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Abstract

IELTS speaking has long been a huge headache for Chinese candidates, which owes in part to their
lack of motivation to speak. Based on theories of motivation as well as motivational strategies, this
essay aims to address shortage of motivation that confronts Chinese candidates in the hope that
there could be an enhanced level of speaking motivation with the application of motivational strate-
gies to interfere with their negative mentality towards speaking. An observation has been made that
students’ motivation to speak has been improved notably, following a four-month long experimen-
tation with the strategies to be mentioned in this essay in a mini-sized classroom setting. Therefore,
this essay hopes to offer some insights for IELTS speaking teachers in terms of motivational strate-
gies that might potentially be applicable to their authentic IELTS speaking classes, from which stu-
dents could ultimately benefit so as to speak with more confidence and ease.

Keywords

Motivation, Motivational Strategies, Speaking Motivation, IELTS Speaking Classes

Copyright © 2020 by author(s) and Hans Publishers Inc.
This work is licensed under the Creative Commons Attribution International License (CC BY 4.0).
http://creativecommons.org/licenses/by/4.0/

1. 5|8

D 27 20 JE KER O 25 AR B S IR o3 o AR SRATTIN &% RERr B8 2R A0A%,  Eoln “iiise
W PR COFRAE” UGB R R SEAE . XA, B2 T PR,
LRI A S BN AT BEIZWTIE 2K . Dornyei (1994) A NENHLZ PR 5E 73 2 ) DI & 1 RIS BT i) HF
BHRZRZ —, ERINREAET R I E R NAEIRSN ), AT B2 ST AR 2 b, e £E T A0 B
WET, EABRRFEEZH RN L. REGHSMAREE. Pk, B2 A MR s Lok o< 1 il 7N 2 2L
i A R AN R BB — BB T2 (1] MR BIATLGR SR il B (4 — A m] 47 77 Sl 2R I SRS « Guilloteaux &
Dornyei (2008) A BIHLHIG L E IR I — MO 2 SR “ THRTFBC  Ref R BRIy
AR AFA2]. Bk, ETENLE L “SIPLEE ” HOCE R, EHEMA T RINEE LSS
K “FBe” BN A NP HEA IR 2, R R BL A EAT I 5 SI S LA e 2 SIAT N A T
PR A

2. BEOIBNTEA

P S 9 (2020)FE 8 B G B4, MR CHE R = A3 28— N80/ N EE A 17 25 (general
questions), FHRBEARFEMFEETHAT — 0 —%, W@ &7 S TEEE. 3. 55 RITH
1B, 5 " #4r NM A (monologue), FHERINIAHZELE —IBEE, — o8 RIS E, T EE .
AE ], BAAREILEIL. FRAERES, BEERTSEEIL. Wi fE, BERES ST IEES.
MRYE R, 55 A i ORI LAy e AN, M RO, SRR DA R R . S = el g
(two-way further discussion), 5 B 7555 &7 10 E 8 A 558 T Bl G, o8 BRI B HRIE )
Ptie . HER MBS RIEEEM 2, EEMNG RN, EEiSE, BEWL 24T ERASHEE /T,
FEALAET), M ARIERE T UL ROE B RE
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3. EFL (English as a Foreign Language)BUFIF 85 TR QIEE £ IR K6 f&

P A DB A (2020), P EAER ALK B AT RSN 5.53 7r, - AUCEAN IR, AR TSRS O
WP HA SRR (3], MUEHER A FERR(2012)PF o/ brifE, % BUBC A A AR R I S BT Ty T, 3
REIE W S MH T EE A ES . AWM IE. R EORAE R RIE, 18] 2 I HI & He1m A LB RS bn
0 [4]. HK, ERNCZ AT, AR MENRRIE - SREAREBR T, ERVCRAR. SORir6E
TIA MR FEIRTR B AEVE S AR L, REEEAME e S0t ELAT B (KOs R o Ao P X A B 8 2
BARNZT], FEHINTE S WA G SRR A . R E DT, MBI R BRSNS A R, L
ARERFEERILCL FRHIE, B S, BERE, ik, =, BEHEHS. REdET, Urd R ARRerm L,
A I F 73 B e ANHE B S BB MR N . DR RS I e i b S e 2 T v [RURE RS 2R AR ) 3
ST S BE(2014) 52 2 Hh [ 22 A 1 1 SR 1 SR IR B sk Z 3 BT, 1AL 3T =, A)9k TR L,
LA BRI 2 (510 BRUA L RIRRETE BIAY &, BOHIh [ 2242 DB 2 BON SR SR R 22— 7T REBR 7
AR A R R B ARG

