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Abstract

This article reviews and reflects on Assessing Academic English for Higher Education Admissions
written and compiled by Xiaoming Xi and John Norris, based on the following five questions: 1)
What kinds of readers this book may be of interest to? 2) How does this book define the construct
of English language proficiency? 3) How does this book evaluate the impact of “language context
and domain” on English language assessment? 4) What kinds of task designing modes related to
language assessment does this book propose? 5) How does this book forecast the prospects of
Academic English language assessment?
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1. 518

(AR S 20E B B H 1) B2 ARSI PE ) f5 PR A G PE ) (FSChR AR : Assessing Academic English
for Higher Education Admissions) [1], #&—4J¢ T sk UG 5% o 5 R GBI PEAH DG BRI AL S B ) 2738
T & N E, RN RERE SRS TN HEE R RERER, HASENE N T HE
VU IXPUANZET /> BIZEHE 79630 “Wry Uiy Bt 57 IUE S HREE R Sl iRm B2k E, H
HCUL” A 57 PR S AR SV AE R LA RESJIVE, IR T - B Wy - bR - W -
B S R TRV RS S S X PRIREK, SR EA 230 RUT, AR AT 1 (A SR ik 45 TS T
FCRCT B D S A B e 5 0T 1 e i 22 ol g 50 A FEE ARV Y B o) — T 5 e e (W Bl i 5) Y
RE J1(construct) s SUATIIRE; 2 J5 23 LA H AT bR _b 3= 00 = Fh XU RS AR i AL S8 1EE 5 R 15 s
B, WIRAERSEHE B N 2R SOELE L P R W T 5, ARBmENEENSEES RS
ARk, P L CFTA VIR HR RS S B IIVE BT RO FE B L A BRI R 2R

EEVN, WBHBEE IR ABER L. H5E, WHRIZSX &S E R IaEvrElm)
R B A O M N SR e o TR T 1 20 iy RS S B il A T IR S T i, 382 ke bkt
HPAE R — AN FARTEE NI 5, XA LS — MBI IR 5 P A AT LLd i AN [ 55 R
ML TR B S S VT SR R AR A, I B S X S B AL AR O ) SERR B R (a0 TOEFL
iBT, IELTS 1 PTE Academic) IR B 734, $5Jim 148 T DAFE % 1 A 4 2 5% A SRl P12 1 A58 23 1 Je 2R AN A L,
KPR S TS b i H, ARBRESIH T 23 A ANE S PR SOk, L
e RMNSH T B UMENRF Y RIS, thah, Mo B E W 2AE 5 W B I B4
WA LA A A Y PR E 1 B OB R H 4B A . A or f BE T e R EAR 5 28 2 T e
NMEDUE S REI R 2 ORI AT VR 10?2 HPP R i XOZ W IEf bR ? S5 2, XARE
IR T F I TGEE S R B B R Y, T DAFE BB RS EOMA T b TSR A
LT T B S 5 MR AN RE, T IR A SO B A %, Rl DR — e R B B BR T TE
OB EETTORE RIS G BE, A PRE SN E S E T AT R AR L, %
B M STHR A 1 A FE RS T AR TLERE D IAF IS KR, B85S T ROz, RO NIEiEE
TS AMA b
2. EXFAREKIFRD

YW CIMPF4F5) 5 BeJi(construct)iX —iRl/E A E i B, BIEAT S 7 RA B R BT PO
Jok 4 A BB B E .

