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Abstract

Objective: To investigate the effects of time management tendencies and learning burnout on aca-
demic procrastinations in secondary vocational students, and the mediating role of learning bur-
nout in time management tendencies and academic procrastinations. Methods: A total of 412 sec-
ondary vocational students in Dongguan city were selected for the study. The Adolescent Time
Management Disposition Scale (ATMD), the Middle School Student Learning Burnout Scale (HSSB)
and the Middle School Student Academic procrastination Questionnaire were used for measure-
ment. Results: Time management bias were significantly negatively correlated with learning bur-
nout (P < 0.001), and negatively correlated with academic procrastination (r = 0.307, P < 0.001).
Learning burnout was significantly positively correlated with Academic procrastination (r = 0.347,
P < 0.001). Intermediary testing found that learning burnout played a partial intermediary role
among time management tendencies and academic procrastinations. Conclusion: The worse the
student’s time management, the higher the degree of learning burnout, and the stronger the aca-
demic procrastination.
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TEARSETT R AR B AE B LI 412 4 R AR AT 2, [RIn)6 382 4y, A 2k 350 4y, [IEA
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b b, AR A LRI (A B ) AP AR S AR e . B 2 AR I, AR B[R] ER A ) A B
—EEG. CERNH ST SR ERHEE, BRI ER S TR T ER AR E

312 FRERIESERER

B 2 AT, ST RS AR A S S s B A B S R I AR R T S SRR R AR T A A 2
A, e E TR IR, (HR AT ZE RS 2 (P > 0.05); FE& T ONFET I L,
SRR T AR A BRI X 4 LI EREA SR (P > 0.05), EHARYEE LN ESE REEREP
<0.05); TERESEZED] 2R LLER, BESE2EDIRR T AR BRI IX — 4% D AFE 22 (P < 0.05), He4if

DOI: 10.12677/ap.2021.1111300 2634 o HE R


https://doi.org/10.12677/ap.2021.1111300

FRZ, R
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Table 1. Comparison of differences in time management tendency of secondary vocational students (M % S)

F 1. PEREREERMEERLRERLM£S)

B T A7) U B [6] fhs 42 0 I [F1) 5 R Je FF 171 R A )
WAE(n = 127) 36.42 + 6.95 75.43 + 14.67 34.58 + 7.07 146.43 + 24.51
2K (n = 223) 36.01 £ 6.25 73.95 + 13.83 33.09 + 5.88 143.04 + 23.27
t 0.548 0.926 2.023" 1.265
FEYETH(n = 108) 36.44 + 6.68 76.11 + 13.84 34.28 + 6.61 146.82 + 23.48
ARYETF-H(n = 242) 36.03 + 6.44 73.76 + 14.24 33.34+6.25 143.13 +23.83
t 0.526 1.457 1.248 1.354
BEE2£ T a (n = 250) 36.31+6.31 74.61 £13.11 33.51+6.05 144.43 + 22.27
BEE2£ ] b (n = 100) 35.77 £ 6.99 74.17 + 16.50 33.93+7.12 143.87 +27.22
t 0.673 0.237 -0.522 0.182
—4EZ(n = 119) 37.14+6.31 76.73 £ 14.44 3471+ 6.68 148.59 + 23.49
ARG (n = 117) 37.22+6.21 76.97 + 13.28 34.18 + 6.08 148.37 + 22.80
ZAEL(n = 114) 34.04 + 6.54 69.59 + 13.52 31.93+6.20 135.55 + 22.78
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RFEHER=42%, 3) P <0.05 "P<0.01,"P<0.001.

Table 2. Comparison of differences in learning burnout among secondary vocational students (M + S)
2. PRRAESEIBRERLEERERAMS)

1h 4 FER 5 SRR RE Ui AR B 5 A HRFE FOER
W (n = 127) 16.91 +5.93 14.57 + 4.27 7.97+3.52 9.57 +3.59 49.02 + 13.66
24 (n = 223) 16.89 + 5.27 15.28 +3.91 7.50 +3.05 9.24+3.10 48.91 + 11.50
t 0.040 -1.543 1.304 0.875 0.082
FEPETHB(n = 108) 15.41 + 5.04 14.22 +4.10 6.98 +2.76 9.32+3.39 45.94 £ 12.03
AR (n = 242) 17.56 +5.59 15.38 +4.00 7.98 +3.29 9.38£3.24 50.29 + 12.22
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L5207 a (n = 250) 16.86 +5.36 14.94 +3.91 7.54 +3.07 9.07 +3.10 48.41+11.78
BEEZ£]77 b (n = 100) 16.99 +5.88 15.22 £ 4.41 7.99 £ 3.40 10.09 £ 3.61 50.29 + 13.51
t -0.191 —0.554 -1.151 —-2.474" -1.217
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—4EZ(n = 119) 16.56 + 5.65 14.55 + 3.84 7.87+3.31 9.11+3.38 48.09 + 12.49
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Loy Eegeit 2 (P > 0.05); FE2 I NPETHRIIbLAL L, IR IR 22507 . ST AT
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FPIBGR IR A RER S T AR A A S 8 AL L, RSN RGN 2 AR 2 S AE -
fEZR HEE, Bl 2RI, EF 068 E— B0 S =g ERm R, B—-FRY
THEEERMNIMARE . NERGHEE, IR IR N —F R B = F R A W& ETHES.

Table 3. Comparison of differences in learning delay among vocational school students (M + S)

F 3. PREFIEEERLRFERMS)

230 FIPRE FIATA AT 5 )R AE
WA (n = 127) 13.46 +4.83 10.65 + 3.85 12.42 + 475 7.79 +3.45 44.32 +15.30
24 (n = 223) 14.14 + 4.42 10.85 + 3.54 13.56 + 4.62 8.63+3.11 47.18 + 14.25
t -1.304 —-0.477 -2.186" —-2.272" -1.724
JEHET-5(n = 108) 13.09 + 4.19 10.33 £ 3.62 11.91 + 4.37 7.76 £3.17 43.09 + 13.97
A RIETE(n = 242) 14.26 + 4.70 10.98 + 3.66 13.7+4.73 8.57 +3.27 4751 +14.81
t -2.31" -1.537 —3.448™ -2.202" -2.680"™
RESE2: 7] a (n = 250) 14.25 + 4.54 11.11 + 3.66 1352 +4.75 8.71+3.26 47.6 + 14.69
REE227) b (n = 100) 13.01 +4.57 9.95+ 351 12.21 + 4.43 7.35+3.06 4252 +14.10
t 2.301" 2.764™ 2.448" 3.69” 3.007"
—4EZ(n = 119) 12.92 + 4.36 9.93 £3.50 12.21 £4.12 7.78 £3.07 42.84 +13.20
ARG (n = 117) 13.37 +4.81 10.34 + 3.63 12.31 £ 4.74 7.95 +3.50 43.97 +15.21
=4EZ(n = 114) 15.46 + 4.16 12.11 +3.49 14.98 £ 4.71 9.27 £3.00 51.83 + 14.04
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VE: 1) BEEED aREWIH LT, BEEbREFEFLUL; 2) © REFIR—FEH; @ REPR_FEL; @
RFHER=4E2, 3) P <0.05 "P <001,

P <0.001,
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Table 4. Relevance of learning burnout, time management tendency and learning delay of secondary vocational students
4 PREFIER. HEERNERFE JHETERHEX
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Figure 1. The mediation model of learning burnout and the standardized regression coefficients of each path
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