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Abstract

In order to explore the effect of attribution style and self-efficacy on the relationship between
teacher-student relationship and learning engagement of middle school students, 480 middle
school students in four middle schools in Liaoning and Shandong Province were investigated by
questionnaires. The results showed that: 1) student-teacher relationship, attribution style,
self-efficacy and learning engagement were significantly correlated with each other; 2) the inti-
macy between teachers and students directly predicted learning engagement positively, whereas
conflict between teachers and students directly predicted learning engagement negatively; 3)
academic attribution style and self-efficacy played a chain mediating role in the relationship be-
tween positive teacher-student relationship and learning engagement.
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1. 5|15

o) A FE N RSN BES), SO 1 = O A AT AR SR R R B e B, Ay
I oAt 22 ThRE 1 Se BB L (FH 5 0, 2013) o 177 P 2% AR 2% ST HEN KT BT AE [ 000 3 2l Bt (Kiuru et
al., 2014; JE5 E%, 2014). Schaufeli ¥ TAEB N BIBE LY & B3R BEA, FREREIH 2 T RIS,
IWHF TN MG SRR A . B, FREAREHOIRES, oINS NG B L 3 4
YERE, b, YRR SRR R AT W B DA B, TN R RS IR HE 5], BRI
KA ETMERPIRES: Rl AR AN 52 ) el iR ZU N B UK B SRR LA R i 1 2% I, X R
REME AL A 4 B O BN B2 2] vy By R S ARKE I T4 2017 2DIRES, At S OB, Refg
PARI6 B M 15 1) /8% 52 (Schaufeli et al., 2002).

MIMA R R T HAEN B EERN ISR R —, RIEFAEMBUNERE 8 E # U H
WACAE R, DUE R NEAAT N R S SR R R 7 U — RO B OC R (K BT 4%, 2009). RUFHITAERRA
FIF A B RS 1 R R (PRS2 4845, 2001), 2T+ H B/KF(Agirdag et al., 2012; FEHIEESE, 2017), {i
B E N (Baker et al., 2008), $i&f&5A % 4 2] AT AN K 22 21 3L B 2k et (Goodenow,
1993; Reyes, et al., 2012). B4k, SEEFITAESC R AT DOy 2 AR SR oA JI AL 2 SCRE, BN 21 shil
PIE. S oI RIE R, BVERRREE, T DU w2 SN KOs T SR AT AR 5% 28 DU 386 00 25 2 A7 14 15 26
K WD 2E SRR BERRRE, BRI ST KT (Miller-Lewis, et al., 2014; X7 )5, 2016).

VI R 7 AR DR AR A 4R A AT 2 2] r (R RRURR, A AR R A A A PR D R S A6 it )
T BRI AR (Seligman, et al., 1979), AL RN 5 2] # \IF E 22K & (Chukwuorji et al., 2017). 4bT
R IR 12 N B 20 T2 B A R 7 s iR AR B8, BRSO B (B, 1998),
[ Bt o0 H 2 A KL A R A 2l A e AR B R e (AR, 1997), T 52 IA R 7 SEgma (1 2l A 4 .
MR FJEER 2 I NI B B ({E 4L, 2016).

H 22 A I ORI R TR T B A R W ARAE B O A 7 2 S EIAT 5 o AR TE AT 55 1 30 5 T e
(Bandura, 1977). WK, BAILAMEERERSHEIWARG EFENBARCAH L5, 2013), AREIE w0
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2EHE IR 2 S BN 20l S5 (Xanthopoulou et al, 2007;  XIJ7E4E, 2015).

CABFERIL, IMASCR, BIRERE. TP 7 S m] DLE R 2 A 7 SN, IF H B IR AR
PRV J7 02 2 BLGsg ma ske sp o VR (R 4k S04, 2015: ThukiLas, 2014; EULR4E, 1999). HEf
B A AR ST 25 S BN BRI 2 AR v T2 TN E S W, SRR3R, (HR AR DT X EE PR 3R R i 27 =)
BNIE RS T T D o ARBFFE L 2 AR FE N R, R R IIAR IC R M 2 ST NI/ E AL 3%
THIAWHSE Sherer [ Maddux FIFEIR:  [F FRAERIEEZE F 2 BHAMA BSIB 28 A $6. 28 [ R VAT DR 7 Sk g 1Y)
(Sherer, Maddux, 1982), AHFFifi %, A ¢ F i s mm A B 77 =R E PSR IR Ak T 5 m v 2% 2R 22 ST 4N
B A B4R, LK 1.

