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Abstract
In view of the problems existed in the implementation of SPOC-based Blending Teaching mode for
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the course of “Digital Electronic Technology”, this paper designs the SPOC-based Blending Teach-
ing process of “Digital Electronic Technology” under the guidance of ARCS motivation mode of
Professor John M Keller, and reshapes the three stages of teaching and learning. Through the
front-end analysis, goal presentation, student participation, evaluation and feedback of SPOC
teaching design, the Attention, Relevance, Confidence, and Satisfaction of ARCS motivation model
generated important support. It stimulates students’ learning motivation, improves students’
learning initiative, enthusiasm and effectiveness.
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Table 1. Four elements of ARCS motivation model
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Figure 1. Design of hybrid teaching process based on SPOC
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Figure 2. Results of questionnaire survey during the epidemic
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Table 2. Teaching examples and DI'Y homework
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Figure 3. Last student DI'Y works
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Figure 4. Learning path design
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Figure 5. Course knowledge spectrum
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