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Abstract

The exploration of the new teaching mode has become the focus of contemporary educators. In or-
der to explore an effective teaching mode, the instructors use the PBL teaching mode to teach in the
bilingual teaching of ecology. This paper takes the Grade-16 students of geoscience major in Shan-
gluo University as the research object, and uses the questionnaire survey method to analyze the
teaching effect of PBL mode in ecological bilingual teaching. After analysis, it is found that after ap-
plying the PBL model in ecological bilingual teaching, there are advantages such as expanding stu-
dents’ knowledge, teaching students how to use knowledge, and improving students’ self-learning
ability.
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Figure 1. Overall satisfaction of students with the PBL teaching model
B 1. #43 PBL HFERR B HAAHRIZE

4.2. SEFRFM

RIEEE R AR B (A 2), FATES T HRSR KRS, LbanH & 1EsE )1 8 B e
FIBERIKEESAE BIREERE R S E 3 4, X B LA EAN B S I BRI R, AN
PBL #R 0B E: TA A 14 AT RIEE Sy, (AW T TEE 1. RikBE 1. SVERE IS HHARE — E T,

DOI: 10.12677/ae.2023.137670 4245 HHHRE


https://doi.org/10.12677/ae.2023.137670

iy

48

N N —
3.83.853.9395 4 4054141542 425 43

WIHRIERE A TR
ML T RE T BT
BOLPEAN LB B

1 T4
IOk & 19 18005

L
|||
|
|||
||
—

SRR — e R LR

oF
il

Cl

J

Figure 2. Students’ evaluation of their learning effectiveness in PBL teaching
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