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Abstract

This study aimed to investigate the relationship of epistemological beliefs, need for closure in
classroom, and learning strategies by using questionnaire among 213 Chinese high school stu-
dents. Research results demonstrated that the stability of knowledge significantly and positively
predicted deep learning strategy, whereas omniscient authority significantly and negatively pre-
dicted deep learning strategy. Furthermore, preference for structure significantly and positively
predicted both surface and deep learning strategies, whereas preference for certainty significantly
and negatively predicted deep learning strategy. In addition, the structure and stability of know-
ledge were found to predict both deep and surface learning strategies indirectly through prefe-
rence for structure, and structure of knowledge predicted deep learning strategy indirectly through
preference for certainty.
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1. 51§

5 3] WS S A AR RN R 2 ) 5 B2 1) 7 SR (Entwistle, McCune, & Walker, 2001) . AN[RIBF 838 X 2 2]
WM FR N T A FE R EE . a0, Entwistle(1997)F 585 > SEIG I, ¥ NIREF 2] REF I HRIE P
>]. Biggs “5(1987, 2001) 8 7t 21 75 sk, B H A MR IR 2 07 RIE S 07 LA 205 21 77 =
Rt A 5] SN BT S o M EE AR LA S5 DL N R RS DT T AR AE ZE e, (HIYIX 4y T AR
AW EA B3 ZE ISR RE RIS AR E 5 SRS . TR 5 2] SRS — Fh SR B RS 2
FRIRZE S R XA 2], 1B I AR g AT IR S U8 AW IR AR, 3R )25 ) g 2 —
R RIERSE ), o) F B HUH A B A 20245 B R 4 E ¥1(Rodriguez & Cano, 2007).

RS E &R EH T OH A S 2 —(Muis, 2004; Phan, 2009). DeBacker £l Crowson(2006)
Feti, NSRRIV RS SFAFIZIHL, AAFI & 7 2, AR AN 5 G5 5 M0 i) AR AR B ] g
LB AR 2 ST SRS . R THANIRAE &, AR F IR 1% F T RR AR T BA K iR 3RS
FIEIRREIAY, 1 Schommer(1990) ) 2 4 IAMRIRE & R4t Hofer A1 Pintrich(1997)5¢ TIA TR B 18 1M
LK Hammer 1 Elby(2002) 42 H AR 8 BEIE I A 56 58 o VIR IR BRI BIER BN NBR I R A A,
B2 S R AR & BB = IR B U S 8 SEBR I B A IR BRI OSSP EEOR
Schommer 12 4k FE {5 & RGAEIRDTAN NN VIRAT & 1 2548 S 85 4- FE R R JUAR I TR, BRI AR
BRI DL e DR R Z AR L, BRI (S & PR & F Schommer(1990)
MR ESR ZHERE SRS

Schommer(1990, 1994)#& HINIRIRE R & — M HEZMESHMM Z L E SRS, & ME SEH
S WAERIIR R s (A B AS S AT DA — A B AN BRG] 0 s 00T [0 8 P 224 . INIRIR S &
HIZ YIS RGUERE T AERE MR AR e (R A e AN AR O —— 0 2 e nT AR s i LA 8 tE)
STV PR 285 1) (R R AT ZR R S S —— R A ELORHR BEA 1ME 2 25 2T W B (5 ) 2 — B e 1)
ML AN 2 ——25 21 J — M7 8 I RE) 5 ST B 1 (3 S R 1 R A R I BG ks —— Mk
RERS 2J 15 IF KR 2 2 B8 1) LA R A A= RE M BUBL (T IR AN B E AR 3R A3 —— R0l AN il ok 2256 L HEFE 3R
2H7)(Schommer, 1990). N 7RG S Z4EE M, Schommer(1990) BAF.4E A RIS (5 S N B
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WHRIRE S WRE NN & 5 2N e rh A 27 S G R &

WHELE, it T INRIEAS & iH) %% (Schommer Epistemological Questionnaire, SEQ). Schommer f{I#F 5t T.4F J3
T V2 A TG EINRRAE &, Rl 5AMAS: 3] 2 8] [ 9% &R (Clarebout, Elen, Luyten, & Bamps,
2001; Hofer, 2000, 2001). HSRA B 58 K IAEA R I SO SeEAEA B 1) F R, VR E S RSN
Y 15 474 2 5 (Chan & Elliott, 2002: Hofer, 2000; Phan, 2008). {H K& SEQ Ml & MAN RIS & KT
FALARZ], SEQ VHFR I EAMANIRIAF & A ik i IF 78 TR (Metallidou, 2013). B 52, 51
B0 T4 P 225 4 A BR AR RIS S B e A T BB AESE

