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Abstract

English vocabulary learning has always been a pain point for Many English learners, and it has a
direct impact on the learning of sentences and discourse. Therefore, the research on English vo-
cabulary teaching is crucial. In recent years, research on multi-modal teaching in the field of for-
eign language teaching has been emerging one after another. In view of the importance and parti-
cularity of English learning in junior high school, based on students’ learning styles, using mul-
ti-modal teaching as a means, guided by the integrated concept of “Teaching-Learning-Evaluation”,
the author combines multi-modality theory with the theory of perceptual learning styles to design
multi-modal perception teaching, with a view to providing some ideas and reference for improv-
ing the core English competencies of junior high school students and the effectiveness of foreign
language teaching in China.
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Figure 1. Diagram of multi-modal perception teaching
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