A IR FEAR BB RE ST VPR, AR LU T BHE B (L1 Reading) F15E i 5 [41(L2 Read-
iNg)YE SCASFRAA A THT 1) 57 M) ERARTE “ B Re 10 A FH vl Fl T SO BEAR NG 5 B0UR 7 2T, JE#ARE T
AL B, 9 A RS 58 71 (decoding) . BR1A]R I B8 71 (word recognition) AT iV AK P4, (H2M
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FHHJRE N A A S, #E4E T “goal setting, inferencing, comprehension monitoring, working
memory, speed of processing and motivations for reading” . T#&, 7EWiE 7 & ML 5, 1EEVEMN
A T el S FR AR RE e L) 5 MRS, ELHRRE B RE I B R RIS A TR S B PRIAN K The
Simple View of Reading 774, % “mental model ” #1 “situation model” #1 45 &[] The Construction-Integration
R, DL ek T R g R AT IZ 22 F 5% 2 1 The Landscape R4, Rid, VEZFWIRSA| T, w1 Wiz
PRI ARG I E 40, HATEA AR — MR 0] DS 85 T A 5 R RE A B fE R 2%, B mT DL
TR “ P X —3MERWFTIZAT R . XN ERE T AT DL B2 R A B0 A7

[FEE, VEE R =R EARN AR VR, MK = A7 T8 T W F1RE 1R Lo BB— AT
TN D ERAR AN A AR, R[22 0 T — i A A FfERE . Rost [21W00, KT i 243Kkt
Wy A BRI RIS FERT LA A “Aihs” o “HRMR” RN “f@ie” =2BIR; 1 Field (O BETE = AR A,
TR R ERIRA T “ENRY” « CGATCRRR” . “RNESITT . B SCERT R “IEREM” [3]. B
7 T VU ARG B B £ B A AT I RE I ARG 4y . VEFESEEIR T Buck [41RUKEAY, KW JRE 14y
iRl “IBE ARSIV RN CIRBEBEST” BIERSY: FREREWT A RINEE. R BHASIES FE K
W& {E 71 ( strategic competence) W 4H 7 AN EIAT TN FI PR . VR 1B 0 — MR, RIRECNIT 7168172
B “IESRNR” A “SRRGRE )7 PB4 ). AR, J53 IS S HRTE Buck SIS & RE 71 LA
b MDY I CAEENR” T H Weir [S]EEAL R ) SRES RE ) IRREAEEX A “onilEn” A CNETT
Ko 52, FAROEMSERE 1IN MBI A BT RE JJPTFHE T 2 S0, BlInAR-PIEE T A S
K2R DIERE S, f5B) T Bachman A1 Palmer [6]FIAEAL T B ATV AE ISR HEAT T 0 B “2H4U5mR”
(BFEEEFIR S SCR AR B AR (BFEIhREVERNIR S8 5 5 A0R); MR BB SERS, Wk
W ILHIBE IR A VI NEAN R —RMZMEAERE . P15, a5y S /AIEE AR
L, BB, = RZEWEE A REER . E T HRIE A LR IER T AN e G TR 5
@K, BT pVE R SE — AT, R A YRR R IR T JiRe T, TR R S EE, i M IEAE
BESLIE S, T PR W 78 38 A BCEE R TR Bud 2 757, 4l Flowerdew 1 Miller [7]%h 78 1) 520
W SN R 8 K4ERE, LLA% Miller [8]42 H ) =38 I 451 e (- BRARASERY

H Btk B\ HEREE, S0 T R BN R f B e AR DiERe 7, filin BScie®)id, Bachman
A1 Palmer [6]5F NALH il A BRAR XS B REJJREAT 1 70 fidt. B2, BEEWSTAIHERS, AATXT iERE 2
fife AR B IZ T AR T 484k Long A Norris [9]7E 2000 Fafhi 21 1 H “task-based approach” fER IS K e X ITiE
REJ1, HERGIAK, THERE U IUE # AR 7E B AR B Y RPN EE . LSS ASRE, Xk
()8 SUA P BAR T T IPPEK, (HR X T B R SIS g LBk . ok, 7Ed R =+ 24 HIE
WEAE T =R H 303 LR (Interactionist Approach), X = Z [B[ERE — 2=, s s s A1 A
(3 o IR S8 RS A AR FRERE AN, DR FAE = A AR B 2 KRR 23] “IE S 387
E—ZHm, ARSI ETIEE 5 f8 1A —IUn] DL BRI I Sd, T iE il 53
Eifn NILFEIEA R, BRI AR M SEAN MR IS 5 B 04 o] 5 H AR e HERT,  f 2 R RBAE IR e i FH IR
NI AR S AT — R R SE Ak . IR JL4E, Purpura [10]45 18 S 4E H LAE SO B R iR
(meaning-oriented approach)>Ki& X MERE ST, IR I T2 A B Z 0 S HIRIR, VOSSP & 35
EEIFIES . IR RS (B A L AR N R R 1), R ES TPRIE A R R R