KT NRIRER S HISN KR, EAME AR, AR RIS EX 4 ) K% B A =20
(Cano, 2005; Chan, 2003; Kizilgunes, Tekkaya, & Sungur, 2009; Ozkal, Tekkaya, Cakiroglu, & Sungur, 2009;
Phan, 2008, 2009). 4, Chan(2003)A 3, BEJIE E R 22 2] MG IEAHOG: SRR RIBUBAMR JZ 2
SISRBEIEARDG, FIVRJZ 5 ) MG A O AR AR MR AR 2 5 o) SRE TEAH OG . AR TR R I, AR
FesE Mk 5 5] (3 B /R B2 2 5] s (Dahl, Bals, & Turi, 2005). [ 4 2 TR (E & RIBF 7T g, Ml
s AEVRRE S 7T L ZARYE Schommer(1990) KA IS B S BRI &k. a1, FiEisfLs)
H(2007) 4wt 7 & FH TR E m P AR RAGRIRE S E TR, DRSS AR (2010) H T-I & A AR
WM.

NN & 75 B R AR RO RS AR B, B “4h a4k 3] — NS RIEE, —k
WA AFENER, ——FNMAX FRELAA E, AT A 12 A0 48”7 (Kruglanski, 1989; 4l
PO, kB, 2009). has NS O BEEE IR SC TN FTH & 75 SO BN G, BF A4 RSCHR A
SRV 75 BT AN R 1 1) R PRI e RS P A S (K rug lanski & Webster, 1996; Richter & Kruglanski, 1998).
U1, A A TR MR I E 3 B A 46 ) 4 B SR (Dijksterhuis, Van Knippenberg, Kruglanski, & Schaper,
1996) FEM B 4R EAT #1425 W (Kruglanski & Webster, 1996) . 1\ %0 & 75 B ] il it 34k & PR 308
I PR 250 T AN 274 11 22 3] (Richter & Kruglanski, 1998).

BTN G TR ERL —Ma R R 25 B LA [B] B 1 16 2h HLT A (Kruglanski &
Webster, 1996), DeBacker 1 Crowson(2009)4& Hi\FIH & & B 5 A MR 2SI, FEalEX T28%
BREE AW AR EFE AR VAR 2AEN S« N TIRAFERNAA G T 2K TP _ B2
Wi %% =] 50, DeBacker %5(2008) 4w il 1 & A T I 2 PR 215 58 h A N A & 75 ZUK P I i E R
(Opinions about Learning and Studying, OLS), /.3 X £ 41 1) s 27 XS 1 5 P4 10 O 47 PR SR FE o 6T 285 40 1)
UFFR 2 AERTRR P AR IF H B P IR IR ) RS, P8 SR A B BEAR G5 M RR-AIE s TR s PR R 2 48 2
HE TR E B R ) T DL R RSP () 7, W0 R AR P R ER ) N 45 (DeBacker & Crowson, 2008).
T2 RS, DeBacker FiI Crowson(2008) A XS 25 14 il fF AR /2 5 ) SRl . 3R 25 2 SR 3 2 1E A
5, P E VE BRI AR 2 2 S S U 5% Harlow 25(2011)BE— B RS R I, X 45 K9 f fhw 47 42 2% 1E 1)
TR 72 > SR, S B R P 1 v e 4 25 7 ) TR IR J = 27 ) SRS o

ENRIBAE & 5] SR L R s, BEAME RK B, Bt B br(Phan, 2009)F1 B 38 2% A 1
(Kizilgunes, Tekkaya, & Sungur, 2009)&F 1AL & 7E N FNIRAE X 2% 2 SREE f g2 m b R HE R A AEH . B4
TN IRAE it Fe AR B (2RO A 2 o SREmE, 0, A5 [RIAE N BIAL DA 0 P16 75 Cal 50, sk iy,
2009)?DeBacker Al Crowson(2008)%a i, MBS & AR A G HEZ MAAEEM SR, & ZHRIFHK
AIRE SR T 22 A AN BRI RRAS i B AE PR B A 58 P AR B S /K- A R & 7 22, BDEREL A SN 1]
B o N A D S AN E TR BRI SIS S B ST T B . AR IS5 R R 2 IEAH G X
PR 238 5 NI AE & 22 ST R RE ) LSRR AR PR 38 A O . R WF S AE SRR FE iR At A
FPA G T EEAE AR AR A 2 A 27 ST SRS S0 AR [A) ] BE A v /e VR At 17 5% .