@

Figure 1. Hypothetical Model of the Relationship between Teacher and Student, the Attribution
of Students, Self-efficacy and Learning Input
B 1 mEXR. FEPERAERR. BRMERNZFE JRARRPRIZRE

RS

2. B
2.1. #ik

SRR A 77 30, o B EUL 744 5ARE T 1) = B sp R LR S i 0 — i 2, (AT h
BEM LI H P ANFE, 3L R TR 45 480 177, [BIUACE 247 =6 469 1y, 6 20N 97.71% . Ho v 5 4 268 44 (15 57.14%)),
7 201 44 (15 42.86%); 124 208 44 (1Y 44.35%), A 261 44(55.65%). A AERYAE 2 1] 13~20
%28, “FRIER RN 16.06£1.92 %,

22. fiRIEA

2.2.1. EIW/ANER(UWESS)

ZIER W Schaufeli 25 A\ (2002)%w ], 3£ 17 MUH, GFE . B EESAYGERE. ERKRH 7 A
oy, M “L= NORER” Bl “4= BR7, SYEEFEBDE RN I BNOK P S A
FOEZE R BA B 0SB TEARTE G J) . BRI 4L o 53045108 0.84. 0.81. 0.83,
BIRERN o RECN 0,92,

222 ZHEE-ZPAEERBR(MMCS)

ZE R Lefcourt 55 A (1979) 4w, & T 11 £~30 Sk, EXRIL 48 ANTH, 7 Al A
PRk RPN 7 AR . AW FUAGE 56 LB T Wik Ont 7 B R HEAT B, 1% 7> 833k 24 D TH , 4%
RESI 85710 IS UANERE, A 6 NUTH . Hr, WTLCRRE I RIS A4 FE IS 7> 2
AEI IRy, 38 SNSRI FE RIS 7> R E SN RIS 73, AN AT v 5 B it 1) T
IR (). BRRM b mitr, M “0= BEARE” 3 “4= L7 . UENHTIEN 25
A R BABIFHE . BT, 1999). ABFFLH, WANARKIEK o ZH0535%]79 0.76. 0.77.
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2.2.3. BRMEERER(GSES)

Z R M Schwarzer Z5 AN, ORI [E 23 T4 HE(2001) &80T iZ&FR A0 10 MIHK
UERFRR, KA 4 i, M “l= EELFE” B “4= 2[R, Bl AR ARG
R . ZERIEARTI A o RECN 0.85.

224, FEEIFEXRER
ZRBNFEFENIMAERLRER, HIKEQ003)wmE], 22 ANTH, AR RME. K. 5%

PEFN[EBEVE DY /NGRS, SR 5 Aty ERYERE LA AR SR % 4 (e s, AEARHIE AT

DUANZEFE 1) o Z0(E 0.78~0.86 2 [H],

2.3. AREEFRF

TEA R N BEN U O R PESE,  CABIRZON BA BEAT 1) A i, ehr 225 B I 000 B 2 AR AR A7 Dl U
it DU R PR [F] o B R R . RIS R T 15 08, SRS BRI WS ISR
2.4, Gtk
K SPSS24.0 A AMOS24.0 AT $ide 73 #r
3. ZRE S
3.1 BETEMMEXITH

PAPRAR SR Y45 AT, 22 ST S INAE R R R APENSR B P . IR B FRAL AR IR 35 IEAH R,
EIMASC R B R VE RN BREIE . SRR DE 35 RO B T AESC R R M S B RAGRRIES . IHEE S5 40
RIAFAE R ZAOS, HAh AR &2 [ 2 B W ARG 1),

Table 1. Descriptive statistics and correlation coefficient matrix of each variable
=1 SETERWRGIT SHEXREER

JAERR JMAERR JHAERR AERR
MM R SRR POk

(SR EYET) M+SD WAL SMER HEREER A

I R ZR i R A 20.26 + 6.84 1.00
I R AR AN 18.48 £4.17  —047***  1.00
IIAE R FR SR B 13.84£321  —0.39***  (.67*** 1.00
T A O 2% [ 9.25+3.47 0.63***  —0.45%** —041%* 100

SPE[ES 32.33+£6.42  —0.16%*  0.29%**  027**  —013** 1,00

CIVELS) 1942714  0.30%**  —0.23*** —024*** 029%** 006  1.00

SEi G 24.74 +5.39 0.01 0.11*  0.31**  -0.09* 0.21** -0.19** 1.00
= UN 79.05+ 1641  —0.22%*%*  Q18***  (39%%*  —(Q,19%** (26%*% —(17FF* (. 27x** 1.00

W: p<0.05 "p<0.01, "p<0001, FF.

