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Abstract

It is a common phenomenon in private higher vocational college that school-based curriculum re-
sources are not rich, which makes the SPOC to be carried out by intercollegiate online open course
resource. It will be conducive to innovation, improve the utilization rate of resources, and pro-
mote the teaching quality of SPOC mixed, by empirically analyzing the students’ learning behavior
according to this background. Taking three higher vocational accounting courses of SPOC mixed
teaching carried out by private higher vocational colleges on the MOOCs platform of Chinese uni-
versities as research samples, SPOC mixed teaching was regarded as an emerging education tech-
nology and TAM model was used to analyze student behavior path, and gender and course nature
were taken as attribute variables for further multi-group comparative analysis. Furthermore, it
provides scientific and objective reference for private vocational colleges to carry out SPOC
blended teaching under the background of sharing inter-school online course resources.
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Figure 1. Research model
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Table 1. Questionnaire and reliability test results

1 EEREEREERE
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Table 2. Student attribute statistics
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JE Ik b RE e H/iE
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53. 3% LR, KR—#4%
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34. FEREMMERRY

AHF5Tia H SPSS22.0 X} ) A4 #E 4T KMO #:52, KMO {85 0.966 > 0.8 (P = 0.000 < 0.001), i
B 0] 4508 & R 120 0, IERT SR Cronbach’s o 1E NS ERKKIER. #H—E 05, &ZEM
Cronbach’s o~ Rl F#fir. HE51EH CR. P ZIR_BUE AVE W3 1 fras: [ 4K 54K Cronbach’s o
4 0.983, %245 Cronbach’s o [ KT 0.9 (I FH{E > 0.7), F°HIEEAR ) 540 o] #5100 H &8 BB B U115
B Ty 0.9 (I FHE > 0.7). CR KT 0.9 (ki F18 > 0.6). AVE #KF 0.7 (If F18 > 0.6),
Tt B 1 2 BT 3 B 1) 00 2 A 8 ] DA I PR 0t T A e i AT I B RN AR, I LSO N R — O A SR T
Al LAHEAT N — B AL
4, ERFERE S
4.1 REEREREEER
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Table 3. Summary of model fitness test
3 REBERERINHES

¥ldf GFI CFI PNFI RMSEA SRMR P
R iy 23 5 3.625 0.868 0.961 0.729 0.112 0.0195 0.000
Il S48 <5 >0.8 >0.9 >0.5 <0.08 <0.05 <0.001
&R R Az Az A A % HAH HAR

e IGFHENRES S R (ST RER) [16]: 52-53.

BRI RER ST R UEE 4 Fione MBS S5 WaT s e AT S5 BOR UC DX 2% A 1 5 L PEAE
7E 5 25 1 IE 1 520 HL #6152 245 0.996 (P = 0.000), [BA1A F A1 B 2 X 22 A2 AT A B B R R
IETEEm, B4 2 %070 5124 0.502 (P = 0.000)A1 0.492 (P = 0.001), [T H2-1. H4-1. H5-1 7.
AT 55 B UG L 2% A AT PR (s H1-1) B0 55 Bl ki@ A T PR (g H3-1) 1) IF T 52 2 A
TE N

SEA R R UEA S AR B (1A 2)mT e BRI FH I FRER N B PR AT R i S A T T fr s ) H LR
KEUHFE, AT ARVCHEC AN 5 M 28 06 8 B A2 D 0.99.
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Table 4. Summary of model hypothesis test and path analysis
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Figure 2. Model standardization path coefficient diagram
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Table 5. Summary of adjustment model fitness test
5 ATNREERERIGHER

x2df GFI CFI PNFI RMSEA SRMR P
PR AT RLRY 3.409 0.806 0.926 0.743 0.108 0.0602 0.000
TR S5 A A 3.5004 0.771 0.924 0.742 0.110 0.0243 0.000
I s <5 >0.8 >0.9 >0.5 <0.08 <0.05 <0.001

e IGFHEFRESE RYIFE (ST [16]: 52-53.

PR AR AR P TR TR AR B0 45 SR I 6 . Rl &N, MRS BRAEAE S5 HOR
DEHCHS A FIPERISEM | A 55 BOR LR IR 23 PR RS2 . A FVEAT i i ARy T 5 A Y
ABKNZE, EAREERR DR SRR BRI 2, L P F 7 SRR R B s R 2, B
PSR ZE AT R A5 22 5 UK o SR P BT A1 A 2R AR S PGP IR P PR OS2 SRR AT
NIRRT N 5 VEXHT R RIS T AR R 22, JF HLURER VR BRAS R A 22 A2 A3 $2 50

Table 6. List of hypothesis test results of basic model and adjustment model
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Ffh A P PRER M
EERE) T St itk EERE) BN ENIP Y SRR
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BE DX B AL A R EGHAT M (W% 7 FER), R B TR . S R AR M5
P ACHEATAT R SR (A2 F 5 0.747)H AR AR T & [F) 2 (R 42 22 40 0.877); Mk, F =AU AA
FAMEXIAT 7= A IE T (P = 0.035 < 0.05) 1 % 14 [F] 2 1) B e AN i i)

Table 7. Adjustment model path coefficient table
F 7. ANERERERKEK

PESI PREEME
Ttk Z HIR R TR URE

it ¥ Estimate Estimate Estimate Estimate
A <--- Es o NN 1.068 (") 1.815 -1.038 0.006
s H <--- HRITHS 0.908 (") 1.009 (™) 10 0.977 (™)
A Cnm &5 5 -0.156 -0.835 1.029 0.943 ()
TAER <--- S 0.259 () 0.116 1.382 (M) 0.120
ITHER <--- &SN 5 H 0.747 (") 0.877 (") -0.399 0.888 (")

vE: TTHRIRP<0.001, "HRP<0.01, "#5RP<0.05.
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