HAT, INRIRE SR NS HFEHRIRAZ, B EARA IR R AR E SR
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IFIH & 7 252 2 RIS I OC R, Rl TR E 2 A A B UR AL KN P & 75 225200 5% ) S . (AL,
FF O SCHR BLBORHA RIS AR AR B AR P 5 7 Z A0 UGR, BEER AR AS SRR E AR A 5 75 22
XF A ST SRME FRISAME 5 e PR A AR & 5 EEAE IR AE A 2 50 S O% AR (B W] B AHE RO TP A E L . B
Fose: 1) RORIIETHE S FIRIIARENE . g RENIBUR Y ) 1L 3 PRI R = 2 ST 5w RRIZEH .
MR EE S 4 BEAIBLE I3 59 57 A IR = 2 51 SR o 2) b K40 B i e L ) T ¢ 2= =2 > 55 LA K%
RIZ M s X E VLA I e 7 R0 IR /2 27 ST SR, IR R TIUIAR 2 27 ST 5k« 3) AR M R1iR
(R E PE A4 RR IRIAURE A3 S0l 38 I X 5 K R DR L« 0T 80 58 TP P i e [R) 4 2 T 32 2 27 5D S . TR JZ 2 2]
MG 1 ONPTRRH B, 2R, NRIR R S BE BN A S SR, B PR N A S
eI AT

2. 73k
2.1. #ik

KFERIPERURE, (EIL TR 24 E T 250 44  2F AR IR A A & FE 2 st B AR A2 5] 35
W, KA R4 213 473, 18]35 (Bl 2% A 85.2%. 213 44 BF 0% AR S 1 15~20 % (M = 17.8,SD = 0.62),
H 54k 106 4, %A 107 4.

2.2. fiRIA

1) AR5 2 1925 (Schommer Epistemological Questionnaire, SEQ). AR M E T FIIR A 45 # LL K%
A 1A BE HIBURR, = Fh A5 2 B 3R B Sl 7 AR R LRI ESRIS T REE 15 &, nTARRAMAIIA R ®
8. M52 B AN 2 ST B Re I RME S IR I F B B IS S A AR (S &, & ee 5 M4k
o} 2 14 55 () A [F) BR g A < (DeBacker & Crowson, 2006). 2% P 23 %)t 2 A RS & R 78 (1 1
W, TRAIE, 20075 STk, Ei, 2010)BA K Schommer(1990)4w HI N IR B S S H4EE E%, MR T
MEAN RS SR ERR H Schommer(1990) 4wl &R, BAFEHIRMAZE G ). FIRMLE 6 &)L
J A A e AR5 ) =AN4ERE (R 7 /6, 2010), HL 16 DMITH , SR -G AH, L E“ BeARTER,
7 RE AR, SR EEE, SRR RIS S R W, AR R E
PEIX — 2 BETS A0k mr, B JLEARAE 2 i e AR, oA e .

KT %A &S5RI, BFFOR DUVR 258 R i e 14 DA R 2 A e AU B — B R 7, A
PRAE &N I R BRGEAT 7 0 AT, BRI A He80h: 4°/df = 1.22, RMSEA =0.03, CFI
= 0.98, NNFI = 0.98. wJ W, B 5REASHE A2 BARK), FGHTIE ARG JIRREE
P DA K 40 4 RE IR RE % A 7 A2 X5 RV A 5t DA SRR R IR A R o X I 5 1915 B 20 i
71 FHUR AR S SRR ARS8 1 DA K 4 4 B O BUB = A 70 B3 A S — B 228079 9 0.62,0.60 A1 0,67,
HEAMREGR -8, PNENRIRESI R TR GERELE 0.57~0.76 A4 (%, skstliz, 2007).
XA RE A NS RN ] (O HE AR B B A MR 2 T %