UEAk, VERSRFHIE R 55— 3 o Sharp (2004) I A TEARS 2 E i85 BRI EE R KL —. FhA
PERS AN 2 B P 1A (PR TR SN 5 By, SR R R D i 8 A S 9 18 5 AU, e i s BIE L
SERAAZUR, MEHTES . WITER N S a 4T s, B TR S b, IR B 63, S
PMERIEAN R,  TX PR R RS A AT & H AT 0 HE R A B PEA% (6]

3.1. EFL R OIERE S 4 fOMRISE

Liu and Zhang (2008)#f 75 3 B7E EFL PR T [ 25 A A i A P4 ), SRR A 7 A AT THE DR e BT
JE B R S T O BRAS AR I [7]. BARMAT A RILE R F T2 BB BN R, 0B A
PR, B OB RIA M E BAAF4NE5K . 4N, Liu and Zhang (2008)iE— 0 R BHIX K% > FWiIf H E
23], PRAH T ARAETFE 7], X WS BRI AR A & . B I A F R R B
AEATTI 22 AN SR B C & 22 T 2 5 BO0E sh sl A BNE S G O, Y IEiRE 7 3 — 5070 R 2 A
FFOPFRSR “IRMAE” , B ORI, FR2FOFEZREEE DRI, i, BWEZHT, X
ALK 20T, A IHESA KER BRI IE S (negative self-talk), MR RIETF N EE,
GRS BAL AR . PREEAL, BT PRML B AR, I8 2 e A e T i A B S & KL
RV BERZAEN, GG B RS TN, ANERBRAT 55 B2 BT 1 5.

3.2.EFFL R REFENIZS T

1) OERE, SRZERM.

S E G2(2014) A [EE R 525 AR IR R BN R, SR Z B . ZE R s i, B
BAE A, NBEREIEN. HAh, AT B ER bR icin i) iR B8O 55 [5]. MRV At
HIZE—T0, % A1ZE B (Fluency and Coherence) BARfTE 6 43 M DL W54 75 o fif A AT B
(cohesive devices) A J i ki b5 ic 17 (discourse marker). A [E % £ 1X — 5 H IS H F5$2 5. Read and Nation
(2006)iF 7L K RIFE S HZEME R T, LUFE S REE AN E 5 i RS E A B miR 2,
X B iE 5 R AE 4 KR 4 J& T A B 5 (formulaic language) [8]. X—EfEE L, #FARELREF, £
ISR FE ST, IR AR 2 i B AR e IS S RRE . W0, A RRE N A UM S i, i
2=fi F“um, well, that’s quite an interesting question. Let me think for a moment. If you ask you me this ques-
tion, I would have to say that...” % K4+ U 2 1 (8] o 75 5 FRY 1 B, 18 % 28 FH “actually” “I mean...”
“what I really meant was that...”%F. 1EZR7~ 5 B I %18 % £ F I “indeed” “absolutely” “for real” “trust
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me, ... 55 o TEAET A 55 R B 2> 4 i “as for...” “moving onto ...” “next...” “plus” “in addition to”%% . [F]f¥,
Shumin (2002) 1§ i R4 #9155 52 51 & i B N A KR AR PR ic i 7 (9] A U T E RAR 118 LA
N HATE D RE ] AT B 4ERFE B L, o> RWt, HIES Y. X T EE AT S, X7 R ER M
RE AN LU S, X WARILAE T ARATT 0 3 28 i A S S s

2) ZEHEIREE M, REEE, FHiE.

MRAER(2012) 1Ay BETETE 5 P52 36 Al b B 1 1525 A 20 B AR ) o5 — 2R R [10]. 18 5 sk = a)
Reoy ELECR M 2 AR AE R R Bk Z 5 SO R, AR BB R, DUAGEE IR, R 20E Rk g i,
HE BRI A K5 E 25 AR K K 52 18280 196 38 %70 (Grammar-Translation Method) [ 3 i LA &
%% L1 (First Language) 5200, FEIERE SRS, BEMELA TS A O EHE EREE RS, S5
EASHUE AR, R LA, B BB Rk . teah, HEFE AR ER AR, sh=
BRI, KA 7 FHERNC AT A E . S5, FEM R 1EGdioms). L4 &L ETE bR
I K28 A 1 2 S N LA X R TE B PR, SR T KR 43 2 A U BOHE R 3] TE A 1RV 52 1 FH 2115 3115
S 4.