3.2. HFEEREB I

321 WMETE

B RARER. AAMHE T30 AR R ph SR AEAR A I & 0 H B %, O 1 By 1k 2 A3 H 3 i
BRI ERZE, 200 KBTI SRR E IR 5 2 ST R R R BT
X I D, SO AT ST RLAL B, 895 R A5 0 BT B A D AR o
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3.2.2.

HEENESRE

KHI AMOS 24.0 XHEB S A R TR SR, 4ORRY], BRI S fabniils, Wk 2,

A 2,

o
N
Q

: P .20
Ui AR 2% 2% Al 012 HMAR

Q

-0.09

Figure 2. Chain mediation model of teacher-student relationship and learning input (frugal model af-

ter removing some non-significant paths)

B 2. It XFRSF IBRANER DM ERW@IFRBO T EZREFHTHRERE)

Table 2. Model fit index
2. WA AEY

e

7 df 2ldf p CFI IFI TLI PGFI

RMSEA

743.55 258 2.88 <0.001 0.92 0.92 0.91 0.71

0.063

3.3. BESH

KH Bootstrapping (EE AR 5000 TR)H 7 VAR UE A RS HE A RON A SR S5 SRR B, AR ¢ R K

FPEEE A ANE AT E BREIR A AR R AR B A% R I (BB AR R A AR 2 ST R NK
BV AR D% 2250 4 v R 2 A 2 ST KPR AR, AR A BRI 7 2R B Bk e Jaee =0 A 7 02 ¢
FRIMTNE S P R [ B X v 2 A 2 ST N [ R

A
F(# 3),

Table 3. Analysis of indirect effect path of student-student relationship on student learning input

@ 3. MR ANFEF SHRAPFMEEY N R E SR

Az 95%f) B 1% [X [] WOBiAE
Jifi A 5 R AR — WIE R — H B AR -2 TN [0.15, 0.47] 0.30
Jifi A 5 R AR AN R — H B AR ST N [0.05, 0.34] 0.19
JAE G RaE M — AR — B TR AR IR 2 ST [0.23,0.67] 0.43
UTTAE ¢ R FEHME AN - [ ARG ST [0.14, 0.56] 0.33
Wi AE 2 2 B8 — AN IR — B R RE K5 ST [—0.43,-0.05] -0.22

4. ¥hig
AHIFIRR T INER R E N RIR R LA B, —I5 a7 10 SC R KSR S A R
AL A B AR [ A A7 A 0 22 2R 2 ST BRSO 5 — 7T U*ﬁTJFﬁE%%XﬁP?—ﬁE%i&)\WDH

FIVE AL, B IE [ U AR 5 2808 3k 386 o Ay )= R R st/ & VA ALK 3 T 8 v 1 R sk e ek ) e =X A F AR 3
IO AR AR oG Fm I HE AR DRk PR B TR Ak Re 2 X R A AR P A 2 ST RN
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4.1, Vi XA P FEE F I RNK BB

AHT TN, A 5% 2R 58 8 M RT AT O 17 T v 2 A 0 2 ST RN KT, T A R R o SR P ) 47 7
T BN A TCEE R D3R TR S JTZESCR AT LSRR B2 S 8N, JFaeR
F IR [ P A 2 A 2 ST RO (e FLAAAE, 2018) 5 1T AR 5C 2R IR b SVE 2> 1 0 mp 22 2E S U A BE I ANE B
IR, FRARSARCEAR I, 2 BRI B S Wb 22 2R ) 22 ST RONKT (RIHEAE, 2017) BEANARTTT
BRI, WA S 2R D[R PE AT AR XS 2 ST BN B LT AN R 25, JRATIHEN J5 PR m] e 2 A T 1]
WEANRAS, AR5 R A RAVE AT SR SR S Dy o UM R, B A LR 1) 5 22 ST BN SR AR Ik
ATy, T DAL 25 0 22 ST K T

