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Abstract

Objective: This study aimed to explore the relationship between perceived parent-child discrepan-
cies in educational expectations and middle school students’ academic performance (self-reported
academic performance and objective academic performance), as well as the mechanism of aca-
demic pressure between them. Methods: Using the baseline data of China Education Panel Survey
(CEPS), we selected educational expectations, academic pressure and academic performance for
data analysis. Results: 1) Perceived parent-child discrepancies in educational expectations, aca-
demic pressure were significantly negatively correlated with self-reported academic performance
and objective academic performance; perceived parent-child discrepancies in educational expec-
tations were significantly positively correlated with academic pressure. 2) Academic pressure
played a partly mediated role between perceived parent-child discrepancies in educational ex-
pectations and self-reported academic performance and objective academic performance. Conclu-
sion: This study validates the clinical view that parent-child discrepancies in educational expecta-
tions will adversely affect academic performance.
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1. 5|

HE BB AR T s AR 3 CRSK BT Re A B (1 s 52 20 A /KB EE (Yamamoto & Hollo-
way, 2010). ZEHER R AP E 20 LA ik HERE SHIHEE (PR, %0k, 2019).
LI R SRR E N E —AMER, BB IREE S, SRR R, B N T
FRASCEEEE WIS . AR & RIAE, SCEFECE W AT LAy Sefn S BEZUE BT (&0 RO EBE)
AR BRECE IR (M EXN RN T %)

SRR IR I, B IRECE W NURN A BECE P R b AR b s D PR A T TN B 2R Ol H A
2018; % e, 2017; F4 4%, 2020; Aldous, 2006). HIRILIASIAN, AATXE SHIFERHHE 25
W47, EAFEORERRA . BRAEINE SR AS SIR G i, Hoie 3RSV AERE.
BB B E AN P A2 N, FAERN, JFHSSME 2 WIRINGS, AT
RS I (25T E, 2017; Beal & Crockett, 2010; Domina, Conley, & Farkas, 2011; Eccles & Wigfield,
2002). [FIFE, MACEEAR BN 2 m 3 B Ry i AR AR E - ) Re IR, S 1 kSt
B (FEMERE, SRR, %, 2018; Bouchey & Harter, 2005; Gniewosz & Noack, 2012). #R1, H ATk
SEUER SR — N R BR A, AR /D [R5 582 BEHCE WA B 3R BCE ] AR el i 3L [F] 52 0 (Zhang et
al., 2011). P, ABFFAGERBBENEMBRBE LR EIERH, L THE WEZE R0
M R AR PR 2 S g, SRR T AT AN 2
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O SR A SR T30 W 2 R R @l iAoy e Ho—, BRSERRREEE B 5]+
A HRIAE R B ERCEMEE, K208, ¥, 2018; Wang & Benner, 2014), BIsZfrsEF#E 1
PR KD, By ARt E e S 5 IR EE P8 R 2 57 (16 75 <55, 2009; Gallagher,
2016), BVERFEETHEWEER . AVFA TR ELGEIFI G RV A, MoEETFHE R ERE N
WIh AR B E I S A RBEHEZ M ZER, WERAETHEHEER .

W KRB, 51805 W8 2 78775 (Ly et al., 2018; Rimkute et al., 2012; Smith, 1991), HEARFE K
R NRMAFE KRB R MERBWINETHEHEERE—MIEERNREIR, A25Y]
H AR ) R S s . ENEEWE, VI AERIE SRS B EMFR, HEE BN RIFIER
X BRAE AN SR, A 51 ES K T AR 2RI (Grusec & Goodnow, 1994). T Ife PR
RINASETHE B ZE R R KEDRER MR, BA—E#MRMEMinuchin, 1985), A RELAA)HAE
S PR AR R o

A AR BN B 2E T H0E AR 22 vl el 22l T I E T 2 21 iSi(Wang & Benner, 2014). AHK
W, ACRER IR 45 2 R A SR AR ORI R 1B 07 BAJAENEE, 2005), FREEANH & RE TR IA RIS RE
HOE WA (2 A R T I BE K A 2k IR Ay (Pierceall & Keim, 2007). BTGB E W ER T HRAF
WEE, FAaEE A ORIk B RIS BIX LS HFRRE 77, B AR R 70 P RE 2 RHARAT 1 % 2] s~
GENEL AR

g5 b, AW FURAR TR SE T 208 BB 2 R ST AR 5 ) IRGR OR R DL R S R I FE H AR i R
Ry FFAEGAIE 25 T30 E 15 2 5= 2B RO R R et B A R R R )5 FH

2. IRMREFZE
2.1 HRMR

SR FH Hb [ 20 & 18 1551/ 75 (China Education Panel Survey, f&#x CEPS) 2013~2014 4E {5 28 ¥d . FE 28K
AL 19,487 ZW)RAE, Bk 9875 A (50.7%), oA 9341 A(47.9%), PEZIELE 271 N(1.4%), -LESH
10279 A(52.7%), JLHEZ% 9208 A (47.3%), FHATE 11~17 %(13.52 + 1.23) 2 [H].