HHUEFT L, COUPEY — R e i — A EE(E B, JEEIIEE /1 (construct)iX —MES 3 AH — Mk
2 VU B HERE Lo AFEIRAR, AFRMZEE, @A RN ARE, TS MY mige & H &
BORMERIR RS, AFE IR B X B T B X 2, IR B I AR A0 HURR (1 2 X
Dhae AR 5, AR B, Jedsid 5L HFRA DG S AT 7 HR bR g, T 7 (8 5 DA —Fhs
24 B AT 7 SCEE AR construct IX —HE& BT I T E N 25
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3. T EEE (Context) FEARZEIBRE NRVHHE

B S AT IIT ) — A H B 0 PN 2 2 E 5 BT AR 1 T B (context) Bl 1 18 (domain) . AR T
523 7 BB K interactionalist approach 520, 44 B S0, iZFRINNIE S A S A2 HMESE— M A e
FRIE R IGRE JURE I, T 5215 5 RIS BB RN 45 8 15 B3 LR (AR FLAE P S m o BESR AR 0 R A R0 )
PEBREAE T AR MM S FEHEF IR T, BAEHBRSERAEEMNNSE R R P (EHER
TR = CFEARUTPIVE” gk CARTR H, ARBEIIPEAE DA SO S S5 208 8 S 2 T T J B AR
Ae ., BOCE T X IR AR T R (academic needs) A #E R (genre), X — W& TE G EARE
PRI B PP 28 5 IR A A

ESRFIABE TN EAR SR J 00 E TR IG5 R I R LRSI/, (R 5 R
rah & 7SR B RREEDR, AN HEREROZY R E SN APEE . 32 H W 13 i) @ DL & S /Nl
WHg. EXAMERE T, (Er] LA ESCER BRI J) e IR i 2 B 2 3 AT SE VR A R . 9N BT
Buck [4] BT v A 2 3138 B AN AL 222 508 BTiE 8 FH A0R a2 B0 (1 5 1817 N (speechact) 2 # Th g 1
FIREE, T AL 2 2 AR (R P FR k2218 FH 22 0 R) U e 5 B S 2 > 3 UM A G S s 5 B . KT
Wy DR TR P RDR AR, RBAEFIEGER T 2 A HARBEAL, 540 Purpura [11]#7%Y . Roever [12]4 4
Timpe [13[# 54 fil Hudson [14]% N FIAERY, (HNZE5 Buck [4V8E8KE/NRE, MUE RN E#SIR . Boak, 1
FOOEEARVE AR AR TR AR SRR —ME BB AR e UM RN A e, T
AN ES S 5038 BANE S IXANHTG I BB T 4 T 4k FE AN R 23 e T 2 R RIE AR,
Bl FE AT 77, 38 BRI S RA AR AL T 7%, (ER A LL—F iz, stREVTERAGEEZ)E,
Y5 T 5 th(verbal) B # E S 15 1) (non-verbal) R B[R 11 BeJa, N T BRI KR SRS, {EEIEM ELF
(English as a Lingual Franca) ] f £ 38T T Wr J1RE T ARG 43 o T SEiB A Sy — itk 738 A 1E 5 ik
BN, HARRREM A M8E Qi 7S B AR, 0L R SR AR AR
1k, BISR A 72 i [ PR A ZOR A SUBSRIER 2, FERETS Sz, AT FAN IR 38 B9850k & FRAE 1)
B2 Re I ROZAE Pt s, REMUTE AR Z AL O & R B RFIEECE F 1A SIS ROZ IR O — A
HEMBEIIHN R, BJa, EEEHRN T “WnhisiimAN” , fln— L@ EReEwm, =E88MZIEN
— AN BN FIWT SRE ST B R