2) £ > WA % (Opinions about Learning and Studying, OLS) (DeBacker & Crowson, 2008). OLS 45 %}
SERI LT (18 ) AR SE VE IR (10 ) MAST )3 . AW oz in) B B A P E U,
5K WL Cronbach’s o Z%CH 0.83, %€ M ki k1) Cronbach’s o R4 0.79; OLS Al A AY
(O 6AIEE [H R 2 B 2 0L A 45 %0 CF1=0.98, NNFI=0.95, RMSEA = 0.065, Ji [ 4 i &1t 55 [ 2 46 %
i, AR IR B R E SIBHZ 0 34T T BRI E R B 7 Hit s LIRER R EARTER”,
7 AR ARG o KRS IRE S IR IR R NBAT B, R E I ) i B
IRy FRAN B AR AN e 2 A I %) AN ) g B R AT [R5 RN o B 58 v 43 0T P A1 1) A 3047 3 i 1 A
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Figure 1. The hypothesized model of the mediatory role of need for closure between epis-
temological belief and learning strategy
E 1. MR ES. BREADAESZENE IR RIGER
oM, SREY, WM RTINS TR BN, ¢/df = 1.88, RMASE =0.06, NNFI =0.90, CFl=
0.92; X P i A RS A 46 B0R: /%/df = 1.23, RMASE = 0.03, NNFI =0.94, CFl =0.95. Itt4t,
XT 25 K6 )l 271 Cronbach’s o %9 0.77, X € 1 () w7 1) Cronbach’s o %04 0.60. FikHdkE &1,
) B A NI IS R, AT DU -0 & b [ v AR A R0 P 5 7R 22
3) MG . A FHKE Duncan Al McKeachie(2005) 4 il ¥ 2% > ) ML 5 & 1] % (Motivated
Strategies for Learning Questionnaire, MLSQ)(F#x, 2011), FEIRE %> IRIE IR 2 24 S RIS AT 1]
o WIEF IR 6 AR, MERAMEBLESE, n, “>In, LSRR E SRR, X
WATHEFEMSE” 5 RIZFIRIEH 5 AR, WEIZBE WS, W, “FHRlZar, RESRATHeH
TCAIZENIR 7 IR 2 5 5] SRmE A 26 )2 27 ) 5% 1Y Cronbach’s o 2 507E C A HIHF 78 20 51 0.78 #1076 (1412
2011). WHFEHZIRAERH 7 Hitar, 1K “BeAFER” . 7T ARE “BRAER” o AT
ST R, SRR, RZEF OB AN : »/df = 1.69, RMASE = 0.06,
NNFI =0.98, CFl=0.99; ¥/Z% > 5kug BRI A6 50N : »/df = 2.23, RMASE =0.08, NNFI=0.93,
CFI=0.96. #/Z%>]5 %] Cronbach’s o ZEN 0.66, ¥#/Z% > HME (1] Cronbach’s o REN 0.72.
2.3. SR
TEARREIM A BT, DABER O ERALRT 5 AR ) 2 AL AT SR AN, 0 18 A Py [ I 3R A5 v vh AR
Bl RSN A B BA NS AR R LIRS 15 b, FrE#RIERIE R F 25 T AR GIH
%o MR BIRA XU 4512 F SPSS17.0 BEAT | B sk AFIRERE T AR IANRIRE S RE WM& 2L
S 2] SR I A5 I S5 R R A B LISRELB.70 E4T T3 uEPER R A0 #rs  [EIR, B AMOS17.0 B 8L iR
WS WA & 7 BRI 2 SRS Z B R &R .
3. HR
3.1 AHRES. RENAASESEMEIRBHMEX IR
B 1 IR AR AR RE T A, RIS S IR A 2540« TR B A e 1t DA R 4 0 4 BE IR ABLUE) AR A
I & 7 B O Z5 R D 4« B T X ) S AN 3R 2 5 =) SR IR 385 TEAH G SR ARE M . XS 544 1 Ml
UFFIYRJZ 2 ) NG R 35 IEAH G, RN REIIRUR XA M I 2 TR 2 2 o) SRS 2 35 R 9%, R0
S SRR RSP AR AR o [N, FHREEE R ER AR E TR DL R4 R0 4 BE AL 43 7 At

SERIFI I« R0 58 1R PR O B 2 35 TEAH 5%
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Table 1. Means, standard deviations, correlations among variables
F L OARRES. RENAHAEEME SRR TMIEXIERE

1 2 3 4 5 6 7
1 HR 251 1
2 KRR E T 0.45™ 1
3 AFIA R AU 0.50"" 0.48™ 1
4 SRR 0.54™ 0.40™" 0.34™ 1
5 A 5 P Bl 0.52™" 0.27™ 0.37™ 052" 1
6 2 > R 0.31™" 0.22™" 0.16" 0.45™ 0.29™ 1
7 RIZ 5 2 SR -0.02 0.19™ -0.17" 0.22™ -0.14" 0.22™ 1
B 3.81 3.48 3.66 4.09 3.84 4.45 3.90
PRk 0.82 111 0.79 0.81 0.82 0.98 0.97