22. fiRIR

221 —fAOZEHER
GIEMER . FH . BAEFEAMFREL T4 . KELFFEE RS St 1= FERXE, 2=t
WM, 3= i, 4= [WIREM, 5= REMH, HBOBEERFELTFMMIT.

222 BRAGETHHEREER

i P o [ B B R R & (CEPS) A A [ A ) “ RSB R I 28 A U1 EE 2 7 SRl e A0] vh AR I 21 AR 52
BRHHEWE, M a2 E BT AR RINEYH AR ARAFEHE, SHERM 10 Sit7,
1= BEMAEST, 2= ithelk, 3= PR/AH:, 4= Bokmd, 5= &, 6= K¥LH, 7= X
AR, 8= WA, 9= [, 10= EPTE, RKIEU 10 WEABRKE. BESETHENEEZRSETK
B HH A E AR E WG, [0 R BEE T3 A e ERMA.

22.3. BImMKR
RGNS, — MR AR REL M “URE AT RSUETE BAL A 4K P 3E4T

W&, WHKH S s, 1= Ak, 2= fF, 3= &, 4= b, 5= R, Borl&EEsE TS

UGBS o 75— MBS RS M = TTERRFEGESC . BeaMas) (5l s, %21,
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FELR T AT HARE (BN t 08, B EEbEIL), ZJRHCFIME, 7570 R 2 A > s
S o
224F3EH

A i R R BB 2 K 7 SR E TR AE AL s 7y, BH R 4 &by, 1=
ELET), 2= ARET), 3=~ 4= EHEBR, #0BERn sl kiR,

2.3. /ST E5TE

i} SPSS 26.0 3RA4BEATEE AT SALFE . A FH BB SRR HEAT B IR IERD, A 2 R SR S AR
IR ARBAT T, M FIZE D LT A 58T, 5 R Z A% 1IE K Bootstrap yE3EAT A RO G, 15
BFEAN 2000.
3. R
3.1 HIhERMETFHEHEER. FUEDMEIBRSENEXI

R HTR(ILE 1), IR AEBRAETHEMEER SR ENREEZEEMX, 5% RS
M S G B T e, R 1S IR RS B I RGT R BE I, BRI NS
B2 S G R R A K .

Table 1. The descriptive statistics and correlation among variables (N = 19,487)
% 1. ST EMNHFAMSITIEE SN = 19,487)

M SD 1 2 3 4
1BHE T HE WS 2R -0.20 1.27 1
22 E S 3.04 1.11 0.08™" 1
3 H P st 3.05 1.23 -0.08™" -0.15™" 1
4 B2 st 70.00 8.57 -0.07"" -0.10™" 0.68"" 1

*

FE: p<0.05, “p<0.01, ™p<0.001(FF)-

3.2. FUEHENPERNFTFHEMEERSFIRERN DN HNMLE

3B D EVEEAT A 50T, BAL 1 DLV R )R NS AR &, BRASE T 80E W 2 AR S T
h, B 2 DAV I RGHE NG R &, IRESET 2808 I 5 MR R AL &, AL 3
PAZL I E R A AR &, RS TR I 2= RN TNAS &, B8 4 DLR WA 2] G E o T A &
DU AN SR T 20E JHEE 22 A AT AR &, B A BB BSPE I . AR08 AN R 4 5% SR AR sl
g, ISP RER(LE 2), BRASET A I 5 52 I R Ak 738 = 0.09, p < 0.001),
2 AR TR A PR S SR (B = —0.07, p < 0.001)F1E M 2 3] & (B = —0.06, p < 0.001), AV Ik fEZE M
I T 227 T B4 (B = —0.13, p < 0.001) 7 W 2 > 14 (B = —0.08, p < 0.001).

f8iFH SPSS26.0 H11f) process i fFiEAT ARG S, KRR SRR AT SR AR sl AL
¥ B Bootstrap FEAK 2000, ZERFHLL 3. £ 4 FE 1), VK 7EBENSE T 208 W3 2 55 |
22 3] SRR R B A E T, OB N—0.01, (R RN (—0.07) Y 14.29%, 2k i 7R B AISE T2
B 0 U 2] SR S R ot R, RRORE N-0.04, (5 RLN(-0.43) 1) 9.30%. H1AY
BSIAS 56 1) Bootstrap 95% B 15 X A ANVEL S 0, R EHH A A58 3 7 B E K

DOI: 10.12677/ap.2021.1112303 2664 P HE A


https://doi.org/10.12677/ap.2021.1112303

LT %

=

Table 2. Regression analysis of perceived parent-child discrepancies in educational expectations, academic pressure and aca-
demic performance

2 BAEFHEHEESR. FUWENFMFIRGEHEIADH

P 1 PR 2 i 3 FiAd 4
(Y=2lsA) (Y= BWEIRE) (Y= Slkd) (Y= BWFET RS
B t B t B t B t
el 0.05 6.24™° 012  -1654""  0.05 6.24""  -024 3454
s 0.02 2.56" -0.00  -12.02""  0.02 2.56" -0.06 -9.00™"
KREL T AT -0.00 -11.72""  0.08 1159 -0.09 -11.72"" 0.1 1.43

