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Abstract

Objective: To study the relationship between school belonging and learning burnout of undergra-
duates from normal university. Methods: 380 college students were investigated through Learning
Burnout Scale and School Belonging Questionnaire. Results: 1) The score of female was higher
than males’ in the behavioral unsuitableness dimension. In the sense of responsibility and school
recognized dimensions, the score of male students was higher than females’. 2) In the emotional
turndown dimension, the scores of freshmen and juniors were higher than sophomores’. In the
self-role recognized dimension, the score which sophomores got was better than freshmen’, and
the score of freshmen was better than juniors’. 3) In dimension of responsibility, it showed that
the liberal students’ score was higher than that of science and engineering students. 4) The re-
search showed that learning burnout had significantly negative correlation with school belonging,
and that the personal status of recognition level was the most effective forecasting factor in learn-
ing burnout of undergraduates. Conclusion: The results suggested the significant relationship be-
tween learning burnout and school belonging.
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HE: FRMERRZEZRARBMZIBBRRR. Fik: RAZIBEBERMARERBTEX
380G REERTAR. 4R: 1) ETAALIEELE, KENBLIRBTRA. ZRARBRBT @, ERE
BEEE, BARIRTREESRATEE L, BARSRTRE. 2) ERBREELEE L, K=
AK—EFRTRFERZELE, AERHRRYEBRACANTEE L, ROEHEEFTR—ERLEE,
R—FRFEFTREFRFEE3) FRARBES L, HERER ERIUN R FE R TE IR ZA,
4) JRTERRFAE LRI RBMNE 48 B AR B3 SR, AN AMALN AT B8 B R EE KT
R, 4k FIABBEFRARBFEFEIINRR.
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R REENARNE, EREHR N RS SRR E AN RE. A
PRGN, IBE AR ERE R, FAR AR R R R H A T E =k A, B R
JITs R M AN B o AT TE ARG SR 22 A D iE FEX B2, AET 50 e 2 51 s QBRI DL A (R
FINERIVAE IR — Ak, BE— B HRMTIMER R A 2 S B QB R, IRAIRIUE 2146 B IR b
il o

11 ZIESHRE

X} % 31 45 & (Learning  Burnout) 1B 50 &2 I T BR Mk 6 & (Job Burnout) L % . [H AJF 52 3 5 2 I\ 1]
Freudenberger(1974)F1 Maslach(1982) A 7L R, H2HHAE “BAER” AR KIE X, INAEIHBR
FESE AN R R AR S 22 ST R R I VH RS B, IF HAR I H X B 22 B A 2 R iE sh iV ek, X ] 52
JHRRS BEA B G Rt o B N5 T T @ AR HIE, G358\ 5 2 B T 2ol sl i
A NOEZR EEER, SECEEAEHIIEERE . D ABGRBIR TSR . 7000155 (2004) K34 2248
Xf 2 S R IR B = B S HIGE N, B BRI, TR I PR AR RS B, B AR I
B0 &R DEIRE, FRONF IR

12. FRVABBHIENX

FH1IH & & (School Belonging) & 45 2442 %f H C T AL EL AR AE RBAR by B AL G BE B B[RRI %
N, BRIV — RIS TSR XS5, FIRTZH2ERAEEN( ik, 1555, 2006). R4 E s
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2% De Vos & Dijkstra &, 2218 0 8 BGE SUNEA RS H QR P B — . #ifh A
sz, Wit NN E IME R SN SR — AN AR — Fh 5 I, FEHE AR R IR 0 A FE @ R 2
B A& B (Goodenow & Grady, 1993) BN ZE IR, X AP & 5 hnvE AN N5 FlAh A L RTEL R .

1.3. ARIMR IR KR

HET, AMIXERSAE 227 MBLGEORMENY, SERPAEEIGQMEREEZES . t5H
JREURRE T L IR AL AT R REE 3L =R . A AR 2 S e R AR SR AR 2 7
T, (H 5 3 B PR OB IR TR) R B S A ERAE S5 7 T s 7 (A7 4R, 2006)

HERE L A (2006) R M Maslach 6 R EEE, DIa i d B RS2 A R SERRIE L, Hifl il CRA4E
FABRBRERR) , IR RAERIGE D NG, BIEERIE . AT A MoK