“p < 0.05; “p < 0.01; “p < 0.001.
3.2. NRRESMRENNASEENE I RN TM

XPAEE ATt P B A S HR A G IS DU T WP A B, AR B RS E . XA TR AR B R
F PR B2 DL K A SR 9T 45 SR (Harlow, DeBacker, & Crowson, 2011; Ravindran, Greene, & Debacker, 2005),
SHEIIHHAT T BB IE Y BIE G BRI 45 R0 R /°/df = 1.91, RMSEA = 0.07, NNFI = 0.95,
CFl = 0.99(LI%l 2). X HEAH ARG S 2 /D E, PEAN A, SRR, 2004), BORSFIFE AR &
g oN

H 2 ATAL, ARIRAE & DU SR BN RN P 6 75 ZE LM RE 1 3R 252 S SR 219% 938 5, Horpr, AR
(B EXRZH IR BA B3 P EEER ;WA & R E A S w e (B = 0.39) 83 1F [ Tl &
J 5 S SR s R IR SR R RN R PR RS R T B R 5 R PR i e TR 2 T 1) TN R 2 22 2T . R, RIS &
PSR BN A T S L RE IR 2 57 S SREE 23% 0048 5, Horr, FIiRIGEREME(B = 0.28), X5 H ) I
T (B = 0.37) 35 IE [/ FRINVR 2 5 2] 5l AR RIAUR (B =-0.33) MU E VE i (B = —0.28) . 2
A7) TR J2 27 >0 SR s 1R )R o A 4 2R 4 B8 (R A B8 R B4 32 i S 53 1) 368 3 0k 35 40 FR) i 2 (I [ ) R
B T 1P ) s 7 (0 1)) TR B 5 M0 R 2 2 >0 SRS

N T RIS IR P G 75 EEAE IR R ST SRS OC R A 1 R A RS 3 1, BEFUCR A SRR
%'%:(The Monte Carlo Method for Assessing Mediation, MCMAM) (Selig & Preacher, 2008)#£47 & 2 144347
TEJF IR HHE (N = 213)H S BEH LA 1000 MEAS, FHoHr EAE XA, WIRERA S R4 95%1) B AS X 1A% A
BFE 0, RHFNMBNEE. W45 2 Fow, FOREH. FRIERE M2 s 5 4514 R i s R 2
5 ) SRS AR Z 5 ) SRS I RE AR, R ) 445 ) 36 o 0T S 1 ) A SRR 2 5 2 SR () A, e 950611
BEXAAREARE 0, BI, XTE5M i 72 AR5 . FHR BORRE P AN 2 2] SRBE OC &R A1 o 2508
S NPT T A L A R ) 25 A AR JE 2 S SRS S R BT AN R . BRI S, AR S5 18
T TE 1) SR 25 44 IR AP (B = 0.45) [B1H2 52 1 36 )2 2 21 SRS IR J2 2 2] el B4 308050 )9 0.18 Al
0.17; FITR &5 M i 1 1) F A 6 PE I w45 (B = 0.46) [RIHES2 MR IR J2 2 2] Skl , L [A] 238008 —0.13;
UIMSTREAR AR IR, B A AR E VRIS S CIR B S5 L AR R M DA A AN A REBUER) R A DK AT B 7 (R S A B R T
o1 7 M A A ) L SR 2 2 2 SR B AE R 22 5, M 22 e RAFAE TR 2 5% ) SK0E E(t=2.14, p < 0.05), A LL 55 A4 S A
TRARZEEHIE . X —HIFE AR Phan(2008) K& JL KT X 2242 BIATRIRAG & DR 2 20 7 I B 3 o 2 5

5 Timkaya(2012) FAEIBAE SAFAENEN ZE R I A R AR — 8 ST B LAEENRIRES . RE WM& TSR R B
BEER, EHRIHARES . PRENRIAG R EAN 2 H0E 2 0 N5 R, AR A0 A
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**p<.05 *p<.01 *p<.001

Figure 2. The path model depicting the mediating role of need for closure between epis-
temological belief and learning strategy

