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Abstract

“Work-study integration” teaching is “work-based learning”, and its basic characteristic is “the
content of learning is work, through work to achieve learning”. The creation of learning context
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based on typical work tasks is the basis of the development of integrated work-study curriculum
and the carrier of curriculum implementation. This paper studies how to extract typical work
tasks from front-line work situations in enterprises and transform them into learning situations
for curriculum development, as well as how to make reasonable use of work situations during
curriculum implementation. That is, integrated work-study teaching cannot be carried out com-
pletely in school teaching environment, nor can teaching be carried out completely in enterprises
without school.
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Figure 1. Flowchart of the development of integrated study and learning curriculum
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Figure 2. Procedure diagram for the development of integrated study and learning curriculum
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Figure 3. Comparison diagram of two different systems of curriculum learning
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Figure 4. Development stage and learning scope of professional ability from beginner to expert
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Figure 5. Vocational competence structure chart
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Figure 6. Course arrangement of mechanical and electrical equipment technology major
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Figure 8. Example of selective branch teaching flow chart
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