RKTHBEREE L, SHSdHE2 R T ARIEATEA 5 f, AR S ROy L
T, gEHE, NEMENTE, SEOHEMERLIANTE. HPHHRESZHHENENO 2 F
MR E . IR EAAARN L, B NIRRT A E R R, S B TR A SRR BT
PERETE AR . B, ERITJE A Z 2R A E S 2 T, T T AR A 28 0 R 4 iR HL 22 2
A S B AR AR T LEER, AN O A B JE AR A D9 e 2 A O PR B = T 1) 2 2248
o MRWIRSRE R, WA BRI E A A B R AR, XA T H el st
DUATSR vy H G R, AR S AR i BRI ) A U T i HE LA 22 I 4R 447 D9 (Ridley & Walther, 2002).
Anderman (2002) IR FUREL, 58X AR AR BT X 2R S AR A B R I ARV R 8 2 2R R SR A s R L
SR I PR AR (2007) SEE N R A A AR AT T A RIF R IR A, B ORI AR R B Bl
VAR R A ER I B 2 A RAT O, AMATTRZ 357 S B Mol sk Z £ 25 77 SR Xtk
SHLAUEMEIE S HHE BRI AR IR . B IREE.

PAERTFURE, A% 26 R AR A R BT REAF AR MR &, AW 7E it B 2 5 B A U 15 W)
R AZRIARIE S 2R IKRAR, B ERGERIR AL EX RGBT .

2. Ik
2.1. #ik

AW TG R 222 AR, SRICBENLIAE T7i%, AR & 380 4, [RIY 360 17, Hrh
ARG 334 43, A REETy 87.89% BG4 1 Fior).

Table 1. The distribution of subjects
=1 WS WIER

TiH S N(A) %(H 4y k)
FH K— 121 36.23
K= 128 38.32
K= 85 25.45
5 % 84 25.15
8s 250 74.85
R TR 177 52.99
SR 157 47.01
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22. METH

221 REEFEIJESER

AR FEESE NGB CRFAEEBRER) , HhERNE 3 RH0N 0.865, /G E
90.880, EEDAN I THHRIE. T NARY. BB =N EER. KA 5 Sy, M “maeRn
Fa7 B CSEARE” R “157 i8S, REFATH R AT

222, FRIABRE

SR VA R IR 0 25 S R EE (2008) A 4, 36 34 MEH, PSRN BRA G, K
RIS RINAT . AN AHALATT . ST 2 BN AR, WK 5 it 5r, R 8. %%
HABIFIX B G580 R, EA AT 05 2R,

2.3, MNP IRABERE S

KGN 5 3, AR S SRS 06 . BT BE s \AE SPSS $ud 22 3H4T, SR SPSS11.0
1 AMOS18 AT E a0, TR T Z 8T, SR HT K A T4 G it T
3. &R
3.1 IMEXRKXFESF IEINFERABRARA

2 RN, FEIAEERONTFHIE A N 2.81, BT SRR, IR
WAEAE PSR . I W, R R BARAETIEE™E, HBARRW. 1M
SEE=AGEE F, TR UE S EE, HUCHEBRE SRR, SRR BRSSP H 55
h2.94, WET RS FFEEEE, FHIMERA A AL T RRAREKT.

23U, YA SR RAENER . ER FIEE R RN . R EEES: 1) T
AARY L, EEEETEA(P<.05); 2) AHEBEE L, K=, K—%4EZFSTFR %4,

P4 P, MV RAA A AR A B AR R . R RIS B R EN RN . B2 ELE
M 1) TR L, R REE THE TR A (p<.05); BAREE T L4Pp<.01). 2) AEHEKAMA

Table 2. Descriptive statistics of learning burnout and school belonging
7 2. FIBBMERAB MR G T

i H M SD Item M/Item t
THIBK 21.75 551 8 2.72 -7.461""
AR 18.54 3.96 6 3.09 2.487
BRI 15.87 3.49 6 2.64 -11.168"™"
(FsPsWin 56.16 10.77 20 281 —-6.517""

AR 13.46 3.24 4 3.37 8.242™"
T 11.66 3.56 4 2.92 -1.739
=2 PN 36.50 8.58 12 3.04 1.064
EE§:zN N 19.40 3.04 5 3.88 26.438™
N ITINCI 13.99 2.66 4 3.50 13.642""
ERF R RN 19.04 2.77 5 3.81 26.666
[E)EPEy 100.06 16.75 34 2.94 -2.114"
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Table 3. MANOVA analysis of learning burnout on total score and its dimensions of subjects with different characteristics
7 3. PEWIRFHEE R IS T YEE R 257 £8 MANOVA 34

