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Abstract

As the physiological basis of cognitive activities, the relationship between visual-spatial working
memory and learning activities has been a hot concern for educators, and it is important to study
the relationship between visual-spatial working memory and mathematics, and it can provide
training support for children’s visual-spatial working memory and mathematics development.
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This study reviews the following four aspects: 1) visual-spatial working memory and its develop-
ment; 2) the relationship between visual-spatial working memory and mathematics; 3) the me-
chanism of visual-spatial working memory on children’s mathematical ability; and 4) the transfer
study of children’s visual-spatial working memory training to mathematics. In future research,
neuroimaging methods should be used to explore the neural mechanisms of transfer of visu-
al-spatial working memory training, and to continuously improve visual-spatial working memory
through training and learning, so as to increase the effect of transfer to mathematics.
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1. 5l

M2 TAEICIZ(Visual spatial working memory, fFK VSWM), #55E SR AN 58T A7 il A ER AT 3 2 ]
& B AL S (Ashkenazi et al., 2013), KRBT 5~12 B2 [aH 8 ¥ Z A&k &K B (Attou et al.,
2017). BLSEAVE IR ER LI TT ), 2 SR I A2 # TR A A LRI .

SEE E AT R, Bt e 1 KR AR IEAE RN B is B R vl A 38 R B 4 S s TRl AR R (C/
B EERND)  (WIHHCEHE RN ). BRI R R BA — e fae s, BRI MAS 5
J12 ) 2 B RF 82 (Bodovski et al, 2007), H -5 BA% 45 G A& 2 Ja 22l AR MY & e (1) 5 7l 5] 25 (Boonen et
al., 2013). [Hk, #2ERE /IR 1 BB,

T CA KE IR TARICIZ 5 HC R S SG, (B = R AEAE R RIS i R B
ARLRR ML T TARCIZ SECA e IR R R, BAREIR L TARILIZ 5 R0 e ) I R S %
VI, A7 TARAZ i et e ae 1R AR, DAR IR L2 TARICAZ I GRRSUR 8 2 50y il b 10 ] g
P,

2. M= TEICICRELR

2= TAEIEIZAE v Baddeley A1 Hitch (1974) TAFCAZAE AL fp il — AN E B 4, B 5 T o 5 25 el 45
BB BN P RS A R(Bruce & Hawes, 2015): —ANHT-23 (8] - BIAE B, = E TAEEZ,
IR B AT A5 BT A7 -5 00 TR AR A% e 23 [A] 56 & (Cheng & Mix, 2014); 53— AT
- EAEE, WESE TAECZ, WRIRHE, iR, R B, B, RS ST
4 (Cheng & Mix, 2014). 3K F BRI 25 A AF AR IQLE S AE I AR 491 R 0 R B T 3 5 2% B) A2 42
[ B (Cornoldi & Vecchi, 2003). BARIFEPAN RS, HEMWANRGIHFARZTEEDER, M2 1)
SN AN RS S AR T — Ao T B 1) (1 B VR S S L] I i v S SRR RS S (Corsi, 1972). 5341,
Cornoldi 1 Vecchi (2003)44 A R FIAR 2 TAEICIZZh e 73 A4 3 i Re A 3 Th R (Crittena et al., 2018). #3)
Ihe R ALAE 23 A5 2 A A 0 & 2D AN A AE I e — AT TR AT PO A 3 23 T804 2. (i
Bt FEARFIRAN), Mg RN 2 TAEEIZ, 55— AT mP5E B s sh e o), igshy
IR TARCNZ . FDhRe2TRAF IR, "TAE A TAEICIZ B iR S AT DI REARAE . &5 LA I B A0 2
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TAECIZ 754 Corsi 4145, MRS, 507 BATS ARG TS . H, &2 Corsi
1555, FEIGARPPE OISR T S V2 A o LR AR R b I B B ALK I 2 IS/ 7 e,
SR 5 B SR AP DU 5] ARG (I 17 25 ) BRORH B R (e 17 2% A7) F T e AR B ok 5 A M 52 L 1 471
Corsi fE 456 T G iR A (De Smedt et al., 2009)FIHHMUERAS, P52 1) X B0 7E T 2 I 77 XA .
& GRS F 52568 F T DABE AT A R Al 5o ST 5 AR B, TSR A A2 B 3 B AN TR B (AR A B
127 5 N KR o

