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Abstract

Second language (L2) listening comprehension is an area that has raised high level of concern
because it is closely related to L2 learners’ daily and academic life. A lot of factors can affect the
performance of L2 listeners. Among these factors listening metacognitive strategies, or
self-management strategies were proved to be very important and have great influence on L2
learners’ listening performance. Thus, the use of listening metacognitive strategies in classroom
can help students improve their listening performance during TOEFL listening test.

Keywords

TOEFL iBT, Metacognitive Strategies, L2 Listening Comprehension

AT AR EFERIT DB FPHNER

X %
R ARTT R, Bl
Email: liuchang30@xdf.cn

Woks H . 201943140 FHER: 2019F4H3H; &AAHM: 20194F4H10H

R

ZABWT SR A A A HE REAREFNRARR, R TERN) ZRE. EASERT N
HEF, R AAEERNEERNE M. JoAMKEE (metacognitive strategies), NIREHREHE
SR HE (self-management strategies), K& FUE A LLA SR BET /1A% . Fk, IR REF
DI TGN RIS EE )1 2R 7T DASS Bh 224 B W IR ILEVG BE KI5

SCEF| X, W s SRS AEFEAR T DA s D). BN EEE R 5WTIT, 2019, 1(1): 13-18.
DOI: 10.12677/0etpr.2019.11003


http://www.hanspub.org/journal/oetpr
https://doi.org/10.12677/oetpr.2019.11003
https://doi.org/10.12677/oetpr.2019.11003
http://www.hanspub.org

pdLY

KA
AR, TLIASENS, IR TEAR

Copyright © 2019 by author(s), New Oriental Education & Technology Group and Hans Publishers Inc.
This work is licensed under the Creative Commons Attribution International License (CC BY).
http://creativecommons.org/licenses/by/4.0/

1. 5|8

FEMEGERINT IR T, W 30 2 UGBS 2 RN T B #UR R DUE S AU E IR 4B — 24
AR INENST o I I EROIE S TCE A ROt g e 2 A R0 71877, IR4E ETS AATRIEEE, hE%
AR 3 AE 2017 SERTIIAL T 4 AS SIS (UG 03 B COR B 20 F) JH At P 5 bt DX AR Y B R P 175
OL), UEBIERATHINT B EAFAE R BORM R AL IR NI IO O TS, #er g fah
B A AR IO D122 S8R NI A L R AT U 23 QR 2, F A T IR R T R 82K
HUHAES, DR A A T AR s AT A AR A

ARSI H BRI F1 TR [ B IS HY BIFEAR T /N IE A (iR v, TiE— AR
AL I RTE 2R AT JTRE IR SRR R R R . ALY N =ANEr . SCRERIR, W iTe
WNHISRN 1 3 (instruction) A Sz — %38 F T IARISK IS 15 T (FTAR T 77 ERFE S .

2. JEkEGRR
2.1. B3 #E (Listening Process)

W 735 =) UF o B Bt 1B ) h AR R B 0, (HRAE VY ANE & B th (W S 5) W )t 2 A
B NATTHT B ) — N B RE . IXARKAR L b T W J A B — MR 52 4 KL i A2 (cognitive process),
DAL T F3 8N R =2 DA & B e o 2 R P 4R (1 [1] [2]. ETS KA ()75 A 1k B o [ 25 A= i iy )
REJIAEAE S LUK ) /. B AIUTHT R, FRATT A% e 71 800 T A I e 0 B4 A B A B
(o B2 A A RO AT T Sy BRA, BRAi AR SRR I AN 1), S AL B 24 5 B e A s ) R
T SIS AR 3]

15 45 1 U 3 5 0 5% v I 0 10 45 SR (product-oriented) , 17 T 4F R W ) H2E H0 B S B ) Wy ) ol R
(process-oriented). Ut 77 (it #2 2 — AN 5 B3N LA RIS FE[4]. B RS, rESFENE L
1M T (top-down) EA &2 H R 1M I (bottom-up) 48 I i 77 7E K B 1E4Z (long-term  memory)H (15 5 AR FIH A
H1iR (world knowledge) 2347 Wr 71 HE AR [4] [5].