5B ERVE TR R A RS
df F df F df F df F
PE5 1 274 1 1.607" 1 .889 1 1.074
FL 2 2.94" 2 484 2 407 2 1.038
R 1 1.246 1 1.082 1 .345 1 570
PRSI x AR 2 1.687 2 .094 2 672 2 494
TR x 2R 1 120 1 628 1 2.752 1 .005
TR x FRER 2 480 2 910 2 2.268 2 1.026
TR x ARG x ARG 2 342 2 2151 2 768 2 1.249

VE: *p<.05, **p<.01, ***p<.001, T,

Table 4. MANOVA analysis of school belonging on total score and its dimensions of subjects with different characteristics
4 PEWIRFHEEZRIAE RS HE R 257 EH MANOVA 7347

S S AR SR ERAEAT AT SO R
df F df F df F df F df F df F df F
P 1 842 1 15221 1 83117 1 .353 1 13 1 001 1 6.611
ELR 2 583 2 876 2 1299 2 6792 2 3303 2 1526 2 2264
2R 1 335 1 5.767" 1 .068 1 437 1 218 1 4167 1 2.142

PR x 2 365 2 1.232 2 547 2 364 2 466 2 985 2 872
PR x FREH 1 155 1 145 1 466 1 832 1 042 1 1269 1 028
R ox R 20 771 2 2.106 2 .801 2 1.726 2 1741 2 699 2 796

P < S x 2

P 2 1554 2 4,190 2 76237 2 .950 2 1358 2 286 2 5.2737

AT b, KRR BB T R—YEE, KSR ERET T R=49%E(p < .05). 3) 1£
FRONAT B, BAREGT L (p <.01).

3.2. IMERRFEF IRSNERABRRMXR

1 5 R QR YEE NS 5 AR R A 4 L 2L B2 R ARG, B RAAE
VR AR, 2 ST BT

N8 TIRFRR IR R, B RSHE T ARZR, DARIARERS B il s,
BEATIZA [N (EE R I A 6)0 Xof (IR 2R M 2 35 PEAS 06 R U [l VA R B0 25, U0 B A s R e 5 e ) TN
KA B RESE

o, AN AHAZ IR B At A Al G IR VE AT SN AR B, I R RO 14.9%; S At
AT BRI AR 9C RINTT BLK SRR OB IR A R AL i, BR SRR 27.1%:
NI ARAT A H A AN AR B, JLERMRERN 18.2%; M AMALINRT . BB A G B
TURRGE S QA AN AR &, G RERN 26.6%.
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Table 5. Correlation analysis between learning burnout and school belonging

5. FIHESERPBRNBEX SN

IR TR Fh IS RS
ZA —-211™ -174™ -.313™ -273""
TR —-221™" -.231™ -.352™" -.312™
E2 NG —-221™" -.255™" -.293™ -.302™"
SEi 1NN -.341"" 272" -.403™" —.405™
N T AN —-.352"" —427"" —.445™ -.481""
SRR SR RN -.235™" -.218"™ -390 327
V3 )& & -.302"™" -.299™" —423™ -.401™"

Table 6. Multiple regression analysis of learning burnout and each dimension of school belonging

7 6. FRVARBRMZEIBSZHEENZ TEVISH

R AR & T A & R R? F B B t
J7 TR .386 .149 28.972™"
B RVE A NHAT AT —474 -.229 -3.570™
EESFIiRERINTIS -.364 -.201 -3.138™
ap 521 271 30.592""
RPN AN -.302 -.230 -3.686™"
A [SEi 4= RuniNT) -.138 -121 -1.860
SRR RN -.189 -.150 -2.533"
T -171 -.174 -3.356™"
TR 427 182 74.004™"
TARY
PN AN -.636 —427 -8.603™"
Ty AR 515 266 39.808™
PN IANE) -1.345 -.332 -5.389"
[ F=9-Vix
SEi = RuNNT) -.564 -.159 -2.653™"
T —.403 -.133 -2.587"

T ATV AN NN T & ) e Bl E B A . 14 1 IR RS IE R
55 ) R B 4 BRI IE BRI, LR LA TR ECN ° = 6.778, df = 6, p = .342, GFI = .994, NFI = .991,
IF1=.999, FMIN =.020, RMSEA =.020. M 1 v RAgt—20& 1, N AL A AT 4 i 25 S F000 A