TR A% [R) e R ) )2 SR SCRRBR A 17 20 T A 2% i) AR 12 & RE SR DLk )L B 4 R0 i 2% [
AR T2 0GR (1 2 3B 5 A 6 1) 38 K T B s il PR A U8 7 1 SE R A B R R . Kokubo 45 A
(2012) e 3% 28 MR (Trail Making Test)iE 174} 6~28 & FIARIEATINR, &I T2 TAECIZ I IEZ it &
Je Ak (Kokubo et al., 2012). fEFETE LMY, 8 % LI LHEM T TAEICIZ BRI m AR 5L,
MR BCRILE (9~12 &) TARIC I8 & Wi ie . LE AL AR IZ AR e IR 1 77 X
B, E 12 2 2 HTALE TARCIZ B AT — DN E B B A7 TARICAZ I 243 T e DA -1
RGN R EFAFTTAAE . WNARESRE, W - #8 TR R R R HALT 7510 - 3hd T
YE11Z, Pickering %5 A\ (2001)#7~ 1 BhEH& 7 B IAFELE, HFFASES KR ILF T 3h# 4% (Pickering et al.,
2001). Hamilton (2013) KA FEAE 5~10 & Z A AR R HIHGAC, T2 IR T3 W) 56 SR A0 T A2 7
6~8 % 2 [a] o i FY X (Hamilton, 2013).
3. WE TR SHERNMER

M TARIEIZ S ) LE RS R I IEAR RIS 2 1 1 2 3 FF(Holmes & Adams, 2006; Sanne et al., 2013;
Lonnemann et al., 2019). 4% TAEICIZAE N EFEF](1974) TAR IR R K 2 —, S5EEERE IR &
PIEAR IR H TARICZ R R S HUFRETINI R R TE . FrE TARICZ SHIRAE R n g A2 R B — 1)
A R 3 XUT 55 98 2SRAIE B 9 (Holmes & Adams, 2006; Raghubar et al., 2010; Caviola et al., 2012), EJ7E
PAT AT S I RIS, RIS TAEICAZR3ATAE 55 a1, Holmes %5 A (2006) 55 T TAE L IZ(WM) AR
BIAS RIS 4 %) 3 AF AN 5 AR LB — RANECF R RE M oIk, RI 1 H ) LB A 2 AR 1L 230
f74E45(Holmes & Adams, 2006). Holmes 2 A (2006, 2008)#t — 43 B4l 2% TAECAZ A LE K2t R R I
Z [B]f¥)2% 2 (Holmes et al., 2006; Holmes et al., 2008), 7~ | ARIERHZ 8] B E AR BN K
M TARICAZ T | = 8% 1 N HBCE R R 22 R A TUERZ T AW AE R 8 BRI ZE 7. 75, K
H & RS )L (ARE 5 5 IS JLE, Meyer et al., 2010), ##H M J1# (Mammarella et al., 2017; Ash-
kenazi et al., 2013), Jixif & JL(Crittena et al., 2018) LA S RF A 45 S 4iE B L(Attou et al., 2017)) 5 MY & f& )L 38
(IR EE B TR U B 7 A ARG B Bt e B RIE . AR D7 TR AN () L 28 LE AR e 7E
HeF R RY JLE AR5 2 18) TAEE 1258 2 (Mammarella et al., 2017; Ashkenazi et al., 2013), BI#f
7 TAEICAZ B R 205 5 ST AR oM o PL B 7 B a3 5 Y R R L B AT 5 i BB IE 4
(Ashkenazi et al., 2013), & BIHC NAME ) L AL LARICIZ R ) S35 BRAIC, T Rl AR &4 4tk 7 — BUiiE s,
2 R0 PR e ) L 2 A A R SR ) T 38 A 3 4 b o P A2 A e A2 B0

M2 TABICAZ B RE ) 2 [BAMUAFE Bl 0, BAETEE W MBSk R, b a TR
AT INRE S By FORAS X 43 RILEHE B2 TAE 1L 42 (Lehto, 2008) 5 1% 8] 5 43 (Fanari et al., 2019)
YR ANE] . Lehto (2008)#R 1) T F AR S TARICAZ SR IR, AINAS R R #2574
B AR S5 R 5 AR E A TARICIZ . EEMAE TARCIZ S U 284 5%, i TAECiZ
REJIMRE 1O BT S5 IR I . 0 SIAIT 9 ¥ 45 3 AR o A0 2% ] 32 3 AL A2 RE 0 #8520 AN 5 U
K, (BIE—FEREE R, Pt TAE L2 v] B b 23 8] 32 3 TAE 212 88 713G 5200 ) (Massidda et al., 2018).
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ULAZE /N EIT IR, B A TARICIZE R, IR TAE S IZ e R .

