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Abstract

Objective: To explore the levels of learning motivation and loneliness among adolescent students
and the correlation between them, to provide a new perspective for the reduction of loneliness
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and the enhancement of learning motivation among adolescents, and to improve the mental health
of this group. Methods: The Loneliness Scale (UCLA) and the Middle School Students’ Motivation to
Learn Scale (MSMT) were used as assessment tools to investigate and analyze 460 middle school
students in a middle school in Xingyi, Guizhou. Results: There were significant differences in
“weak motivation” and “loneliness” among students in different grades, with students in grades 7
and 9 having weaker motivation than students in grade 8; Students in grade 9 had significantly
higher loneliness than students in grades 7 and 8. There was no significant gender difference in
students’ motivation and loneliness. In addition, the three dimensions of motivation, namely
“weak motivation” and “disturbed interest in learning”, “disturbed goal in learning” and loneliness,
were significantly and positively correlated. Conclusion: Teachers should focus on motivating 7th
and 9th graders in their daily teaching management process and should focus on 9th graders
when paying attention to students’ loneliness.
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Table 1. Description of demographic variables of survey respondents
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Table 2. Current situation of junior high school students’ learning motivation
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Table 3. The difference analysis results of different gender students in the dimension of learning motivation and loneliness
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Table 4. The difference analysis results of students in different grades in learning motivation dimension and loneliness
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Table 5. Correlation analysis of students’ learning motivation dimension and loneliness
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