
41 WHiESH

et § CARBEMIA: 2] TPO HYTTIEEEEIAZARI R, H CARMERS T 70 B A U JA2 W7 — 3k gl 775 WA e 70 Jl o+
AN EEBIE (major points), LSS —XIIWT LR RARREL, BT EBE Z )73 AR ARTE M .
David 7£ H & 538 5 — it AR M R 22 B A R B A B EBOR IR IR, Bl TREZ AR
WA RIREE, R2 757, WBIE A5 5 (signposts) T4 22 A1) FLZ)) 0] 25 55 H AN REAR sl Dy b A T
PRI, ST kg FEIT— KR — AR, DA E %A 1 B L FAE RN T7 . fliiE 1 5 ANE
FRO TN IS AEH — IR L IR E LM T2 MCRVTAH SN AT LA I, fEd 2 1
T, David fRPRBLITAR 18 HIE T ATRRER ST /7o AR I 4a R P a5 AL IO AR 55 5, DI =4 175 20
MR TPO HHATWE 1452« AEIXVCKVIH, David i 8l BER RREC A /e RS J5 T LS £/ TPO 2531 (1 )5
3o DA ORA I8 <7 A TR B 22 AR S5 Y o

FERE T ORI UA B, JATRHESS I 7 3P B e #2258 IRV, David $2 2l 7E 22104
URWT I3 JE T SR 0 e AR e rh — B 00 P o T AT e At 7 12 B 30 2 i 0 g £ Y M P 76 70 AfEE 3 —
AWt I SRR B AR . MNAZAENT 58 A R e X SR B RIS B SR, B P A 0 R A
IMTEREERA I AR F LR, TG TE 5 2 0 RS, 9t SRS K25 5] 47 N2k 6. 1t4h, David
THRAEAR B P AR BIR AR — D TAREL DU 1% BO i e R BB . g 2Tt PR Fr
BT Bk BT AS A R A R B .

FERE T RIGVUSE T, David R4 E CURTPI A E B 2RI 1500, TR T SR SRS 25 SR 5550, B
FE 58 ST J3AT55 I RV BT R SR 2R > 5 S e, RIS 0 DG P 2 T R 35 M, DUSRIMR 22 > 9 2
T BN AAE S5 T

42. BERRB5IEN

FESE ARV, WL K David 7EBE )5 58 H BRI B SHE R Ss T 15 Bl 8 K
E T RAZ S R R HOR SCAS A R BRAR B S 8 o IX RSO O 1 B R 4EHF David 28857 58 i 7145 20 [
W2 B O IR 3 ) . David 178 5 CA& A U5 R A SO B G P AR 2 B CAE JFPR K 32 B 24T R 7
(Vs SREME) LB U P8 P 25 (R B R 26 (0F 5 B R I B g i 36 1 b oR 1 DAL David 4231 JL AR
hZ Ak
Table 1. Examples of David’s self-evaluation of successes with discourse and comprehension aspects
= 1. David FEIE R B HEAE S IERE E B HITFN IR G
T e SR T T
1. BRASVIER S s TN EEBUR, AL ST MAS A EIBIE 7=
2. {EWT B Bk M) (5 5 (signposts) AR 2 18] A LBl ) 25 L 504 T TR] 45 WU e U2 23 Joof 2 ) 2 22 B
3. AERA — AN B FE R I BN IR AT T IV, e, XFEE. JEESE
4. BEFIHTH W TE RS AR BT Sy 2%, G0 3 S 2R U S A I 8] S S5 DU JR T S0, SR R A] BE 2 S e — A il
TRV T R4
RS i)
1. Bl RE T KB40 U A
2. MR EBBIEENRA T T
3. AWM RHAIC L AT T
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M 1T AIER Y, David ASJ6xS H CA S BIE S BARME L 1 S8, X E SRR S 7 &

RBoo MHPIE REF Hi A0S U8 P BR A S 1 Tl SRS s R 1820

1At David B4 ERAE S8 H A TIE SR B CAENT YRR o 2 0 PR A 1 O A i pRIX L A

MEITT 5. Z BT AR David SXFEEUR BT LASE g o 17 U RE /g, 3R AE B T i R AR
B, 2 RN T X EE R AR T R — s T

=y
[P

Table 2. Examples of David’s self-evaluation of difficulties and corresponding solutions

7% 2. David 7ZENT 1P B 2 B9 (0] @ K fR R 75 5

WAL B B RS S, 0 3 S BRTE H  BRASEIR

fRRTT S R R BT, R B ORI B A

Ve I 5 R T TR A 1) T SRR UL

fil O TT SR R PITEE L B R 1 2 B P AR I L B

%o 5 2B AR A 2R A2 AR AN I

fRRTT S BB CRERT, REEARL T BRI R EIRE S, EESENi%s
R A

0 S SR A AR RS, S BRI U AR SR

fRRTT S SRR X BB BN, FERESALT AN )b iR S B H I s

4 2 O David fE B AR E R AR Z A R, o B S R G AR B N A, B
SRS S22 T 3 S A T s 4 ¥ 7 THT X PRI KE  Daavid B 342 H IO R 7 SIS R, I A AE MR DTE 5 )=
B 2 T R AR RE DT

5. &5iE

R

AT ZEAITFT B A AR VR G VML b 55 FR R U A B 08 45 4675 TR W 70 DR e Y 2 A SR A K
WS 5 E B H S RUTRI TOR I, AE48 T X SR & B 2207 A R S AR A

%2 5% M8 X5 81 B AU RE S H BT BT

R, ZAEP A EF/RE. EWpra R, AN RSEH R BT

HIMRE ok, AP SRR B —TUEMPEWT . R, DRSPS ARG TG, Ei
S Z BOHEWT AT — o EORF AR RUE Ik, AT David BT SS 7 S HAb &S FRRE T v
FERI A B SN E .
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