BEE M TARCAZ S8R ) BRI TR 2, W90 R 7 AR LI $ /e ) R
FIHARERZ M (Mix et al., 2016; Gilligan et al., 2017; Hawes et al., 2015). SEUERF 7 45 1 Bon il 2 TAE IR 12 5%
5 Z VAR B H B SE R RIG KAFAEA — 3. ADBF A8 R R WIAL A TAE L 58 AR 2 2] AR
Bp R I 25 A 5% (Sanne et al., 2013; Lonnemann et al., 2019), {EALZS TAEICIZ3 #2225 4% b
F M55 (Holmes & Adams, 2006; Holmes et al., 2008; Rasmussen & Bisanz, 2005; De Smedt et al., 2009;
Kyttdla et al., 2010). Holmes %5 A\ (2008)#&7~ | 7~10 % JLE L2 TAE G20 B0 S (1 sk 2> Bl 2 SR 0%
PGS o BRI Ah,  —Semi 5045 SR A1 R AL 2 AR CAZ 0 B2 () 82 MR 2 22 M I 5 i) (Meyer et al.,
2010; Li & Geary, 2013; Li & Geary, 2017). Li 11 Geary (2013, 2017)#E — i N 10 SEM AR PR R T
M TARCIZ S E R &R, KIS TAECAZ G BT 7 AR 4 R 80 s, Al LAED
A Sy v] DLPI LA G 2 R /S R B LR R g K, LT AR 1 AR AZ i oA gy
X WA 7% 8] B 06 AN [F) AR 2 (R 48057 2 > AR A9 OR B L

B P E A SR A — B R KT REA P 7 T . — 771, A0 F0 R FH B0 A0 AR AZ A3
R IES A . AR E WAL &, BEEH Corsi L5 R UK &M 2 TAEL1Z(Ashkenazi et al.,
2013; Crittena et al., 2018; Attou et al., 2017) . H A7 HF 75 % #1 2 TAEICAZBE4T 53 2l 73 (Holmes et al., 2008;
Li & Geary, 2013; Li & Geary, 2017; Reuhkala, 2001), %11, block [FI1Z/F 5 ¥4k = 18] TAEic4Z, mazes id
AR PSR TAEIEAZ . AT E WSS TAEICIZ AT EN, W o SO S (a2 a) ] ARAL A
OHGER, =T SHEEN L R WANE (Wang et al., 2021; Yang et al., 2019; Lowrie et al., 2017). # 4+,
H VA W) BRLAS ] [ X X 7 (Lehto, 2008), #F 702 8 o A ol G 00 T A 8k, HAEH )z 1)
B o /A e e aE B BRI R R (LI & Geary, 2017). H— 5T, AFEWFFPE SRR BA
—FEo FET R I RS B ek 55 1 R DR R B A TR G, LB R A R AR S SR I M b . BT
SRR NE UL AL, AN F AR B LB SRAF AN R B2 s 0 (1 an, #E4)) LI, (O 3iefs 58 S UK .
INEERIS, AREANAL B M BUAAT S 5 2B AN T VIR G B, X4l )L e 7 il & 50 00 = T B At 4
FIRAE FIE S, XTSRS, Bae I E T E T2 4 5 AR R), K 3
ANFIER B AR S 5 TARICAZ B RS A [F] (Mix et al., 2016).Eva et al. (2014) 4K HInysfe i /Y
AN T R B 2~6 FEFA LS TR IZAMEE IR, VL= YONT . B2 TIEIEZ
S5H MR RS LR FHEEAHKRILE 18 (Evaet al., 2014),

4. M= TAEIRIZHTILERF 8E RS2 AL

M2 TARIRAZ 5505 2 R EA AT 2 TV 2308, IBAE TAEICIZ 2 i sema 2= e 2 A ot
FURT 5 (8] R AE AR F (0 B BR AR AT TIRE, RIS TAR A2 REv] LB A T80, T BUl i O
FRH 72 (Tam et al., 2018). K/ K ] B AE(Chan et al., 2019). JE & iE A F1(Lehto, 2008)% rh /AL &
XPECE AR