55 RU S PP I R SR A 2R, AP DY 5 R 1 S M W R B AR %5 2R A
FISCAKRE . 140, Nesi 1 Gardner [15]7F 2012~2013 £ 4 712 3000 fi 9 [F A A () S &5, RIVE 1
R4 2RI Lo 13 K3, B WISR AR R Ui Y (essay), HAMIMIAE AN T PFi(critique). #it
1t BH 5 (design specification). SCHRZEIA . AR, AU B BASLIGR 5425 Melzer [16]15 DASE [E H) &
RFEAFEABEAT TR TE, 25 R RN 7R B M 2 R d s WL, H 2 34 H & (logs of events)
G SEE I AR DGR o ARk, X SR AR IR KA R ARRER LEmn, AmEE
VR PRI A] s A AT 25 % 2 A BRI /KT o g R LR (19 o A o S RN PP S5, P D KL X 7 SR 2 (f3)
WK R LUE ). hAh, MWSCARFHEMERE, FIRRER—A 0] 8358 s 2 S B g5 Xk 46,
JEFIRAE A i A oK B AR A

ZTERINERE ), KT HBESAES TS0 BRI Fefk. F7E 1974 4, Hymes [17]5k
F1 SPEAKING 5 2%f FHEN T FH IR e g E R AT 1 5145, R “Setting, Participants, Ends, Act Se-
quence, Key, Instrumentalities, Norms and Genre” . #El el b, #hAsfiss A\ [18 PR /0 Bl 1 = K4S .
“Field” (5iE A FAE B, hyERH L), “Tenor” (IBEHEH IS 5#E)F “Mode” (1EHEH 1%
PR TE AR AYSE) . Young [19]MDKE B MBS B E Q& = AN IHESL, X = A48 53 ) 2
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“Spatiotemporal ” (I 7] (s ] AT £5), “Social and Cultural” (3 5% 4t 2 S04k 56 228) LL K “Historical ”
(FE— MR B R NINIGE A ABORE T4, US4 B A BRI 21615 . SRS 3h).
TR IEREI TG, AW 7T 2R TE M4 0. 22 B ARSI 5%k 1
HRE A o 4nde E B =35 “Social Language, School Navigational Language and Curriculum Content
Language” , TAZ It EE 772 ALFE “Reciprocal” (151 i XN B A A% 15 ) F1 “Non-reciprocal ” (51 wigih ()

gr b, ZHZFE RSB, EARESEANE RSN, B AREERR IR 7 T 5eA
ANFE, B, TRRERTEERE I RIESIR R,  WTLLEAA Ath Ah G S bR i SRR B AR S RE T B0 X, AT
RARIESE T B 7 PE R vE B8 Rl o

4. FEEE TR S

KA A ANEMERITTET, EFEAERN T A RIS BA 2R BT 1€ L EMNITER
IRNER T AR E SCHAS N RS BAZRTINPE, HAS & 00 = IR KR A1 58 /I
(Rl TOEFL iBT, IELTS I PTE)HHT T 45BIEAIE, AT il P S Bk 1 A e SOdE 3R it 1 AR 4 iy i iU RN 48 7