MUrE R B N AR AR, ARATT S 2 1 B 30 (schematic knowledge) 2 A4 — /M
o RROAEZL S Bh B AA (4]0 X 26 B R R R AL G A OC S F 1S H &R (pragmatic knowledge), 1 5 ATH
(background knowledge), 45#4%1iR(discourse knowledge)a¥ . i H T il L AOEE 77 AR, WrE&FIH
TS AR EFON I ERE 5 AL, S8 NN AL (B F) BRI AL 7)1 B 1B ER (4] Vandergrift
(2004) [6]& I, Wr 71K ZEMZFAATHEZ 5 i b0 SRS R LB S E, T J1 7K
(10 25 AR e ) T BE 2 B T B0 SO RS A

2.2. ITHERNE
Wt 73 SR AT AR GE SO AE AT LA Bl 8 BEAEIT ) SCAR (5 B AR EE T 7]. O’Malley A1 Chamot
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(1990) [71H5 24 > TReEE 23 1 T = AP . I\ B0 5K WS (cognitive strategies), JG A %5 M (metacognitive strategies)
A2 /1% B SR (social/affect strategies)o

TUINFN SRS A — Fh 51 2 VK O St 14: 17 B (higher order executive skill), 35X 2% 2 VG B AIRLRY, MfA0
PG NSRRI 5 o) 3 R ORISR IS T 25 BB, GFEHERT, w4, RS . o/t EORIs
5N ES), e SRR S S5 L, DRI R i R TR RS 7]

HREWBE SRR, RIILTS IR IR AE BT 775 ) 3 2 18] i 3 X 22— mfl A2 o Wy 77 S s 1) 4
F o ARF5 B0 28 22 g B A A el 1 v 2 FH 58 22 1) 0 DA R S RN SRE, AT ] s FH X 8 S g 11 7 32
MR IEAE L8] [9]. Vandergrift [6]7EHF 7T HF R I 238 248 H 3 £ [17% 2 R B # (surface-processing) [
NI, 1M i AT B 5 31 3 2518 T 2 1R )2 B R (deeper-processing) A KNS . Graham [2]32 H D HI
W A2 B A% JF A8 BRAE T D AR R I SR A, X AE 2 W ) e A RS 1) — 4

2.3. THTINREE

JGIA JHl (metacognition) fi] B 15 5t /& “thinking about thinking” [10]. JGIA %N LL4r A 70 KR
(metacognitive knowledge) 1 7 A F14: i (metacognitive experience). M JGIA %l 5 H& (metacognitive strategies)
B e SONRERS A R FH T R FnR K e

R4 Anderson [10]/EE, K (planning) & Jo il F1 WS B EE R —F . @i & BOAZARIET
Z R LK B OV 215y ik, g6 A B N E T LSRR SRS RE[7]. B EEEED
(directed attention) & 73— H NG IA RIS RS . AATTHY TAE L2 (working memory) /2 A FRIT, W& H K
B TAR G LRSS B, 1012 (storage) DI RERL 22 T B o BRI A SR — AN ) SCAR TR 2R 2= RIS A2,
HEE RS EIXMER T, AT T EAIEB M L0, HRAEEE EPERERENE R L[],
5 ¥ (monitoring) & Anderson $2H 58 = AN R ERE, B R B AW Jid B RE RS ER, &
PRI A IE T ) SRBE [ 7]