4. #1ig
4.1, IPERXFAEZ I BESMNFERABRN 2ERNR

M3 e RN A R IR 7 IR S, RISk A Ak T SR i BKF, X5
DAL —BU( e, JHoR4E, WS, 2008; FhGEFH], 2009; kAt H, BSRHE, FAEE, 2007). X
RE A HH T 0 58 G AN 02 (R Aol e 0 S IR R I s, K2R A B ROA R R = A4S TR
BT SAT N ITVERRA AL 2E 2E B I SRS DL A Rl 8, HAS A T 88K, HIXAN

I
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Figure 1. The validation model path diagram of learning burnout and school belonging
1. FIBEEFRABREIFERRRZE

BT, POZANIG A — 5 B A I SO EDIRES . LIS DLt Be 88 AR A4
KEAF RIS B RIER, HEE SRR, MEY IS =2y, KREEETH
AMiX— 2 LA E T HEWAZE. R, G AR R R BB, B, kiR
= RIIA U AT, R T AR E S ) . VPR B, ORGSR R AE — L
ZIMIREUE ST LN H . BIAEIER, FMRDE 8 E &S ZR AN ERE. EMITER, —iR
HE — AL A R AR PR I, TR A A R . SR E S H I X S %
%S, ARIMARATTR B AT SR At 2 MR AT AT 44 . R IRV, IR HUT S 2R 3
JREAENOXTE, HOAMXMEE AR EEAYA, RWiEEE TIEE KD A QA Y877
AR ERT A MR . 5206 RIS EAZIE, B 7 RS I A (s, e, 5
“2A6, 2006 WLA, A, 2005). PRI, HE KA AR B e D AR ST OE B O E R A g K A AR T R
TR 25 20003, kb 9 i o B2 2 82 )

MERA )RR =R G DAE, R RFEEARMAEINTT . FZREERRINAT. A A
BLNAT AR LN ERE B #8 b, AR el ol A S AR IR K49 40 A T PR 557K P . T ik %
SEEARERE: — T, RFAEEATERE R E, CEGREANROIRRR, BAFRATEERE
B, HHARRIR. BERIGRFIVFNM AR S i R E MR . R4h, KREARRTEF, KRFEERE
52 5 0 AR AR T 20088, RS A A R 2 T e S TS AR R P 5 AL BR AR i P R R PR A, i i 73K
AN RERG PR R, RImAATE B M T 4E 5 ERIEGE AR . BT, KEEELE
HERERRE. BT RANS RS, ARE. BRMNSEMENATRE, SEEMCR. ZITRITEN %
2 0t F BFRVPANIE RE A o SRR I [F A DG R A AT R AT B IRVGRIE AR R VR . A BT
AT AR ANERAR P AR AR S BT, Sz, WU S AT ) HE At 77 1 ) R 8 o

4.2. IERKFE FZRABBRME S ESIHERIR R
SR, TEAENARY L, SR B T S A S L BRI R, %
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BEARZEFA I LT e RSB B Fp0si s, X B SR ESRBRE, AR TG, 2 Z/ER S
2GRN, RIWHE L BTN FRIABEIT, £IEBRMERIANT4EE LR AR
m T, X e S AEAR OISR A K A B, AEAR 2 T TS 2 AR AT D S AR A DA
SRERIR, el AR R A BN 7E AR H KA, F2 MR &SRR FFEEEROAT L,
BAERMET 4. HER, REMERLRAER G, JEm LA N SRR Ry hE e
BER A LA — DN EE AR,
4.3 IERRFEFRIABRBINE I BSHFERRER

FESA I QI BURVE R -, K= K—FHmT R FERAE, R8N B3 O]
g b, REFRAEH TR R, RFRREE T R4, RafeddT: MR-
FEREEARUL, WA 2 S A b A, BEAFTEETT SEAR R, AR, IE R RE L IE R
ANKEAEN, BB SR AE R SOV B CHER, B DA B BUIRVE s 1K =R A A 2L i X
WEs LS N AR AR, 5 Fp S A TR B A S RELR, 1R AA, AREORE IR
Zl, BB\ L FRAL, WRDER, PO RERMRE K EgEAed —FREN, el
UF RS AN 2 ), N2 Bk, Sk S H, TR S 5] EARBILH B 2 M XA IS, 18 B A
CINTTYESE F 2P TR REEQe

4.4. VISERRFEFRIABBINE I BSHFERAIRR

FRAEBAT D b, SURRYERE FRIOGOR A m TR IR . AR T BUM R 2 A it
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