B, WA T S8 EREA R, JERELE RIS EREF G EZEN . NBAEESEN L
RFFF I, D0 LA 35 A5 38 W A (0 55 7 R B 2 1A 55 2 ST T Py 7 P A 4080 0 o 28 X3,
(Hubbard et al., 2009). MR OB FLRIEEENIET(1. 2. )G P EMIBERLR, FHEK
P77 8. 9G4 ML RAT K, XAERf ) LERSE.OM FRRAEIESZE R, HEARM
Feiscs s RN, Skefieit L3 B0 2] (Fung et al., 2020). SSFIF4EHREN], OB FEFRIETSHN T
M TARRIZ S THE R R R UL AR 125 N AR HR ¥ 9% & (Tam et al., 2018; Chan et al., 2019).
I R A TAEICAZ A Bh T ) L2 R A A0 25 () B P 28, X RO SRS T A SR A 22 e )
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Btz b, A — S hF 70 AR 2 ) oAt B A8 B A S 2GR (Mhring et al., 2021). 34T D g (Wang et al., 2021;
Yang et al., 2019; Fung et al., 2020) E 3 i 8 /1(Wang et al., 2021). #£5](Mhring et al., 2021)) K50 T F
il T4 LR IH(3~8 %) EERE 1 5 A TARICIZZ MK R, 7R 7507 5 28 8 2 R IBR S B A K0
RIEREZME . 7R WIECARE R R AR, 28 (a AR G2 1 20 R A i (Massidda et al., 2018),
TR HHTH SRR T, KR e WA R AE T Ui T DTR(Fanari et al., 2019). IXFR/RIRATE 12
[ & 14 7] e R ML 2 AR ICAZ I 2B e 0 R AR R SR

HR, W7 TARCZ RBRATER AL 17— AR AL BRI 1) RO B TAR 2R A], 760 B AR 25 8] o0 50
K/INHI )RRG5 46 R SR AE AT AL B o TR K /NE 25 1] 1 LG B 2R R 03k, BT LA B s i
28] TARICZ 68 7 B L2 AE Ab FR A R/ N R S 5y, A S 4 1) TSR B (Chan et al., 2019). B, 7K/
RAEBRAR R, #E K/NRAE P52 A AR A 1R 2 8] AR A2 AN Bosh 2 (R B R, XAy
VER RO SRt 75 AR, B0 i /AR L e 77 v - 308 i ) a5 R T ) A A ) o L ke gt
ATIRERAE, 1A B (Boonen et al., 2013). HA B w3 25 (8] TAE L1288 /110 )L 28 Re % 5 4F ] FH 7w
BERIR, TEMRIEC 0] USRS 5] 0] 50 4y 2 (R DG 22, AT B e b g e 25 ) R

5. JLEMZ TR IZINEX BUF T BMR
5.1 B TARCIZAY AT 2B

M TAECAZ W LB VI 2545 242 = (Uttal et al., 2013; Bruce & Hawes, 2015; Gade et al., 2017;
Fernandez-Méndez et al., 2018). Uttal 25 A (2013) AL TAEICAZ I ZRTe o i R WAL TARICAZ IR 3L
s FEAMIRIAERS I, HASZPE B REERS (RS0 (Uttal et al., 2013). A4k, HHFFIE ISR E 8-
FHZE B AR R B T A4 T AL L= 51 R, AR/ T 53R IAE FP A7 3 0L b ) L3 1 22 R (RME2 R
N) (Gade et al., 2017). FHr 2= TAEICAZ I 57 B 48 O B e 6 AT 5511 25 (Hawes et al., 2015; Fernandez-
Méndez et al., 2018; Cheng & Mix, 2014). Corsi /155l Z5(Gade et al., 2017) AU 2= TAEIRAZAE S5 S5 o
FEh, AR RO RN R T E , R & E L RNUE 8RR, OB R R A e AR
Al . RUDELZUNIR AL &M IRIEANES), ARECF A LEA 2 5T 00 H FF 4T+ 0 2 e i
it ZHFASRAE T — AR R 2 A B4R BCE T, IR T A RS MR (H SRR R A R
SRR AR U AR SR X AZE, Ty I EE AR R R ) 5 M (Hawes et al., 2017) 6

5.2. IE TIEICIZ NG R EFNITHE

g bprik, M TARCIZANT U 5 Uit H S8R REYL, a6 Ik
R TR SHCARINE? BOE AT FRR 7L TARCIZ NG B S 520 (Lowrie et al., 2017;
Cheng & Mix, 2014; Hawes et al., 2017; Lowrie et al., 2018; Lowrie et al., 2019).

