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Abstract

In formative assessment, the collection of learning evidence and the provision of target and pre-
cise feedback explanations are distinguishing features that set it apart from other assessment
methods. It is crucial for teachers, equipped with extensive expertise in assessment and effective
evaluation experience, to gather assessment evidence from various sources and offer feedback
and explanations. This serves as a necessary condition for achieving desirable learning outcomes.
Ensuring the objectivity and authenticity of assessment information and providing clear and rea-
sonable feedback explanations are essential for making comprehensive judgments about one’s
language proficiency. This paper outlines the process of collecting learning evidence and provid-
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ing feedback explanations in formative assessment, aiming to enhance teachers’ subject-specific
pedagogical knowledge in the field of assessment.
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