BAETHEN®EZER 009 12107 -0.07 -9.92"™" 009 12107  -0.06 -8.29™"
2 E -0.13  -18.72" -0.08  -10.89™

Table 3. Results of mediating effect test of academic pressure between perceived parent-child discrepancies in educational
expectations and self-reported academic performance

5 3. SV E DR TH G R E R A AT S RN R N M TR R

BSIAE Boot SE Boot LLCI Boot ULCI
ETEE 3 -0.01 0.00 -0.01 -0.01
IER 2 -0.06 0.01 -0.07 -0.05
BSR -0.07 0.01 -0.08 -0.06

Table 4. Results of mediating effect test of academic pressure between perceived parent-child discrepancies in educational
expectations and objective academic performance

® 4. FAENERMFEFHENEERMBINSF S REEN PN UNAGEEER

EYRIES Boot SE Boot LLCI Boot ULCI
[EIEE 2 -0.04 0.06 -0.06 -0.03
HEM -0.39 0.05 -0.48 -0.30
RN -0.43 0.05 -0.53 -0.34

—(.13%%*
(—0.59%#)
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A ER

T 3SR E T SRS, 1S A R A 2] B

Figure 1. The mediating role of academic pressure
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4. g

AW TR AN B TR R, BRI TGRSR T 8E 2R S0l )R 5] g (8 V5 ) St
IS > GT) 2 F (26 2 S AR RN . S5 58RI, ISR T 20E B 22 S AN Re % B2 6 1) Tl % >
FRER, I RENS T 2 R A G 1 TN 2 ST R G X — S5 RIGAE T 3R T A W E BN S RS
A — AR F I R A (Minuchin, 1985).

AW eI T IR AR T30 A W 22 et ) i AR B VPR 3] RGTRI O 2 2] BRI A e TR F
BRACE TR EPEERBA, YIPEEI RS ZE . RBIEARW A, BT E P EF MR ERS
— & HITH % (Minuchin, 1985). BEEISE T HE B Z 7 RML T IREMSEF R RMEREINRE, VIPEINA
REEH AWM IAROE D, REDX AT RO, AR5 2] G THIE & .

FLUR, 2 D3 Sl T E VP 2T BRI R I ST BLSt, 1 B 5 R Sl R A ] AR AR Sl R )
FERTER . MR HR LT 2 4 2% 52 3 (Yerkes & Dodson, 1908), #HLS TAEBCR LB U KL R, EHEI
NN TAERCEA EFER, SRz TAESERAMEIER .. Sl Ry, MR T3 B £ 8
FETRIIRE, STic. B0 R, ARITE0ESIMEHT, X5 2] lEH s .

BE— IR A OS2 AR B, RN SR T 2UE R 25 B B B A ) TR [ VA ) BRGR &
oIS, R REEIT SR T B A s A AR L HEAT SO . N RE RIS, WA B R BCE
BEHYUTHN “SZHEH” X MR RSRE, 1105 REECE B )2 2 R PR SRR (1
W, 2010; Eccles & Wigfield, 2002). [FIH, SCRHESE “HHEHE” MON, KEHE PSS T HY
ZAENAFARAE, T 2o W2 B R VRN SRR . o T ZUE W AR 2 e, RS U R A
N RIARAEAR —S0 a0 AL U AR TPl 0 7 HEHT B O R, U7 s RS B o o A O
SREIR, BT RAE AR, 7 LnsE S ST (Hao & Bonstead-Bruns, 1998); %1 [H] 2 & HHE
FRFK, T M SRR BRI (S k4, 2019; Rutherford, 2015). 4B HE L &N, 7
TR AR AR ] e LR ZE TR DU eSS, IR 2 0 BT R, K555,
2019; X757, BAMEME, 2005). Wang FI Benner BB TR H, 4oE T AIBE BHEBEAAEZ RIS, MERIA
[F ) R B S I 2 TR W, R AR ) e 702 S B AR LG 210 B 5 (Wang & Benner, 2014),
HET X 5 20 72 A Y AR
5. &g

AT FEAFH DL N AL 18

1) JRENSETHE A R R R TN A R T, Sn B B VA S R R I S G, Sl T i
T TR [ P27 ) G RN B W 2 > R4

2) TR NERFE T AE NE R R 5 B I RS B S RSHRE - R AR
E&H

AW FRAGR| I A S RHEIE ST H (5 H 45 : 20SRCO18) b 5 Akl k22— it 2 R e B0 H (30 H
%5 GK112102008) )% 8.

&E 3k

B, REY(2019). REHBEHESHFTRANMNZR —BTHEAFTEERENSAEN R, AEALAFEH
BT, (2), 154-168.

FRAHK, FTIREAR, XK, XIFRE, 'R (2019). 21 IRIEH I 2 xR A R AR KRN Sk B Al B
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