Vandergrift [ H [F] 552 0 A EN SR 0E ROZ A LA 2. MR AN % (planning and evaluation)——
TEWT BT U 734555 3EAT FLRI AN TIN5 A ok 7] 7 (problem-solving)—— 24388 21| W A~ 18 1) Py 25 B o] DLA Rt
fiF R s Y T (directed attention)——¥E B A BB ME AR HHAE H AAE R b 0 B B B (mental
translation)——Wr J7 i F2 HoRs Uy 209 N A EIE N BEE . BLAS AN &1 (person knowledge)——X T B &% )
ARBLHT T AE[6] [11]0

FERXANIEA B, — RBIMBFTUESE 7 AENT 77 2R 5 Ao Je A KN SR BE 1 48 5 0T DUA 0 2 AL BT /)
FI[12] [13] [14] [15]. Hrfr Selamata F1 Sidhub £ 2013 FFEHEAT 1 — WU 78[ 14], Al AT F) #6482 1:(TOEFL
iBTYEJbrife, M 1 34 44 S hr PO MV AR} 2 AR AE B2 32 W 70 0N R0 SRS £ T 10 I T ) R ILAI4E 35 [ 3R 3
LA RER 10 FARNGRE AT G &SN 7 — RFCEY /53 il 45 FEWIkR 108 B
(mental translation) 1 Wt 77 I A b LAAL,  HAth DU AN S5 B #5315 B 2 A8 58 4 1b 388 A2 R 4 Wi 70 o 1) U s

(lecture).

3. TATIAFRERIES

Buck [16]4& Hi U 77012 1) 2 il (construct) £ 45 15 5 BE /J (linguistic competence) M1 5 B §E 7] (strategic
competence). FEHEF AR —MEF K%k (language proficiency test), FHHMIEH ELRGIE AR
EIRE T AR T FRAKF o BT DAEEFRAR T 71 A Hp A AN BB R 2 A i, BB BA AT
o

Vandergrift M3 [FS7EZ AR T IR 8B M0 S eI mRIS R F 7% 4G TeE R0 )
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AR, ER RS T DNE S AT IRE N Tk I8 XA TR DUA AR & A T 7t
RIS IE ), I JIRe 1. XA TE—Ior A=A, Wrag, Wrdh AT fs. 7 .

W Bl (pre-listening)—— ¥ K TG IAHIHE RS . Prediction

1) EWFSCE R, I S0 AR T4 ST B ) SCE EAT T, 0 N AR AR AR OO R AE R

2) A AR SE RTINS B R, RS AEE AN W, SRR S 45 REAE (discourse
feature).

W 5 (while-listening)——4 & JGIA A1 5 H% :  Problem-solving, Directed attention, Evaluation %

1) A SERTN G K 25— IR B SCE o & YRS AR AR T (I AR AT 2 2 R e = A AT T R T B S
B 5 Hr i rE B — . &G BA —FEkr 2GS DA EE N, DL R T 2 e £E T
fFEREEHE L.

2) WG, FAETRETRAHREH . el B g i, BRI OES —lmT %
AW EECE T Ty . FESE IR i R IR E R, R ENMRIC .

3) F=AE AT SRR, M U A S T SO TE F R R SRS S AGE Y, AL
Wy JJfe IR KRE ) X — R n] DA W SIS R A AR B E AR, SE RO BRI R AR e
Ji(bottom-up processing) A I [ .

Wy J& (after-listening)——4 S JGINAIRE /J: Person knowledge

1) ZERFA R ERRBR, ZRAGEIEENT JES) T 0 75K A, B R AR R 2
BRI .

2) AT DIARE I SUM A 24 et 2 > .

Vandergrift 1 Tafaghodtari [ 1 1]tH5& HIX R 775 B R, AR KA A th 2 A0 iR s AR5 mr
DLFRIN L 22 A 2 06088 . Bt DAFEIX AN 7 vk B Bk b, 20 m] DASE VAN [F) B 533 s, 4510 DAAN [ %) 17 R B
OGN IRIETT )T e THIBIE >, AR 8 — AN FEAR R B S5 SRR an AT Wr /) 78
NSRS I FH B UR B 4 h .