42. FHEPRFAN. BRMERBREITEXRZNFEIRANRWPHEADTER

42.1. hEFHPERFRENE X RFBRYEERZ BB P T{ER

ARRFERIL, A E T AR AE R RS R AREERZ HRR AEH . R — 32, skEF Rt
A R I ) T A= 56 2% v 43 2L 000 R A BEAGE ) T N AR, T AR 3 R D B A v 1 A/ U R (K BT & L4,
2010). FEAWFFLH, JTiAR 5 2 AR A M RN 51 25 1A A P T DAL 1] Tl v 25 A oAy 1 B R 7 ] ) v 2 A
AMAPR 73, AR 5 Z2 00 [0 8 o] DA IE ) B0 A 22 A8 AR R 2. AR Weiner F)H R ER S MR ZE T
ANTR] MR 56 # 2 R UE BRL = AR S ], T A A 6 DA Bt PR VA DR — R Bt A R RS EEAE L 15 28 (R B 2R
B 7 (IR 2535 BAG 73 BB (52 (Weiner, 1972). ABFFEH, Az 78 AR 56 & I R Th 4 0 2550
A F R AR, R EX H G S IR AR .

FRAE Sherer I Maddux HIERIE, H FRARRIER 22 5 A2 B /M4 BUGCZE A S8 28 77 (1 U5 (R 7 3k 1)
(Sherer & Maddux, 1982), [FIFf, 24z H R ALRE AR B ARA 12 BRI A IR 7 e s, TEARBEFLH, sk
RAMAKA RN 2 5 2 A 1) E BOR R B AE B3 IR ARG o IR A5 DA X K 22 2R [ 9 45 AR R -
JifiA: 5 IR M 5 2l BRI R 3 IEAH (V& ], 2015).

AT FE IR, AR 5 2R AR I R 1 25l 3o 1 o w2 A 16 P R DR R k2 2 A R AN R, 4k
T I [ SR 27 A ) BB IR s A D 28 114 [ P e ek 389 w27 A= 1 4 U R 4 1 7 ) 52 e o 22 2B 1Y)
VG
4.2.2. BRYEBRETELPESXMEIBAZBHPNER

AW RIN, A=A VAR D7 s 5 B PR IR A T s A TN, H AR R R A AR T R IE
Ira) FREIU 5 A% e R 2 ST AN, T H 2 2R R AR DR T DA A ) Tl ) R BRI AN S N . X5 RZ
DMERFRERA . KA R SRR —BHI(EIAGEE, 2009; #&if, 2002; 5 EHE&KIE, 2014). [FH
B, RO T2 SN A B W IE g2 (DL L5, 2014). A2, Hp Az ml DO ik 3 in iy
SR BRI R k2D A1 U1 BT £ 7 = o 1 R Ak e SR AR T 4 v 27 ST RN IR o RO ARHIE TR I I, AR DR R o 58
PEXT 22 SN P AR B3, JF H 5% A4 BB B AN B3, T R H T aX Fhad 2 00 f b
KA ABN P F AR N IE LS, gk 224 B IRAEIERKE, BT R b REA 2 EIE H
AL IR (R B FH g vh 2% AR 2 2] K-

43. FEERE

AWETCARR 1IN R S BN N AENLS], HAE A g. 35—, HRIER T TEN
=R AR ARG I — b s AR R BN B, IR B B AT, W] RE PRI AT 7E 45 SR A it [X
AR F s 55—, AW O SR 2k et I PR 5 s B AR IRAE I A 50 R 5 2 VAR N Z T T A T

DOI: 10.12677/ap.2019.96135 1099 o HE R


https://doi.org/10.12677/ap.2019.96135

B, EEI

WA L HARIER, OB, SRR RIEBORTT SR EIRR, =, HUNES I MEE S il
J7 AFE A S ST BN E I AN 2, XA 5 S JE VR SEER A IIBT T o

5. &

1) Rl R AR HRTT R H IR S BN B A R
2) AR AR M E R L TN 22 ST BN AR S R b SNk EL SR R 0 7 S #eN
3) A o< i AV R PR 5 20N B BARE R M T A A A SR ST RN

SE 3k
MRdkSe, FK K, BA/NB(2015). ZUMH EX RSV AERSEIRN: KEASHZESSE A BV, OF L
JEEHE, 31(2), 180-187.

ZRUEAE, XIFAE, Bidn, AL, HS4(2017). FREAE SR AR W SEAR R IR AR 56 R e B B EE R R A
H. OE57 955, 15(3), 351-358.

WL (2009). A EEBIFANIA T, FFRCFEE L 55 5] TR KA 75, W2 Aiig S, Rid: REIHTE K
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