WHFEATR 6~8 X LEBAT L EHERL IR, I RINGICR L B HEM E LRI L. Cheng Al Mix
(2014)1E 40 73 BPllZRZ Ja, O PRBEHE I SRALAN I e xR AL ) LB AT O R L 23 ) 5k R ANB2 st
RIINGRAAEBCE MR SRR U R e A B3R, M, BRAREZ A MBI, w6
A=A EOmk LA B R AT 2% ARG S 1M Hawes %5 A\ (2015) AR 72 HR &0 5 5 5K A TEH R B 0 3
N Zrie i BB 2RI . WHIURE 61 44 6~8 % Y JLEREAL /> B 2T Ao B 4% I SR B 55 1 25
H, BEAT N 6 R II. SE BN, SXTHEAUMEL, $ES2 A 1A1 VIR LR AR P A0 B e P R
R GE, ARSI QBT S ERDUN RN B350, X —RIWEY, INZRrTaexs L
A RE A S, (EECE R IR R EGE . IR IIZE 6~8 & )LE LR R, I
A PR R AR AR () HEAT I B B AR DK, (HEE RA 2. ST RE MY IR R 7EREAT /5 AR 18] . Hawes
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S NAEVIZE)R 3~6 RaJLEE 4TI, Cheng AT Mix £ 40 204l 25 )5 2B )L 3264703 . ERIt, Cheng
H Mix (2014) 5 # FIEHE A 7] Be 2 B3 SR 5 A, 1A — g A2 B 2 A] L 4R R B A0 BT 3R B 1

Hawes %5 A (2017)4 T SCRES2RT ] AFE (4~ &) PLEM T TR IR E, R T —A R 32
JA A E PR . RIS 5 AN LR AT — R 5 23 BBk iE 5, 1SR KR 47 SN,
Her s AR RS SRS AN . AT OB B RISV T T . S AR IR AL AR B,
TG T A0S (8] LA ACo B e i 55 = Fh 2 (A HEBR SR AR 7 TH AR A Gi it ek . RS TE
FFREAEG AN 1 F0 16 B 0 LT URAR,  (EE0 B SO R T8 e 55 S e i =il & A i —Fb o 7
AERF5 P R ml 5 R ) 2 o U B AT AT B T

Lowrie 5 BB\ #1758 B 77T Tl S 3@ A E = R IEEAT 7 — R BB Fi(Lowrie et al., 2017; Lowrie et
al., 2018; Lowrie et al., 2019), iXEEHF 7T P4 T ALHE 3~6 SELR 8 SR 4% ) L3 AL 3t 25 1R T T 7 = A 2t
HRKE T AN T- AT IR, #5257 L N\ 3] Experience-Language-Pictorial-Symbolic-Application
(ELPSA)HUERESE N, DLSEHFIR 2 25 [ B 1) R R ARk 5 25 (AT 55 Z AN RE N S R o T TR AR
[ E U AR D ANEC R s R, B OB . 25 (A8 [ RS [ ] A . 31X — R BT 4h AR
e FLH AN AE 25 () B 7 T S 3 o T IR P R, JF HAE S kst i i

gi bRk, A TARCIZ IRt BUr R I AT R L4 RAFAE A —2L, Schwaighofer %5 A (2015)% T
TAEICZ NG R sk id iR 2], GBI — ST e SRS, IIGREFrgint (), g iR
i TE SR, AEKIZHE O (Schwaighofer et al., 2015). H4F, MALZ TAECIZINZG T KB, I
HHRRESE B — MEEYME R,

6. NGERE

M TARCIL SECEA R R RS, ARSI EA 570 S 2 8 TARCIZ K R R AR, AR
TARAZ B A A AR . W ARSI Zad IR n] LLBR i, (EX b i il 7% B A0 B4
REUA—E RENE TARCIZINERCR I IER A B Em e sh il g ER A TE .

AR T AT A AR AR IR 22 107 1%, — 7 TR AL S TARCIZ N R R s e A F AL
#l, AT HNEEAES M, FREEMES AR, FTRUEG 12 A2 I ZRxt B g
TIER BIRBCR(GRIRTE A, 2019). £E 1 AL TARICIZANBCEAAE 55 L R 2tk _E, O LEPTRT I 25607 3R
AFEL B s A F R AR AR

&5k
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