Kintsch [20]#1 Van den Broek %5 A\ [21] % 43 %] H Construction-Integration Model F1 The Landscape Model
K f R e 1R BB D AL BRGS0 A3 DU PR NS B RTT- 2R ) B2 B8 ) 1) 5E SORTTHE, $RH T —ANseEe )
MAERP BT R (18] 1), X BB EATE o 7 Bevt el S B AR A P & 28 B T G A & . &l 1 P,
VR B 0 00 B s DA R AT B3 1 3 3843, 70 il R A 5% (RIVWHR 83 Y e 0 e 25 LIS V) b FE 025 A 7 7))
SR B2 ) H AR (RIS 2 82 AR BESE AT A RE ) H R RO A AT S SRR BIFEZ) . SUREBMT AR R

Academic Reading Task

1

Reader Purpose / Goals

Finding information
General comprehension
Learning from texts
Evaluating information

Integrating information
across texts

O

Characteristics of Text Reader Linguistic and Processing Abilities

o Text type e Awareness of text structure

e Rhetorical structure e Background knowledge

o Text features o Engagement of comprehension
strategies

e Morphological & phonological
knowledge

Semantic knowledge
Syntactic knowledge
Text processing abilities

Word and sentence recognition /
vocabulary knowledge

e  Working memory (efficiency) /
pattern recognition

Figure 1. The mode of assessing reading ability (p35)
1. [RI%RE SRR (p35)

DOI: 10.12677/0etpr.2022.41004 34 [ Zh B R O 5 AT


https://doi.org/10.12677/oetpr.2022.41004

PUENES

SUA A R A G R LIRS AT I AN B B F AR) s BRib A, A A5 IR =T H, T RE
A IR MBIy —— S E HE S AE BN TR /). XA BRI S O AW T2 hE
IR RERESE, 5] QAR P25 5 22 % R IR VR AN 5 B0 SCARFAE, IR I 1 AR AR R R S TR AIE
PRE & M A B BSOS o TS T W DU PR A SE R B, AR R 58 = B VRS b T FEAR IS L AR,
A PTE Wy 38Ry ORHE, BAEH B, Wr oS . S H S0 . etk DE SR, i A
PR D7 305, T A HRAIE 1 3R =25 i 22 5 ML SR 1 22 R W FI AL B AN TRV BR A )7 40
KT WNHEARBENVE, (EF B FRATHIE R — AR B IS0, i IS AR
L TEAMER L R AR R X = ANMEEOR P e SR, TR SERES ). BURE T
HESE B B ILAEAITEFEAR N A BT B, B0 Cumming %8 A[22]50 4T T HEAR S AE = ARSI S 5,
KA EFEG) DR R AT T VERHERAE L RIS . AR | BT SR AR I B A LR
BT B R DRV S N 75 25 B IR &R, AEE DRI B R 80, gl 7 —
&5 NRRMIBISHAL (K 2). sl 2 R, A AEBCE—ANEEBUE H Y AT H FR i A AT
FHEARE. SR B bR S8R NARIAEARFE” 1X 5 DM T7 R B, A AR R AT DL 2 A 75 K

Contextual facets of a
speaking test task

@ N
Intended language use

domain (e.g., social-

interpersonal, navigational,

L general academic, etc.)

Speech genres (e.g.,
everyday narration, everyday
conversational,
argumentative, etc.)

p
Goal of communication

(e.g., to make a request, to

support an opinion, to

L summarize, etc.)

J

f Medium of communication )
* Monologic

* Dialogic (one on one)
L * Group (one to two or more) )

e B
Characteristics of the
setting
(actual or imaginary)
o | J
Spatial-temporal Participants
(actual or imaginary)
*Time of event
* Location of event

Dialogic/group

Monologic

Roles that participants assume Role that the participant assumes

Their social and cultural Intended imaginary listener(s)
relationships Their social and cultural

Figure 2. The contextual factors of speaking tasks (p162)
B 2. OiFtErIEREE R (p162)
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BEAh, A IEMTE I SURA L, KR AL PTE 3T 7RI, BOvRAE R T =
TR E VT B B ]

