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Abstract

The importance of providing written feedback for learners using language-function-based frame-
work proposed by Searle (1969) and Holmes (2001) has been stressed by many ELT scholars and
educators. Notwithstanding much concentration on learners from public schools and universities,
the literature regarding Chinese EFL learners under a test-prep institutional environment is
scarce. Therefore, this study providing insight for EFL teachers on written feedback in a
test-oriented language institute is of value and may fill up gaps in literature. Eleven Chinese
learners in two language levels (CEFR B1 and B2) from three branch New Oriental Schools parti-
cipated in this research. Learners’ written drafts were collected and two in-depth interviews were
conducted. The study suggests that learners from both level groups favor directive-instruction and
expressive-approval feedback while the other two types are less favored by B1 learners. Also, the
implication of the study can be implemented on writing teacher training in the future.
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Figure 1. The combination of two frameworks of speech act
theories
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Table 1. Feedback categories for speech act functions

F 1 IESREER T RIRER

o ELH:U# (Direct Instruction)
o 11 [% B (Direct Clarification)
o KIAHE [ (Express Approval)

o KiE Nt (Express Disapproval)

2. R
2.1. W5IERE
o BRFTIGE—: AR E KT K% 3 E R AR B S BHE AUS 1ERER R?
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‘There are lots of language in the world. (Can you lis some examples?) However. music is the best lunguage e don't
_ to learn. I agree that the music is a good way to bring people, no matter where are

they from.

First of all, music is not restricted by language and culture. Two years ago, I met a student who was from France. His
sadness . | thought he might be unhappy and I should do something to make him
well . But 1 didn’t know French . If I used body language to express what I mean, he might think I was a madman . Then |
remembered that if I was not happy, I would listen to some music. So, I took out my mobile phone and gave him my
favorite music. I thought he should understand what I mean, so we danced in the happy music. (I can see you point

herc. b 1 did ok sce the k. backio your poiat] A conclusion of this paragraph is neded .

Sccond. music can also_ignore age (Are you trying to say that ‘everyone loves music regardiess their ages'?). My

Grandma is over seventy years old. Usually, apart from some daily small things, I can talk to her not much. However, [

really like to listen to although the songs are not popular, but-
me feel very comfortable and miss, I think this is also a way for my grandmother to express her

love for me.

the music is the best way to connect people . For example, Europe and Chinese
or older and youth. The music is the most convenient language to express our friendly and love. Let’s enjoy the music.
(This is a very good ending of this paragraph and essay.)

Figure 2. The colour labels of the feedback types
2. [EFEREHRIGLBPHEFRIE AL
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Table 2. Color lables for different function-basedwritten feedback categories

2. PERIGIREER 53R

H 47 Objectives Frit Labels
o E4Zil# (Direct Instruction) o)
e iff i [ B (Direct Clarification) W
e Rik#[F(Express Approval) o,
e Rik Xt (Express Disapproval) s o,
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Table 3. The frequency of the four types of feedback in learners’ written texts

3. FHENATOMR RSN ERRE

H bz (i ) S
o EB:JHE(Direct Instruction) 81
o ifi i1 [ B (Direct Clarification) 67
o KL% (Express Approval) 40
o KIEXF(Express Disapproval) 25
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G SZ-4: “TANEFLVFMETT LINI R I 25 S A k. XA DL B ERA TE A A AR
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fif e T A T .

G NN-3: “H ELRUHEREE, O B B AR 3R A R AT A, 3G W] A2 IEATER T
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DOI: 10.12677/0etpr.2019.12011 85 [ Zh B R O 5 AT


https://doi.org/10.12677/oetpr.2019.12011

W 2%

B

95 GZ-3: “ HZ ML BIX AN S BIIH5%, FrT A A B, BB A LI LE MR R 7

WRERKWR=: 2730%KZVZEEREREBNTR. (1 ARETMER, EERAKEHE
T ).

F TR

G5 NN-2: “ R GGl ] B ) RIS, PONERBRIE R AT RGEERE” .