3) ARG THE, BEEREE.

L Z2(2014) N A Rk v 1 ] Bi) i 22 DA SGE R RS R I 2 2 8 B AR 23 B A ) — >
RI[5]o — B4 i Bl A i AF AR EU AR, (T SR B A A R AR A R, HRTREN 2L XA,
ERIBRFEF, BRE L HEE R e R, — B R, EENG, ZitEAa), RN,
BRNES SRR SRS, NP E . RAdRES, Ko EZAEEZIL “ARIER”
CERE SRR ZRE S RIS ERAE, N UL BT R — e MASHERL, A h)
JUFRAIAICES, KR TR 2 45, v RVERT A0S . SR RS 7 1) A 28 A 75 R 4 ) U
JiHRAF NV, BB SR KA, R AR e I TE R R AR IR . R, AETEVETE
L S A B P (Grammatical Range and Accuracy)iX —VE/r4EBE, Vst LU Aot 52 21 B AR 1) 73 25

PA_E FPRFAEAN o) S PR B A T 222 . 8RR A R B, SIS 2B R, 550
MUEHED, HEJR—GREAR, %08 T EA 2 RO f S SN IR 1A IR MR . AR
5e, KEbr2ed, sk 7 BREGE. b TR, AR e £ 2R h A “ Sl sRng”
fiE R LA iR . ERLZ T, ZEE AN A HTIE I ] R ) SR RV L, R e R s TRATT I S A R R
LT YRR (1 07 7] LA v R TS

4. RES T

WA A 256 DL OSCHRBE 32, & BB b DB B R KRBT Ay N =38 Badh e, #eeik, DU
AR AR

4.1. BUEIRIE

TKAEFQOII)INKIALIR, [H A M5B E LIRS KA EE AL S BOSAERT 78 E N 2%k, anfE
ARG, KRAIIENARHEFE R, A diBm g, NRHREF11]. ZIAS AR, AF R
A7 H B SO Ao 1) T ] P X HE RS A (R 7 2 AL BEARL R LR =, )42 3 80— B 0 U
AT HE B ART 5 R A DU R A B SO B 27 /B . Rk, — S8R s EUm A sl A
PR RSB RN, SERRE A EMRHE S BORREAT T il, SA R A EAERRER IR TR
I E AEST, e R SR IR L R 15 5 ) R R KR F 2 2B J1. BAh, [N ORHER 23
B HRAE L IR K B HEA A A G, XA B — e R e T RGN E LR A%
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BRAI# % . Jin and Cortazzi (2002)¥8 R B HIAE K Z A AR 7 — LB BiniE shBal, S is
UL Z ) D TEEENEE, AH 2R AN FEAE 30 BRI BEE A s =T BLZ i g rhots A K DAURASE B g 25
fili[12]o DRI, XFERBCEIAAAE — @R itk 722 VR RHE, sk = B, HZTITH, G HiE
O ThE R, AR B TAE IR A .

4.2, HEFE

Jin and Cortazzi (2002) fi tH RIS HLLE (1) B0k 354011 T 22 br# 7% (Communicative Approach), 1H
PAELL iy rpats” F)i 5 (Teacher-Centered Class)ids & 7E H [ # 22 AEE 24 Hh AR ST R AT 12]. IXFERIZL
PR R AR UR T A B —, K2 “HBUMPFFAT” RO E, X —BOAE R IRAR A 5t
A VE VB0 B 20277 (Grammar-Translation) 2 2 A ¢, X WA EE T REMES WE “HEIRHE, B
JE7 IR RRAE DL AR T [ 2 A Bk, B8 7 B0 E S SRR, IR IAET AR B 1) — 4,
AT BEAAR R VL LB RN R E, THEZECE R B A WIS MU EENEE TEHE —EiE
ARG “20M - RA - A7 8“2k - IRK - 0807 SEAE SN AR RE R, MR ARE ER
il 7R B R R B . AR AR AR AR ) IR, R ik, HIRSC, MR EeEk
B R A %, M LB A E, —sk iR R B, ABER IO REE. ¥ T 2E
PGB T “BME” “ARRL. TR IR IIRES o thAh, BOTER A SRR <A B “RE
Wk Beed, SECHERBNME R E IS AR, B, FAERKE RS, S B A
18, 155 HHHALH I 22 38 B A7 Aar T 520 SR8 T 2