5. ARIRAVFARIEIERETIMITF

w&JE, EHEUIN (M) —HRRRR R, RN AR RA 28 7 7T RE 2 i 75 HLAECA R A 7
AR H T 5 I AR I BE AR IR ) 2

5.1. RIS

HE, T AARTBEIE, AR W ARSR I ARSI A 7 0CR] LUK “Reading to Learn” (A1
R SN R R, GIINEE — R, EOREEA BAS— A SCAR R R s bt JB AR, R Bl A
BEAASRIPE LK) “ 2 3OR B ERE )7 -

5.2. BT IMVE

25 R 2 A0 3T ATS R A A i 2 R SR AT W s AL SE R B L, TS A s vh NATTEE 2 10
RS ENERGER, Frooy 7l ry 5Lk, VR S0 A5 REAE 5 1 v A P ARSI AE e 77 1)
FRIBEAEE; T34k, B ELF BER B, & Mo 5 (3R B8 ) R B i AT (0 xT F9E15
MISEBRL A, AR BT 758 B B B 1 25 FE NP B =R & B AR IE s 1, it —
PRIV RI RSN S = B AT R 2R A B ARSI, SRIREE Hah ik
fk, AINIZEIRBIZEARG R, AR TE S OB AL TIEN, FreARES A —Fhsi
BLSEAE R B3 SRR, SO T AMER R AR SR, BUERIIT A3 R 2 R e B
BN, 2 NI SECD, B AR 7 vr pin e # i LL s, A5 i, R
R EIWT 7375 IR W] LK 25 A0 -1 57 B B AT AN TN B A &, B 25 A RE 5 W 1 Wiy 70 SCAR ) 51 2
M, BWRAKH T X atams, RS IESNMENEAZE; &5, EHERPRET, K
FEMRBNCHAR, AR T PP A HL 2 W5 225 AR AR MBI R A5 SN RN T R

5.3. BIEALT

P ARRIE SRV, (R4l TS, B SR SEE A SERER. 5
PEXT SNSRI 51 T4 5 A E AR AESE, RIS S8 R I f R AT VP2 35— p 2 3m
R IR S VAT S BRI 2R A, AT o P M A AR SRS i B i, JFE— PR
MR 3 = MRS A ST NEA AR LTy R, 5INFE 2N “content-responsible”
LSS, Bl NRIE . ST AL RIE B A LR SCARRI S5 s e, 1EEEAs
R — DI TR & H B2 IR SN A o
5.4. OEMM

TEFENIPE 7T, AR 5 2A BACRBR S s — T A RE DIl E, EMER R I EBhee ), 1
FEBEFMRER TS RERE R Y EIRPANRE 7). BB EE AR 7T, B VPR AR X 5 1)
R, Famr. PO, AR, UL AL, AR VE. WaBR. IR, BE SRR OGS W ER AR VAE fE
117 EL 2 B8 WAL FEFE RS SRtV s el 30 0 BRIEEAE 5 AR se (B an, K. WAIREE. 0, 38
R)ZANARE (s AR T AB RN TR RIEE SRAE R XAt N 1 [0 DR 9 )R G [ A S 1 )
6. 4518

SERYE,  CIVEY — AR B A — AR AR IR 2 FR R 51, ER AT REVE SR T 1 3
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X1 A1 U6

B
ﬁ’

N EARBARAEA R P S IR BE BB, FERRIFRS b T = A TR AR ST B8 777 1 T PR S
BJr B T AR IR P RGN R AR T T [ o (HAZ, EF MR — MR R, (3

TeIENS A A S S BT 2 RS, BAlEWRE EA S HA — 2 MR LA, S e D
I T RE 7 2 AT — R AR 2 A, 75 T S o 38 B — S RO Tl AR T B AR (R, AT S i ) 152
RIS ANFIR B . (H2, (EEX TR RS MBS MERGIE T RS A, JFE T8

= e
B

Mg, B, mRRFBIIAEOMS, BEEBRAN TR HEIGR, AT ROE SR H s #

TR ANANE BEX 1 0 BRI fRE -

SE Rk
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