4. IRIEEH
4.1. BIFFEE

ARRFRET X 1) 2 A 2 B AR T FEARSEREP BE I 2 A 22 BN ZEWT D180 14~16 43 (lower interme-
diate-level). PERUNAFRIEIBEE 6 AYIL 12 A¥E, {1 AT Bridging 44 .

4.2. #FB+%

FE B bR FEURTELARN, 2724 B2 BEE B R 27 AR U o (5 S
I H b
1) HoEr e R FE BT .
2) i G S Yo ic % Hn .
3) FRFAEZARE L EE TR &,
4.3. BECEMHFHAT Bridging Unit3)

BRI EME B H AR TR A S BTS G1ERR, B /EH RO 55 1 [R5 7 ARFTAR T /0 P ik 27
ARYETE L, $E el IR TIRE T HES, N JE R BUR A SI3T kAt A4RE AR B Y 7 2 25038 B SR
KL E TPO, (HZXE SRR =2 A2 A AT 1A L A 4
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4.4. FFTE

1) Warm-up

a) TR AEMATIE S B — R ZE AR R S .

b) FRZAEF AV ZARE AT R P8 [ BIRLE N 25

o) ERPATERA KT ZARFRE XA IR B R .

d) 24 4 KA R T ZRIEARER I HESRAMA TR 4 5K R & T 4 FZ AR

e) RTINS 4 M ZARTE b A7 5 2 e — A

2) Before you listen

a) 4R A S TR LR T B B UE R R, R BRI AR B

b) ERAMATTIRIZ AR AT BAH KA — R 51 [ L

¢) ZERAMATHRIE 1 18 Py 2 TR T B 1E B

d) RS A 58 BRI 5 ) R0 e SR AR B B P 4] S

e) HOMU A 18] JRAR A 2 A e 75 B A BRAA] 25 S

3) While-listening

a) BIREEAAE TN 220 58—, A AR ) T2 5 AR . AT AN HE R 1 B A T B A
B LA I 7 il k.

b) 58 FSCHE AR A A 1] e - SR S A O i [ R R

¢) ZRMATIE R H CAENT ) B AR B B )

d) BORSAAN R AN IEBL BT L ARTE B S

e) TR TER 18IS T E ORI H T L AAT UL IR s B IR 18

0 51 AT I A 25 5] R I 5 T R 2145 5 1] (discourse markers).

g) ZIMPHAE i BU1E FHAIE L5 ki

h) ZORSABHE I E L E UE 5.

1) FUmgs B B RE S 1 512 .

J) BORE AT URRE, 3R 3 A B R 44 ] B S 1 g SO ELVA R R ER A A T 3 T

k) LR 5 A T8 R SE SCAT R B g i) O AN TR s 8 T R 6

1) Bhik b — Bk as AR BT, JF He i 53 402 .

m) SIHAEE RS, R ARTE M 4E S 107 e R B .

n) F 58 BT 5 SRS 1) Bk SR 2 A 58 A 5T E UL

0) BRI IACHIZ X .

p) & 1~2 4 EEREE.

q) BUMBEUAAE R RIS H S HEIL.

) HSCEH AT E L BE ERP IR 12, 14, 15, 16, 17.

4) After listening

a) FUMH A ST ST S5 S s, SR A 2 B B R ARUR R B e A

b) EESREA DU/INH R BRI 8 AT A 2 20 SR 2 AR R B DA AT B AR A ST 2R

5. R4

AT REE A LRI PR ), A SCHI R TRE NG & TR, (HR A RBEHAP T LA
FEAE A o W 7 SRS (R R 05 BT A R AN RARE A R0 T %, AERAE E P T s A
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Ay FL A o FEAR 5 10 BSOS H R [ (S W ) R IR AL T — SRRV JE IR BL BRI AT R 2 AR A
AR RRAT T AR, B B A ) SR R T B AR R RE
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