4.3. FTEEXHWIARR

Samad and Far (2012)#ff 7538 B B A A 75 27 2] B L HE R R Gt e 7= AR B R 2 e, HL A g 52 e A
TR I I[13]. Dormyei (2001 H 5 21 19 M AESI LR IUE R 2 — R ¥ 21 H I RS X
AN TR 14] 0 A8 SCAK A [R)BBI 2R F 27 5 38 06 — 38 SO RIBOS 8, (RILEA & E8h B4R R I8
AL A E G T INE, WEIRAE NI RIKEGE L “HiE 15 5 5 5% (authentic language
exposure)” [l XXABATH BEARLE 52 2], s sib o R RE . AR, i OGN AL
SRR HEEEREINES ES, RIEAATE B E3h 15 5] TR A8 5 0, WiEER,
WrgEscii, FACH, EEEARENZIREG . IR, K28 E A 6= X R0 SO RV, A L[]
FRBSYNFIEFT SN T E R ARATRE T 5 I A LD R, R kb 1 — 28w DA
BAATNE S IS AR e . A, FRn B R al, W TAE, L. AT, B
EA O, R ER 7 )RR KA T XA ICIR I 2 SDRE TS, 228 T2 &
B K o
5. LSRR RO R A B SR A5
5.1. FHHLERR SRR

FIRAFEIEHRQ015) Y NBIHL T 35 22 ST ekt R R 2 —, R 4ERr iR S8 5 o 3V, e
2 3T RO B A KR K [15]. EIR KA R AME S SIS d, BT 23S M ERWE KK, %]
e S oy el R ST R IR B R SN (EE

A% Guilloteaux & Ddrnyei (2008), BIALFEEHE B2 2 M8 B 5EF “TFHFB” , B ERIBRE
RSB, i35 4 4R — Lo G IR BIHENE,  AIM7E S )l 2 vpoa] DL B S RsiFLKF[2].

5T Al Haj (2011). Dérnyei (2001). =k A B X1 7 MI(2014)58,  ShiLAEg vl Loy B IR E4E
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HAprmed, R EARmie . MBI F. IH P 4% 51 (self-attribution)  H FALREIE FF(self-efficacy). JGIA
H VR % SR I (metacognitive control)FlE SC AL A2 Br i 42 3 W& (intercultural communication) [14] [16] [17]. $E4h,
Dérnyei(2001) A ZUMAE PR B0 BOZCR I E 0K IR FNGERR 5 2] FH Zh LI 20 g, B =153)
U [14]. MRAEIRE FH(2014), Doryei LAIHLHEIE 3N “PiziHEK “, “HEZHEAR” o K
i, “HAETIEEIR BANKER. 1) MERBAE E RS 2) AWrRiL AR AR IR S
3) BNFEAE EAHRESNAEE. 4) BEHEE IEER. 5 BIETshit RS BT, 6) 18
25 e MG R AR s 5 IR F[18].

5.2. BHALIEIL{E A R

P4 eI EE IR
BERZRNH: 5~8 A

RETEL: 100 YCE(200 /)
FRAM: 2 HE 1 FAE
FERRB: mhE(15~16 %)

MR OEAKFE: 5 5~55 5.
PAUF % GBI AT, WG 1),

Table 1. Student information analysis form

=1 FRIFASE

s e EEACE R i IF O ZLR

(The Common European

(Alias)  (Gender) Lo Lok of Reference, CEFR) (Characters) (Level of Motivation to Speak)
Wayne 5 BI1-B2 HAME . HI, AERE ik, F. S MIE
Roger 5% Bl Ghi, IR TEEK FEFEER B
Marc % BI1-B2 b1y, EfE. AR JEEASH 0. NEm
Ying i Bl COICTIE <37 S AV BRELRESE. BikEE
Yoyo K/s BI- Shia. AR EIR BRES ., RixhRER
Penny yie A2-Bl WA, 22 AMER FAXT LB S . AEF B

B F LA bl RRURFAE L SCRFAE R IR (0 20 AT, P25 6 “BhLSRIE ” DL RO BE S AR s s RIS 5 KF, 3K
e 7AW T SR TR, X EBRATEA A TR LR ¢ H AR NS I .
LR DR A% P TR SR G T B 1 2 A R D e A B RO SRR RE . BIE RN A R A B T
R, DR X P IS S A NI “BIHLSRRE UL 2).