E 2 NRRES. REANTHASTEMFEIRBXRNSEPNRE

Table 2. The MCMAN analyses of mediating model
2. WRNPRBE MR MCMAN 247

95% 1 B.1% [X. [A]
e A ) 43 250 Al -

TR LR
KR G54 - STEER I R AT - 225 > enk 0.45x0.39=0.18 0.13 0.32
HIREE R - X G5 R G - TR JE 2 21 SR 0.45 % 0.37 =0.17 0.11 0.29
HVR B - WL e PR R — VR 2 5% 2 SR 0.46 x (—0.28) = -0.13 -0.25 -0.07
FRIRRETE - MG R AT - R JZ 2 2 SEnK 0.20 x 0.40 = 0.08 0.002 0.14
FIRIIASE I - XA T — T2 5 21 SR 0.20 x 0.37 = 0.07 0.002 0.14
A R4 REMBUR - S E M R I - VR 2 25 2] SR 0.14 x (-0.28) = -0.04 -0.11 0.004

SRR R RE P I I P TS 454 R (B = 0.20) IR e 2R 3R = 5 1 NS AR = 7 > SR, JL )220
73929 0.08 A10.07. tbAh, WFFEAIL, 078 P i 4 75 42 R0 42 RE OBUBATIR J2 27 21 SR 5% 2 (8] v Ay
B INFINTE

4. e
4.1. NIHRESIEEANFASEEXE S RN

KT INRIRAE S BRI 5 =) SRS IBCA, B F0 R I, 4 4 RE I BB, 2 47 1m) PRONTR 2= 27 = S0
AR S AR — . FAEBMERIRR NN, L FKEORA TSI, HX PLUSRAS I AR RS
ANEE, AR TR ER AT BUsE, XA T A R R A S SRR ) . AH B, I SRR N A
WA AUE B CRHER . FIWT A R IR, B4 HAT R IRZ 5 2 /S KK P28 . X5 Chan(2003)
HIBF T 45 R — 3.

W FIE I,  FR B RS P35 1 1) TR 2 2% 2 3, B2 AR YO AR R ARRE I, FRAEE
F I 7 (AT 263, A ] TSR AN R 2 5 ) g . X SRR — 8, BN T — g
HBFF 98 45 B (Cano, 2005; Chan, 2003; Ozkal et al., 2009)., Chan(2003)F1 Cano(2005)8F 5 & B, KiRAFRE
P IE [ 00 2 )25 27 21 KB Ozkal 25 (2009) 42 th, AR HITR B | ] 48 (1) 22 A Al m) T8 R VR 2= 2 20 SRS
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SR1M, Chan(2003) A A BT Ab ) B TS SEAN ], R A e e 14 W] B IE 1) T 38 )2 27 =) SR AR 0] 8 1E [ F31
TR JZ 2 2] SR

AP AR, STTTBERZ I MR AS & BT BRI R & (Lin, Deng, Chai, & Tsai, 2013; Qian &
Pan, 2002; Tsai, Jessie Ho, Liang, & Lin, 2011). Qian il Pan(2002)%} s i [E 11 A 12 4224 KRS
EAT LR 9T, 45 SR Rom i [ 22 AR 0 YO FUR RRE AR, A E IS . B AU B R 2 )
RE IR s S5 ] 2 A U al A A RV P 27 20 S BROel i SR 7 . Lin 25 (2013)WF 78 30, AR
WU AT AR B (1 [ A B R AR R KPR s 38 243 (Qian & Pan, 2002; Tsai, Ho, Liang, & Lin, 2011)
PR, FESATARAEINSGIT, AAE ERA R AR AR AR B SAT R R St FR [ R AT LR
WFAEE R, RS2 B DUE RSP0 R AL Gtk 2 SRR 52 DA S N2 Dokl bn A . B Rprite
feifiszm, fEs )i fed, R ESAE SN TR ME— M IEFE R B CR%E 7, a2 A %
BE BHTIH AR A RSN E 2 2 g . A, TS S 3 N E T ER A, XM B
BT e =78, TR GHI R 5 B TR BT B 5, R RE 08 H I >,
NPAFIEFE R, FHEFEMBESFIHAA GBI 0SB A GBI AT 5%, AT
SEUHR R E T 1 R TR 2 2 ) S

KT REWNMPAEFEGF IR R, FEFORI, 0G50 L IE 8 TR 2 5 ) SR AR =
SN, IX 5 Harlow 252010 IR ST 45 5 — 30, B, X 45 M9 o D B A B8 s ) 2 A A 1) 8 FH 2 REAL Y
22 2] % . Debacker A1 Crowson(2006)tH % $2 H, 55 A e M A J AR EE L X 435 440 P i e 88 L 368 7 1 P e
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