5 NN-3:  “ERILARTT 30, BEESXA R EW, FOVBRIWAREH ARBWEEEH, BERR
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5 NN-2:  “FZINEIE, ZFRSBOLBAIEER

Gi'5 NN-3:  “FIRBIAEH OB o MRHER IRt AT NSRRI R, I Bix s
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G5 GZ-1: “PTEBURIF L, FONIRAISIER IR ZIAT T .
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RER LRI HE 18.18%MZ M FAENERBIMFE RN (—0L[FHER KK+ EREH
TREXFEMEE, AN —MRA%ESZECHRA, RPREREIMERIERIT)

%5 NN-3 I8 T4 %

F—RIR:  “R—IFREREAN, (HR2E T DR TR E . BN ATERAEKE/E, BrA 3 mE
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gRER

1L AT “EfHR” A “REBFE” XFBEHFRKH, Bl M B2 MEEEREHENAE.

2. BRAKBY R4 (BL)ME LS, TR HRIRAE (B2) B XKE v o] B

3. IREMrH2EAE (B2, MRBA2EAE(BL) BB “RIE AT,

MARGER—: XT “EERHE” M “REBE” XEMH TR, BLM B2 HFEERFHENAR
(WA 3).

Direct Instruction Expressive Approval

6 BI students 6 B1 students
5 B2 students 5 B2 students
Total: 11 students Total: 11 students

Figure 3. The results of learners’ preference for “direct instruction” and
“expressive approval”

3. FAEN "HEHR M REERE" XEMRIRGT BRG]

MIE 3 T LVE X BRI R BTE R, FrA SO0 AR RS 78X w22 (5 4) FiK
P26 44), 43 s N B 45.5%F0 54.5%; X T FRaA B [F X R R IRE A, AR FTE GO0 AR # R
KT XA R T B L SOA ], NEORT S S R I R BT R — G Rl s 5 4
(45.5%) AMIRET 74 6 44(54.5%) .

MAER_: BEHRFEEMEL, BRRZESREM “H@RER" LA 4).

Direct Clarification

2 out 6 B1 students
4 out 5 B2 students
Total: 11 students

*B1"B2

Figure 4. The results of learners’ preference for “direct
clarification”

B 4 FH3T )RR xR 15775 X i L5

ML A4 A AT AT DRI, 50T ] [ B3 b S A5t T 20, 6 AR A P AT 2 3Rk T B2 FE AR,
AR 22 R N B 33.33%: 1M 5 AR A A 4 BRIE T WA REE N2 RS0, 5 s
N 80%.

PR BHULPTRUE H, 2 A 5 S i) [n] e BRI RS . T RE A2 R R b 2 AR EUAR B 2 4R
f) HOTS (higher-order thinking skills: =B B 4E/255 % trae )ae i, HEEXaEECER%, 7
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AR 1 S B H (language awareness) th UK 27228 1o, B BB IR AR I U R I SRR IE
(IR DA RS 2 5

b i o7 22 AR B A5t (SZ-2):

F—RkE@K: RAHAERAXIAH KX L, BAXRTAALERFROELE., AEHREIITE, 22
HIRR EEIF B3, KTREFHALRETE”

BoREB: CHBUE RS, BARAARILAENEERRFAT. RESZ R AR, RGBT

BEOH .
T R o 22 A AW B I T 1 s Dt AT, AT E VR AN SR B B S ST e, A NIX 2T
BNk

Bl A3 o7 27 A8 1 15 (NN-1) -

“HAERMFAAGF X, BHLLEREERLERNNG, RERIO ZHF R, REROEL, 2K
BT, 4K, ROBELRPRN T XE 2 BB RGBR

HRER=: BEMEZEEML, KHNEREEREM “RERMT” WE 5).

Expressive Disaooroval

Bl

100%
. 6 B1 students

2 out 5 B2 students
Total: 11 students

Figure 5. The results of learners’ preference for “ex-
pressive disapproval”
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