Bk, FHECL EAYAT, AR HARAR SR EL T LA 7S ANX LA B SRS (42 2), LG 4R H ARt
WG “RILH PR SRR MGERIR TS 7 VAR SR ¢ IR NS " DA R BB U A PRI .
FEXT RIS N, 4053 B T AN F R ZE . ARG VR S0t Bk T LR B k. A DRISRmE (R
i, ELE R EREFERBUESIEAR. HERINGE NG, ZMEELED, ik, seif®H g,
BRI Y IE . REM TR, W i, SASHMRELG? ttale? 7, s <R
W% oo oo BRARA L% e oo S8 BURAE A TGS o AR BT R (0 K B 3h 11 06) 28 B AH S 7 F SR
R RR.
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Table 2. Motivational strategies applied and actions

2. MFREE RS En{E

NN St e
(Motivational Strategies Applied) (Actions)
YR AR SRS LR TG, BN RR A .
ST A R gg&fg%ﬁ?ﬁ%*ﬁﬁﬁ#ﬁz H A 87K AR AR K P 2 R B 220, FRAR AR $AT AT &k

a) FIiE LA O DU FRE 5 RE O IR .

LT b) Bl RIS FE 10 12 51
a) T RN RIS P MRS, PRBLIESE ) 7o, MR RIR O M
JE1 R b) FIEE A T LA F 250 P B
o) VERRBIEA, HR BT R
TR R B A AT R
— a) MG —i% o ST F 3 it i o,

b) FEAMARENS, AR R BRI BE LRSI ATIREA .

6. BRESRRE

TEATIRIGVUAS A A, RS B STt 7 DA BRI FINTE . 8 B IRE N A U, ZEHIMAME (YouTube)
HHERF(Twitter) ARSI EISCER AT BRI E N TR B SINAERL, AESREE I — 2SN, s il s, B
FESE N P25 B HbIE T 51 22 AR R A, TEZR IRIREA Y, I 5 R BIA IE I B I, 23 I
{FHRARFI s, 8 0L HE BCAHS 2 (peer-check) DL & [B1BA B2 (group-check) . BT XFERI T, 2E#H
R F WS 27 2] (peer-learning) FIALE N T, T4 2 AR D RIS . — BT iR G, Ak Rl
KR ), BRSNS, FEEFF O R. NMEAEER, A2if iS55,
IR A P . PRI, XA Bk s s A DL AR D [R5 S IR B B bR kA, EEINATE
SRR AN R IGET, IERIETSCER R, TEAR DA R E SR B NG AR R E S RS
WE ARG, MR EEMBIAZELEAE, BT ER 2NN AMBGE . EFFHIAALL
TR ERR I SCE R A “OER e TSRS 7, “UADSREE” DAR “E5 U EBRARmg 7 A K.

WAL, SR I AR S SL T E A B AR IR E G D . B “ HARMUESEES Y, EE U
—IRHTE RN, BERES P AR . KNk, SRR B B O D IR
KA, T S BRE T 25 3R Eh g AR SR 1 ik . DAL, A B N 2 B G & 22 0 58 BOR E 1015
BREEE . KT CHREBIE” , EEN S AR ROE B ORI AR B B, e b
[ 118 £k (Collocation) it 12, FEM % /b B AR A RFIRETEN, S EE 44 H O — 5%/
K, EeanBepi ek, HEIZ—WE CER Y. WEE WL, KPR AT DR (A E
BNJIMER, AT PSS AATT AN N B R . B IR R ) 2 ST TORE T .

Hosz, Bl B “ SRS 7 DLUABRECE AT OB e m A, BLERZE . W
HWSES RN LA, (S “BIHLERS” T AR DB S, B TARKMER . S “shviseg”,
—J7 AT LA B e — A R UR R S, I RS 5IRETES), QR 3L 5
Gh—TJ7 10, W] AFS B IRk 5 e A i R B DA A T B Re B AR AU 2 AR TR R, SNy 58 M A AT T 2
SRS, AN AR B U, B AR RS B AR A 4

SE
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